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ABSTRACT

Arifiana, Candra. 2015. Improving Students’ Skill in Writing Recount Text by
Using Peer Review Technique (A Classroom Action Research of the Eight
Graders of SMP N 4 Batang in the Academic Year of 2014/2015). Final
Project.English Department.Faculty of Languages and Arts.Semarang State
University. Advisor 1: Prof. Dr. Dwi Rukmini, M.Pd. Advisor 2: Frimadhona
Syafri, S.S, M.Hum

Key Words: peer review technique, writing skill, action research

This study was conducted based on the fact that writing is the most
difficult skill for students to master. Students face difficulties in learning writing.
They are not sure of how to arrange sentences into good paragraphs, how to
develop their ideas, they have lack of vocabulary and tend to use only certain
words they have known in writing. They also apply incorrect grammar in their
writing. Teacher considers that teaching writing is a difficult task. This final
project is about teaching writing recount text by using peer review technique to
the eighth graders students of SMP Negeri 4 Batang in the academic year of
2014/2015. The aim of this study is to find out how peer review technique can be
implemented to improve students’ skill in writing recount text. In order to achieve
the objectives, an action research was designed and carried out in this study.

The participants of this study were 38 students of class VIII D of SMP N 4
Batang in the academic year of 2014/2015. Questionnaire, observation sheet, and
writing tests were used as the instruments for collecting data.

The results of the study showed significant improvement of the students’
achievement in writing recount text. It is proven by the average results in every
test; pre test (63.00), formative test (74.29), and post test (79.50). The students’
writing skill (organization, content, grammar, punctuation, and style and quality
of expression) in each test improved, too. Moreover, the result of the observation
sheet showed that peer review technique changed the students’ learning behavior
being better than before. Their enthusiasm during the learning process increased
in each cycle. The analysis result of questionnaire showed that peer review
technique was useful to most of students to improve their learning interest in
writing recount text. Their perception changed positively after having the
treatment. It meant that the use of peer review technique could ease their problem
in writing English especially recount text

Based on the results of those research instruments, it can be concluded that
using peer review technique as a learning technique gives the improvement to
students’ skill in writing recount text.
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CHAPTER |

INTRODUCTION

This chapter presents the background of the study, reasons for choosing the topic,
statement of the problems, objective of the study, significance of the study, and

outline of the study.

1.1 Background of the Study

English as International language has an important role in the world.
Not only used in communication, but also in transferring information. There
are four skills that students must be mastered in English they are listening,
speaking, reading, and writing. These skills have to be mastered by the
students, especially writing skill, because, according to Harmer (2004),
“Being able to write is a vital skill for ‘speakers’ of a foreign language as
much as for everyone using their own first language” (p. 3). It means that
writing is the basic skill to communicate. Also, writing is used for a wide
variety of purposes. It is produced in many different forms (Harmer, 2004, p.
4). For examples, letter, book, etc. So, in everyday life, the people need to
master writing.

Amongst the four language skills, though there four skills, writing is
the most challenging skill to learn. It needs competencies of many language
aspects, including grammar, diction, cohesiveness, and vocabulary to express

the researcher opinions, thoughts, knowledges, and feelings. Furthermore, The



steps of writing may include planning, drafting, editing, and final draft
(Harmer, 2004, p. 5).

Through writing, people can express their idea, knowledge, and
feeling to others. In fact, many students face many difficulties when they
begin writing especially in writing recount text. For instance; the students
spend much time to think about what they will write and the words that they
should use, because they cannot get ideas quickly also they have so many
error or mistakes in their writing. It is because they practice writing text rarely
and not carefully correct their on writing. Also, they may not be able to put
their ideas cohesively in a text.

Based on the school-based curriculum in junior high school, in
English subject the students have to understand and create some short
functional texts such as procedure, descriptive, recount, narrative, and report.
In fact, students have many difficulties to write recount text. Based on the
researcher observation when the researcher had teaching practice in SMP 4
Batang class 8D, students find it difficult in writing . The students had some
difficulties in organizing the paragraph and grammatical use. There were
many mistakes in their writing in grammar, diction and also lack of
vocabulary. The problem is they are not aware or do not know the mistakes
that they have made.

The students’ problem in writing is also caused by the difficulty of
expressing ideas in writing. It is caused by their insufficient knowledge of

language components such as vocabulary and grammar. Besides the



difficulties in writing itself, writing problems also exist because of the
students’ reluctance in writing. Harmer (2004:61) states that “the students are
reluctant to write because they rarely write, even in their own language”. The
lack of writing practice makes students perform poorly in writing.
Furthermore, they are bored and uninterested with the conventional strategy
of teaching recount text which has been applied.

Because of that, the teacher should give some strategies to help
students increase or even solve their difficulties. These strategies should be
interesting in order to interest students to write. Because basically, the
students or children enjoy experimenting with writing and putting their ideas
down on paper (Linse, 2006, p. 99). Based on Linse’s statement, students
actually have had basic interest to write. So, the teachers just need to give
some motivation or direction to develop it.

Seeing those students’ difficulties in writing recount text and when their
teacher corrects their writing, they often just throw it away or do not see or
check it again. So, peer review is adequate technique to help students correct
their work when there was something wrong in their writing; this gives the
student the opportunity to reflect on their mistakes and make improvements to
their writing. It also shows the teacher what the learners are able to do and
what still remains difficult or unknown.

Peer review technique is an essential part of the writing process. It is
utilized between the drafting and revision stages, considering the process of

writing involves four elements: planning, drafting, editing, and final version.



By peer review technique, students can get the four elements in the writing
process. By applying peer review technique, it will help students to know
what the strengths are and weaknesses or what are missing from their writing
so they can revise and improve it.

Through this technique, students could exchange their writing with
their partners to check the organization in writing. Bartels (2003) states that in
peer review students read each other papers and provide feedback to the
researcher, usually answering specific questions that teacher has provided. So,
through this technique, students got good feedback to evaluate their writing
better and it was very useful for students.

From these reasons, the researcher conducts an action classroom
research about improving students’ skill in writing recount text by using peer
review technique for the eighth graders of SMP 4 Batang in the academic year

of 2014/2015)

1.2 Reasons for Choosing the Topics
Writing is one of the basic skills of English that has to be mastered by
the students. Writing recount text is a hard activity when the students do not
have any idea what they will write. So, to teach writing, it is not enough for a
teacher just to give an explanation to his/her students and ask them to do
something, but how the students’ can write the recount text correctly.
Sometimes students do not recheck their papers nor identify the mistakes they

have made even after the teacher corrected and gave the papers back, they just



forget them. The students had some difficulties in organizing the paragraph
and grammar. Therefore, the teacher needs an enjoyable technique that can
interest the students. In this study, the researcher applies peer review
technique.

Seeing the problem above, the topic “improving students’ writing
recount text by using peer review technique” is chose. This technique offer
some eases to the students. This technique can facilitate the students to make
self improvement when correcting their classmates’ text. The technique helps
students to aware the mistakes that they have made. By using peer review it
will be more interesting, and helps students deeply understand what they will
write because they must do peer review by reading and correcting their
classmates’ text. It will help the students to share their creative works with
peers for constructive feedback and then use the feedback to revise and improve

their work.

1.3 Statement of the Problems.
Based on the background above, the researcher in this study
formulates the problem as follows.
1. What are the problems faced by eighth graders students in writing recount
text?
2. How is the proposed technique implemented in this study?
3. How does peer review technique improve students’ skill in writing recount

text?



1.4 Obijectives of the Study
Based on the research problems above, the objectives of this study
are.
1. to find out the problems faced by eighth graders in writing recount text.
2. to describe how the proposed technique is implemented in this study.
3. to explain how peer review technique improve the students’ writing skill

of recount text.

1.5 Significance of the Study
The result of the action research is expected to be able to give
some advantages for the students, the students, the teacher, and the
researcher.
1. For the students
This research will be able for the students to improve students’
writing Recount text ability by the enjoyable technique.
2. For the teacher
The teacher can improve his/her ability to make innovation and
effective techniques of teaching writing. It is also enriches teacher’s
technique to teach writing so that his/her problems that faced in the

classroom can be solved.



3. For the researcher
The researcher hopes that she can get new knowledge and can
apply the technique discussed in this study in the teaching and learning

process.

1.6 Outline of the Study

This final project is organized into 5 chapters that can be presented as follows:
Chapter I presents introduction which comprises background of the study, reasons
for choosing the topic, statements of the problems, objectives of the study,
significance of the study, and outline of the study.

Chapter Il presents review of related literature which comprises review of
previous studies, review of theoretical studies, and theoretical framework.

Chapter 111 discusses the method of investigation which covers research design,
subject of the study, instruments for collecting the data, procedures of collecting
the data, and method of analyzing the data.

Chapter 1V exposes the research result and discussion of this study including
description of the research, analysis of pre-test, analysis of first cycle, analysis of
second cycle, analysis of post-test, improvement of the students’ writing ability,
analysis of non-test instruments and research findings.

Finally, chapter V contains the conclusions and the suggestions of this study.



CHAPTER 11

REVIEW OF RELATED LITERATURE

This chapter shows some theories that encourage this study. It consists of
review of previous studies, review of the theoretical studies, and theoretical
framework. In review of previous study, there are some final projects related to
this study that had been conducted by older students. Moreover, there are some
opinions or definition from experts of the terms and theories that are used in this

study. Theoretical framework presents how the researcher conducts the research.

2.1 Review of the Previous Studies

There are several previous studies doing research in improving students’ recount
text. The first was Farid Helmi in 2012 conducted a research entitled “Improving
Students’ Skill in Writing Recount Text by Using A Personal Letter”. He
conducted a classroom action research to the tenth graders of MASS Proto
Pekalongan in the academic year of 2011/2012. He used a personal letter as media
in teaching writing recount text. Based on the result of the research that had been
done in two cycles (cycle I and cycle 1), it can be taken the conclusions that there
is an improvement. The students™ skill in writing recount text improved after
being taught by using personal letter. The implementation of personal letter as a
learning aid to improve students’ ability in writing recount text was very effective.

It was supported by the significance result of students score in the pre-cycle



(55.5), Cycle I (65.7) and Cycle Il (72.21).1t was resulted that a personal letter can
improve students’ skill in writing recount text.

The second research was conducted by Dwi Nur Indah in 2010 entitled
“Improving Writing Recount Text by Using Photographs”. Photographs is a
picture of a person or scene in the form of a print or transparent slide, recorded by
a camera on light sensitive material, usually capture past events and a help
students remember detail about people, place and events. She conducted a case
study to the eleventh year students of SMA Negeri Batangan Pati in the academic
year of 2009/2010. They were consisted of two classes, experimental and
controlled class. Both of those classes were given pre-test. The experimental class
was given a treatment using photographs and the other class, control class was not
using photographs. The average score of the students who were taught writing
recount text by using photographs is 76. 8. In the table of achievement it is on the
range of 71- 80 which is categorized as good. Therefore the students’
achievements who were taught writing recount text by using photographs is good.
The result also improves students’ in writing recount text. The average score of
the students who were taught writing recount text without photographs is 64. In
the table of achievement it is on the range of 61- 70 which is categorized as fair.
Therefore the students™ achievements who were taught writing recount text
without using photographs is fair. It means that using photographs in teaching
writing recount text to the eleventh year students of SMA N 1 Batangan Pati in

the academic year 2009/2010 is effective.



10

Another previous research was conducted by Arini (2012) entitled “Using
Peer Editing and Revising in Process Approach to Improve the Students' Ability
in Writing Argumentative Essay at Lambung Mangkurat University”. The result
of the study showed that the use of peer editing and revising strategy can improve
the students’ writing ability in writing argumentative essay.

Related to the previous studies, the researcher uses Peer Review technique
to support the learning process to create recount text. Peer Review means
responding with appreciation and positive feedback to your classmates’ writing. It
is an important part because it can help the students become aware of his or her
reader when writing and revising and help students become more sensitive to
problems in their writing and more confident in correcting the mistakes. It is easy
and interesting techniquethat does not need long preparation, much money, and
difficult properties. By applying peer review, the students will not only learn how
to correct their classmates’ writing but also they ill aware of their own mistakes.
Therefore, Peer Review is an appropriate technique to improve students’ skill in

writing recount text.

2.2 Review of the Theoretical of Studies
2.2.1 The English School-Based Curriculum in Junior High School

According to School-Based Curriculum for Junior High School, one of
range English subject is the ability to understand and create some kinds of short
functional texts, monologues, and essays in the form of procedure, descriptive,

recount, narrative, and report. One of writing skills which must be mastered by the
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students is writing recount text. In this research, the researcher focuses on recount
text in eighth grade students of Junior High School. The standard competence and

basic competence are stated below:

Standard Competence Basic Competence

Writing 12.2 expressing meaning and rhetoric
12. Expressing meaning in short | step in simple short functional text
functional text and short essay in the | using written language accurately,
form of recount and narrative to | fluently, and acceptable to interact
interact with society. with society in the form of recount and

narrative.

Table 2.1 Standard Competence and Basic Competence of Recount Text
Based on KTSP, there are three kinds of texts taught in the eighth
graders of junior high school that are: descriptive, narrative, and recount text.
Recount text is one of the texts that should be mastered by the eighth grade
students of senior high school. The table above displays the competence standard
and basic competence in teaching writing recount text for junior high school based

on KTSP for the eighth grade.

2.2.2 General Concept of Writing

According to Sokolik in Linse (2006), writing is a combination of process and
product. The process refers to the act of gathering ideas and working with them
until they are presented in a manner that is polished and comprehensible to
readers (Linse, 2006, p. 98). It means that firstly the researcher should have ideas

and then express them into a text that can be understood by the readers. According
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to Raimes (1983) states that writing is not just speech written down on paper. It
means that writing is a form of the written language generally demands standard
forms of grammar, organization, and vocabulary.

According to Harmer (2004, p. 4), writing process is the stages a writer
goes through in order to produce something in its final written form. So, after a
writer writes something, it will produce a product such as letters, essays, novels,
texts, paragraphs, reports, etc.

According to Diana (2007, p. 7) writing as seen as a skill that was
essentially learned, not taught, and the teacher’s role was to be non-directive,
facilitating writing through an encouraging and cooperative environment with
minimal interference. The purposes of writing according to Reid (2000, p. 8) there
are three general purposes of writing, and they can all occur in a single essay,
although usually one of the purposes is dominant:

1. To explain (educate, inform)
2. To entertain (amuse, give pleasure)
3. To persuade (convince, change the reader’s mind)

The one important outcome of improved writing is students’ ability to use
it as a tool for understanding and analyzing subject-matter information (Graham
and Perin, 2007, p. 28). Writing is very important used to understand any
information in everyday life.

Calderonello and Edwards (1986: 5) state:

“Writing is a recursive process. Writing is not simply a matter of putting words
together. Writers behave recursively; that is, a writer must often double back
while writing-altering content, making changes in organization and wording,

rethinking a text at every level-in order to communicate his or her intention to the
reader.”
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While in the process of developing a final text, a writer may produce a
series of drafts. Writing is a skill that can be revised by other people when the
writing is done on a piece of paper. If there are still some mistakes in the writing,
they can revise the mistakes to make their writing be better. In general, students
could also correct their mistakes in writing, such as grammar, spelling, and
organization. Katz in Reid (1993) argues that writing is mainly a subject of
correcting. The student’s writing is corrected by their classmates to improve their
writing. In writing, the students should have a good ability to make a good
writing.

Writing is one of the most difficult language skills. In constructing a good
writing, we need a complex process and procedure in order to make the readers

understand about the information.

2.2.2.1 Components of Writing

To create a good writing, a writer has to pay attention in all components of
writing, for example the topic sentences, supporting sentences, coherence,
cohesion, unity, and completeness of the paragraph. The components of writing

are explained by Boardman (2002:19-47):

(1) Topic sentences
A topic sentence is the most important sentence in a paragraph because it contains
the main idea of the paragraph. A good topic sentence has two parts: the topic and

the controlling idea.
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(2) Supporting sentences
The supporting sentences support the topic sentence. The common ways to
support a topic sentence are to use facts or statistics, examples and personal

experiences.

(3) Coherence

A coherence paragraph is made up of sentences that are ordered according to a
principle. The principle changes depending on the type of paragraph that you are
writing. The three types of ordering are chronological ordering, spatial ordering,

and logical ordering.

(4) Cohesion

A paragraph has cohesion when all the supporting sentences “stick together” in
their support of the topic sentence. The methods of connecting sentences to each
other are called cohesive devices. Five important cohesive devices are linking
words, personal pronouns, definite articles, demonstrative pronouns, and

synonyms.

(5) Unity
A paragraph has unity when all the supporting sentences relate to the topic

sentence.
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(6) Completeness
A paragraph is complete when it has all the major supporting sentences it needs to
fully explain the topic sentence and all the minor supporting sentences it needs to
explain each major supporting sentence.

In writing when we want a good writing, we should complete those
components. It makes the product of writing complete and good, topic sentences,
supporting sentences, coherence, cohesion, unity, and completeness of the

paragraph have to be related to each other.

2.2.2.2 Process of Writing
Writing is a difficult activity for students. According to Harmer (2004) there are
four stages of writing process, the following are the explanation of each stage:
1. Planning

It is the first stage before students start their writing. This stage helps
students to generate ideas in their writing. Before starting to write or type, they try
and decide what it is they are going to say. The purpose of this stage is to explore

their ideas and only need a little time to think what the ideas (brainstorming).

2. Drafting
We can refer to the first version of a piece of writing as a draft. During the
drafting stage, students should concentrate on getting their ideas on paper,

organizing their information logically, and developing their topic with enough
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details. As the writing process proceeds into editing, a number of drafts may be

produced on the way to the final version.

3. Editing (reflecting and revising)

Once writers have produced a draft they then, usually, read through what
they have written to see where it works and where is doesn’t. Perhaps the order of
the information is not clear. Perhaps the way something is written is ambiguous or
confusing. They may then move paragraphs around or write a new introduction.

Reflecting and revising are often helped by other readers who comment
and make suggestions. Another reader’s reaction to a piece of writing will help the

author to make appropriate revisions.

5. Final Version
It is the last stage in writing process. Once writers have edited their draft,
making the changes they consider to be necessary, they produce their final
version. This may look considerably different from both the original plan and the
first draft, because things have changed in the editing process.
From those stages above, it can be concluded that writing begins with
designing a plan, gathering the ideas that will be constructed into the first draft.
Then, the draft should be re-read and edited with the appropriate changes to make

a good final version.
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2.2.3 Genre
According to Gerot and Wignell (1994), A genre can defined as a culturally
specific text-type which result from using language (written or spoken) to helps

accomplish something.

Meanwhile, Diane (2004: 4) states:
“Genre is a term for grouping texts together, representing how writers typically
use language to respond to recurring situations. The concept of genre is based on
the idea that members of a community usually have little difficulty in recognizing
similarities in the texts they use frequently and are able to draw on their repeated
experiences with such texts to read, understand, and perhaps write them relatively
easily.”
2.2.3.1 Kinds of Genre
A number of genres are mentioned by Gerot and Wignell (1994:192-219):
(1) Spoof
The social function is to retell an event with a humorous twist. The generic

structure in spoof is orientation (sets the scene), events (tell what happened), and

twist (provides the punch line).

(2) Recounts

The social function is to retell events for the purpose of informing or entertaining.
The generic structure in recount is orientation (provides the setting and introduces
participants), events (tell what happened, in what sequence), and re-orientation

(optional-closure of events).
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(3) Reports

The social function is to describe the way things are, with reference to a range of
natural, man-made and social phenomena in our environment. The generic
structure in report is general classification (tells what the phenomenon under
discussion is), and description (tells what the phenomenon under discussion is like

in terms of parts, qualities, and habits or behaviour.

(4) Analytical Exposition

The social function is to persuade the reader or listener that something is the case.
The generic structure in analytical exposition is thesis (introduces topic and
indicates writer’s position, outlines the main arguments to be presented),
arguments (restates main argument outlined in thesis, develops and supports each

point/argument), and reiteration (restate writer’s position).

(5) News Item

The social function is to inform readers, listeners or viewers about events of the
day which are considered newsworthy or important. The generic structure in news
item is newsworthy event (recounts the event in summary form), background
events (elaborate what happened, to whom, in what circumstances), and sources

(comments by participants in, witnesses to and authorities expert on the event).
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(6) Anecdote

The social function is to share with others an account of an unusual or amusing
incident. The generic structure in anecdote is abstract (signals the retelling of an
unusual incident), orientation (sets the scene), crisis (provides details of the
unusual incident), reaction (reaction to crisis), and coda (optional; reflection on or

evaluation of the incident).

(7) Narrative

The social function is to amuse, entertain and to deal with actual or vicarious
experience in different ways; Narratives deal with problematic events which lead
to a crisis or turning point of some kind, which in turn finds a resolution. The
generic structure in narrative is orientation (sets the scene and introduces the
participants), evaluation (a stepping back to evaluate the plight), complication (a
crisis arises), resolution (the crisis is resolved, for better or for worse), and re-

orientation (optional).

(8) Procedure
The social function is to describe how something is accomplished through a
sequence of actions or steps. The generic structure in procedure is goal, materials,

and the steps.
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(9) Description
The social function is to describe a particular person, place or thing. The generic
structure in description is identification (identifies phenomenon to be discussed)

and description (describes parts, qualities, characteristics).

(10) Hortatory Exposition

The social function is to persuade the reader or listener that something should or
should not be the case. The generic structure in hortatory exposition is thesis
(announcement of issue of concern), arguments (reasons for concern, leading to
recommendation), and recommendation (statement of what ought or not to

happen).

(11) Explanation

The social function is to explain the processes involved in the formation or
workings of natural or socio cultural phenomena. The generic structure in
explanation is a general statement to position the reader and a sequenced

explanation of why or how something occurs.

(12) Discussion

The social function is to present (at least) two points of view about an issue. The
generic structure in discussion is issue (statement and preview), arguments for and
against or statements of differing points of view, and conclusion or

recommendation.
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(13) Reviews
The social function is to critique an art work or event for a public audience. Such
works of art include movies, TV shows, books, plays, operas, recordings,
exhibitions, concerts and ballets. The generic structure in review is orientation,
interpretative recount, evaluation, and evaluative summation.

Those are types of genres. In this research, the researcher chooses recount
text as the material used. Recount text is a text that tells story or experience the

researcher itself in the past.

2.2.4 Teaching Writing

According to Harmer (2004:31) Writing (as one of the four skills of listening,
speaking, reading, and writing) has always formed part of the syllabus in the
teaching English. However, it can be used for a variety of purposes, ranging from
being merely a backup for grammar teaching to a major syllabus strand in its own
right, where mastering the ability to write effectively is seen as a key objective for
learners. When helping the students to become better writers, teachers have a
number of crucial tasks to perform. This is especially true when students are doing
writing-for-writing activities, where they may be reluctant to express themselves
or have difficulty finding ways and means of expressing themselves to their
satisfaction. Related to the implications for learning and teaching, we also need to
concentrate on the process of writing; and this regard, there are a number of

strategies we need to consider:
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(1) The way we get students to plan

Before getting students to write we can encourage them to think about what they
are going to write — by planning the content and sequence of what they will put
down on paper. There are various ways of doing this including, at one end of the
scale, brainstorming (where students in pairs or groups come up with as many
ideas as they can through discussion) to more guided tasks where the teacher or
the course book includes a number of activities which lead students to plan for a
forthcoming task.

(2) The way we encourage them to draft, reflect, and revise

Students who are unused to process-writing lessons will need to be encouraged to
reflect on what they have written, learning how to treat first drafts as first attempts
and not as finished products. On way of encouraging drafting, reflection, and
revision is to have students involved in collaborative writing. A pair or group of
students working together on a piece of writing can respond to each other™s ideas
(both in terms of language and content), making suggestions for changes, and so
contributing to the success of finished product.

(3) The way we respond to our students* writing

In order for a process-writing approach to work well, some teachers may need to
rethink the way in which they react to their students” work. In place of making
corrections to a finished version, they will need, at times, to respond to a work-in-

progress.
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Based on the strategies, it is expected that the teacher can apply them to
make the students feel enjoyable in the writing process and create an effective

teaching and learning.

2.2.5 Recount Text

According to Anderson (1997: 48) a recount is speaking or writing about
past events or a piece of text that retells past events, usually in the order which
they happened. In this study, students are assigned to write a recount text. Gerot
and Wignell (1994:194) found that recount text has social function, generic
structure, and linguistic features that are as follows:

a.  Social function of recount text is to retell events for the purpose of

informing or entertaining.

b.  Generic structure:

1) Orientation provides the setting and introduces participants. It
tells who was involved, what happened, where the events took
place, and when it happened.

2) Events tells what happened and in what sequence.

3) Re-orientation consists of optional-closure of events.

c.  Linguistic features

1) Focus on specific participants

2) Use of material processes

3) Circumstances of time and place

4) Use of past tense
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5) Focus on temporal sequence

Example of recount text:

My Adventure at L eang Cave

Orientation
On Sunday, my parents, my best fruend Novi, and | visited a cave at
Maros called Leang-leang . It was my first time to visit the cave, better
yet, my best friend came to visit it with me!
Event 1

The cave was famous for its primitive cave wall paintings which
were some hand prints and wild boar paintings. The cave and its
surroundings was turned into a national park, so it was taken care of. My
parents took a rest in a small hut for visitors of the park, while Novi and |
adventured around the cave with a guide. We had to climb some metal
stairs to get to the cave, because the cave was embedded into a small
mountain. Next stop was a place where some seashells littered the ground
and some were actually piled into a big mound! The guide said that these

piles of seashells are called kjokkenmoddinger, or kitchen trash.

Event 2
The humans who lived here ate the shells and dumped the left
overs in their ‘kitchen’. The last place was a small museum where they

have skeletons of the humans who lived in the caves. The skeletons along
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with some roughly made jewelry and weapons were placed inside glass
cases for display. The walls of the museum were adorned with
photographs taken when they did an excavation there.
Reorientation

After a quick lunch with Novi and my parents, we decided it was

time to go back home. We really had the time of our lives!

(https://thinkquantum.wordpress.com/2009/11/11/recount-text/)

Recount text is kind of genre text which the purpose is to amuse and
entertain the readers or listener about past events. It is about past activities or
experiences so to tell the story it uses simple past tense. The story tells in 3 parts,
orientation, sequences of events and reorientation. The text is started by
orientation that introduce who, where, when the story happened, sequences of
events that tells the events orderly and ended by the researcher comment as the

ending of the story in reorientation stage.

2.2.6 Peer Review Technique

2.2.6.1 General Concept of Peer Review

Peer review is one of techniques in teaching writing. It is very important in
writing process. Bartels (2003) states that peer review is also referred to as peer
editing, peer response, peer evaluation, and peer feedback, in which students read
each other's writing and provide feedback to the researcher. Peer review is an

activity in process of students’ writing to responding to each other’s writing.


https://thinkquantum.wordpress.com/2009/11/11/recount-text/

26

In general, peer review involves student’s interaction in learning process.
Liu and Hansen (2005) stated that peer review is an interaction which involves
students to exchange information. In addition, the students have a roles and
responsibilities in commenting on and critiquing each other’s writing in both
written and oral formats in the process of writing.

According to Hutton in techtv.mit.edu, Having students give feedback to
one another on their papers can have many advantages: the students get
opportunities to develop their ability to give constructive feedback, they receive
advice on their drafts, they have a broader audience for their work than just a
single instructor, and they see different approaches other students have taken in
responding to an assignment.

From those theories above, it can be concluded that peer review is one of
the good techniques in teaching writing. It involves students as the main part of
teaching learning process. They have to be more creative and more critical by
giving a constructive feedback to other peers and allow them to evaluate their
organization, context, grammar, punctuation and spelling, and style.

In the context of the study, the steps of conducting peer review are
arranged as follows:

1) Students are given the procedure of peer review.
In this step, teacher explains how to do peer review and ensure that the students
understand it. This activity involves explaining, demonstrating and especially

modelling on how to peer review.
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2) Students are asked to write the first draft of recount text based on the given
topic.

3) Students are asked to conduct peer review in pairs, exchanging their first draft
one with another.
In this step, teacher asks the students to work in pairs. Each student read and
reviews their classmates’ draft. The teacher’s moving around to check whether
or not the peer review technique is good applied.

4) Students are asked to deliver feedback on a peer review.
In this step, the students make comments and suggestions after reading their
classmates’ draft. The students focus on aspects of organization, content,
grammar, punctuation and spelling, and Style of quality expression.

5) Students are asked to return the first draft and guideline sheets to the owner.

6) Students are asked to rewrite their recount text based on their peer feedback.

2.2.6.2 Advantages of Peer Review Technique

According to Harmer (2004), peer review is a valuable element in the writing
process. It has the advantage of encouraging students to work collaboratively,
something which, in a group, we went to foster. It is also gets round the problem
of students reacting too passively to teacher responses. Peer review, therefore, is
less authoritarian than teacher review, and helps students to view both colleagues
and teachers as collaborators rather than evaluators. Students will need guidance
from their teacher so that they know what to look at when they read their

classmates’ work.
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In conclusion, it can be said that peer review gives benefits to the students
both the researchers and the reviewers. They learn how to give and get
constructive comments and suggestions. Students more confidence when they
submit their writing to their teacher because it had been improved by revising
their first draft after exchanging one to each other with their classmates and get

constructive feedbacks.

2.2.7 Characteristics of Junior High School 4 Batang
Junior High School 4 Semarang is located on Jalan Pemuda, Batang. It is one of
the best junior high school in Batang. They are between 12 and 14 years old. In
their ages, they have high curiosity about new things in academic or non-
academic. They have their own characteristics that cannot be compared to others.
Junior High School 4 Batang has enough facilities to support the students
in learning process, they learn all for basic skills. For examples, in learning
speaking they have language laboratory, in reading they have a library that
provide English books, for speaking they have English club. Unfortunately, in
learning writing they have not any special facilities. In learning writing,
sometimes they have difficulties in the writing process like lack of vocabulary and

having difficulties in using the correct tenses.
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2.2.8 Action Research

In this study, I use an action research design. Therefore, brief descriptions about
action research including the definition and the steps to do in action research are
explained below.

2.2.8.1 Definition of Action Research

In this study the researcher uses an action research design and here are some
definitions of action research by the experts.

Arikunto (2014:3) mentioned that a classroom action research is an
observation toward the teaching and learning process in the classroom. The
research is given by the teacher toward the students. While Celce (2001:490)
stated that, “action research is an approach to collect and interpreting data that
involves a clear, repeated cycle of procedure. Otherwise, John Elliott (1991)
defines action research as:

“Action research is the process through which teachers collaborate in
evaluating their practice jointly; raise awareness of their personal theory;
articulate a shared conception of values; try out new strategies to render the
values expressed in their practice more consistent with educational values
they espouse; record their work in a form which is readily available to and
understandable by other teachers; and thus develop a shared theory of
teaching by research practice.”

While Glanz in Listanto (2010:17) states that —action research is a form of
disciplined inquiry that impacts directly on a teacher's practice and empowers
them to renew their classrooms and promote instructional improvement. From the

statements above, it can be said that action research is done by the teacher in order

to solve particular problem which is faced by the students in the classroom. By
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conducting action research, hopefully the teachers can improve their way of

teaching which brings beneficial advantages to their students.

2.2.8.2 Steps in Action Research
The research will be conducted as action research and will use the figure

based on Kemmis and McTaggart in Arikunto (2006: 92) defines that in action
research will have four steps. The steps are:
(1) Planning

In this step, the researcher should identifies the issue or the problem, and
develop a plan in order to bring the improvement in particular area of the research
context.
(2) Acting

The researcher should execute the plan he/she made before. This is the
implementation of the previous step.
(3) Observing

Here, the researcher observes the data collection during the action step. The
step is used to find out the improvement through the action.
(4) Reflecting.

The researcher evaluates the treatment’s implementation. The result of the
reflection will be the way, whether the research will be repeated or not. Those

steps can be drawn in this graphic:
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Figure 2.1: Cyclical of Action Research Model by Kemmis and McTaggart

In one cycle, there are four steps; planning, acting, observing and reflecting. In
this research the researcher planned to use two cycles. It means that if first cycle
not give any significant improvement, so the second cycle will revise the problem

that hasn’t been solved in the first cycle.

2.3 Theoretical Framework

This study is conducted as an effort to improve the students’ skill in writing
recount text. The research method that was used in this study was a classroom
action research method with two cycles. There were four steps in each cycles, they
were planning, acting, observing, and reflecting. The subject of this study is 38
students of VIII D Class in SMP N 4 Batang. The technique used in this study was

Peer Review.
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The instruments of this study were questionnaires, observation sheet, and a
series of writing tests. The writing tests were conducted in the pre cycle test, first
cycle, and second cycle. Writing test in pre cycle test was given at the first
meeting to find out the students’ competence in writing recount text. Writing test
in cycle 1 was given at the end of cycle | to find out the students’ progress in
writing recount text using peer review. Writing test in cycle 1l was given at the
end of cycle Il as a post test to measure the students’ improvement. The researcher
analyzed the tests to know the significant improvement in writing recount text
after using peer review technique. The researcher used observation sheet to know
the students’ participation during the treatment as given, also gave the students
questionnaire to know the students’ opinion towards peer review technigque. The

framework of the present study can be seen in the following scheme:
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Writing Recount Peer Review
Text
Classroom Action Research
Pre Test
Cycle | Cycle 11
Planning
Acting Planning
Observing Acting
Reflecting Observing
Reflecting

Post Test

2.2 The Scheme of Theoretical Framework



CHAPTER 111
METHODS OF INVESTIGATION

This chapter provides methods of investigation that consists of research design,
subject of the study, instruments for collecting the data, methods of collecting the
data, and methods of analyzing the data. The descriptions of them are presented

below:

3.1 Research Design
The type of research which was applied in this study was action research. Mills
(2000:21) states that action research is systematic inquiry that is done by teachers
(or other individuals in the teaching or learning environment) to gather
information and subsequently improve the ways of teachers’ teachings and how
well their students learn. John Elliott (1991) stated that Action research might be
defined as the study of social situation with a view to improving the quality of
action within it. It might be defined as an educational study which uses some
actions to solve the students’ problem during the teaching and learning process.
Otherwise, Wallace (1991: 56-7) says:
Action research can have 'specific and immediate outcome which can be
directly related to practice in the teacher's own context' and is ‘an extension
of the normal reflective practice of many teachers, but it is slightly more
rigorous and might conceivably lead to more effective outcomes'.
From the definitions above, it can be concluded that action research is a

research which is done by the teacher or other individuals in the teaching and

learning process to solve the problem faced by the students.

34
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This action research was conducted into cycle models based on the model
of Kemmis (1990) cited in Mills (2000). The models describe the process of
action research as a series of cycling activities, each cycle involves four stages of
activities. They are planning, acting, observing, and reflecting. The design is

illustrated in following figure.

CYCLE 1 "

CYCLE2 Observe |

Figure 3.1 Cyclical AR model based on Kemiis and McTaggart
In this action research, there were two cycles; first cycle and second cycle.

Before conducting cycle 1, | gave pre-cycle test to the students’ also post-cycle
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test and questionnaire in the end of cycle 2. The detail of all steps can be
elaborated as follows:
3.1.1 Pre Test

At the first meeting of the research, the researcher gave a pre test to the
students. Pre cycle test was conducted before the researcher gave them the
treatment which is teaching writing recount text using peer review technique. The
test was aimed to measure the students’ basic skill of writing recount text before
givinf them the treatment. This test asked students to create a recount text about
their unforgettable experience. Then, the researcher scored and analyzed the result

of pre cycle test to determine the students’ difficulties in writing recount text.

3.1.2 First Cycle

First Cycle test was done in second meeting. In this meeting, the researcher
applied Peer Review technique in teaching writing recount text. The researcher
gave some treatment to the students related to the materials. There were four steps
in conducting cycle 1.

3.1.2.1 Planning

In this activity, a researcher needed to prepare what the researcher needs before
doing this action research. This plan was used to get the optimum result. The
researcher planned some activities:

(1) Preparing teaching and learning material about recount text and peer review

technique, designing a lesson plan suitable with the action at the classroom;
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(2) Preparing the instrument both test and non-test to measure the students’
mastery of the material.
3.1.2.2 Acting
After planning, the researcher did the action in the classroom. In this activity, the
researcher explained materials of recount text, the generic structure and the lexico
grammatical features of recount text. The researcher also explained the peer
review and its procedure in order to make the students able to practice this
technique in writing. Then, they started to write of recount and applied peer
review technique.
3.1.2.3 Observing

In this phase, students were observed. The observation mainly focused on
the students’ activities in teaching learning process while the teaching and
learning process in the classroom, the researcher observed all happened in the
classroom. The researcher used observation sheet which prepared in planning
stage. Observation sheet is used to know the students’ behaviour during the
teaching learning process when the treatment was given. The results of
observation in first cycle helped me to determine the action in second cycle.
3.1.2.4 Reflecting
Reflecting is the analysis of the observation result and evaluation during the first
cycle. | tried to analyze the difficulties that students faced, also the improvement
of students’ writing after being treated by using peer review. The problems in the

first cycle that have not been solved will be discussed on the next cycle.
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3.1.3 Second Cycle

The researcher did the second cycle after first cycle was done. The
activities in second cycle were similar with the activities in first cycle before but
with some revision after doing reflection in first cycle. Those activities were:
3.1.3.1 Planning
The planning in second cycle was based on the result of the first cycle. The
planning was made to make improvement of the teaching writing recount text by
using peer review technique and it was hoped to solve the problems or
weaknesses in first cycle. The researcher designed the lesson plans, materials for
teaching recount text, and a post test.
3.1.3.2 Acting
The action in second cycle was conducted by giving feedback on the first cycle’s
result. Learning process in second cycle offered the solutions of the problems
faced by the students when they used peer review in writing recount texts. In this
phase, the researcher also conducted the post test. The students were asked to
write a recount text based on the given topic. The researcher also gave them
questionnaire sheet to obtain some information about their perception on using
peer review in teaching writing a recount text.
3.1.3.3 Observing
In this phase, the researcher collected and analyzed the students’ data gathered
during the stage of acting. The purpose of this step was to know whether the result
of actions that the researcher conducted give contribution to the students.

Observation was cone while conducted the treatment. The researcher used same
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observation sheet which the researcher used in first cycle to observe the students’
behavior in second cycle. The researcher observed whether they did some
improvement or not.

3.1.3.4 Reflecting

It was an activity which was purposed to find out significant progress of first
cycle and second cycle. Furthermore, after getting data from second cycle test or
post test then the researcher analyzed it to to know whether or not there was a

significant improvement of the students’ recount text.

3.2 Subject of the Study

3.2.1 Population

Population is a very important element in conducting a research. According to
Arikunto (2006: 130), a population is the entire subject in a research. Best
(1981:8) states that population is any group of individuals that have one or more
characteristics in common that are interesting to the researcher. Based on those
definitions, the researcher could conclude that the population of this research is
eight grade students in SMP N 4 Batang in the academic year 2014/2015. The
eight grade students is divided into 7 classes, the population of these classes is

242 students.

3.2.2 Sample
The number of population explained above is quite big, so in conducting the

research, the researcher having difficulty to use all of the population, so the
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researcher selected the sample. Arikunto (2006:131) states that a sample is a part
or the representative of population that is investigated.
The researcher took one class of seven classes of eight grade students.

The class chosen was 8D which consists of 38 students, 20 boys and 18 girls.

3.3 Role of the Researcher

In this classroom action research, the researcher had a role as a temporary teacher
who applied Peer Review in teaching and learning English to improve students’
skill in writing recount text. The researcher did some activities which begin from
giving pre-cycle test till questionnaire. After collecting the data, the researcher
analyzed them and took the conclusion then. It could be said that the researcher

played role as data collector.

3.4 Types of Data

In order to support this research, the researcher used some instruments to collect
the data. This study used qualitative data. The qualitative data were obtained from
the pre-cycle test, first cycle test and second cycle test as a post test, observation

sheet, and questionnaire.

3.5 Instruments for Collecting Data
After | knew exactly what to be observed from which the data were gathered, the
next step was deciding the instrument. Arikunto (2006: 149) states that instrument

is any kind of tool that is used to collect data during a research. Therefore, it
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becomes the most important part of a research since from the instrument; the
researcher gathered the data to analyzed and interpreted. The instruments used in

this research are:

3.5.1 Test (Pre-test and Post-test)

According to Brown (2004:3), test is method to measure a person’s ability,
knowledge, or performance in a given domain. In this case, the researcher
measured their skill in writing recount text. There were two kinds of tests used in
the study. They were pre-test and post-test.

A pre-test was such kind of test which was carried out before the
researcher giving the treatments. The aim of giving this test was to know and
measure the students’ basic writing skill before the treatments were given.
Meanwhile, a post-test was such kind of test which was conducted after the
researcher giving the treatments. The purpose of giving this test was to measure
the students’ skill in writing recount texts after taught using peer review

technique.

3.5.2 Observation Sheet

As stated in Burns (2010:62), observation sheet is used in what is sometimes
called systematic or structured observation. It uses a coding system or checklist
prepared before the lesson begins. The purpose of conducting observation sheet

was to collect the data as many as possible about the whole teaching and learning
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process which was done by the researcher in the classroom. In this research, the

researcher used four indicators in observation sheet.

3.5.3 Questionnaire

Questionnaire is a number of questions to get information from the respondents.
According to Arikunto (2006: 151), states that a questionnaire is a number of
within question, which are used to gain information from respondents about the
respondents themselves or their knowledge.

The purpose of questionnaire was to know the students’ opinion towards
the learning process and the use of peer review technique in improving students’
recount text.

The researcher used closed-ended questionnaire which consists of 10
statements. It was used to find information about the students’ reflection toward
the learning process by using peer review. The questionnaire that was used was
based on students’ need, interest, like, and dislike about teaching and learning
process by using peer review. The students were asked to checklist ten questions

by choosing one of four choices:

Strongly Agree Agree Disagree Strongly Disagree
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3.6 Procedures of Collecting Data
In my research, to get the data, the researcher used three methods for collecting
the data: test, questionnaire, and observation checklist. The explanations of the

three methods can be seen as the following:

3.6.1 Test

The first thing that researcher did before the research was a pre-test section for the
students. In this stage, the students were asked to write a recount text based on the
topic given by the researcher.

Pretest is given before doing the research. First, the researcher came to the
chosen class VIII D and explained to the students what they were going to do. It
was begin by distributing the instrument and asking them to do the pre-test.

Next form of test was post-test. The post-test was conducted after all the
treatments were given. The type of the test was similar with the pre-test, the
students were assigned to write a recount text based on a topic given by the

researcher, but the topic was different from the pre-test section.

3.6.2 Observation Sheet

Observation checklist is used in every meeting. The purpose of observation
checklist is to know the behavior of students’ in the learning process. .
Observation sheet would be used in both first cycle and second cycle to know the
improvement of students’ behavior, response, and participation during learning

process with the given treatment.
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3.6.3 Questionnaire

It is a list of questions, which should be answered by the students to reflect their
conditions at that time. Wallace (1998:124) states that questionnaire is answered
by reading the questions and then ticking responses or writing in short answer. In
my research, the researcher used questionnaire that consists of four choices. The

researcher conducted the questionnaire after all the treatment was done.

3.7 Procedures of Analyzing Data

3.7.1 Analysis of the Tests

After conducting the action research, the researcher analyzed the students’ works
and gave them score based on the quality of their works. The students’ test of
writing recount text would be scored using Brown and Bailey’s scoring technique
which was cited by Brown (2004: 244-245). The scoring technique measures the
organization; content; grammar; punctuation, spelling, and mechanics, and style
and quality of expression with the rate of 1-20 for each aspect.

Table 3.1 Scoring Technique of Writing Skills Based on Brown (2004: 244)

ASPECTS | SCORE EXPLANATION
Organization 20-18 | Appropriate title, effective introductory paragraph,
:Introduction, topic is stated, leads to body, transitional expressions
body, and used; arrangement of material shows plan (could be
conclusion outlined by the reader); supporting evidence given for

generalizations; conclusion logical and complete.

17-15 | Adequate title, introduction, and conclusion; body of
essay is acceptable, but some evidence may be lacking,
some ideas arenot fully developed; sequence is logical
but transactional expression may be absent or misused.
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14-12

Mediocre or scant introduction or conclusion; problem
with the order of ideas in body; the generalizations
may not be fully supported by the evidence given;
problems of organization interfere.

11-6

Shaky or minimally recognizable introduction;
organization can barely be seen; severe problems with
ordering ideas; lack of supporting evidence; conclusion
weak or illogical; inadequate effort at organization.

5-1

Absence of introduction or conclusion; noapparent
organization of body; severe lack of supporting
evidence;writer has not made any effort to organize the
composition (could not be outlined by reader).

Content

20-18

Easy addresses the assigned topic; the ideas are
concrete and thoroughly developed; no extraneous
material; essay reflectsthought.

17-15

Easy address the issues but misses some points; ideas
could be more fully developed; some extraneous
materials are present.

14-12

Development of ideas not complete or essay is
somewhat offthe topic; paragraphs are not divided
exactly right.

11-6

Ideas complete; essay doesnot reflect careful thinking
or was hurried written; in adequate effort in area of
content.

5-1

Essay is completely inadequate and doesnot reflect
college level work; no apparent effort to consider the
topic carefully.

Grammar

20-18

Native—like fluency in English grammar; correct use of
relative clauses, prepositions, modals, articles, verbs,
and tense sequencing; no fragments or run — on
sentences.

17-15

Advanced proficiency in English grammar; some
grammar problems do not influence communication;
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although the reader is aware of them; no fragments or
run-on sentences.

14-12

Ideas are getting through to the reader, but grammar
problems are apparent and have a negative effect on
communication; run on sentences and fragments
present.

11-6

Numerous serious grammar problems interfere with
communication of the researchers’ ideas; grammar
review of some areas clearly needed, difficult to read
sentences

Severe grammar problems interfere greatly with the
message; reader cannot understand what the researcher
was trying to say; unintelligible sentence structure.

Punctuation,
Spelling, and
Mechanics

20-18

Correct use of English writing convention; left and
right margins, all needed capital, paragraphs intended,
punctuation and spelling; very neat.

17-15

Some problems with writing conventions or
punctuation; occasional spelling errors; left margin
correct; paper is neat and legible.

14-12

Uses general writing convention but has errors;
spelling problems distract reader; punctuation errors
interfere with ideas.

11-6

Serious problems with format of paper; part of essay
not legible; errors in sentence punctuation;
unacceptable to adequate readers.

5-1

Complete disregard for English writing convention;
paper illegible; obvious capitals missing, no margins
and severe spelling problems.

Style and
quality of
expression

20-18

Precise vocabulary usage; use of parallel structures;
concise; register good

17-15

Attempts variety; good vocabulary; not wordy; register
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OK; style fairly concise.

14-12 | Some vocabulary misused; lack awareness off register;
maybe too wordy.

11-6 | Poor expression of ideas; problems in vocabulary; lack
variety of structure.

5-1 Inappropriate use of vocabulary; no concepts of
register or sentence variety.

Based on the writing assessment above, there are five components and the highest
score is 20. So the maximum score is 100. Here is to calculate the final score:

Score ==} categories (O+C+G+M+S)

After the scoring was finished, the researcher calculated the mean of the

students’ achievement with the formula as follow:

The total score
M = x 100
The number of the students

3.7.2 Analysis of the Observation Sheet

The data of the observation were obtained from the English teacher. The
observation checklist used in this study has four indicators. They were students’
enthusiasm during learning process, students’ participation in classroom activities,
and students’ cooperative attitudes during the lesson and students’ activities in

doing peer review. Then, it was analyzed carefully by counting the students’
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behavior in first cycle and second cycle to see whether there was any
improvement of students’ behavior during the whole research.

Table 3.2 Observation Sheet

Students’ Aspects
Code A B C D
S-01
S-02
S-03
S-04
S-05
S-06
S-07
S-08
S-09
Etc.

=z
o

XN~ WM

[EEN
e

Aspects:
A : The students’ attention to the teacher’s explanation (focus, making notes)
B : The students’ active participation during the lesson (asking and
answering questions, giving opinion, etc)
C : The students’ response toward peer review technique (happy, interested)
D : The students’ seriousness in writing recount text (write seriously, did the

instructions)

3.7.3 Analysis of Questionnaire

The data of the questionnaires were obtained from the students. Then it was
analyzed carefully by counting the percentage of the students’ answers in each
item of the questionnaire. From the result of the questionnaire, the students’
perceptions toward the use of Peer Review in learning writing recount text can be
seen. The questionnaire was written in Bahasa Indonesia to make students

understand well about the statements.
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. Sangat
No. Pernyataan Sang_at Setuju T'da.k Tidak
Setuju Setuju Setui
etuju
1. | Saya menyukai Pelajaran Bahasa Inggris.

Saya menyukai pelajaran menulis dalam

2 Bahasa Inggris (writing)
3 Pembelajaran menulis teks recount di
" | sekolah saya menyenangkan
4 Saya tertarik dengan teknik peer review
" | yang peneliti gunakan.
5 Saya menyukai teknik peer review dalam
" | pembelajaran menulis recount text.
Suasana kelas menjadi menyenangkan
6. | setelah diberikan pembelajaran dengan
menggunakan teknik peer review.
Penggunaan teknik peer review dapat
7. | meningkatkan pemahaman bagaimana
cara menulis yang baik.
Penggunaan  teknik  peer  review
8. | membantu saya dalam memperbaiki
penulisan recount text menjadi lebih baik
9 Penggunaan teknik peer review dapat
" | meningkatkan kemampuan menulis saya.
Teknik ini perlu diterapkan dalam setiap
10. | pembelajaran menulis (writing)

menggunakan Bahasa Inggris.

3.8 Technique of Reporting Data

In this research, all the relevant data from various data streams (tests, observation

sheet, and questionnaire) were collated to provide a collective answer to the

research questions. The results of each instrument are reported qualitatively.
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3.8.1 Report of the Test Results

The data gathered from the tests were reported statistically and descriptively. It
was statistically reported by comparing the mean of the pre-test, formative test,
and post-test score to measure the improvement of students’ skill in writing
recount texts. The statistical data were supported by further description

qualitatively.

3.8.2 Report of the Observation Sheet Results

The data gathered from the observation sheet were reported qualitatively
by describing the improvement of students’ positive behaviour from first cycle
until second cycle. The improvement is stated by numbers which indicated the
total number of students who behaved as the given indicators in each stage of the

research.

3.8.3 Report of the Questionnaire Results

The result of questionnaire was also reported in qualitative way by describing the
students’ answers in each item of the questionnaire. The reported data were
supported by statistical data which were the percentage of each answer in each

item of the questionnaire.



CHAPTER V
CONCLUSIONS AND SUGGESTIONS

The last chapter presents the conclusion of what have been discussed in the

previous chapters and also the suggestions for language learning.

5.1 Conclusions

The first aim in this study is to give information to the researcher that there
was a problem or not in students’ skill in writing recount text. Students’ problem
in writing recount text was noticed by the researcher when she gave the pre test in
the first time of this study. The researcher found that most of the students got
difficulties in writing, in terms of organization, content, grammar, punctuation and
style also lack of vocabularies.

Knowing that most of eighth graders in State Junior High School 4 Batang
got difficulties in writing recount text, the researcher then proposed a technique to
improve students’ skill in writing recount text. The technique proposed by the
researcher was called peer review technique. Peer review is an activity in process
of students’ writing to responding to each other’s writing.

Then, this study was to investigate how peer review technique was
implemented. The technique used in every cycle. There was two cycles and each
cycle consisted of two meetings. The students done the peer review technique
based on peer review guidelines and peer review sheet. The last aim of this study

was to investigate the improvement of students’ skill in writing recount text by
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using peer review technique at eight grade students of State Junior High School 4
Batang. The students’ improvement could be seen from the analysis in the test
including pre test, formative test, and post test. The result showed that the
implementation of peer review technique could improve students’ writing skill,
especially in writing recount text. The students’ improvement in writing skill is
including some aspects of writing (organization, content, grammar, punctuation
and style). The mean of students’ score from pre test to formative test improved
from 63.00 to 74.29. The next improvement was showed by the mean of the
student’s result from formative test to post test, which is 74.29 to 79.50. Both
cycles showed good result and positive progress which indicated that peer review
technique improved students’ skill in writing recount text at eighth graders
students in SMP N 4 Batang.

In addition, this study also investigated the students’ learning behavior
during peer review technique was implemented. It could be seen from the
questionnaire. Based on the questionnaire, it showed that the students’ interest in
learning English improved, peer review technique improved the students’
motivation in writing recount text, the use of peer review technique helped the
students to improve their skill in writing recount text, students felt many
differences in their writing skill before and after peer review technique had been
implemented, the technique was very important to the students so that they
wanted it to be done continuously. Not only from the questionnaire, but also it
could be seen from the observation sheet. Students’ learning behavior had been

changed from first cycle and second cycle. The students’ learning behavior got
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better and better including their attention, activeness, seriousness and also their

confidence in giving constructive feedback to their partner draft of recount text.

5.2 Suggestions

Referring to the conclusion above, some suggestions are presented as follows.
First, for English teachers, they should be able to improve their technique of
teaching to improve students’ writing skill. They could use peer review technique
as one of technique to teach writing especially recount text. Furthermore, in
teaching writing, teachers should pay more attention to the students’ writing
whether they have difficulties in constructing texts or not. They should help them
in solving their problems by giving guidance and solution.

Second, hopefully, the results of this study give valuable experience in
teaching and alternative way for English teachers to teach especially in writing
recount text. The researcher also suggests for future researchers to explore another
studies on peer review as a technique to improve the students’ skill in writing
recount text and try to apply this technique in different skill. In addition, they
should manage the time very carefully so that the students will not run out of time

when they apply peer review.
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Appendix 3
LESSON PLAN FIRST CYCLE
School Identity : SMP N 4 Batang
Subject : English
Class / Semester VIHID/II
Time Allotment : 4 X 40 minutes (2 Meetings)
Text Type : Short Functional Text

Standard of Competence: Writing

Mengungkapkan makna dalam teks tulis fungsional dan esei pendek sederhana
berbentuk recount dan narrative untuk berinteraksi dengan lingkungan sekitar.
Basic Competence : Writing

Mengungkap kan makna dan langkah retorika dalam esei pendek sederhana
dengan menggunakan ragam bahasa tulis secara akurat, lancar dan berterima
untuk berinteraksi dengan lingkungan sekitar berbentuk recount dan narrative

l. OBJECTIVES

In the end of the study, the students are able to:

(1) Identify what is recount text

(2) Understand the generic structures and the organization of recount text

3) Create a recount text by their own words

1. LEARNING MATERIALS

Recount Text
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A recount text is speaking or writing about past events or a piece of text
that retells past events, usually in the order which they happened.
recount text has social function, generic structure, and linguistic features that are
as follows:
d. Social function of recount text is to retell events for the purpose of
informing or entertaining.
e. Generic structure:

4) Orientation provides the setting and introduces participants. It tells
who was involved, what happened, where the events took place,
and when it happened.

5) Events tells what happened and in what sequence.

6) Re-orientation consists of optional-closure of events.

f.Linguistic features
6) Focus on specific participants
7) Use of material processes
8) Circumstances of time and place
9) Use of past tense

10) Focus on temporal sequence

Example of Recount text:

My Holiday in Bali
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When | was 2" grade of senior high school, my friends and | went to Bali.
We were there for three days. | had many impressive experiences during the

vacation.

First day, we visited Sanur Beach in the morning. We saw the beautiful
sunrise together. It was great scenery. Then, we checked in to the hotel. After
prepared ourselves, we went to Tanah Lot. We met so many other tourists there.

They were not only domestic but also foreign tourists.

Second day, we enjoyed the day on Tanjung Benoa beach. We played so
many water sports such as banana boat, jet sky, speedboat etc. We also went to
Penyu island to see many unique animals. They were turtles, snakes, and sea
birds. We were very happy. In the afternoon, we went to Kuta Beach to see the
amazing sunset and enjoyed the beautiful wave.

The last day, we spent our time in Sangeh. We could enjoy the green and
shady forest. There were so many monkeys. They were so tame but sometimes
they could be naughty. We could make a close interaction with them. After that,
we went to Sukowati market for shopping. That was my lovely time. | bought

some Bali T-Shirt and souvenirs.

In the evening, we had to check out from the hotel. We went back home
bringing so many amazing memories of Bali.

Language Focus:
a. Gaining vocabulary
b. Simple Past Tense
Il. METHOD OF TEACHING AND LEARNING
Lecturing, discussion, peer review.

IV.  LEARNING ACTIVITIES
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Meeting 1
a. Opening
- The teacher greets the students and asks some questions in order to
make the students comfortable with the condition.
- The teacher checks the students’ attending.
- The teacher informs the learning purposes.
b. Main activities
1. Exploration

- The teacher asks the students about their pre-test.
- The students convey the problems they faced in writing
recount text.
- The teacher gives explanation about recount text, the generic
structure and the use of past tense in writing recount text.
- The teacher gives one example of recount text.
2. Elaboration

- The teacher encourages the students to find the generic
structure and past tense verb in the given recount text.

- The teacher asks the students to make sentences for each word
they found in the text.

- The students share their work in a pair.

- After that, the students are required to write a recount text.

- Teacher explains to the students about peer review technique
and gives example how to do peer review.

- Teacher asks the students to work in pairs of two students and

share their writing.
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- The teacher gives peer review guidelines and students do peer
review

- The teacher asks the students read and gave comments on their
peer writing.

- The students revised and corrected their writing based on the peer
feedback during do writing activity.

3. Confirmation

- The teacher with the students discuss about the things that are still
unclear.

- The teacher gives the students some exercises.

c. Closing
- The teacher reviews the lesson.
- The teacher gives a question and answer session and comments
about the lesson.
- The teacher gives compliment for what the students have done.
- The teacher says goodbye.
Meeting 2
a. Opening
- The teacher greets the students and asks some questions in order to
make the students comfortable with the condition.
- The teacher checks the students’ attending.
- The teacher reviews the previous lesson.
b. Main activities

1. Exploration
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- The students discuss about the previous lesson.
- The teacher and students discuss about precious task.
- The teacher give an example of sentences with some errors and
exercises
2. Elaboration
- Teacher asks the students to do the exercises.
- The teacher asks the students to work in pairs and exchange their
exercises.
- Teacher and the students discuss the result.
3. Confirmation
- The teacher with the students discuss about the things that are
still unclear
- The teacher asks students to do the cycle one test
- The students do the cycle one test.
c. Closing
- The teacher reviews the lesson.
- The teacher gives a question and answer session and comments
about the lesson.
- The teacher gives compliment for what the students have done.
- The teacher says goodbye.
V. SOURCE AND MEDIA OF TEACHING
“power point media, textbook, dictionary, internet
VI. INDICATORS

(1) The students are able define what is recount text
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(2) The students are able to analyze the organization and the content of

recount text.

(3) The students are able to create a recount text based on the topic given.

VIl. EVALUATION
a. Evaluation technique : Writing test
Evaluation
No Indicator Technique Type of Example
Instrument
1. | Make a recount text Writing test | Creation Make a
based on the topic. recount text
based on the
topic!
b. Instrument (in the attachment)
c. Rubric of evaluation
ASPECTS | SCORE EXPLANATION
Organization 20-18 | Appropriate title, effective introductory paragraph,
:Introduction, topic is stated, leads to body, transitional expressions
body, and used; arrangement of material shows plan (could be
conclusion outlined by the reader); supporting evidence given for
generalizations; conclusion logical and complete.
17-15 | Adequate title, introduction, and conclusion; body of
essay is acceptable, but some evidence may be lacking,
some ideas arenot fully developed; sequence is logical
but transactional expression may be absent or misused.
14-12 | Mediocre or scant introduction or conclusion; problem
with the order of ideas in body; the generalizations
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may not be fully supported by the evidence given;
problems of organization interfere.

11-6

Shaky or minimally recognizable introduction;
organization can barely be seen; severe problems with
ordering ideas; lack of supporting evidence; conclusion
weak or illogical; inadequate effort at organization.

5-1

Absence of introduction or conclusion; noapparent
organization of body; severe lack of supporting
evidence;writer has not made any effort to organize the
composition (could not be outlined by reader).

Content

20-18

Easy addresses the assigned topic; the ideas are
concrete and thoroughly developed; no extraneous
material; essay reflectsthought.

17-15

Easy address the issues but misses some points; ideas
could be more fully developed; some extraneous
materials are present.

14-12

Development of ideas not complete or essay is
somewhat offthe topic; paragraphs are not divided
exactly right.

11-6

Ideas complete; essay doesnot reflect careful thinking
or was hurried written; in adequate effort in area of
content.

Essay is completely inadequate and doesnot reflect
college level work; no apparent effort to consider the
topic carefully.

Grammar

20-18

Native—like fluency in English grammar; correct use of
relative clauses, prepositions, modals, articles, verbs,
and tense sequencing; no fragments or run — on
sentences.

17-15

Advanced proficiency in English grammar; some
grammar problems donot influence communication;
although the reader is aware of them; no fragments or
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run-on sentences.

14-12

Ideas are getting through to the reader, but grammar
problems are apparent and have a negative effect on
communication; run on sentences and fragments
present.

11-6

Numerous serious grammar problems interfere with
communication of the writers’ ideas; grammar review
of some areas clearly needed, difficult to read
sentences

5-1

Severe grammar problems interfere greatly with the
message; reader cannot understand what the writer was
trying to say; unintelligible sentence structure.

Punctuation,
Spelling, and
Mechanics

20-18

Correct use of English writing convention; left and
right margins, all needed capital, paragraphs intended,
punctuation and spelling; very neat.

17-15

Some problems with writing conventions or
punctuation; occasional spelling errors; left margin
correct; paper is neat and legible.

14-12

Uses general writing convention but has errors;
spelling problems distract reader; punctuation errors
interfere with ideas.

11-6

Serious problems with format of paper; part of essay
not legible; errors in sentence punctuation;
unacceptable to adequate readers.

Complete disregard for English writing convention;
paper illegible; obvious capitals missing, no margins
and severe spelling problems.

Style and
quality of
expression

20-18

Precise vocabulary usage; use of parallel structures;
concise; register good

17-15

Attempts variety; good vocabulary; not wordy; register
OK; style fairly concise.
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14-12 | Some vocabulary misused; lack awareness off register;
maybe too wordy.

11-6 | Poor expression of ideas; problems in vocabulary; lack
variety of structure.

5-1 Inappropriate use of vocabulary; no concepts of
register or sentence variety.

Score = =) categories (O +C+G+M+S)
Total Score = 100

Batang, Maret 2015

English Teacher The Researcher

Samai, S.Pd. Candra Arifiana
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Appendix 4
LESSON PLAN SECOND CYCLE
School Identity : SMP N 4 Batang
Subject : English
Class / Semester VIHID/II
Time Allotment . 4 X 40 minutes (2 meetings)
Text Type : Short Functional Text

Standard of Competence: Writing

Mengungkapkan makna dalam teks tulis fungsional dan esei pendek sederhana
berbentuk recount dan narrative untuk berinteraksi dengan lingkungan sekitar.
Basic Competence : Writing

Mengungkap kan makna dan langkah retorika dalam esei pendek sederhana
dengan menggunakan ragam bahasa tulis secara akurat, lancar dan berterima
untuk berinteraksi dengan lingkungan sekitar berbentuk recount dan narrative
VIIl. OBJECTIVES

In the end of the study, the students are able to:

4) Identify what is recount text

(5) Understand the generic structures and the organization of recount text

(6) Create a recount text by their own words

IX. LEARNING MATERIALS

Example of Recount Text
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A Beautiful Day at Jogja

Last week, my friends and | went to Jogja. We visited many places.

First, we visited Parang tritis beach. The sun shone brightly and the scenery
was very beautiful there. We felt the wind blew across to us. We also saw a lot of
people in that beach. There werw many birds flew in the sky. Also, there were
many sellers who sold many kinds of souvenirs. Second, we visited Gembira Loka
Zoo. We saw many kinds of animals there such as monkeys, tigers, crocodiles,
snakes, etc. We looked around in that Zoo, and also took pictures of those
animals. Then, we felt hungry, so we went to a restaurant. As soon as we finished
our lunc, we decided to go home.

For me, that was a beautiful day. we really enjoyed it, and | hope I could

visit Jogja again.

X. METHOD OF TEACHING AND LEARNING
Lecturing, discussion, peer review.
Xl.  LEARNING ACTIVITIES
Meeting 1
d. Opening
- The teacher greets the students and asks some questions in order to
make the students comfortable with the condition.

- The teacher checks the students’ attending.
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The teacher informs the learning purposes.

Main activities

1.

Exploration

The teacher asks to the students about previous lesson and cycle
one test.

The teacher asks to the students if there are any difficulties.

The teacher explains more about past tense

The teacher gives some exercises to the students.

The students work in pair to do the exercises.

Elaboration

The students discuss the exercises.

Teacher gives an example of recount text.

After that, the students are required to do peer review of their first
cycle test.

Teacher asks the students to work in pairs of two students and share
their writing.

The teacher gives peer review checklist and students do peer
review

The teacher asks the students read and gave comments on their peer
writing.

The students revised and corrected their writing based on the peer

feedback during do writing activity.
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3. Confirmation

- The teacher with the students discuss about the things that are
still unclear.
- The teacher gives the students assignment.
f. Closing

- The teacher reviews the lesson.
- The teacher gives a question and answer session and comments
about the lesson.
- The teacher gives compliment for what the students have done.
- The teacher says goodbye.
Meeting 2
d. Opening
- The teacher greets the students and asks some questions in order to
make the students comfortable with the condition.
- The teacher checks the students’ attending.
- The teacher reviews the previous lesson.
e. Main activities
1. Elaboration
- The teacher asks the students about previous lesson.
- The students discuss the previous task.
- Teacher asks the students if there are any difficulties about

recount text and peer review technique.
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2. Exploration

- The teacher together with the students discusses the recount
text and vocabularies, grammar, punctuation, generic structure
and language features of it.

- The teacher asks questions related to the students’ holiday.

- The students answer the questions.

- The teacher asks some students to retell their activities in
recent holiday.

3. Confirmation

- The teacher with the students discuss about the things that are
still unclear.

- The teacher gives the posttest. The students are asked to write
a recount text with the theme “My Holiday”.

- The students answer the given questionnaire.

f. Closing

- The teacher reviews the lesson.
- The teacher gives a question and answer session and comments
about the lesson.
- The teacher gives compliment for what the students have done.
- The teacher says goodbye.
SOURCE AND MEDIA OF TEACHING
“Pictorical story” media, textbook, dictionary, internet
INDICATORS

(4) The students are able define what is recount text
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(5) The students are able to analyze the organization and the use of past

tense

(6) The students are able to create a recount text based on the topic given.

XIV. EVALUATION

d. Evaluation technique : Writing test

based on the topic.

Evaluation

No Indicator Technique Type of Example
Instrument

1. | Make a recount text Writing test | Creation Make a

recount text
based on the

topic!

e. Instrument (in the attachment)

f. Rubric of evaluation

ASPECTS | SCORE EXPLANATION

Organization 20-18 | Appropriate title, effective introductory paragraph,
:Introduction, topic is stated, leads to body, transitional expressions
body, and used; arrangement of material shows plan (could be
conclusion outlined by the reader); supporting evidence given for

generalizations; conclusion logical and complete.
17-15 | Adequate title, introduction, and conclusion; body of
essay is acceptable, but some evidence may be lacking,
some ideas arenot fully developed; sequence is logical
but transactional expression may be absent or misused.
14-12 | Mediocre or scant introduction or conclusion; problem

with the order of ideas in body; the generalizations
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may not be fully supported by the evidence given;
problems of organization interfere.

11-6

Shaky or minimally recognizable introduction;
organization can barely be seen; severe problems with
ordering ideas; lack of supporting evidence; conclusion
weak or illogical; inadequate effort at organization.

5-1

Absence of introduction or conclusion; noapparent
organization of body; severe lack of supporting
evidence;writer has not made any effort to organize the
composition (could not be outlined by reader).

Content

20-18

Easy addresses the assigned topic; the ideas are
concrete and thoroughly developed; no extraneous
material; essay reflectsthought.

17-15

Easy address the issues but misses some points; ideas
could be more fully developed; some extraneous
materials are present.

14-12

Development of ideas not complete or essay is
somewhat offthe topic; paragraphs are not divided
exactly right.

11-6

Ideas complete; essay doesnot reflect careful thinking
or was hurried written; in adequate effort in area of
content.

Essay is completely inadequate and doesnot reflect
college level work; no apparent effort to consider the
topic carefully.

Grammar

20-18

Native—like fluency in English grammar; correct use of
relative clauses, prepositions, modals, articles, verbs,
and tense sequencing; no fragments or run — on
sentences.

17-15

Advanced proficiency in English grammar; some
grammar problems donot influence communication;
although the reader is aware of them; no fragments or
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run-on sentences.

14-12

Ideas are getting through to the reader, but grammar
problems are apparent and have a negative effect on
communication; run on sentences and fragments
present.

11-6

Numerous serious grammar problems interfere with
communication of the writers’ ideas; grammar review
of some areas clearly needed, difficult to read
sentences

5-1

Severe grammar problems interfere greatly with the
message; reader cannot understand what the writer was
trying to say; unintelligible sentence structure.

Punctuation,
Spelling, and
Mechanics

20-18

Correct use of English writing convention; left and
right margins, all needed capital, paragraphs intended,
punctuation and spelling; very neat.

17-15

Some problems with writing conventions or
punctuation; occasional spelling errors; left margin
correct; paper is neat and legible.

14-12

Uses general writing convention but has errors;
spelling problems distract reader; punctuation errors
interfere with ideas.

11-6

Serious problems with format of paper; part of essay
not legible; errors in sentence punctuation;
unacceptable to adequate readers.

Complete disregard for English writing convention;
paper illegible; obvious capitals missing, no margins
and severe spelling problems.

Style and
quality of
expression

20-18

Precise vocabulary usage; use of parallel structures;
concise; register good

17-15

Attempts variety; good vocabulary; not wordy; register
OK; style fairly concise.
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14-12 | Some vocabulary misused; lack awareness off register;
maybe too wordy.

11-6 | Poor expression of ideas; problems in vocabulary; lack
variety of structure.

5-1 Inappropriate use of vocabulary; no concepts of
register or sentence variety.

g. Score ==Y categories (O+C+G+M+S)

h. Total Score =100

Batang, Maret 2015

English Teacher The Researcher

Samai, S.Pd. Candra Arifiana
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The Evaluation Rubric

ASPECTS

SCORE

EXPLANATION

Organization
:Introduction,
body, and
conclusion

20-18

Appropriate title, effective introductory paragraph,
topic is stated, leads to body, transitional expressions
used; arrangement of material shows plan (could be
outlined by the reader); supporting evidence given for
generalizations; conclusion logical and complete.

17-15

Adequate title, introduction, and conclusion; body of
essay is acceptable, but some evidence may be lacking,
some ideas arenot fully developed; sequence is logical
but transactional expression may be absent or misused.

14-12

Mediocre or scant introduction or conclusion; problem
with the order of ideas in body; the generalizations
may not be fully supported by the evidence given;
problems of organization interfere.

11-6

Shaky or minimally recognizable introduction;
organization can barely be seen; severe problems with
ordering ideas; lack of supporting evidence; conclusion
weak or illogical; inadequate effort at organization.

5-1

Absence of introduction or conclusion; noapparent
organization of body; severe lack of supporting
evidence;writer has not made any effort to organize the
composition (could not be outlined by reader).

Content

20-18

Easy addresses the assigned topic; the ideas are
concrete and thoroughly developed; no extraneous
material; essay reflectsthought.

17-15

Easy address the issues but misses some points; ideas
could be more fully developed; some extraneous
materials are present.
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14-12

Development of ideas not complete or essay is
somewhat offthe topic; paragraphs are not divided
exactly right.

11-6

Ideas complete; essay doesnot reflect careful thinking
or was hurried written; in adequate effort in area of
content.

5-1

Essay is completely inadequate and doesnot reflect
college level work; no apparent effort to consider the
topic carefully.

Grammar

20-18

Native—like fluency in English grammar; correct use of
relative clauses, prepositions, modals, articles, verbs,
and tense sequencing; no fragments or run — on
sentences.

17-15

Advanced proficiency in English grammar; some
grammar problems donot influence communication;
although the reader is aware of them; no fragments or
run-on sentences.

14-12

Ideas are getting through to the reader, but grammar
problems are apparent and have a negative effect on
communication; run on sentences and fragments
present.

11-6

Numerous serious grammar problems interfere with
communication of the writers’ ideas; grammar review
of some areas clearly needed, difficult to read
sentences

5-1

Severe grammar problems interfere greatly with the
message; reader cannot understand what the writer was
trying to say; unintelligible sentence structure.

Punctuation,
Spelling, and
Mechanics

20-18

Correct use of English writing convention; left and
right margins, all needed capital, paragraphs intended,
punctuation and spelling; very neat.

17-15

Some problems with writing conventions or
punctuation; occasional spelling errors; left margin
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correct; paper is neat and legible.

14-12 | Uses general writing convention but has errors;
spelling problems distract reader; punctuation errors
interfere with ideas.

11-6 | Serious problems with format of paper; part of essay
not legible; errors in sentence punctuation;
unacceptable to adequate readers.

5-1 Complete disregard for English writing convention;
paper illegible; obvious capitals missing, no margins
and severe spelling problems.

Style and 20-18 | Precise vocabulary usage; use of parallel structures;
quality of concise; register good
expression

17-15 | Attempts variety; good vocabulary; not wordy; register
OK; style fairly concise.

14-12 | Some vocabulary misused; lack awareness off register;
maybe too wordy.

11-6 | Poor expression of ideas; problems in vocabulary; lack
variety of structure.

5-1 Inappropriate use of vocabulary; no concepts of

register or sentence variety.
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PEER REVIEW GUIDELINES
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Items to be assessed

Guideline

1. Text Organization
a. Does the writer choose an appropriate title?
b. Does the text have complete structures?

(Orientation, sequent of events, and re-
orientation)
c. Does the text present clear ideas (topic

sentences) and have supporting sentences?

If not, give your suggestions

If not, what should it be?

If not, what should it be?

2. Content
a. Do you understand the story?
b. Does the recount text have 5SW+1H questions?
(What, Where, When, Who, Why, and How)
c. Does the writer use enough sequential words

(first, next, them, after that, finally, etc)?

If not, what should it be?

If not, give your suggestions
where he or she should put

sequential work.

3. Grammar
Has he/she used the correct tenses (verb) in

his/her recount text?

If not, mention the mistakes

and correct them.

4. Punctuation and Spelling
a. Has he/she written the text with the correct
punctuation? (Capital letter, comma, full stop,
etc.)
b. Has he/she written the text with the correct

spelling?

X/
L X4

X/
L X4

If not, correct the

punctuation.

If not, correct the spelling.

5. Style and Quality of expression
Has he/she used the appropriate and correct

vocabularies?

If not, give comments and

suggestions.
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Writer’s name
Reviewer’s name
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PEER REVIEW SHEET

Instructions: First, read your partner’s draft. Then, provide valuable feedback
about what you read based on peer review guidelines. Your purpose is to provide
an honest and helpful feedback and to suggest ways to make his/her writing better.

Items to be assessed

Peer Reviewer’s Comments and Suggestions

1. Organization

2. Content

3. Grammar

4. Punctuation and
Spelling

5. Style and quality
of expression
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Fill the indicators columns with check mark (V) based on the students’

OBSERVATION SHEET

School : SMP N 4 Batang
Class :VIID
Subject : English

behavior during the teaching learning process.
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No Students’ Aspects
' Code A B C D
1. S-01
2. S-02
3. S-03
4. S-04
5. S-05
6. S-06
7. S-07
8. S-08
9. S-09
10. S-10
11. S-11
12. S-12
13. S-13
14. S-14
15. S-15
16. S-16
17. S-17
18. S-18
19. S-19
20. S-20
21. S-21
22, S-22
23. S-23
24, S-24
25. S-25
26. S-26
217. S-27
28. S-28
29. S-29
30. S-30
31. S-31
32. S-32
33. S-33
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34. S-34
35. S-35
36. S-36
37. S-37
38. S-38
Total
Aspects:

A : The students’ attention to the teacher’s explanation (focus, making notes)

B : The students’ active participation during the lesson (asking and
answering questions, giving opinion, etc)

C : The students’ response toward peer review technique (happy, interested)

D : The students’ seriousness in writing recount text (write seriously, did the

instructions)
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Appendix 9
INSTRUMENT OF PRE TEST
School : SMP N 4 Batang
Class / Semester :VIID/2
Subject : English (Recount Text)
Instruction:

vh

1. Make a recount text based on a theme “Unforgettable Moment”.
2. You have 40 minutes to do the test.

3. Your result will be scored based on the following criteria:

a. Organization
b. Content
c. Grammar

d. Punctuation
e. Style and quality of expression

4. Do it individually.

GOOD LucCKI!!
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Appendix 10
INSTRUMENT OF FORMATIVE TEST
School : SMP N 4 Batang
Class / Semester :VIID/2
Subject : English (Recount Text)
Instruction:

1. Make a recount text based on a theme “Study Tour”.
2. You have 40 minutes to do the test.
3. Your result will be scored based on the following criteria:
a. Organization
b. Content
c. Grammar
d. Punctuation
e. Style and quality of expression
4. Do it individually.

GOOD LUCKI!!
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Appendix 11
INSTRUMENT OF POST TEST
School : SMP N 4 Batang
Class / Semester :VIID/2
Subject : English (Recount Text)
Instruction:

5. Make a recount text based on a theme “My Holiday”.
6. You have 40 minutes to do the test.
7. Your result will be scored based on the following criteria:
f. Organization
g. Content
h. Grammar
I. Punctuation
J. Style and quality of expression

8. Do it individually.

GOOD LucCKI!!
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KUESIONER

Name/ Student’ Code

Class

Subject
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Pilihlah jawaban dengan memberikan tanda centang (v') pada kolom Sangat

Setuju, Setuju, Tidak Setuju, atau Sangat Tidak Setuju sesuai dengan pendapat

Anda sendiri.
. Sangat
No. Pernyataan Sang_at Setuju T'da.k Tidak
Setuju Setuju .
Setuju
1. | Saya menyukai Pelajaran Bahasa Inggris.

Saya menyukai pelajaran menulis dalam

2 Bahasa Inggris (writing)
3 Pembelajaran menulis teks recount di
" | sekolah saya menyenangkan
4 Saya tertarik dengan teknik peer review
" | yang peneliti gunakan.
5 Saya menyukai teknik peer review dalam
" | pembelajaran menulis recount text.
Suasana kelas menjadi menyenangkan
6. | setelah diberikan pembelajaran dengan
menggunakan teknik peer review.
Penggunaan teknik peer review dapat
7. | meningkatkan pemahaman bagaimana
cara menulis yang baik.
Penggunaan  teknik  peer  review
8. | membantu saya dalam memperbaiki
penulisan recount text menjadi lebih baik
9 Penggunaan teknik peer review dapat
" | meningkatkan kemampuan menulis saya.
Teknik ini perlu diterapkan dalam setiap
10. | pembelajaran menulis (writing)

menggunakan Bahasa Inggris.
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Appendix 13
STUDENTS’ ATTENDANCE LIST
School : SMP N 4 Batang
Class :VIID
, | Pre-Test Cycle 1 Cycle 2
No. Suéd%nts March March March April April
00 | 23™ 2015 | 28" 2015 | 30" 2015 | 04" 2013 | 11™ 2013
1. S-01 v v v v v
2. S-02 v v v v v
3. S-03 v v v v v
4, S-04 v v v 4 v
5. S-05 v v v v v
6. S-06 v v v v v
7. S-07 v v v v 4
8. S-08 v v v v v
0. S-09 v v v v v
10. S-10 v v 4 v v
11. S-11 v v v v 4
12. S-12 v v v v 4
13. S-13 v v v v v
14. S-14 v v v v 4
15. S-15 v v v v v
16. S-16 v v v v 4
17. S-17 4 v 4 4 v
18. S-18 v v v v v
19. S-19 v v v v v
20. S-20 v v v v v
21. S-21 v v v v 4
22. S-22 4 v 4 4 v
23. S-23 v v 4 4 4
24. S-24 v v 4 v v
25. S-25 v v v v v
26. S-26 v v 4 4 4
27. S-27 v v 4 v 4
28. S-28 v v 4 4 4
29. S-29 v v 4 v v
30. S-30 v v v v v
31. S-31 v v 4 v v
32. S-32 v v 4 v v
33. S-33 v v 4 4 4
34. S-34 v v 4 4 v




121

S-35
S-36
S-37
S-38

35.

36.

37.

38.
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Appendix 14
The Result of the Students’ Writing in the Pre-test
No. | Students’ The Component of Writing Scoring Score
Code ) C G P S
1 S.1 14 14 14 12 12 66
2 S.2 16 14 14 14 14 72
3 S.3 12 15 12 10 12 61
4 SA4 14 12 14 16 16 72
5 S5 12 14 12 14 12 64
6 S.6 14 12 12 14 14 66
7 S.7 16 14 12 14 14 70
8 S.8 10 10 8 10 12 50
9 S.9 10 10 8 10 10 48
10 S.10 14 10 10 10 16 60
11 S.11 14 12 10 12 10 58
12 S.12 15 12 12 14 11 64
13 S.13 16 12 12 14 12 66
14 S.14 16 16 14 14 16 76
15 S.15 15 13 8 10 12 58
16 S.16 14 12 8 10 10 54
17 S.17 9 6 6 6 7 34
18 S.18 16 12 14 10 10 62
19 S.19 14 12 10 11 12 59
20 S.20 14 12 10 12 12 60
21 S.21 14 12 10 12 12 60
22 S.22 16 12 10 15 12 65
23 S.23 14 12 12 14 15 67
24 S.24 14 12 8 12 12 58
25 S.25 15 12 12 12 12 63
26 S.26 14 10 15 12 10 62
27 S.27 12 12 8 10 10 52
28 S.28 16 16 12 14 14 72
29 S.29 12 12 8 12 12 56
30 S.30 16 14 14 14 14 72
31 S.31 14 14 14 16 16 74
32 S.32 12 14 12 14 10 62
33 S.33 15 15 12 14 12 68
34 S.34 15 12 8 12 8 55
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35 S.35 16 16 12 15 16 75
36 S.36 15 16 16 14 15 76
37 S.37 16 16 14 16 15 77
38 S.38 14 12 12 12 10 60
Total 535 483 429 477 469 2394
Average 14.08 | 12.71 11.29 12.55 12.34 63.00
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Appendix 15
The Result of the Students’ Writing Test in First Cycle
No. | Students’ The Component of Writing Scoring Score
Code ) C G P S
1 S.1 16 14 15 15 15 75
2 S.2 16 15 15 14 15 75
3 S.3 12 14 12 14 12 64
4 S.4 18 18 15 14 15 80
5 S5 15 15 15 15 16 76
6 S.6 17 14 15 15 16 77
7 S.7 16 17 15 15 15 78
8 S.8 15 14 13 13 15 70
9 S.9 14 10 10 10 16 60
10 S.10 16 15 12 15 14 72
11 S.11 16 15 15 14 16 76
12 S.12 17 15 14 15 14 75
13 S.13 16 15 16 16 15 78
14 S.14 17 16 15 16 16 80
15 S.15 16 17 15 15 15 78
16 S.16 15 15 12 14 12 68
17 S.17 14 12 8 10 10 54
18 S.18 16 16 15 14 14 75
19 S.19 18 16 14 16 12 76
20 S.20 14 12 12 14 15 67
21 S.21 16 16 14 15 14 75
22 S.22 17 16 16 15 16 80
23 S.23 16 15 15 15 15 76
24 S.24 15 12 12 12 12 63
25 S.25 17 15 15 14 14 75
26 S.26 16 17 14 12 16 75
27 S.27 16 15 15 12 14 72
28 S.28 18 18 16 16 16 84
29 S.29 17 18 15 15 15 80
30 S.30 16 14 14 14 14 72
31 S.31 16 15 16 15 16 78
32 S.32 16 15 15 15 15 76
33 S.33 17 16 16 15 15 79
34 S.34 15 12 10 14 12 63
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35 S.35 18 17 15 17 16 83
36 S.36 16 18 17 16 16 83
37 S.37 16 16 15 17 16 80
38 S.38 17 16 12 14 16 75
Total 609 576 535 547 556 2823
Average 16.03 | 15.16 14.08 14.39 14.63 74.29
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Appendix 16
The Result of the Students’ Writing Test in Second Cycle
No. | Students’ The Component of Writing Scoring Score
Code ) C G P S
1 S.1 15 15 15 15 16 76
2 S.2 16 16 16 15 15 78
3 S.3 16 15 15 15 15 76
4 S.4 18 17 16 15 15 81
5 S5 16 15 16 16 16 79
6 S.6 17 16 15 16 16 80
7 S.7 17 17 16 15 15 80
8 S.8 16 15 15 15 15 76
9 S.9 15 15 15 15 15 75
10 S.10 16 15 14 15 15 75
11 S.11 16 15 16 16 15 78
12 S.12 17 15 14 15 16 77
13 S.13 16 16 16 16 15 79
14 S.14 18 17 17 17 18 87
15 S.15 18 17 15 16 15 81
16 S.16 16 16 15 15 15 77
17 S.17 16 15 15 14 15 75
18 S.18 17 16 15 16 15 79
19 S.19 16 17 15 15 15 78
20 S.20 16 15 14 14 16 75
21 S.21 17 16 16 15 15 79
22 S.22 18 17 17 17 16 85
23 S.23 17 16 16 15 16 80
24 S.24 16 14 15 15 15 75
25 S.25 17 16 15 14 15 77
26 S.26 16 16 16 15 16 78
27 S.27 16 15 15 15 16 77
28 S.28 18 17 17 17 17 86
29 S.29 17 18 17 16 16 84
30 S.30 17 16 16 16 15 80
31 S.31 16 15 15 15 18 79
32 S.32 18 17 16 16 16 83
33 S.33 17 17 17 16 16 83
34 S.34 15 15 15 15 15 75
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35 S.35 18 17 17 17 16 85
36 S.36 17 18 17 17 17 86
37 S.37 18 18 18 17 18 89
38 S.38 17 16 15 15 15 78
Total 633 609 595 589 596 3021
Average 16.66 | 16.03 15.66 15.50 15.68 79.50




Appendix 17

OBSERVATION SHEET IN FIRST CYCLE

School : SMP N 4 Batang
Class :VIID
Subject : English

Fill the indicators columns with check mark (V) based on the students’
behavior during the teaching learning process.
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No Students’ Aspects
' Code A B C D
1. S-01 4 4 v v
2. S-02 v v
3. S-03 v v
4. S-04 v v v
5. S-05 v v v
6. S-06 4 v
7. S-07 v v v
8. S-08 v v
9. S-09 v v v v
10. S-10 v v v
11. S-11 4 4 v v
12. S-12 v v v
13. S-13 4 v v
14. S-14
15. S-15 v v v v
16. S-16 4 v
17. S-17 v v v
18. S-18 v
19. S-19 v
20. S-20 v v v
21. S-21 v v v v
22. S-22 v v v
23. S-23 v
24. S-24
25. S-25 v v v
26. S-26 v
27. S-27 v v
28. S-28 4 4 v v
29. S-29 v
30. S-30 v v v
31. S-31 v v v v
32. S-32 v
33. S-33 v v v
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34. S-34 4 4 4
35. S-35 v v v v
36. S-36 v v
37. S-37 v 4 4
38. S-38 v 4 4
Total 25 24 27 25
Aspects:

A : The students’ attention to the teacher’s explanation (focus, making notes)

B : The students’ active participation during the lesson (asking and
answering questions, giving opinion, etc)

C : The students’ response toward peer review technique (happy, interested)

D : The students’ seriousness in writing recount text (write seriously, did the

instructions)



Appendix 18

OBSERVATION SHEET IN SECOND CYCLE

School : SMP N 4 Batang
Class :VIID
Subject : English

Fill the indicators columns with check mark (V) based on the students’
behavior during the teaching learning process.
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No Students’ Aspects
' Code A B C D
1. S-01 4 4 v v
2. S-02 v v v v
3. S-03 v v
4. S-04 v v v v
5. S-05 v v v v
6. S-06 4 4 v v
7. S-07 v v v
8. S-08 v v v
9. S-09 v v v
10. S-10 v v v
11. S-11 4 4 v
12. S-12 v v v
13. S-13 4 v v v
14. S-14 v v v v
15. S-15 v v v v
16. S-16 v v v
17. S-17 v v v v
18. S-18 4 4 v v
19. S-19 v v v v
20. S-20 v v v
21. S-21 v v v v
22. S-22 v v v v
23. S-23 4 4 v v
24. S-24 v v v
25. S-25 v v
26. S-26 v
27. S-27 v v v v
28. S-28 4 v
29. S-29 v v v v
30. S-30 v v v v
31. S-31 v v
32. S-32 v v v
33. S-33 v
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34. S-34 v v v v
35. S-35 v v
36. S-36 v v v v
37. S-37 v v v
38. S-38 v v v v
Total 34 28 30 33
Aspects:

A : The students’ attention to the teacher’s explanation (focus, making notes)

B : The students’ active participation during the lesson (asking and
answering questions, giving opinion, etc)

C : The students’ response toward peer review technique (happy, interested)

D : The students’ seriousness in writing recount text (write seriously, did the

instructions)
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Appendix 19
RESULT OF QUESTIONNAIRE
Sangat Tidak sangat
No. Pernyataan g Setuju .| Tidak
Setuju Setuju .
Setuju
. : .19 27 2 0
1. | Saya menyukai Pelajaran Bahasa Inggris. 24% 71% | 5%
5 Saya menyukai pelajaran menulis dalam 8 26 4 0
" | Bahasa Inggris (writing) 21% | 68% | 11%
3 Pembelajaran bahasa Inggris di sekolah 9 25 4 0
* | saya menyenangkan. 24% 1 65% | 11%
4 Saya tertarik dengan teknik peer review 160 220 0 0
* | yang peneliti gunakan. 42% | 58%
5 Saya menyukai teknik peer review dalam | 16 22 0 0
" | pembelajaran menulis recount text. 42% 58%
Suasana kelas menjadi menyenangkan 14 24 0 0
6. | setelah diberikan pembelajaran dengan 371% 63%
menggunakan teknik peer review.
Penggunaan teknik peer review dapat 20 18 0 0
. : 53% | 47%
7. | meningkatkan pemahaman bagaimana
cara menulis yang baik.
: . 17 21 0 0
Penggunaan  teknik  peer  review | -, o
.. | 45% | 55%
8. | membantu saya dalam memperbaiki
penulisan recount text menjadi lebih baik
13 25 0 0
9 Penggunaan teknik peer review dapat | 35% 65%
" | meningkatkan kemampuan menulis saya.
Teknik ini perlu diterapkan dalam setiap | 10 28 0 0
10. | pembelajaran menulis (writing) | 26% 74%

menggunakan Bahasa Inggris.
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Appendix 20

THE RESULT OF STUDENTS’ WRITING IN PRE TEST

name - AT SUPrigtin
Class 'ED

T - \
/ (o towecimahi (fabar) \

(ast Tuesday . T(90)10 the “Cinahi. at_: 18-45 P.v
and AW »thtrt at -03.08 AM I a0 40 “the
cimahl «}og&}her my -Huher and brother .
T very @g becauce 3_very in Trespecifu)

bg re\atives .
" .&...m ".';Pcrmanm& n ihe ctmahl b«agy
7 Very beppy Aoere (s Abere . +hat ove. T wusk
return home because day mor)dag T(mum
Schoo we usuo\ L

The fmich ,‘S&asw faurn home PAY my fayner .
‘og*'\»e T desrre Tore 1000 wn Cinght - T can Yeady

unugaal \nmsm " Bue - - BYe - Bye - - . Cimahi -




/

Name - \Jdhm Jak Sukma
Class .vE\D

/\'ﬁ'ﬂruwg 2015
/ M‘j Rirthday

..... when 1 Bidhday 1 .\._n'find myfriend 10 o went

the wy restaurant , there we eat logether and they meet

oith Wy fahep ana mother - Tuen We guenty to dlun - alun
a_Seifie

_ Nert |, poe  went to -bome back home, My doday
very hotey beaist | able a suwrice from Fredm®
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Appendix 21

Peer Review Technique Applied in Writing Recount Text

7 .”Nunm :Wohﬁu Hidayat
N 233
- Kews - /' D

| 3’1?505 Tows Recouk - B lagsic

SUNGAY THE RESENT

_ Lost months oS Cosent dog €0 M- My EriendsOnd |
Were_playing Foatbali 10 house 9ard o sgend Lime Lith us.
CBiost e Was cealy Fun skl Wacwed Bhe ball oo Steeny:
| So khe ball led me ko e Lindew and broke the Lyindow.
CUhen We Wark ko estage. all of 0 Sudden We ol
| Neocd a lovd woice.

K

Aeter ENak 1 the buner OF Ehe howse  come out of the
 yentes Me Yolled gk us. e dfe Very aftaid of Ner. but
! (e do ot Keow WAS\ ko &0 Thap, ore of My gronds fold Usto nw
| We all wn, and Saddenly We Mead the Soud oF Dog.
CThen troungw WM& Nome qunersd alloW doge L0 o s,
L an We wer Strusley Lovun a5 fagk a5 hee a8 We @n
Ond Ehen 1 cliwh uf tato o tree bug , that A‘i9 Waited
I o Aouin s afeer Is minteS th@, Aog (on %o home-
J'F‘““‘!ﬁ- | come dowh €rom the klee.

Thets o vegene A9 oF the anths for we « ynad
hopgen ko we agan a0 b pexk masths,

4 1'H.'.'1-,
Cu N rever ko DL AR have nex \\Gomia)



PEER REVIEW GUIDELINES

Items to be assessed

Guideline

1. Text Organization
a. Does the writer choose an appropnate title?
b, Does the text have complete structures?
' (Orientation, sequent of events, and re-
orientation)
‘ c. Does the text preseat clear ideas (lopic
sentences) and have supporting sentences?

< If not, give your suggestions

%+ If not, what should it be?

% If not, what should it be?

£ 2. Content
a. Do you understand the story?
b Does the recount text have SW+1H questions?
(What, Where, When, Who, Why, and How) ‘
c. Docs the writer use enough sequential words
(first, next, them, after that, finally, etc)?

+ 1f not, what should it be?

< If not, give your suggestions
where he or she should put
sequential work.

R e SSEI—

3. Grammar
Has he/she used the correct tenses (verb) in

his’her recount text?

4. Punctuation and Spelling
a. Has he/she written the text with the correct
punctuation? (Capital letter, comma, full stop,

ctc.)

‘ b. Has he/she written the text with the correct

J spelling?

-—— e e

"5, Style and Quality of expression
Has he/she used the appropriate and correct
vocabularies?

< Ifnot, mention the mistakes
and correct them.

&> If
punctuation,

not,  correct the

< If not, correct the spelling.

< If not, give comments and
suggestions.

136
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PEER REVIEW SHEET
Writer's name : W au  Hdayat
Reviewer'sname  : {Dudh ﬁelan{o

Instructions: First, read your partner’s draft. Then, provide valuable feedback about what
you read based on peer review guidelines. Your purpose is to provide an honest and helpful
feedback and to suggest ways to make his‘her writing better.

Items to be assessed Peer Reviewer’s Comments and Suggestions

1. Organization berene structur sudah lerskap dan benor
ddulrya  Sevai

2. Content DN\ ST\ Rt s U merfeDalgan

wined ‘W\{u _

When = eulan \ceemann Jhat sanaou
Whte, = rexse ~ard

&gggnga%w m&x SN venq

|

3. Grammar ?h\,l?ﬂ = P‘“‘fd cun > a0 g
We are ~We Hafukre |

nagpen ~appened
| were =1 Waj

4. Punctuationand [da. otientation Last Mentins  harusnog
Spelling dilamoah  koma ()

5. Styleand quality | G dqn Vgus |, Pada™ g curup oue

of expression




Name ; {Ajahya Hidgup
3] °
Class {',;h.‘)

Plased_foothals tuth . \illane Oukssde

g Weguend | and Friends Phed. Coothalls Poe i, ¢1me,
AR'TTS ..\:g.hm....gml..!fﬁces.f..:...m;...bs.smf.rc_ew. . became, attachee

1 AN and Wby o became. holFback. Isagug a1 Rizal.....
oecane back Vs Dedis @yan Qan, Anga.

o Afteclinds | Posibly Fiveteen muues |ater  Weicame Diwec
deoc_ Queside my Vitiage Lans Feients challergeathey Congecihan,

JM:‘.&\.:_..mgt....l\su..)l.:..l\m...—...Th,e.g Wege, Teceived. 1my Was ...........
_challerged_aed Frierds. batecles 16 capan_shaped Formation
A5 gpad my Formakon. Purgase.. 15, 45222 A keeadsa....
Yetame_atsockes 15 Al an Wadyu, become halg ok (s T

L0nd g s becans, boc 15 @uyon « dedi cxion ugizal. bebome,

. had Uscued tesonable _enaught Skrung.

o [Vloment v Vo001 Compeston, aFie g o, opponent..
LOmak Sk, Aftecwards. @asthly 5. minukes lakec. my Gole gk ..
Angy Ukl ke store 120 - Gompetikon Advanced . thy. team ..
Ky ateacked bug tan

. hatee vay. £eam _con. Corned.! dbkse,
oall o Wik v balt kel A jo guagdp, UAET] waowe SCo |- [.
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PEER REVIEW GUIDELINES

Items to be assessed

Guideline

1. Text Organization
a. Does the writer choose an appropnate title?
b, Does the text have complete structures?
' (Orientation, sequent of events, and re-
orientation)
‘ c. Does the text preseat clear ideas (lopic
sentences) and have supporting sentences?

< If not, give your suggestions

%+ If not, what should it be?

% If not, what should it be?

£ 2. Content
a. Do you understand the story?
b Does the recount text have SW+1H questions?
(What, Where, When, Who, Why, and How) ‘
c. Docs the writer use enough sequential words
(first, next, them, after that, finally, etc)?

+ 1f not, what should it be?

< If not, give your suggestions
where he or she should put
sequential work.

R e SSEI—

3. Grammar
Has he/she used the correct tenses (verb) in

his’her recount text?

4. Punctuation and Spelling
a. Has he/she written the text with the correct
punctuation? (Capital letter, comma, full stop,

ctc.)

‘ b. Has he/she written the text with the correct

J spelling?

-—— e e

"5, Style and Quality of expression
Has he/she used the appropriate and correct
vocabularies?

< Ifnot, mention the mistakes
and correct them.

&> If
punctuation,

not,  correct the

< If not, correct the spelling.

< If not, give comments and
suggestions.
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PEER REVIEW SHEET
Writer's name Bud Setiongy
Reviewer's name : Waoﬁu Hrdemgtc

Instructions: First, read your partner’s drafi. Then, provide valuable feedback about what
you read based on peer review guidelines, Your purpose is to provide an honest and helpful
feedback and to suggest ways to make his'her writing better.

Items to be assessed Peer Reviewer's Comments and Suggestions
1. Organization Judd Ak soua
Gemenl (hudhas roda b bena

2. Content What® Rlaged fortbah poth yaoay out side
ﬂe Rudi
T Ty oG
where, —
uhg T date )xrsqms J,-;oou)
h‘” -
3, Grammar Deound Qrounded

(I ktolu * Obeotéed
Mol © nade

4. Punctuation and tan . kot
Spelling oLt = enogl,

i < tecenn
vl teen . Apthesn

5'??:“""1"“" h”‘w_g QReocighosion | Eidow ferbly wonaiik
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\ho penCe . He welled at us. We here \fefy aprad of
Wt \oud we do not know whek 4o do, When, 0ae of
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owers alow dagt 10 Chase s, ;nd we were shruggling
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@me  down from the iree,
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PEER REVIEW GUIDELINES

Items to be assessed

Guideline

1. Text Organization
a. Does the writer choose an appropnate title?
b, Does the text have complete structures?
' (Orientation, sequent of events, and re-
orientation)
‘ c. Does the text preseat clear ideas (lopic
sentences) and have supporting sentences?

< If not, give your suggestions

%+ If not, what should it be?

% If not, what should it be?

£ 2. Content
a. Do you understand the story?
b Does the recount text have SW+1H questions?
(What, Where, When, Who, Why, and How) ‘
c. Docs the writer use enough sequential words
(first, next, them, after that, finally, etc)?

+ 1f not, what should it be?

< If not, give your suggestions
where he or she should put
sequential work.

R e SSEI—

3. Grammar
Has he/she used the correct tenses (verb) in

his’her recount text?

4. Punctuation and Spelling
a. Has he/she written the text with the correct
punctuation? (Capital letter, comma, full stop,

ctc.)

‘ b. Has he/she written the text with the correct

J spelling?

-—— e e

"5, Style and Quality of expression
Has he/she used the appropriate and correct
vocabularies?

< Ifnot, mention the mistakes
and correct them.

&> If
punctuation,

not,  correct the

< If not, correct the spelling.

< If not, give comments and
suggestions.
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PEER REVIEW SHEET
Writer's name . Din-as .sun]o Nmsmdl
Reviewer's name Anc[{' chi &-ﬁmo-

Instructions: First, read your partner's deafl. Then, provide valuable feedback about what
you read based on peer review guidelines. Your purpose is to provide an honest and helpful
feedback and to suggest ways 1o make his/her writing better,

Items to be assessed Peer Reviewer’s Commeats and Suggestions =
1. Organization “Judul  sudah {egat
St Judut lengore
‘Suclok ;C-fOS ‘
2. Conteat. 15 cerita mudah & eohami: 11

“SWHH Sudoh di gelcskan do ok
- fertu o tomégheah sequettsal wotds
AFfer Hhot, 1 Plowed Vigauly): |
| -ride =>fode |

3. Grammar

.cleanid cleahed
play >ploged

4. g::;:::ﬂol and vHoﬂhS ada komo in dhe agtRNovn
4ried ~>+red

5. Style and quali
.r"::.,’rla&'l"’ 'é_mlalw boile don deent
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Appendix 22

The Result of Students’ Exercise

SIMPLE PAST TENSE EXERCISES

A. Give correction to the following sentences. Discuss it with
your friend next to you. P

We visiting a restaurant near the beach last night.
My friend and I was very happy.

She drink a coffee last night.

Last month, I buy some souvenir in Bali.

We playing football yesterday.

They write the letters two days ago.

We see the beautiful sunrise together.

I find many beautiful places in Jogja.

My friend borrow me this book yesterday.

10, Last holiday I went to jakarta.

8 T N e i K e

B. Make 2 sentences for each verb by using simple past tense.
Go

Visit

Play

Take

Make

e W -
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Nama : Jahra Jak Sukma
Kelas - \Vi®
NO asen : |2

A1 e wWited g restaucant e g the beach |agy night
* My friend and T e Very happy
> She drank o coffee lasy night
Y Lagk Month, , 1 bought come souvenir N Rali
s We  Plaged oot g yesterday
6-They writed the letert touso dog  agp
T We sfaw the beaukiful sunrise together
81 found many peaufiful  tlacer 1 Jogja

I My faend  borrowed me this book
: ferday.
b- Last holiday, Tuwent 1o Jakarta "

O-| we-uly po T Went to ™aliobor [att nignt
s Xy WI wenly o Semaqramg lask Year:
2 - My friend visted to My houe | lest o uh day-
- L ast month, Mila visited her  grandmother
3- . They Played a doll ves ferdlay.
- Chika and Rera plaged baswetball five days ago.
‘l'“Mg sister  toou Q Story beow in the her friend

Yesterday.
-VMy father took school report book last week.

5 - Last morning, T macde a cake with my mother

- Rossy made me agry \ast weew:
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Nlama = Nwmah
Koae - NBI°
Nomet © 23

A.

U We giked Q (estaurdnr Qeas the bacn \ast nahe .
2. Mg Gead avd 1 wee very bages

s She dane o gsee lase b

4 Last monh. | boughe some Souyenwr iR fav

¢ We ploged goorban Yesteday, -

¢ They wnted We beaswge Suawse tegechel

leitere two dags oo -
o

1 We <aw the beousssl cunnise  tOQRNES

8 | gound ™ANY beaukssl places  ® W .
g Ty Goend bowowed M daes  book  QRSHREaY
o Los favday . | wene @ Ja\tﬁﬂﬂ

& v - L_ase houday , | went o Pratongn..
-] wete o School Wikh My Giiends

;. Me and Mg giends Vesited Ahe gpsden tomb Nero -
My samly ond 1 visieed Gandna’s house » beause
MY qupd mothes  Was Sicw -
s - | played basxerbon -
- My sswe plaged snakes ond \adders
M o g—«eM .
: e M the Wbty -
4ol | pueeet—ug O \ooo Y

- He o my pet
¢ - ~festorday My mother mode bread -

- My gistec mode o foem §O¢ e -
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Nama 5 Mansa Wga-
™~NO = \G

K0S o D

A- .
1- We vVisited a restourant near the beach Last mght
2 My Friend and 1 were very hagpy

s GNe drank a cofree last night .

4- last Month , 1 bought Some souvenic in poli
¢ We played fFootball yesterday -

¢. They wrote the (etters two days ago-

P We saw the beqautipul synrice together

&

9

1 found mony Beautyu) places n 091 -
My friend worrowed me this book ysterdoy -

W last holiday, § went to Jakarto

b) L) a [ and ?mg (riEnd went o Gondu beach -
b- 1 ond my family went to  Swimming Foe pol

A TWo weeks 090, T gad My priend Visited +o Ragunan -
Last # Sunday, T and pierq visited 1o Dolphin Show -

Yea Iand kokom played Batmintoan
b- Lost Sunday, we are played Food ball
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Appendix 23

THE RESULT OF STUDENTS’ WRITING IN FORMATIVE TEST

-

e y £
f'r\ v Nwvarda Tei AN |

Class Vll! D

" L awe 4wo Ginday, 1 my gritnds. and eacherr went (© Jakara.
We went 40 Jarana used four busmand ooe mini bus. Tiat, we e
off on Wednitsdoy s 17-30 pm. Then, fiest 4ansit we in-the Kedag
Roro wnauont Jor pray. e and have diooer. AQK dhat, we continued

When arrived in Jakaria, We Moppedl in the Istigial Mosque

4 Monas, Agterthat, we continued 4yl 4o Ancol. When i the

Mncol, we saw ilm 4P and scorpion piratp showed: Next, we
came Dugan or piay aames- THere wiere moby_ gamet, 4ir MAGE
houte, MO how?, poci- goci, husterid, cou-coma_and eéc- After

qouhing. dayed , we_had dinner inde Laut Biru renavrant,

Agcuhae, we Continued tiavel 1o ITC mall, Then, continued
 Agter nok, We comtinued davtl 0 batang . We arrived

Mm‘,"ﬁ"m at 63-00 am.

o
= =
S —




T wame -+ Vid Himatul Ulya
Class YD
o |

o . =
-~

/ = . Swdytour to Jjowarto

 Lag week all siudents ¢1ass 8 my sunios high schoot went
studytour mjakarta:There swehad sueoh purpose such. Ishglal
mosque. . Monas. Ante\ .and. ugan. e \egt ok & pm and ardyed
in jokarto ok 4 am AT Wt uinhing 0. \stiqial mosque.
we Came o Monas - On the way we. througnitd paloceindependent-
Acrived. 10.Monos. we. came 1 Musnum :There, we Saws place

axt proclamarion and \istenzd sound M50 QUALN0 oue.p fociain
freedom :

_ Apies uisiting Yo Monos W come. In.Ancol and. Dugan. Thert

uuzmng.gnm.smhwu:.m;.tomodo;}mm.:.mmﬂsuﬁa1
....... 9..gns;.womiusul.Mmu.gnd...m.mnﬂmmkmngp\ag-d,
next we ot dinnes- And peotracted the wod came. Yo Mall jor
Shopping-.. -
_..-“...A,Agm.\hm..mnmlimod..cmmhxcm..w&goi...in..\hz\s.c.boo\ ot
3. am. And wr.Same. 'oack. h> home with beought many memery -

T hope T.coutd Wsit. 0. JAUAT KO QGO o
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Appendix 24

Peer Review Technique Applied in Writing Recount Text

A:T&g RPCOU"t ot ”"%’ezz—a‘-—
i sl Blnggru' PR
) Aamo :Nevanciia F#- B
T Np =
o IKQICII 'V‘"D___*,__~____ v S
|
C o Sty Pur o Jacate
[ — e

G

L |

]

'3 Last +uwp Sinday, |, my friencts and mep teachers went to

' Jakasta. We went 40 Jakaua :g!r uted pour bumand one mini

_;;_lbu: Fiist, we set ot on Wednesday at A. :30 pm- Then, frist

L AansH we in the Kedung Roso festaurant for pray, fest_and
~ 2 hawe dinter. Agier that, ug conti nupldrave! +0 Jawarta.
] When 40 arrwdiin Jakara, we topped In the Istiglal

() Mosque for 14l a bath, pray “and_breakfast. Then, we

t:J _continuel vl 10 Monas. After that, we continuel travel 0
' Ancol. When in the Ancol, we @w film 4D and scorpio

M fhowatlext, we came Dufam-for play games . There any
— | |qames, +iS Magic house, Mirror hous®, poci- poci, hqrfma

|

) _|cora~com and #ic: Atter inish Py we haed dinner in the
| |Law Biu rexaurant Agter that, we coinueltiavel 1o Itc mair.
Then, cominugdtiavel cane central Sovwentss in Cikampete.

]

|

I'D

 Mter that, we continugltevel 40 Boatang - we o arrived
Ba(aﬂq Tiiday at 6100 am.

NI

A
1]
||
|

Ui

|
|
|
|

'L'i ,

U

U

i

+
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PEER REVIEW GUIDELINES

Items to be assessed

Guideline

1. Text Organization
a. Does the writer choose an appropnate title?
b, Does the text have complete structures?
' (Orientation, sequent of events, and re-
orientation)
‘ c. Does the text preseat clear ideas (lopic
sentences) and have supporting sentences?

< If not, give your suggestions

%+ If not, what should it be?

% If not, what should it be?

£ 2. Content
a. Do you understand the story?
b Does the recount text have SW+1H questions?
(What, Where, When, Who, Why, and How) ‘
c. Docs the writer use enough sequential words
(first, next, them, after that, finally, etc)?

+ 1f not, what should it be?

< If not, give your suggestions
where he or she should put
sequential work.

R e SSEI—

3. Grammar
Has he/she used the correct tenses (verb) in

his’her recount text?

4. Punctuation and Spelling
a. Has he/she written the text with the correct
punctuation? (Capital letter, comma, full stop,

ctc.)

‘ b. Has he/she written the text with the correct

J spelling?

-—— e e

"5, Style and Quality of expression
Has he/she used the appropriate and correct
vocabularies?

< Ifnot, mention the mistakes
and correct them.

&> If
punctuation,

not,  correct the

< If not, correct the spelling.

< If not, give comments and
suggestions.
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Writer's name

Reviewer's name

PEER REVIEW SHEET - V1[f D

: Nevangia Festy Anjani
: Trte Muspirobon

Instructions: First, read your partner’s draft. Then, provide valuable feedback about what
you read based on peer review guidelines, Your purpose is o provide an honest and helpful
feedback and to suggest ways to make his’her writing better,

Items to be assessed

Peer Reviewer's Connelu and Suggestions

L. Organization

The tile & appopriate.
COriemtation, events and re-onenmmr wmplete
There ae topic and suppartng centence .

2. Content

3. Grammar

- | understand the SOy

-SWtIH » compiefe
- you aiready use enough conuential words
Good

take —7 ¢k

ager fnish —» ader -f/ﬂl.!‘/mg
arrrve —~? arﬁved
(Dnt rnue —>Cmf(

=l

buc — > buteS

" 4. Punctuation and
Spelling

T he puncwatm and fpeﬂmg are correcé |

bood

5. Style and quality
of expression

“The voca bularieS are appropriake .
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Name (\\MNZ\SG {(N.i N\)Oni
cass W D

©
,Sksau’l&';r 10 Aaxana
N ——

L hask awo Qinday , 1, My enends and Aackars wemt to
Jaxod0. \We went 0 Jorarg uted {out_buses and one mini
uses, T, we fet off.on Wednesday ot 11:30 pm - Theo, pirse

Q0T WR 1 4ne \(tdung Roso westausaot tof proyed, rese, and
how dinnef. Afm thok , L@ Conttouéd <row| to Jarasp.

Wbﬂ‘ amiued i Jarona , we Koppect in the kl'Lal Mo:q_ul
formarmb froyw ond brtokfor . Then, we Coneoved
frowdt to Monas. Afier thak, we continued ArAVel 0 Ancol.
ke in e Ancel, we raw film 4p_and_fcorpion pirate showed.
NekL, we come Joron fof ployed games- There R mony gamés
A5, MagiC hove, nierof hovse, poci- poci, yHer(@, cora: cordl,

eac. Afer fimshing glaged. we bad dioeer (nihe Lowt Biru
resoue onk : A!-m {hét, we cominged dravel 1o [TC man. Thin,
niinped 4ove! come CPQL souvenis in Cikampek.

Aeter thik, we continued Murr {0 batarg. We amived
Bmmq Tugday ot 0700 Om .
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N B. /’yén:r
. f0- 3~ 261"

Nama: gri fagri il
i \/(elar s Vi D
‘N° X!

~ Shudy Tour went to 3¢ Jakare
1

— e Last M!dnemaj Students and feachersfuntor

_ hight school 4 Batang . went fo Jakorts.

_ We visited tmany placer.

- First, we wmed Monsr, /[ monar war
. very hot &e el M; firedt and ﬁpj\y
- We atso, . Jaw a lo¢ OF people T that MOﬂar-
 JSecond, we wvitited ©5A . We faw Film 44 ete.
 Next, we visrtea Dupan . we were enpoy many,
Jamer there, such Ar fornade . Histerra, +iterr 30,

o Alap-afap etc. 7@; wv felt ver_({ hunyr_q J0 we
¢

‘wene 10 3 rmamm. Than, =&

| Fmal(y we wene 1o [ TC and (ikamper for
Shepping and we wene ko home

For me . that was 3 nice day . We 5ef

‘many Scrences. Th Jovares,
IYpmmw 7

Navar put off tll lomoerow what you can do today :{fij.“i‘;'r{:;



PEER REVIEW GUIDELINES

Items to be assessed

Guideline

1. Text Organization
a. Does the writer choose an appropnate title?
b, Does the text have complete structures?
' (Orientation, sequent of events, and re-
orientation)
‘ c. Does the text preseat clear ideas (lopic
sentences) and have supporting sentences?

< If not, give your suggestions

%+ If not, what should it be?

% If not, what should it be?

£ 2. Content
a. Do you understand the story?
b Does the recount text have SW+1H questions?
(What, Where, When, Who, Why, and How) ‘
c. Docs the writer use enough sequential words
(first, next, them, after that, finally, etc)?

+ 1f not, what should it be?

< If not, give your suggestions
where he or she should put
sequential work.

R e SSEI—

3. Grammar
Has he/she used the correct tenses (verb) in

his’her recount text?

4. Punctuation and Spelling
a. Has he/she written the text with the correct
punctuation? (Capital letter, comma, full stop,

ctc.)

‘ b. Has he/she written the text with the correct

J spelling?

-—— e e

"5, Style and Quality of expression
Has he/she used the appropriate and correct
vocabularies?

< Ifnot, mention the mistakes
and correct them.

&> If
punctuation,

not,  correct the

< If not, correct the spelling.

< If not, give comments and
suggestions.
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PEER REVIEW SHEET

Writer’s name : S lestan
Reviewer'sname @ [Devl \oud)
Instructions: First, read your partner’s draft. Then, provide valuable feedback about what
you read based on peer review guidelines. Your purpose is to provide an honest and helpful
feedback and to suggest ways to make his/her writing better,

Items to be assessed Peer Reviewer's Comments and Suggestions

1. Organization - Ahe e ¥ appeo ?ria*c g
T SUPPTRING Serperyes Wiarus lebil yelas lag [
- (henev'l Sucuckure Swioh engin o

2. Content - SWE K sudon oga Aovam fecouny ey
- sﬁuc"-\iq\ wotds ginan fepay vnseu\mnnva
S 18 bacoan mudale 4 palwam;

I

3. Grammar - WweE foip {he Hved — we fei yiced

4. g::lcl:::m-nd - Seidon Sec eNHA) wordg 4l (Rl (’)
mised aye = Them , we fel4 very Hurs«l,

S. Style and quality Wem —
of expression E: 7 > Then
- MAastia baw:say i yam Suclav d'mage,.f;
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Name = (7] Lestarf

Qass : yilip
: 33

* Study Tour went to gt Jawarea”

L_ast Wednerday, ftudenre_and_feachers Junio,
hight school A Batans, went to Jfararta -
e visifed Mmany _placer, ’
Firee, we wﬂfed Monar. In Monar war
very hot - We feld fired and happy.
We alce, saw ator op  people i thay Monar
Jecond, we vititeq Gcp  WE faw £im 4d et
Nexr we VlHfed vaﬂm, we were enfoy ma,,,
JAmer {hm, fuch ar fortndy . f‘ffrfwra tff/em 20
A(np Aw etc. Then. we feld  very M09r9 o
we went 10 4 testayrans
Froay. we wene to [TC  And Creampes £OT
”‘WM and we weyr backe home |
For me , that war A Nree day, He got many
@xperfencer In dawaréa.
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3

% Tugar B iroprir e
T Nama :Dia Putet Setpn

" INo
Kelas =\ D

= \_ﬂﬂy_"_hr_l_npmm =

ko week ago,all grildren grode 68 juntr High schog
4 tatang & folowed Study tour o Jokorto- Round apout
| ptleoopm we allfinrhed 1O came tegether-And o (7-COm
| we went tame pimrto- in bus, ol claildren felt happy. 41
| 3000fM WR tromeit I resaurant kedwgrara Tegal-There,
W Q\0 do ffoged = moghriband 15y Agker finighed,
L0k we all Condrueltveler came jakara.
| AL 0400 am we &8 arrved I IStigial Moue Jakarta O
L {ominee foged Wpun and take a bath- After finirheds e
LRIt tame NOnos-\We e arrived (n MONGr at 08-06 am.
#fter finthedg@irited Monar, We tontnueitraverer to
64 In G54, We ubdtched pim 4P and fcorp pirotes.
L After finthed, 0@ u)ntmu&to putan. (n Dugan, foung
TOMRAAMRSOUre Misor, foti ~poct, kora-kora, drame |
| thow, W¥er, Glap-alag, et Ny fiendr and | ;ﬂ‘hﬁa
—*heure miror, Pori-pod, toenocls, ora ~ora, drama
| thow-
| figker £inithed 10 arterded all game, we dinner N pertay-
e Lot b'w".ﬂ{:{er that we shqefrq tn (TT (.EN@YA

g \\
You'll never know tifl you have ted i)
™ =

-




PEER REVIEW GUIDELINES

Items to be assessed

Guideline

1. Text Organization
a. Does the writer choose an appropnate title?
b, Does the text have complete structures?
' (Orientation, sequent of events, and re-
orientation)
‘ c. Does the text preseat clear ideas (lopic
sentences) and have supporting sentences?

< If not, give your suggestions

%+ If not, what should it be?

% If not, what should it be?

£ 2. Content
a. Do you understand the story?
b Does the recount text have SW+1H questions?
(What, Where, When, Who, Why, and How) ‘
c. Docs the writer use enough sequential words
(first, next, them, after that, finally, etc)?

+ 1f not, what should it be?

< If not, give your suggestions
where he or she should put
sequential work.

R e SSEI—

3. Grammar
Has he/she used the correct tenses (verb) in

his’her recount text?

4. Punctuation and Spelling
a. Has he/she written the text with the correct
punctuation? (Capital letter, comma, full stop,

ctc.)

‘ b. Has he/she written the text with the correct

J spelling?

-—— e e

"5, Style and Quality of expression
Has he/she used the appropriate and correct
vocabularies?

< Ifnot, mention the mistakes
and correct them.

&> If
punctuation,

not,  correct the

< If not, correct the spelling.

< If not, give comments and
suggestions.
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PEER REVIEW SHEET
Writer's name : 0\ to “)'f.ﬁ <.
Reviewer’smame Ly &yoho Eifito S .

Instractions: First, read your partner’s draft. Then, provide valuable feedback about what
you read based on peer review guidelines. Your purpose is to provide an honest and helpful
feedback and to suggest ways 1o make hisher writing better,

Items to be asscssed Peer Reviewer’s Comments and Suggestions
I. Organization - the weleis Qpprotiow
7| Shrutures the gYoty stomp\ele
4 there qgmc sedtences and hove
Sulperting sontence |
2. Content -/T con Understond the SWTQ i
- SW+\ H= WN
7 OFter Hot ) Gucong \eomma)
3. Grammar

to eollowed = to potow!

2 folowed
fo Qffived = wartile (w +\h )
Continue D continued

fute J0te

4. Punctuation and | Pu0ctuafion Supy should use *temo "after
Spelling Seauentiol wo%%: (ogterthot,) %

m * QEod.

5. Style and quality |Style
of expression to oscended =ployed
SOtMe gome = soe qatnes
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Name ;Do Putr! féyant
Class :\in D
No

fwdy Tour In Jokarta ” \
o ek (go, Al thildren grade 8 Junior High rehoo!

4%0ar followed Sy tour M Jovaria- Boundapgut ot 1600 Pm
we ol finithed £0 come tmether-And Ot W00 p We went tame.
Jhada-in yur,ail thildren el happy- At 20-00 P we 4eansit in |
remurcm keourqrara Tegol - Ther?, wealso do proyel Magorib |

wame MOnar \We arrived in Morar ok 0800 am. After finighitg,
Vistted monar,we continuegl kroweller 40 B54-In 654, We

wotched film 49 and sclrpio pireter-Afer finithed, we continu
ko wtan [0 dlugan  sourd rome qame: houre mror,fod poci,

“\_gwed hOure miror, poci-pocl: tomodofsm kg@ ,Arama hof
Apter finithed to fityed all game, wedinner in rergaurant
“Lout ity “ Acter that. we Shopping In ITC TEMpAKA MAT and

Dougnt fogvenir m Clam pek Metkend htr time very

@MM will ngtforget-
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, Nomo L) ﬁqp.—_o Anmdn - Adzetannice
Ao 5 29 =
Metac s \/m p.

Guudy Tour 10 lorarto

Wvdmmbg ot week. we gothered at the rchool ot
04.00 pm to be briefed by the Sthool prencipol
Mr. Nadryone We from’ stem w0 Jororts ot OF.00 pm,
arrrved  tn lavorte  ax  03.00 am.

v _
G e Uiet® chigial mosque , we weee amazed becun
there  are very beutfpul  acd mJ?dfc PoigliP  the moique

_Tn the parking jot of geoPle [are cloxbes crccecsortty, wtc.

Lar ucoﬂdJ“vlﬁ*“\ Mrerar , where we can saw the Monge
surroundec] by Wigh -rice building - e were brieged
o enter o an undbeground  tyanel to te Mors . We
were gfwn informatien about the establich ment of
PTonas |, £tc.

Goar {htrqreyi_xiil.land dutan  ad  ancol, We warcheld
e thow avd tryadto cicde the eauhng eam-b\kagﬁe
very pleaged to foit ruontng tewe, becoure the tHmp
i oup, we  continual the  journey-



PEER REVIEW GUIDELINES

Items to be assessed

Guideline

1. Text Organization
a. Does the writer choose an appropnate title?
b, Does the text have complete structures?
' (Orientation, sequent of events, and re-
orientation)
‘ c. Does the text preseat clear ideas (lopic
sentences) and have supporting sentences?

< If not, give your suggestions

%+ If not, what should it be?

% If not, what should it be?

£ 2. Content
a. Do you understand the story?
b Does the recount text have SW+1H questions?
(What, Where, When, Who, Why, and How) ‘
c. Docs the writer use enough sequential words
(first, next, them, after that, finally, etc)?

+ 1f not, what should it be?

< If not, give your suggestions
where he or she should put
sequential work.

R e SSEI—

3. Grammar
Has he/she used the correct tenses (verb) in

his’her recount text?

4. Punctuation and Spelling
a. Has he/she written the text with the correct
punctuation? (Capital letter, comma, full stop,

ctc.)

‘ b. Has he/she written the text with the correct

J spelling?

-—— e e

"5, Style and Quality of expression
Has he/she used the appropriate and correct
vocabularies?

< Ifnot, mention the mistakes
and correct them.

&> If
punctuation,

not,  correct the

< If not, correct the spelling.

< If not, give comments and
suggestions.
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PEER REVIEW SHEET

Writer's name P RIFEA AHMIDA  AD2KIANNISA
Reviewer'sname  : MARSA ULpa

Instructions: First, read your partner's draft. Then, provide valuable feedback about what
you read based on peer review guidelines, Your purpose is o provide an honest and helpful
feedback and to suggest ways to make hisher writing better,

|_Items to be assessed Peer Reviewer’s Comments und Suggestions
1. Orgaaination ihe gunerlc Structues, are complete the
topic and suppering Sentences are reldted

the coptend

72 Content técﬂ? mudah memert & peritany -

Cw+ FH —» Caq)le{e .
- penggunaan Sequential word nyo sudoh ada

3. Grammar - VISt — Visited
- con == coyld
- Tr1 -~ Tried

- fe — were
. continue -+ CONtinued

- woant —» Wanted
A cewlan  After thot harus difkuti Foma
~» Agter that,

~ama tempat diawali hurup kapial
e ()ufgn , Ancol -
S, Style and quality

of expression l @"BUTOQ“
kata sudah botk

4. Punctuation and
Spelling I{




&)
Name : [i4ka ahmidq  adercann

class Vil P
Ao, 24

Giudy Tour 1n _horto.

w!dtlnby \ait week, we  aathred at the scheol ar 04.00pm
0 be  brefed by 4bp ol printipar Mr. Abdiyone | We from
S0 Yo lakarta  at 66 00 pm.acfived o loKacta dt o3o0am

Het, e yiorted | titigler mosque , we wers  amazed becoure

there  are yery toutipul and  mejet?C  motque the  totoeue .

the pwrdirg (ot of ople  weee ¢l

™o _an _uncler 3munv‘ suongl 2o the  monos. We were gren

\nformatron  about the  echabluhmoent  Of monas et :
oA we  puieed  Dujen aed Anol, We ek ched ake

$how ard  kenwd 4o crde  the  extsttng qarnC. We were

VeTYy plested to fask ryming ke . becaute ke Mow wets up,

we eottoaect  khe  journeey
B We proceeded o tle [TC Lompo D Mo poc m(rp.‘@_
After thot we bwoded 4o Compek o fuy  fouveorrd.

We were gvecy €rfd  acd  clept  while on Wi woy bort.

We vt are very  excted aed  wanted 10 go tnck to
Aoxotia, '
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Appendix 25

THE RESULT OF STUDENTS’ WRITING IN POST TEST

Neme Lupvana B o,
Gz NN D
No |4

"Holiday in Sevnoro«g ?
n.!ﬂam.;..\s,_ms...n%mug;m_m\a.nmLms.ggsﬂmg
&e;wgp.a&&&,&mm.;&m;m_&b&mmmm

&SPQQ&WQ.MMMSM.:E&h&M&m
parents 10 e swimming peol: There, we sow_ ihe tourist

m@.mmghﬁm.z.m.mm_gﬁm.MA tau
s.mg..gngugsma_\m...gjﬂgmhm“@sm;m.xmg"%
fedhale :My brovher iseltomed hiw The tounse fvedin
gomm;m.mmnmmmmmmma .
-.ﬂhmm_Qom&swm&Mm§mk&mwmz
Mm*mmm?_xmbmgmamﬁhg-mw
Jﬁm_mh..sm.!mwms_mgm,\gm;mzmmm
Oround Yo £ow Ahe train_tolettion - Eoth Leoin
Collection hod it s own mraration board .

,..\elﬁjﬁ!.‘s.“_qjﬁzle..blgimm.&*%).‘m\ﬂm.m&mw.

.

\opargettoble foment. ! womed Yo gedbere agin.
At 420 we erurended to e tead.

ST P (IR b S S
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Name : Nevandia ety Anjont

No S
My Hokday 40 e

e SN0 G0TS, Ty Samily and | wew 1o paii ot holiddy - gy,
WRIPH Tuerday o 2100:4m. TThen, we armved nkeamng hassor,
Wity 06 0000 m and we crom ud skp e Giincnpur :
Pt 40k, e vnoed 1,0 e {i bR o ipur

W cuid 0 “Tomo Lok e 4our Twsdoy. Thtre 1emple v hutdunn
wouhg - ACR 4608, we wavetd cane Toman 1ot @myie o {hitugh
MM&?&)&M&M.M.M&&L@M_
b ve conksyed o cone Brongu ke Rrexand e ey et
NOK e contoueed S0Vt 40 Jogr . Jogre 1 poce o shopped pvi
S Ao o st 2 o £0 (0 Yoo b for .
e Aeter b0k, we 8 in Mode Bad hote)
J\@_wﬁg_mqﬂmw 90 s by fho. i thot, e
m oot Sikeowott. porket: | After finish M ¢ We toatinued travel
@ o (h A sove gloce: Nexk, we conitved Gowet 4o Tadjvng
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PEMERINTAI KABUPATEN BATANG
DINAS PENDIDIKAN PEAMUDA DAN OLAH RAGA
SMP NEGERI 4 BATANG
Alreditans A Nn 18 BAPSM L0 Tgl 1§ -02-2004
Julans Pemuda No. 160 Batang Telepoa (D285) 392391 Kode Pos 51210
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SURAT KETERANGAN
Nomor : 423/ €7 /2013

Berdusurkan  Surat dari  Universitas Negeri Semuanug No. 907/UN3T.LULT2018  tentuny
P'ermohonin lin Penelitian, kami yang bertanda tangan di biowah ini Kepitla SMP Negeri 4 Batiung.

menezungkan bahwa

N  CANDRA ARIFIANA
NIM ;2201411015
Progdi ¢ PENDIDIKAN BAHASA IXGORIS

lelah meluksanakan Penelitian pada bulan Maret 2018 s.d selesal, dengan Judul Topik:
“IMPROVING STUDENTS SKILL IN WRITING RECOUNT TEXT BY USING PEER
REVIEW TECHNIQUE™

Demikian keterangan ini dibuat untuk dapat dipergunakan dengan semestinya.
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