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ABSTRACT 
 

 
Kurniawan Yudhi N. 2007. The Use of Circle Games as a Strategy to Improve the 

Student’s Mastery in English Vocabulary: An Action Reseach in the Case of 
Elementary School Students of SDN 01 Banyumanik Semarang. Final project, 
English education program bachelor degree, Semarang State University. 
Advisor: I. Dr. Dwi Anggani.L. B, M. Pd, II. Maria Johana Ari W, SS, M.si. 

Key words: Circle Game, Vocabulary Teaching Strategy, The 4th Graders of 
Elementary School. 
This final project was about the use of circle games in teaching English 

vocabulary related to noun for 4th graders of SD 01 Banyumanik Semarang 
2007/2008. Teaching vocabulary to elementary school students was not an easy job. 
It needed a lot of creativity. The objective of the study was to describe what circle 
game was like and how it worked in the learning process and to find out the students’ 
achievement in vocabulary related to noun. It was expected that this study would be 
useful for English teachers and their students in the language learning process. 

The elementary school students had different characteristics from adult. They 
were the learners who were typically easy to get bored and loose their interest after 
several minutes. A teacher at this level had his own challenge to motivate them to 
learn constantly so that the result of the study expected could be gained maximally.  

The target of the study was the students of SDN 01 Banyumanik Semarang 
2007/2008. There were 47 students (31 girls and 16 boys). I took all of them as the 
subject of this study. The technique used to gain the data was an action research. In 
collecting primary data, I carried out 5 cycles, at the first cycle, I conducted a pre-
test, in the second up to three, and I took a role in these cycles by presenting circle 
game in teaching vocabulary related to noun. An assessment test was also given at the 
end of the activities on the second and third cycle after the teaching process 
completely done, it was aimed to measure the students’ understanding toward the 
lesson given. At the fourth cycle, the post-test was given. The item of the test was the 
same like in the pre-test. The last cycle was the cycle of fifth, in this section a 
questionnaire sheet was given to know the students responses toward the teaching 
process. 

The result of the study showed that the students’ progress in mastering 
vocabulary related to noun during the activity was really good. The achievement of 
the students in learning vocabulary through this way was improved. It was supported 
by the significant result of the test. The average achievement of the students was 68% 
at the pre-test, 89% at first cycle, 94% at second cycle and 83% at the post test. The 
main factor that affected this improvement was the students really interested in 
learning English through circle game. 

 Based on the result of the study, I suggested that the use of circle game can 
be an alternative way to teach the language learner, especially to improve the 
students’ mastery in vocabulary. This result hopefully would motivate language 
teacher to use circle game in teaching English in the classroom, especially when 
teaching English vocabulary to the level of elementary school students.   
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CHAPTER I 

INTRODUCTION  

 

1.1 Background of the Study 

The increasing need caused by developing era demanded the global society to 

enhance their human resources quality in order to compete to the other countries. In 

responding this situation, the role of communication had become a part that could not 

be separated from this condition. As English had become very powerful language in 

the world, it became one of international languages, most global community used 

English as a media of communication with another.  

Mohammad Reza Talebinezhad & Mohammad Aliakbari (2007) said that 

English as an International Language referred to the use of English by people of 

different nations in order to communicate with one another. 

As the important of English in communication, it was not something difficult 

to see that the language was frequently used either to formal or informal places such 

as foreign companies, embassy office, tourism sector and many other places. 

Different from Singapore, Bangkok, Malaysia and India, they put English as their 

second language as their language communication while Indonesia put English as its 

foreign language. It was used as an instrument of utilizing modern sciences and 

technology for national development and it was also used as a mean of 

communication when Indonesian wanted to communicate to people from overseas. 

No doubt that only few Indonesians mastered of it, most of them tended to ignore it, 
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they used to think that foreign language was not something useful for their daily life 

and learned of it would only waste of time. 

However, nowadays, the assumption was gradually scraped off by the 

developing era that demanded the society to be more competitive and to be able to 

enhance their human resources quality. Therefore, the role of English was needed to 

face the era of globalization, where it would be many new things happened in our 

nation. Since English recently was treated as foreign and important language for 

Indonesian, it had a major portion in Indonesian educational system and became a 

compulsory subject to study either in junior or senior high schools in today’s 

Indonesian educational system. Ricardo Schutz (2007) said that English in its role as 

a global language that it had become one of the most important academic and 

professional tools. The English language was recognized as undoubtedly the most 

important language for the increasingly mobile international community to learn. 

This was a fact that seemed to be irreversible. English had become the official 

language of the business and scientific worlds. 

The massive trend of learning English was not without a reason. The 

development of the country’s economy, science and technology that tended to be 

influenced by many English speaking countries had put people who understood 

English in more advantageous position, especially in job finding. Many Indonesian 

people started to believe that English would help them so much in finding a job than 

those who did not. 

As the most important foreign language in Indonesia, English became one of 

the compulsory subjects taught in junior high school, senior high school and some 
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semesters at university. As the result, the government always made effort to improve 

the quality of English teaching. By improving the teachers’ quality and other 

components involved in educational process, the English teaching in Indonesia 

improved time to time. 

In line with the government’s plan to have nine compulsory studies, it was 

possible to teach English in elementary school. By applying the foreign language to 

early level (elementary school students), the students’ language mastery was expected 

to be satisfactory although it was only in simple English. As I know, since English 

mostly became difficult subject, it handicapped them (students in any level) all the 

time whenever they did an English test, this condition would certainly affect to their 

result of study.  

In teaching a language, a teacher might realize that he could not apply only 

one or two strategies to all levels. In reverse, he was required to be able to recognize 

the characters of his students and to select an appropriate strategy to them. It was not 

something different from teaching English to elementary school students, the teacher 

was supposed to know that children was so closed with something fun and enjoyable. 

So whenever he taught, he had to be selective in choosing a strategy to introduce a 

learning material. A good teaching strategy would automatically facilitate him to get 

students’ interest in learning process. 

To improve the English educational system, the government had been seeking 

to a system which was really in line with the students’ need. In this case the teaching 

process could be started from earliest step, by using simple things without trying to 

introduce language components explicitly before they were really ready.  
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After all of the material of the pre-level were clearly taught and understood. 

The language components could be little by little involved in their study as a 

continuity of their learning, such as phonology, spelling, structure and vocabulary. As 

I know that those components could not properly be separated that it because they 

were related among one to the other components.  

One of the most important language components was vocabulary. The 

mastery of it would be very helpful when one was learning foreign language having a 

great mastery on it; it would also facilitate him to comprehend the subject learnt in 

which it was in English. As I concluded that the quality of one’s language skill 

depended on the quality and the quantity of vocabulary mastered, the more he 

mastered the vocabulary the better he used the language skill. 

This study would present a vocabulary teaching strategy to elementary school 

students. In which it was going to be very pleasant and interesting for young learners. 

The teaching strategy was about “The Use of Game (Circle Games) in Teaching 

Vocabulary to Elementary School Students” conducted within a set of rules in the 

objectives.  

By providing game as a media in teaching vocabulary to elementary school 

students, I hoped that it would make them felt something pleasant and felt it different 

from what they used to get in the class. The use of game would stimulate them to be 

more active and it was really matched with the students’ world where pre-level 

students liked to study through movement. By the activity, they were given an 

opportunity to express their mind, emotion, feeling and attitudes when they were 

involved in it. Reviewed at the explanation above, I assumed that the use of game 
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was one of good and effective ways to teach and to motivate them as young learners 

to study. 

 

I.2 Reason for Choosing Topic 

Game was an activity that could give enjoyment in teaching and learning 

process between teacher and students. It was also such a great way to encourage the 

whole students in the class to work together and to provide an often-welcome change 

in working pattern. They were mostly applied to young learners, but teenagers would 

play them and so would the right kind of adult class: one that did not take itself too 

seriously. 

 That was the reason why I chose the topic “The Use of Circle Games as a 

Strategy to Improve the Students’ Mastery in English Vocabulary: An Action 

Research In the Case of Elementary School Students of SDN 01 Banyumanik 

Semarang, 2007” as the title of my final project which was mentioned as follows: 

a. The use of circle games would improve the elementary school students’ 

mastery in English vocabulary. 

b. Vocabulary was a part of language component that played an important 

role in learning a language. 

c. There were still many teachers who did not know what kind of teaching 

strategy that could be used to teach vocabulary. 

d. There were still many teachers taught vocabulary through some 

strategies that were not appropriate with the elementary school students. 

e. Many teachers still thought that teaching vocabulary through game was 

only wasting of time. 
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I.3 Statements of the Problem 

I intended to focus on answering the question: How could the use of game 

(circle games) as a teaching strategy improve the students’ mastery in vocabulary? 

 

1.4 The Objectives of the Study 

The objectives of the study were based on the statement of the problem above 

that this was to give meaning of game in teaching vocabulary to young learner and to 

explain how the use of game (circle games) could improve the students’ mastery in 

vocabulary. 

 

1.5 Significance of the Study  

I hoped that this thesis will be useful to: 

1.5.1 Students 

The use of game was a great way to improve the students’ mastery in 

vocabulary that they could enjoy following the lesson without taking it too seriously. 

Moreover, by having the situation, they were expected to have an improvement in 

their mastery in English vocabularies, which appeared in their result of the study. 

 1.5.2 Teachers 

 It would give them a description about how to teach and to motivate the 

students to learn about English especially in vocabulary learning, they would not be 

stuck only in some particular teaching strategies. The use of game, in this context 

“CIRCLE GAMES” could be a good alternative or variation in teaching vocabulary, 

where it would make the students enjoyed following the lesson. 
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1.6 Outline of the Study  

This paper was developed into five chapters: 

Chapter I covered the introduction: general background of the study, reason 

for choosing the topic, statement of the problem, the objectives of the study, the 

significance of the study and the outline of the study. 

Chapter II contained about review of related to literature. It consists of seven 

sections. First was about General concept of a Language, second was about general 

concepts of vocabulary, third was about Elementary school student, fourth was about 

teaching English vocabulary to the fourth graders of elementary school, fifth was 

about the principle of teaching vocabulary, sixth was about teaching vocabulary, 

seventh was about strategy of teaching vocabulary to elementary school students, 

eight was about general concept of game, ninth was about total physical response in 

the classroom and tenth was about the action research from some linguists that 

underlined the topic of my study. 

Chapter III talked about method of study that consisted of research design, 

subject of study, source of data, instrument of study, technique of collecting data, 

procedure of collecting data in action research, criterion of assessment and data 

processing. 

Chapter IV was about Result and discussion and   

Chapter V was about the conclusion and the suggestion on the basis of the 

research finding. 
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CHAPTER II 

REVIEW OF RELATED LITERATURE 

 

This chapter concerns with some basic theories related the study. These have 

been used to determine the research, the data collection and data analyses during the 

study. This chapter consists of seven sections. First, General concept of a Language, 

second section is general concepts of vocabulary, third is Elementary school student, 

fourth teaching English vocabulary to the fourth graders of elementary school, fifth is 

the principle of teaching vocabulary, sixth is teaching vocabulary, seventh is strategy 

of teaching vocabulary to elementary school students, eight is general concept of 

game, ninth is total physical response in the classroom and tenth is action research 

from some linguists that underline the topic of my study. I expect that this study will 

give the readers a wider or further understanding about this thesis. 

 

2.1 General Concept of a Language 

A language is a systematic means of communication by the use of sounds or 

conventional symbols. It is the code we all use to express ourselves and communicate 

to others. It is a communication by word of mouth and it is the mental faculty or 

power of vocal communication.  

 Language is a system for communicating ideas and feelings using sounds, 

gestures, signs or marks. Dr.G.Manivannan (2006:1) in his article says that any 

means of communicating ideas, specifically, human speech, and the expression of 

ideas by the voice and sounds articulated by the organs of the throat and mouth is a 
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language. This is a system for communication. A language is the written and spoken 

methods of combining words to create meaning used by a particular group of people. 

Language, so far as I know, is something specific to humans, that is to say it is 

the basic capacity that distinguishes humans from all other living beings. 

Dr.G.Manivannan (2006:1) in his article adds that language therefore remains 

potentially a communicative medium capable of expressing ideas and concepts as 

well as moods, feelings and attitudes.    

A set of linguists who based their assumptions of language on psychology 

made claims that language is nothing but ‘habit formation’. According to them, 

language is learnt through use, through practice. In their view, ‘the more one is 

exposed to the use of language, the better one learns’.                                                                  

Written languages use symbols (characters) to build words. The entire set of 

words is the language’s vocabulary. The ways in which the words can be 

meaningfully combined is defined by the language’s syntax and grammar. The actual 

meaning of words and combinations of words is defined by the language’s semantics.                            

 

2.2 General Concept of Vocabulary 

Vocabulary is one of the four language components, which are spelling, 

grammar, phonology and vocabulary. It is an important element that cannot be 

separated from each other in language learning process, Since English as foreign 

language becomes an international language. No wonder, it becomes so important for 

foreign language learners to learn and master on it that it is a basic element of a 

language used before learning more about the foreign language. It happens when one 
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who is learning a language has a great mastery on vocabulary, he will succeed in 

using the language being studied either in comprehending the meaning of a word in 

the context of spoken or written language.  

 To get further understanding about vocabulary, Donna Young (2007) 

explains that vocabulary is the study of:  

a. The meanings of words 

Many words have several different meanings each, study the meanings of the 

words and the part of speech.  

b. How the words are used 

Study the words in context, apply what you learn by writing sentences with 

your words.  

c. Root words, prefixes, suffixes 

Studying these will aid in the study of vocabulary.  

d. Analogies 

This is comparing two pairs of words and choosing the pair that goes together. 

Moreover According to Kamil & Hiebert (2007) in their article accessed from 

internet, they broadly define; vocabulary is knowledge of words and word meanings. 

However, vocabulary is more complex than this definition suggests. First, words 

come in two forms: oral and print. Oral vocabulary includes those words that they 

recognize and use in listening and speaking. Print vocabulary includes those words 

that they recognize and use in reading and writing. Second, word knowledge also 

comes in two forms, receptive and productive. Receptive vocabulary includes words 
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that they recognize when they hear or see them. Kamil & Hiebert (2007) in their 

article, they also say that Productive vocabulary includes words that they use when 

they speak or write. Receptive vocabulary is typically larger than productive 

vocabulary, and may include many words to which they assign some meaning, even 

if they do not know their full definitions and connotations or ever use them as they 

speak and write.  

In line with the statement above, I define vocabulary as knowledge of words 

and word meanings in both oral and print language and in productive and receptive 

forms. More specifically, vocabulary can be used to refer to the kind of words that 

students must know to read increasingly demanding skills with comprehension. I 

begin by looking closely at why developing this kind of vocabulary is important to 

some skills such as reading, listening, writing, and speaking. 

In addition, vocabulary will not only be focused on learning process which 

leads to improve the students’ mastery of language. Furthermore, Vocabulary will let 

them know about a culture education by looking at its meaning, where vocabularies 

product learned is completely different from Indonesian language.  

Vocabulary is the fundamental part of language, which is used in any situation 

either; it is in the form of spoken or written language. Review at the discussions 

above, I conclude that the more vocabulary the learners have, the easier for them to 

develop their four skills (listening, speaking, reading and writing) and learn English 

second language generally. 
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2.3 Elementary School Students  

Elementary school students are categorized as young learners that have 

different characteristic from adult learners. They usually consist of students at the age 

of 6 to 12 years old, where the element of fun becomes a part of their world. To give 

further comprehension about them, Harmer (2001:38) states some general 

characteristic of   children, as follows: 

a. They respond to meaning even if they do not understand the words. 

b. They often learn indirectly than directly. 

c. Their understanding comes not just from the explanation, but also from 

what they see and hear and crucially have a chance to touch and interact 

with. 

d. They generally display an enthusiasm for learning and curiosity about 

the world around them. 

e. They have a need for individual attention and approval from their 

teacher. 

f. They are keen on talking about themselves and responding well to 

learning that use themselves and their own lives as main topic in the 

classroom. 

g. They have limited attention span, unless activities are extremely 

engaging can make them easily getting bored, losing interaction after 10 

minutes or so. 

Based on the points stated by Hammer above, I assume that Elementary 

school students are very enthusiastic in finding out, understanding and learning 
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everything. It seems that they like learning something that involves a new thing and 

the elements of fun such as a game, where they can laugh, talk, and feel happy during 

the class and the most important thing that they can enjoy and absorb the sense of the 

lesson. 

 

2.4 Teaching English Vocabulary to the Fourth Graders of Elementary School  

Teaching English to elementary school students as a local content is the 

students are expected to have skills of the language in simple English with emphasis 

on listening, speaking, reading, and writing skill using selected topic related to their 

environmental needs. 

Related to the objective above, the material for the fourth grade, most topics 

are about center of interest that they often face in their life. The topics include things 

inside a class and things around a school. Those topics are so familiar with students 

that may see it everyday when they attend to their school. So, it is easier for them to 

perform and absorb the words given which are about things inside the class and 

things around the school. 

There is no basic rule on how many words should be given to the fourth 

graders of elementary school. As ten up to eleven years old children, the fourth 

graders should not be given too many words. It is better to give them about seven or 

eight new words at one time. To help the learners in learning foreign language Marry 

Slaterry and Jane Willis (2003:4) suggest some ways to teach them: 

a. Make learning English enjoyable and fun 
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b. Don’t worry about mistake, be encouraging; make sure children feel 

comfortable and not afraid to take part. 

c. Use a lot of gestures, action, pictures to demonstrate what you mean. 

d. Talk a lot to them use English, especially about things they can see. 

e. Play game, sing a song, and say rhymes and chants together. 

f. Tell simple stories in English, using pictures and acting with different 

voices. 

g. Don’t worry when they use their mother tongue. You can answer a 

mother tongue question in English and sometimes recast in English 

what they say in their mother tongue. 

h. Consistently recycle new language but don’t be afraid to add new 

things or to use words they won’t to know. 

i. Plan lesson with varied activities, some quiet, some noisy, some 

sitting, some standing and moving. 

According to the explanation above, I conclude that teaching vocabulary to 

the fourth graders; teacher should not give the students too many new words in a 

lesson. It is better to give them about seven or eight new words rather than giving 

them many words. It is better to practice the words given in order to achieve 

comprehension. Few words would help them memorizing the words quickly and to 

internalize them. In order to help language learners to develop their language ability, 

language teacher can refer to the suggestion stated by Marry Slaterry and Jane Willis 

in their book (2003:4) about how to help young learners in learning English as their 

foreign language.  
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2.5 The Principle of Teaching Vocabulary 

Recognizing what students need in learning is necessary for a teacher. The 

process of transferring knowledge will not simply succeed if he can not see his 

students’ learning absorbing capability toward the material taught and the teaching 

portion should be given to.  

It is going to be harder for a teacher to teach young learners than adult, it is 

because of their character. Involving many theories are not a good idea; I believe, this 

will not maximally work on them and even bore the pupils.  That is a reason; the 

teaching process must have principles as a reference. To avoid errors in teaching 

young learner, Cameron (2001: 81) states about several principles of teaching to 

young learners, they are: 

a. The types of words that children find possible to learn with shift. 

b. Vocabulary development is not just learning more words but it is also 

importance about expanding and deepening word knowledge. 

c. Words and words knowledge can be seen as being linked in network of 

meaning. 

d. Basic level words are likely too be more appropriate for children, or 

when learning vocabulary for new concepts. 

e.   Children change in how they can learn words. 

Looking at the importance of English foreign language to young learners, the 

teaching principles will very influence the foreign language learners’ understanding 

toward the material taught. That is the reason; the teaching must be based on an 

appropriate strategy referred to the teaching principles, so that the learners, through 



16 

 16

a well teaching process and structurally transferred, will gain a good English 

foundation. 

Since vocabulary becomes the topic of discussion, the other principles also 

stated by James Coady (1997) in his article gained from internet offers a synthesis of 

research on foreign language vocabulary acquisition. He suggests these implications 

for pedagogy:  

Three main principles appear to underlie effective vocabulary teaching. First, 
learners should be provided with both definitional and contextual information 
about words. In the case of foreign language learners, this could be related to 
their often-felt need for dictionary access. Second, learners should be 
encouraged to process information about words at a deeper level. Among 
foreign language learners this could be reflected in the current emphasis on 
authentic communicative activities. Finally, learners need multiple exposures 
to words.  
 

2.6 Teaching of Vocabulary 

According to Linda Diamond and Linda Gutlohn (2006) in their article they 

say that Vocabulary is the knowledge of words and word meanings. As Steven Stahl 

(2005) puts it, "Vocabulary knowledge is knowledge; the knowledge of a word not 

only implies a definition, but also implies how that word fits into the world." 

Vocabulary knowledge is not something that can ever be fully mastered; it is 

something that expands and deepens over the course of a lifetime. Instruction in 

vocabulary involves far more than looking up words in a dictionary and using the 

words in a sentence. Vocabulary is acquired incidentally through indirect exposure to 

words and intentionally through explicit instruction in specific words and word-
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learning strategies. According to Michael Graves (2000) in his article accessed from 

internet says that there are four components of an effective vocabulary program: 

a. Wide or extensive independent reading to expand word knowledge  

b. Instruction in specific words to enhance comprehension of texts containing 

those words  

c. Instruction in independent word-learning strategies, and  

d. Word consciousness and word-play activities to motivate and enhance 

learning.  

In addition, something which is really needed to a teacher to concern is about 

components of vocabulary instruction. According to Linda Diamond and Linda 

Gutlohn (2006) in their article add that components of vocabulary instruction are as 

follows: 

a. Intentional vocabulary teaching 

b. Specific Word Instruction 

a) Selecting Words to Teach  

b) Rich and Robust Instruction  

c. Word-Learning Strategies 

a) Dictionary Use  

b) Morphemic Analysis  

c) Cognate Awareness  
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d) Contextual Analysis  

According to the National Reading Panel (2000) says that explicit instruction 

of vocabulary is highly effective. To develop vocabulary intentionally, students 

should be explicitly taught both specific words and word-learning strategies. To 

deepen students' knowledge of word meanings, specific word instruction should be 

robust. Beck et al., (2002) sees vocabulary in rich contexts provided by authentic 

texts, rather than in isolated vocabulary drills, produces robust vocabulary learning. 

National Reading Panel (2000) adds that such instruction often does not begin with a 

definition, for the ability to give a definition is often the result of knowing what the 

word means. Rich and robust vocabulary instruction goes beyond definitional 

knowledge; it gets students actively engaged in using and thinking about word 

meanings and in creating relationships among words. 

Explicit instruction in word-learning strategies gives students tools for 

independently determining the meanings of unfamiliar words that have not been 

explicitly introduced in class. Since students encounter so many unfamiliar words in 

their reading, any help provided by such strategies can be useful. 

Word-learning strategies include dictionary use, morphemic analysis, and 

contextual analysis. For English language learners whose language shares cognates 

with English, cognate awareness is also an important strategy. Dictionary use teaches 

students about multiple word meanings, as well as the importance of choosing the 

appropriate definition to fit the particular context. Morphemic analysis is the process 

of deriving a word's meaning by analyzing its meaningful parts, or morphemes. Such 
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word parts include root words, prefixes, and suffixes. Contextual analysis involves 

inferring the meaning of an unfamiliar word by scrutinizing the text surrounding it. 

Instruction in contextual analysis generally involves teaching students to employ both 

generic and specific types of context clues. 

2.7 Strategy of Teaching Vocabulary to Elementary School Students  

Since teaching has not been an easy work, especially in teaching to 

elementary school students. Teacher is required to be careful in choosing the match 

teaching strategy to them if he wants to get satisfactory result of teaching.  

This study involves “TPR” or “Total Physical Response”, it attempts to teach 

language through physical (motor) activities that requires the teacher to teach them 

consists of primary commands, which children (elementary school students) respond 

physically before they begin to produce verbal responses. To calm lively students and 

focus them, I try to use some basic TPR activities, which demand their concentration. 

For example, "if you're ready to start the lesson, touch your head", "if you're ready to 

start the lesson, raise your hands" and so on. 

Teaching English vocabulary to young learners needs an extra work and an 

appropriate teaching technique which is adjusted to the students’ need. Many 

strategies can be applied to teach young learners and give very enjoyable for them in 

learning English as a foreign language; one of techniques that are possible to apply is 

game. It involves the elements of fun that make them really enjoy following the 

lesson. The way of teaching used to be based on TPR, where it involves an activity 

dealing with movements and it is very possible to reduce learners’ stress. Moreover, 

the teacher will be facilitated to create a positive mood to his learners in a class. 



20 

 20

On the other side, to encourage students to keep good personal vocabulary 

records. Just a list of new words that came up in the lesson is not very useful after a 

couple of days.  Olha Madylus (2007) in his article gives some tips on teaching 

vocabulary that students may find it useful to use any of the following: 

a. Translation  

b. Examples e.g. furniture e.g. table, chair, wardrobe  

c. Picture  

d. Definition in English  

e. Opposite  

f. Word within meaningful example sentence (‘I like rollerblading’ does 

NOT help students remember what rollerblading means, whereas a picture 

or translation might).  

g. Collocation e.g. to apply for a job  

h. Diagram or picture e.g. for parts of the body   

Reading extensively doesn’t automatically improve students’ use of 

vocabulary. To encourage their expansion of vocabulary, get students to collect new 

words they have learnt and to use them soon in their own writing.   

Collect new words learnt in class on large sheets of paper on the classroom 

walls and refer to them often, encouraging students to use them in spoken and written 

English.  
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2.8 General Concept of Game 

Teaching should not be always based on one or two strategies, they can be 

various, where teacher asked to be creative so that the class will not be passive and 

students will be stimulated to be more interested in learning and the result expected 

from the process of teaching and learning will be well transferred to students. 

As being stated that game is one of alternatives that can be used to teach 

English, everyone believes, teaching process through a game will give a fun. 

Wikipedia (2007) in its article retrieved from internet says that a game is a 

recreational activity involving one or more players. This can be defined by A) a goal 

that the players try to reach, B) some set of rules that determines what the players can 

or can not do. Game is played primarily for entertainment or enjoyment, but may also 

serve an educational. 

 Furthermore, www.eiha.co.uk/glossary.html (2007) in its article says, a game 

is a meeting of two teams playing for a specific length of time for the purpose of 

declaring a winner through the scoring of goals. The game consists of regular playing 

time and overtime, if such is required.  

Game is one of many teaching strategies can be engaged to foreign language 

learners, it is believed that it can give an elements of fun to learners. It has been the 

reason why I have been motivated to present a teaching strategy which involves a 

game as a media for teaching on vocabulary to young learners. The game will be 

circle games, “games are any games or activities that involve the whole class, sitting 

in a circle, that the games recycle vocabulary and involve an element of fun”, Joanna 

Budden, British Council, Spain (2006). 
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2.9 Total Physical Response (TPR) in a Classroom 
Total Physical Response (TPR) is a language teaching method built around 

the coordination of speech and action; it attempts to teach language through physical 

(motor) activity.  Asher, James (2000) in his article claims that second language 

learning should be based on model of first language learning. That the model has 

three vital aspects: Understanding the spoken language must come before speaking, 

Understanding is developed through body movement and the listening period creates 

a readiness to speak,  it is also recommended that TPR may be used for only short 

periods of time because the student will get tired of doing it.  

The Total Physical Response method also focuses on two key components.  

The first component is the use of movement as a memory enhancer.  The second 

component is imperative as the only method of instruction.  This means that the 

teacher uses commands to direct the students.  With TPR, the student is able to learn 

and retain vocabulary through hands on instruction.  

There have been studies done on the effects of Total Physical Response.  The 

Office of Education, the Office of Naval Research, the State of California, and San 

Jose State University funded these studies.  These studies have shown that the drop 

out rate of second language learners is usually very high.  However, they have found 

that with the use of TPR, confidence increases because second language learners feel 

as if they know that they can learn.  Students of all ages, including adults experience 

instant success in understanding an alien language.  They remark: “Hey, this isn’t so 

bad! I understand what she is saying. I didn’t know I could do this.  I feel great!” , it 

means that this technique will be able to apply to any age, not only child use for it but 
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adults can also learn a new language just as easy as a child no matter what the age 

Asher, James, J (2000). 

Many Total Physical Response based activities can be used with student of 

any age as long as they are cognitively ready.  There are a few examples of games 

that involve TPR as a method of learning process, such as The Pointing Game, 

Identifying Emotions, Working with Shapes, and Following Recipes.   These 

activities are all used to reinforce concepts that are being taught to the student in the 

class.  These activities include concept such as body parts, emotions such as cry, 

colors, numbers, and shapes. With the more advanced students, the teacher can 

introduce the recipe activity to teach cooking, measuring, and following recipes.                                      

In addition, Asher (2007), he also says about principles of using TPR in 

teaching foreign language that may help a language teacher in applying the method to 

his learners, he says that there are three principles he elaborates; 

a. Foreign language learning is parallel to first language learning and 

should reflect the same naturalistic processes  

b. Listening should develop before speaking  

c. Children respond physically to spoken language, and adult learners 

learn better if they do that too  

d. Once listening comprehension has been developed, speech develops 

naturally and effortlessly out of it.  

e. Adults should use right-brain motor activities, while the left 

hemisphere watches and learns  

f. Delaying speech reduces stress. 
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With this method, the students do not have to memorize all the vocabulary.  

By listening, seeing, and acting out the story line they easily remember.  TPR lets the 

student speak freely and without editing their speech or stopping to think about how 

to say it. 

 TPR is an effective classroom method that works for students of all ages. The 

foreign language learners are able to pick up the target language quickly and able to 

retain what they learn.  So I believe that this is a good method that I would use to 

teach the foreign language learners in my class.  

 

2.10 Action Research  

members.ozemail.com.au/~mghslib/subjects/society%20culture/Glossary.htm 

(2007) in its article found from internet says that action research is an informal, 

qualitative, interpretive, reflective and experimental methodology that requires all the 

participants to be collaborative researchers. Action research is carried out by people 

who usually recognize a problem or limitation in their workplace situation and, 

together, devise a plan to counteract the problem, implement the plan, observe what 

happens, reflect on these outcomes, revise the plan, implement it, reflect, and revise 

and so on.  

Another statement is also conveyed by with Carr and Kemmis (1986) in Jean 

McNiff, (1998:2), they say that action research is a form of self-reflective enquiry 

undertaken by participants (teachers, students or principals), for example, in social 

(including education) situation in order to improve the rationality and justice of (a) 
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their own social or educational practices, (b) their understanding of these practice, 

and (c) the situations (institutions) in which this practices are carried out. 

The focus of action research is in classrooms and schools. However, the 

purpose of it is to encourage the teacher to become involved in his or her own 

practice and to view him or herself as researcher. As stated before that Action 

research in this study is conducted in a class and carried out by a teacher and students 

as participant. Science across the curriculum (2007) in its article says that one of the 

goals of action research is to enhance the lives of students and teachers through 

educational change. However, many teachers may be reluctant to engage in action 

research because they have false assumptions about the process or because they are 

unaware of the many benefits that stem from this form of research. Below is a list of 

some of the potential benefits of action research.  

a. Teachers who conduct action research are directly responsible for making 

decisions. They determine the issues/problems to be researched and they 

develop and implement the inquiry. 

b. Action research allows for the improvement of student learning and the 

enhancement of teaching. 

c. Collaboration enriches working relationships amongst teachers. 

d. Through action research, teachers gain a greater understanding of their 

own practice and their students' behaviors. They are therefore 

"empowered to make informed decisions about what to change and what 

not to change, link prior knowledge to new information, learn from 
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experience (even failures) and ask questions and systematically find 

answers." 

e. Action research allows teachers to integrate theory (research findings) and 

practice. 

f. Action research can increase teamwork, student achievement and morale 

among teachers. 

g. Action research "satisfies the desire of all teachers to increase the 

predictability of what happens in their classrooms - in particular, to 

increase the likelihood that a given curriculum, instructional strategy or 

use of technology will positively affect student outcomes."  

h. Action research allows teachers to gain knowledge in research methods. 

 Action research is aimed to encourage a teacher to administer a learning 

process well, help him to invent a new way of teaching so that it can be various, in 

which the method of teaching, which is monotonous, will make the students bored, 

and eventually, they assume that English is a boring lesson. Moreover, in action 

research, the teacher is given an opportunity to monitor his students’ behavior, 

activity as well as acquiring knowledge, that he is able to measure the progress of his 

students in learning the second language during the action research is engaged. 
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CHAPTER III 

METHOD OF STUDY 

  

In this chapter, I would present with the method of study, which was 

important as a guideline to attain the objectivity of the study. It provided with 

research design, subject of study, source of data, instrument of study, technique of 

collecting data, procedure of collecting data in the action research, criterion of 

assessment and data processing, will be mentioned as follows: 

 
3.1 Research Design 

Research design in this study was to seek and to answer the question of the 

study “How could the use of game (circle games) as a teaching strategy improve the 

students’ mastery in vocabulary?” 

In doing so, I intended to use quantitative research to complete this study. 

Wikipedia (2007) in its article said that Quantitative methods were research methods 

dealing with numbers and anything that was measurable. It was generally approached 

using scientific methods which include: 

a. The generation of models, theories and hypotheses  

b. The development of instruments and methods for measurement  

c. Experimental control and manipulation of variables  

d. Collection of empirical data  

e. Modeling and analysis of data  
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f. Evaluation of results  

Wikipedia (2007) in its article also said, the objective of quantitative research 

was to develop and employ mathematical models, theories and hypotheses pertaining 

to natural phenomena. The process of measurement was central to quantitative 

research because it provided the fundamental connection between empirical 

observation and mathematical expression of quantitative relationships. 

 

3.2 Subject of Study 

Focusing on the topic of “The Use of Circle Games as a Strategy to Improve 

the Students’ Mastery in English Vocabulary: An Action Research In the Case of 

Elementary School Students of SDN 01 Banyumanik Semarang, 2007”, the number 

of the students in the class were 47, and they were 31 girls and 16 boys.  

 

3.3 Source of Data  

 Source of the data would be based on two kinds of data. They were primary 

and secondary data. According to Mark Kelly (2007) in his article, Primary data was 

data that I collected myself using such methods as: 

a. Direct observation - lets the researcher focused on details of importance to 

him; lets he saw a system in real rather than theoretical use (other faults 

were unlikely or trivial in theory but quite real and annoying in practice);  

b. Surveys - written surveys let him collected considerable quantities of 

detailed data. He had to either trust the honesty of the people surveyed or 
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build in self-verifying questions (e.g. questions 9 and 24 asked basically 

the same thing but using different words - different answers might indicate 

the surveyed person was being inconsistent, dishonest or inattentive).  

c. Interviews - slow, expensive, and they took people away from their 

regular jobs, but they allowed in-depth questioning and follow-up 

questions. They also showed non-verbal communication such as face-

pulling, fidgeting, shrugging, hand gestures, sarcastic expressions that 

added further meaning to spoken words. e.g. "I think it's a GREAT 

system" could mean vastly different things depending on whether the 

person was sneering at the time! A problem with interviews was that 

people might say what they thought the interviewer wants to hear; they 

might avoid being honestly critical in case their jobs or reputation might 

suffer.  

d. Logs (e.g. fault logs, error logs, complaint logs, transaction logs). Good, 

empirical, objective data sources (usually, if they are used well). Could 

yield lots of valuable data about system performance over time under 

different conditions.  

Primary data was a data that could be relied on because I knew where it came 

from and what was done to it.  While, secondary data was a data which was collected 

from external sources such as: 

a. TV, radio, internet  

b. magazines, newspapers  
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c. reviews  

d. research articles  

e. stories told by people you knew  

There's a lot more secondary data than primary data, and secondary data was 

data which was much cheaper and easier to acquire than primary data. The problem 

was that often the reliability, accuracy and integrity of the data was uncertain. Who 

collected it? Could they be trusted? Did they do any preprocessing of the data? Was it 

biased? How old was it? Where was it collected? Could the data be verified, or did it 

have to be taken on faith?  

Often secondary data had been pre-processed to give totals or averages and 

the original details were lost so you couldn't verify it by replicating the methods used 

by the original data collectors. 

In short, to complete this study I intended to use primary data because it gave 

data which was trustworthy than secondary data although it was expensive and 

difficult to acquire. Secondary data was cheap and easy to collect, but might be 

treated with caution. 

3.4 Instruments of Study 

I used four kinds of instruments in doing it, they were pictures, field notes, 

test, and questionnaire in order to identify whether or not it was an effective way to 

teach vocabulary to elementary school students. 
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3.4.1 Pictures 

This study involved pictures as a media of teaching to elementary students, 

while pictures according to en.wikipedia.org/wiki/Picture (2007) in its article, in 

common usage, an image or picture was an artifact that reproduces the likeness of 

some subject, it was usually a physical object or a person.  

In this study the students were demanded to create the pictures according to 

the topic given. The teaching process would be begun at the level of the students’ 

knowledge about the things surrounding and it might make the teaching process 

became easier for me to transfer the knowledge to them. After I knew exactly about 

the amount of mastering vocabulary they possessed, and then it would certainly 

facilitate me to create and to perform an appropriate test which it was based on the 

vocabularies they create.  

3.4.2 Field Notes 

Due to www.etr.org/recapp/research/researchglossary.htm (2007) in its article 

said that field notes were a written/typed record of events and observations kept by a 

researcher. It was used to know the activity during the teaching and learning process, 

to record events happen in the class. For example, they were about how I as a teacher 

carried out the material, the students’ responses toward the lesson and the teacher, 

and the most important thing was a child development I might keep field notes as I 

observed toddlers interacting in a play group. In using the field notes, I would 

systematically keep notes of the class situation, either while the lesson was in 

progress or afterwards. 
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3.4.3 Tests 

Referring to en.wikipedia.org/wiki/Test_(student_assessment) (2007) in its 

article  it said that In education, certification, counseling, and many other fields, a test 

or exam (short for examination) was a tool or technique intended to measure students' 

expression of knowledge, skills and/or abilities. A test had more questions of greater 

difficulty and requires more time for completion than a quiz. It was usually divided 

into two or more sections, each covering a different area of the domain or taking a 

different approach to assessing the same aspects. 

In completing this study the test would be based on an achievement test which 

was the result later used as data. In order to get an enough data I divided the test into 

two:  they were pre test and post-test. The purpose of giving the classroom tests was 

to check the students’ achievement as an indicator of progress toward educational 

objectives set for the students. According to Arikunto (2006: 150-151), it was the 

reason why the role of pre and post-test was important toward this study which it 

would determine whether the use of circle game was effective or not to apply to 

elementary school students.  

3.4.4 Questionnaire 

Oxford university press (2007) in its article said that a questionnaire was a 

research instrument consisting of a series of questions and other prompts for the 

purpose of gathering information from respondents. Although they were often 

designed for statistical analysis of the responses, this was not always the case.  
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 Arikunto (2006:151), questionnaire could be in the form of multiple choice, 

essay, check-list and rating-scale so respondents would only select one of the 

provided answers in it. In conducting this study, I used a multiple-choice 

questionnaire, in which, the respondents only selected one of the provided answers 

(by crossing (A, B, C or D) in each question). 

 

3.5 Technique of Collecting Data 

Collecting data was one step used in a research, since the data was absolutely 

needed to verify the hypothesis. It had been recognized that a research was a 

systematic attempt to provide answers to questions or problems, then to solve the 

problems; it was necessary to provide a number of data needed. 

To get the data, I selected the simplest, cheapest and efficient system of data 

that was rapidly available and adjusted to the need of this study by using classroom 

action research and all of the events would be recorded during conducting the study 

such as the students’ motivation, atmosphere and results in every cycle into a journal 

and observation sheet. 

 

3.6 Procedure of Collecting Data in the Action Research 

This study was undertaken through five activities. At first, it was a pre-test, 

second was the first cycle which was about the things around the class, third was the 

second cycle which was about the things around the school and fourth was the post 

test. To give a clear understanding, the four steps of the activities would be explained 

as follows: 
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3.6.1 Pre-Test 

 Pre-test consists of twenty-five items in the form of multiple choices. 

3.6.2 First Cycle 

Set up the class before the students arrived and begun the class with one of the 

simple activities. It made a nice change and it gave me an opportunity to greet each 

student on arrival and did a register. Then calmed lively students and focus them, by 

saying" if you're ready to start the activity, touch your nose", "if you're ready to start 

the game, point to the door" and so on. 

Then I stated the topic, “the topic was about things around the class”. Then I 

gave each student a piece of paper and a colored pencil. Told them that I was going to 

play some music and I asked them to draw whatever came into their heads. As music 

was playing, all students should be drawing. After 20 or 30 seconds, I stopped the 

music. Students stopped drawing and passed their picture to the person to the left of 

them in the circle.  

Playing the music again, and then they continued with the drawing the person 

next to them had started. Stopped the music again, passed the pictures on and this 

continued until the end of the song. When I had finished, each student would have a 

picture that several students contributed to and I showed the pictures they made and 

asked them to guess what pictures those were. Whenever the students got stuck of 

guessing them, I directly helped them by giving some clues and finally the correct 

answer. 

In addition, after everything in the first cycle was completely conducted, then 

I performed a simple test to check the students’ understanding toward the 
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vocabularies gained. In this cycle, I did not only introduce and explain some basic 

vocabularies based on the topic, but I had also given them the way how to pronounce 

and manage them to apply the vocabulary in a structural context. Indeed, the students 

were not only getting vocabularies, but they were also expected to be able to apply 

them in structural contexts.  

3.6.3 Second Cycle  

The activity in the treatment II was the same as the first cycle. But before 

doing the second cycle, I took several minutes to check the students’ readiness and 

review some of the vocabularies taught in the first cycle. The thing differentiated 

between the first and second cycle was just the teaching topic which it was about “the 

things around the school” in this cycle. 

3.6.4 Post-Test 

Post-Test was done after pre-test, cycle I and II were conducted. It was aimed 

to measure the students’ achievement after the cycles and to compare the result 

between pre and post-test that would be processed in to data. Materials of the test 

were taken from the vocabularies taught in the activities before. 

3.6.5 Questionnaire  

The questionnaire was conducted after the four activities above were 

completely done. It was purposed only to gain data from the students’ response about 

the teaching strategy applied. The questionnaire consisted of five questions and it was 

in the form of multiple choices.  

3.7 Criterion of Assessment 

The students’ success and failure in doing the activities plan above would be 

assessed by referring to the criterion issued by department of education and culture. 
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The criterion said that a student could be said to pass the test if he/she could solve 

65% of the whole problems and a class was said to be successful if 85% of the 

members pass the test. 

3.8 Data Processing  

This study consists of five activities in which it used a method of quantitative 

to process the data. Then I would compare them, in order to know the result of this 

study, whether or not, the increase in the students’ results happened in this study. 

Bellow was the formula to get valid result, I used to process the data gained: 

 

                                                   P = Percentage  

                                  R = Score Achieved 

                                  N = Number 

%100x
N
RP =
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CHAPTER IV 

RESULT AND DISCUSSION 

 

4.1   Analysis of the Data  

This chapter presented the data gathered from each activity. These activities 

covered data acquired from the evaluations and questionnaire. The evaluations 

consisted of pre-test, cycle I and II, post-test and questionnaire. The aim of the 

activities were to know whether the students would have a good changing in their 

learning or even became worse after getting the treatments. The Questionnaire 

represented my questions about the students’ responses toward the teaching and 

learning process conducted through circle game. 

 

4.1.1   Analysis of the Pre-Test 

Before the teaching and learning activities were undertaken, I performed a 

pre-test on Monday, April 16, 2007. The test consisted of 25 items. The aim of the 

test was to measure whether or not the students were familiar with the words 

presented. It involved the whole students in the class that consisted of 47 students.  

Before giving the test, I asked them to introduce their name one by one, in 

order the students and I knew each other and even it had also facilitated me to transfer 

knowledge to them because the students and I had been closed and we had a good 

relation during conducting my study. 

  At the time, after the question sheets had been distributed, then I directly 

explained the rule of the test, they simply needed to answer the question by crossing 
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a, b, c, or  d and they were only provided 45 minutes in it. To get further information 

about the results of the pre-test, (see appendix II). 

 

The average of the students’ test result =  
udents of the stThe number

percentageThe total  

        =     
47

3218  = 68% 

 

4.1.2   Analysis of the First Cycle 

The first activity was conducted on Tuesday, April 17, 2007. Before the 

activity was started, I took several minutes to govern the students to seat on the chairs 

that had been rearranged before.  

After everything was under controlled, then I checked their readiness to start 

the lesson by asking them to do some physical responses, for example: asking them to 

stand up, to touch their head, point the door and etc. When the students were really 

ready, the class was begun, at the first I informed them what the students and I were 

going to do, the second I explained the rules one by one, the third I distributed them a 

piece of paper and a colored pencil to every student, the fourth after everything was 

clear I got down to the activity. The topic for this activity was about “the things 

around the class”. 

The activity took around 25 minutes from the preparation until the activity 

was done. Next, I asked them to submit their pictures and we discussed them together 

(just showed the pictures to them and let them to guess what pictures they were, if 
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they couldn’t answer, then I helped them to get the right answer either spelling or the 

pronunciation and  asked them to pronounce the words after I gave the example). 

By the time the activity was completed, I performed a test to check to 

students’ understanding about the vocabularies gained from the activity. Before the 

test was performed I drew 10 pictures related to the vocabulary they had learnt on a 

white board and gave them number from one to ten, then the test was conducted. In 

doing the test, the students only needed to answer by writing the number in a piece of 

paper after the question was mentioned, for example: “I sweep the floor with a 

broom”. In this case I gave an emphasis to the words that I was questioning, and then 

they began to look for where the pictures were located on. As the test in the first cycle 

was conducted, twenty four (24) students got 100, eight (8) students got 90, ten (10) 

students got 80, one (1) student got 70, three (3) students got 60 and, one (1) student 

got 50. (See appendix III) 

 

The average of the students’ test result = 
udents of the stThe number

percentageThe total  

       =     
47

4290  = 89% 

 

4.1.3 Analysis of the Second Cycle 

This second analysis was conducted on Thursday, April 19, 2007. Before 

starting the activity, just like before, I took several minutes to prepare the students’ 

readiness and review some vocabularies they had learnt in the previous activity. The 

activity in this cycle was nearly the same like the previous one, I conditioned them to 
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the place prepared, distribute a piece of papers and a colored pencil to each student, 

and did the activity, but the topic was about “the things around the school”. 

After the activity was completely done, I performed a test as the same like the 

first activity, to check the students’ understanding about the material learnt. However, 

the test in the second cycle resulted, thirty four (34) students got 100, five (5) 

students got 90, four (4 )students got 80, two (2) students got 70, one (1) student got 

6, and one (1) student got 5. (See appendix IV) 

 

The average of the students’ test result = 
udents of the stThe number

percentageThe total  

        =     
47

4420   = 94% 

 

4.1.4 Analysis of the Post-Test 

The post-test was simply conducted after the pre-test, first and second cycle 

was completely done. It was on Tuesday, May 1, 2007. The format of it was simply 

the same as the test performed in the pre-test, it was multiple choices that consist of 

25 items and most of the questions were taken from the first and second cycle. The 

aim of it was to prove whether or not the students having increase in the mastery 

vocabulary. The test took 47 students in the class. 

 

The average of the students’ test result = 
udents of the stThe number

percentageThe total  

        =     
47

3896   = 83% 
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From the analysis above, the average of the students’ achievement in learning 

vocabulary through circle game had a significant improvement. (See appendix VI) 

To get further understanding, I take some students’ results as samples of the 

comparison in average from the results taken from the tests conducted in the pre-test, 

the cycle I, II and, the post-test. The results would be presented in the table as 

follows:  

No Code Pre-test Cycle I Cycle II Post-test 

1 A-11 88% 100% 80% 100% 

2 A-15 68% 100% 90% 100% 

3 A-24 72% 100% 100% 100% 

4 A-30 80% 100% 100% 100% 

5 A-43 80% 100% 100% 100% 

6 A-45 82% 100% 100% 100% 

7 Mean 68% 89% 94% 83% 

 

A good progress in the students’ achievement in learning English through this 

strategy had been achieved that it could be seen at the result of the average score in 

every activity from the pre-test up to the post-test. In some cases, there were some 

things that caused inconsistent score gained by them (the learners) that it was 

sometimes going up and down. This condition might have been caused by some 

fundamental factors that could certainly affect to students’ learning condition and 

needed to be noticed by teachers, such as getting tired, sick, not ready to have the 

lesson, having problem, sleepy, etc.  
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4.1.5 Analysis of the Questionnaire 

 In this study, I also used a questionnaire to obtain data which I needed; it was 

about the response of the students toward the use of the game in teaching process. It 

was conducted on Tuesday, May 1, 2007 after the post-test was completely done and 

the whole students in the class (47 students) participated in it.  

The data obtained from the questionnaire was processed to support the 

primary data needed to complete my study. In doing the questionnaire, the time 

allotment was only 15 minutes, the question consisted of 5 items which was only 

about the students’ responses and the way of answering it was the same as the test 

performed in the pre and the post-test, the students needed only to cross the answer 

provided (a or b). To get further information about the questionnaire result, I 

presented the data obtained from the questionnaire in the table as follows:  

The Result of the Questionnaire 

No Positive Answer Negative Answer 

1 45 students (96%) 2 students (4%) 

2 47 students (100%) 0 students (0%) 

3 44 students (94%) 3 students (6%) 

4 42 students (89%) 5 students (11%) 

5 42 students (89%) 5 students (11%) 

 

After the data had been completely processed, I found that most of the 

students had positive responses toward the teaching activity and it was supported by 

the increase of the students’ average that could be seen in the result of the post-test. 
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It proved that the use of circle game could motivate the students’ interest in 

learning English as a second language and also helped them to learn and memorize 

easily the English words started from the things around them. As I knew, such this 

activity could create conducive situation that could reduce the students’ boredom in 

learning foreign language. 

 

4.2 Data Interpretation 

From the result of the test, I found that the average score in the pre-test was 

68% and post-test was 83%. It showed us that the score average in the post-test was 

higher than the score average in the pre-test. It could be concluded that the students 

had a progress in learning foreign language. 

The motivation of the students in learning would increase or decrease, it 

depended on whether or not the teacher was able to control the class. Controlling the 

class in this case was that the teacher was required to be able to stimulate and create a 

condition where the students could effectively and comfortably learn target lesson. It 

was such the way of teaching I had done by using the game called “Circle Games”, 

the game was actually help me creating a situation that was not taking the students in 

to serious that sometimes a joke was used in it, so that the class was livelier and the 

students would have not got bored. From the activities I have conducted, and then I 

transferred it in to data about the students’ reason toward the learning activities, 

gained from the questionnaire. 

The result of it was simply satisfying that result could be seen in the table of 

data analysis of questionnaire, showed that only 2 students (4%) who gave negative 
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response in the question one (1), 0 student (0%) gave negative response in the 

question number two (2), 3 students (6%) gave negative response to the question 

number three (3), 5 students (11%) answer with negative choice in the question 

number four (4) and 5 students (11%) gave negative answer n the question number 

five (5), from the data interpretation above, it was clear that most of the students 

responded positively to the game used as a strategy to teach them. 
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CHAPTER V 

CONCLUSION AND SUGGESTION  

 

5.1. Conclusion  

After the study had been completely conducted and the data needed had been 

gained and processed. Referring to the data and the results of the study, then I came 

to several conclusions bellow: 

a. Reviewing at the result of the study, I concluded that an increase in the 

students’ achievement had happened after they got some treatments; it was 

proven by the comparison between the result of the pre and the post-test in 

which the post-test result was higher (83%) than pre-test (68%) and it was 

about 15%. It shows us, the use of circle game could increase the students’ 

mastery in vocabulary. 

b. In some cases, the increase in students’ achievement would also be 

determined by a learning situation and the strategy used to teach them, it 

should be appropriate with the level of the learners. For example, the use of 

circle game had been actually proven in this study that it was completely able 

to create such a learning situation which was not going to take the students 

into serious. In fact, the learners did not only play the game, but they also 

learned something from it. 

c. Having the learning situation which could take the learners into their world, it 

would certainly facilitate the teacher to handle the class and to transfer the 

knowledge easier to them, so that the target of study would be maximally 
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achieved. Compared with the learning situation in which the classroom 

teacher used a wrongfully strategy and gave so serious learning situation that 

eventually it would get them into boredom and finally the knowledge would 

not be transferred well. 

d. Since the use of circle game was applied in the teaching and learning process 

to young learner, the interest of them in learning foreign language increased, 

they gave good responds, activeness in the class and good achievement of the 

study that these all had been discussed in this study. 

 

5.2. Suggestion  

5.2.1 Suggestion for an elementary school teacher: 

a. For an elementary school teacher, he has to be selective in choosing a 

teaching strategy that he is supposed to refer to a certain criteria  that will 

guide him to select an effective teaching strategy, moreover, as a teacher 

(teacher at any level), he has to know what his students (young learners) need 

and in what level they are in. 

b. As a study has been completely done, it can be seen that the treatments 

conducted have given a result which is satisfactory enough. Looking at the 

result gained, I recommend that an elementary school teacher will include the 

use of circle game in teaching process as a reference of strategies that may be 

used to teach young learners. 

c. Since the use of circle game or any game involves movements in it. The 

teachers should consider about the time. If it is done too long, the learners 
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may get tired and it will certainly influence the process of transferring 

knowledge that the target of the study may not be maximally achieved. 

d. The teacher is recommended to use oral communication during the teaching 

process, at least 50% English and 50% Indonesian. In addition, the use of oral 

communication will get them used to the target language taught that it 

eventually influences the quality of the learners’ knowledge in English. 

e. The use of media can not be separated from the teaching process to young 

learners. The use of visual aid, such as picture may be very helpful for the 

teacher during the process of teaching. The use of picture is a good choice to 

use; it is a media that it is really matched with character of young learner. The 

Picture is not only picture in general but it may also involve such an 

imaginary picture created according their fantasy. 

f. The teacher is supposed to perform a test in every session after materials of 

discussion at the day are really completed. 

g. Giving home work as a practice for the learners will be so good for them to 

enlarge their knowledge about English, it can be either from LKS (Lembar 

Kerja Siswa) or handout book. 

h. The use of physical response is a good strategy to teach young learner, it is 

easier to remember by them. In reverse, if the teacher uses too much theory, 

the learners may easily get bored and reduce their attention toward the lesson 

taught. 
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5.2.2 Suggestion for book writers: 

a. Before starting to write a book a writer must know exactly for whom his book 

is written  

b. Get the data, information, and anything needed to support the book he writes. 

c. Theory and practice may be different, so in writing his book, he must concern 

about real situation that may hamper a teacher in transferring knowledge to 

students, and also give solution in it.  

d. The instruction of each part must be very clear, easy to understand and it is 

provided with examples. 

e. Concerning about the paper usage in the book published is really important. 

As good as the paper used, it will automatically make the reader feels 

comfortable in reading. 

f. The use of pictures, colors, and small activities in young learners’ class are 

really matched and helpful for a teacher who teaches pre-level students. 

g. Sentence created must be simple and grammatically correct. 

h. Each word taught must be provided with the way to pronounce.   
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Appendix I 

 
 

No  Name JENIS 
KELAMIN 

1 A-1 QOIRUL RIADI  L 
2 A-2 BRIYAN PAKSI WIJAYA L 
3 A-3 ADELIA PRIHASTUTI P 
4 A-4 AISYAH NUR ALIN P 
5 A-5 AJI PANGESTU GIRI NUGROHO S.W L 
6 A-6 ALFI LAILY RAHMAWATI  P 
7 A-7 NITYA ANGGIT BELIA PERTIWI  P 
8 A-8 ANISA SEKAR ROSALIA  P 
9 A-9 ANTONI FERNANDO SUSILO L 
10 A-10 APRILIA WIDANITYA P 
11 A-11 AYU FITRI FEBRIANI  P 
12 A-12 BAGAS WINACHU ABY THORIQ L 
13 A-13 CHANDRA LUKYTA L 
14 A-14 IKA MARDIANA PRAYEKTI  P 
15 A-15 FADILAH SEKAR DIFANI  P 
16 A-16 FAJRINIA AUDIKHA P 
17 A-17 FALAH SAKTA GANITIKUNDHA L 
18 A-18 FATAH SAKTI GANITIKUNDHA L 
19 A-19 FEBRIANA PUTRI SETYA NINGRUM P 
20 A-20 HADYAN WISNUHAWARI  L 
21 A-21 HANIF IVANDA  L 
22 A-22 HELSA RIZKI AYU P 
23 A-23 HERLAMBANG RIZKI HARDIYANTO L 
24 A-24 IQLIMA BAHRUNAJAH P 
25 A-25 JANIS NURAISYI P 
26 A-26 NANDA MAULANA L 
27 A-27 NISRINA NURAINI IRAWAN P 
28 A-28 NURIANA ENNYI RAHMAWATI P 
29 A-29 OKTANI DWI SISWATI  P 
30 A-30 RAHMA MARITA DWI MUNIFA PUTRI P 
31 A-31 ROMI HERLAMBANG L 
32 A-32 SAFIRA MAHARANI  P 
33 A-33 SINDIE CYNTIA DEWI  P 
34 A-34 STEFANI DINDA PRATIWI  P 
35 A-35 TRIANA GALIH ASTUTI  P 
36 A-36 WAHYU TEGUH PRASETYO L 
37 A-37 ZAHRO MAULINA KARTIKA P 
38 A-38 AULIA KANYA WASISTA P 
39 A-39 SURINDRASWARI TRIBHUANA L P 
40 A-40 ILHAM DWI PUTRA L 
41 A-41 WAHYU ANDUNG RAMDHAN  L 
42 A-42 LINTANG HERWINDA P 
43 A-43 ZAMIRA PUSPA ANDINI  P 
44 A-44 ADINDA AUDIA CAESARANI A.E P 
45 A-45 NADHIRA AUDRIANKA P 
46 A-46 PRASTIVIA BAKTI PRATAMA P 
47 A-47 TRININGTYAS FARIDA SAFIRA F P 
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Appendix II 
 

The Score Analysis of the Pre-test 
 

Score per-item No Code 1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 16 17 18 19 20 21 22 23 24 25
Total 
score % 

1 A-1 1 1 0 1 1 1 0 0 0 0 1 0 0 1 0 1 0 1 0 0 1 1 1 1 1 56 56% 
2 A-2 1 1 0 1 0 0 1 0 0 1 1 0 1 1 1 0 1 0 1 0 1 1 1 1 1 64 64% 
3 A-3 1 1 1 1 1 1 1 0 1 1 1 1 0 0 0 1 0 1 1 0 1 1 1 0 1 72 72% 
4 A-4 1 1 0 1 1 1 1 0 0 1 1 0 0 1 0 1 0 1 1 0 1 1 1 1 1 68 68% 
5 A-5 0 1 1 1 1 1 1 0 1 0 1 1 0 1 1 1 0 1 1 0 1 1 1 1 1 76 76% 
6 A-6 1 1 1 1 1 0 1 0 0 1 0 1 0 1 0 1 1 1 1 1 1 1 1 1 1 76 76% 
7 A-7 1 1 1 1 0 1 1 1 1 0 0 1 0 1 1 1 0 1 1 0 1 1 1 1 1 76 76% 
8 A-8 0 1 1 1 0 0 1 1 1 0 0 0 0 0 0 0 0 1 0 1 1 1 1 1 1 52 52% 
9 A-9 1 0 1 1 1 1 1 0 0 0 1 1 0 1 0 0 0 1 1 0 1 1 1 0 1 60 60% 
10 A-10 1 1 1 1 1 1 1 1 1 1 0 1 0 0 1 0 1 1 0 0 1 1 1 0 1 72 72% 
11 A-11 1 1 1 1 1 0 1 0 1 1 1 1 0 1 1 1 0 1 1 1 1 1 1 1 1 88 88% 
12 A-12 0 1 1 1 1 0 1 0 1 1 1 0 0 0 1 1 0 1 1 0 1 1 1 1 1 72 72% 
13 A-13 1 1 1 1 0 1 1 1 0 1 1 1 0 0 0 1 1 1 1 1 1 1 1 1 1 80 80% 
14 A-14 1 1 1 1 0 0 1 1 0 1 1 1 1 0 0 0 0 1 0 0 1 1 1 0 1 60 60% 
15 A-15 1 0 0 1 0 0 1 0 1 0 1 0 0 1 1 1 0 1 1 1 1 1 1 1 1 68 68% 
16 A-16 1 1 0 1 1 0 1 1 1 1 0 1 0 0 1 0 0 1 0 0 1 1 1 0 1 60 60% 
17 A-17 1 0 0 0 1 0 1 0 1 1 1 1 1 0 0 1 0 1 1 0 1 1 1 1 1 64 64% 
18 A-18 1 1 0 1 0 0 1 1 1 0 0 1 1 0 0 1 1 0 0 0 1 1 1 0 1 56 56% 
19 A-19 1 1 1 0 0 1 1 1 0 1 0 1 0 1 1 1 1 1 1 0 1 1 1 0 1 72 72% 
20 A-20 1 1 1 0 0 1 1 1 0 0 1 1 1 0 0 0 1 1 0 0 1 1 1 1 1 64 64% 
21 A-21 1 0 1 1 0 0 1 0 1 0 0 1 0 1 0 1 0 0 1 0 1 1 1 1 0 52 52% 
22 A-22 1 1 1 1 1 0 1 1 0 0 0 1 0 1 0 0 0 1 1 0 1 1 1 0 1 60 60% 
23 A-23 1 0 1 1 0 1 1 1 0 0 1 1 0 0 0 1 0 1 0 1 1 1 1 1 1 60 60% 
24 A-24 1 1 1 0 0 1 1 1 0 1 0 1 0 1 1 1 1 1 1 0 1 1 1 0 1 72 72% 
25 A-25 1 1 1 1 0 1 1 1 0 1 0 1 0 1 1 1 0 1 0 1 0 1 1 1 1 72 72% 
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Score per-item No Code 1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 16 17 18 19 20 21 22 23 24 25
Total 
score % 

26 A-26 1 1 0 1 0 0 1 0 0 1 0 1 1 1 1 0 1 1 1 1 1 1 1 0 1 68 68% 
27 A-27 1 1 1 0 1 1 1 0 1 0 1 1 0 1 1 1 0 1 1 0 1 1 1 1 1 76 76% 
28 A-28 1 1 0 0 1 0 0 1 1 1 1 1 0 1 1 1 0 1 0 1 1 1 1 1 1 72 72% 
29 A-29 1 1 1 1 1 1 1 1 1 0 1 1 1 1 0 1 0 1 1 0 1 1 1 1 1 84 84% 
30 A-30 1 1 1 1 1 0 1 0 1 0 1 1 0 1 1 1 0 1 1 1 1 1 1 1 1 80 80% 
31 A-31 1 1 1 1 0 1 1 1 0 1 0 1 0 0 0 1 1 1 1 0 1 0 1 0 1 64 64% 
32 A-32 0 1 1 1 1 1 1 0 0 1 0 1 0 0 1 0 0 1 1 1 1 1 1 1 1 68 68% 
33 A-33 1 1 0 1 0 1 1 1 1 1 0 1 1 0 1 1 0 1 0 0 1 1 1 1 0 68 68% 
34 A-34 1 1 1 0 0 1 1 1 1 0 0 1 0 1 0 1 0 1 1 1 1 1 0 1 1 68 68% 
35 A-35 0 0 0 1 0 0 1 1 0 0 0 0 1 0 0 1 0 1 0 0 0 1 1 1 1 40 40% 
36 A-36 1 1 1 1 1 1 1 1 0 1 0 1 1 1 0 1 1 1 0 0 1 1 1 0 1 76 76% 
37 A-37 1 1 0 1 1 1 1 1 0 1 1 1 0 1 0 1 0 0 1 1 1 1 1 1 1 76 76% 
38 A-38 0 1 1 1 1 0 1 1 1 1 0 1 1 0 0 1 1 1 1 0 1 1 1 1 1 76 76% 
39 A-39 1 1 0 1 1 1 0 1 1 1 0 1 1 1 1 1 0 1 0 1 1 1 1 1 1 80 80% 
40 A-40 1 1 1 1 0 1 1 0 0 1 0 0 0 0 0 0 0 0 1 0 1 1 1 1 1 52 52% 
41 A-41 1 0 1 1 0 1 0 0 0 0 0 0 1 0 0 0 1 0 0 1 1 1 1 1 1 44 44% 
42 A-42 1 1 0 0 1 0 1 1 1 1 1 1 1 0 0 1 0 1 0 1 1 1 1 1 0 68 68% 
43 A-43 1 1 0 1 0 1 1 0 1 1 1 1 1 1 1 1 0 1 1 1 1 1 1 0 1 80 80% 
44 A-44 1 1 1 1 1 1 1 1 1 0 0 1 1 1 0 1 0 1 1 0 0 1 1 0 1 72 72% 
45 A-45 1 1 0 1 1 1 1 0 1 1 1 0 1 1 1 1 0 1 1 1 1 1 1 1 1 82 82% 
46 A-46 1 1 0 1 1 1 1 0 1 0 1 0 1 1 1 1 0 1 1 0 1 1 1 1 1 76 76% 
47 A-47 1 1 0 0 1 1 1 0 0 1 1 0 1 0 1 1 1 1 1 1 1 1 1 0 1 72 72% 
 ∑  41 40 29 38 26 29 43 25 26 28 24 35 19 27 22 35 14 41 31 19 44 46 46 32 44 3218 68% 
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Appendix III 
The Score Analysis of the Test in the First Cycle 

 
Score per  item No Code 1 2 3 4 5 6 7 8 9 10 Total % 

1 A-1 1 0 1 1 1 0 0 0 0 1 50 50% 
2 A-2 1 1 1 1 1 0 1 1 0 1 80 80% 
3 A-3 1 1 1 1 1 1 0 1 1 1 90 90% 
4 A-4 1 1 0 1 0 1 1 1 1 1 80 80% 
5 A-5 1 1 1 1 1 1 0 1 1 1 90 90% 
6 A-6 1 1 1 1 0 1 1 0 1 1 80 80% 
7 A-7 1 1 1 1 1 1 1 1 1 1 100 100% 
8 A-8 1 1 1 0 1 0 1 1 0 1 70 70% 
9 A-9 1 1 1 1 1 1 0 1 0 1 80 80% 

10 A-10 1 0 1 1 1 1 1 1 1 1 90 90% 
11 A-11 1 1 1 1 1 1 1 1 1 1 100 100% 
12 A-12 1 0 1 1 1 1 1 1 1 0 80 80% 
13 A-13 1 1 1 1 1 1 1 1 1 1 100 100% 
14 A-14 1 1 1 1 1 1 1 1 1 1 100 100% 
15 A-15 1 1 1 1 1 1 1 1 1 1 100 100% 
16 A-16 1 1 1 1 1 0 1 1 1 1 90 90% 
17 A-17 1 1 1 1 1 1 1 1 1 1 100 100% 
18 A-18 1 1 1 1 1 1 0 1 1 1 90 90% 
19 A-19 1 1 1 1 1 1 1 1 1 1 100 100% 
20 A-20 1 1 1 1 1 1 1 1 1 1 100 100% 
21 A-21 1 1 1 1 1 1 1 1 1 1 100 100% 
22 A-22 1 1 1 1 1 1 1 1 1 1 100 100% 
23 A-23 1 1 1 1 1 0 1 1 1 1 90 90% 
24 A-24 1 1 1 1 1 1 1 1 1 1 100 100% 
25 A-25 1 1 1 1 1 1 1 1 1 1 100 100% 
26 A-26 0 1 1 1 1 1 0 1 1 1 80 80% 
27 A-27 1 1 1 1 1 1 1 1 1 1 100 100% 
28 A-28 1 1 1 1 1 1 1 1 1 1 100 100% 
29 A-29 1 1 1 1 1 1 1 1 0 1 90 90% 
30 A-30 1 1 1 1 1 1 1 1 1 1 100 100% 
31 A-31 1 1 1 1 1 1 1 1 1 1 100 100% 
32 A-32 1 1 1 1 1 1 1 1 1 1 100 100% 
33 A-33 1 0 1 1 1 1 1 1 0 1 80 80% 
34 A-34 1 1 1 1 1 1 1 1 1 1 100 100% 
35 A-35 0 1 0 1 1 0 1 1 0 1 60 60% 
36 A-36 1 1 1 1 1 1 1 1 1 1 100 100% 
37 A-37 1 1 1 1 1 1 1 0 1 0 80 80% 
38 A-38 1 1 1 1 1 1 1 1 1 1 100 100% 
39 A-39 1 1 1 1 1 1 1 1 1 1 100 100% 
40 A-40 1 1 0 1 1 1 1 0 0 0 60 60% 
41 A-41 1 0 1 1 1 0 1 0 0 1 60 60% 
42 A-42 1 1 1 1 0 1 1 1 1 1 90 90% 
43 A-43 1 1 1 1 1 1 1 1 1 1 100 100% 
44 A-44 1 1 1 1 1 1 1 1 1 1 100 100% 
45 A-45 1 1 1 1 1 1 1 1 1 1 100 100% 
46 A-46 1 1 1 1 0 1 1 0 1 1 80 80% 
47 A-47 1 1 1 1 1 1 0 1 0 1 80 80% 

 ∑  45 42 44 46 43 40 40 41 37 44 4290 89% 
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Appendix IV 
The Score Analysis of the Test in the Second Cycle 

 
Score per  item No Code 1 2 3 4 5 6 7 8 9 10 Total % 

1 A-1 1 0 1 1 0 1 1 1 1 1 80 80% 
2 A-2 1 1 1 1 1 1 1 1 1 1 100 100% 
3 A-3 1 1 1 1 1 1 1 1 1 1 100 100% 
4 A-4 1 1 1 1 1 1 1 1 0 1 90 90% 
5 A-5 1 1 1 1 1 1 1 1 1 1 100 100% 
6 A-6 1 1 1 1 1 1 1 1 1 1 100 100% 
7 A-7 1 1 1 1 1 1 1 1 1 1 100 100% 
8 A-8 1 1 1 1 1 1 1 1 1 1 100 100% 
9 A-9 1 1 0 1 1 1 1 1 0 1 80 80% 

10 A-10 1 0 1 0 1 1 0 1 1 1 70 70% 
11 A-11 1 1 1 1 1 1 1 1 0 0 80 80% 
12 A-12 1 1 1 1 1 1 1 1 1 1 100 100% 
13 A-13 1 1 1 1 1 1 1 1 1 1 100 100% 
14 A-14 1 1 1 1 1 1 1 1 1 1 100 100% 
15 A-15 1 1 1 1 0 1 1 1 1 1 90 90% 
16 A-16 1 1 0 1 1 1 1 1 1 0 80 80% 
17 A-17 1 1 1 1 1 1 1 1 1 1 100 100% 
18 A-18 1 1 1 1 1 1 1 1 1 1 100 100% 
19 A-19 1 1 1 1 1 1 1 1 1 1 100 100% 
20 A-20 1 0 1 1 0 0 1 1 1 1 70 70% 
21 A-21 1 1 1 1 1 1 1 1 1 1 100 100% 
22 A-22 1 1 1 1 1 1 1 1 1 1 100 100% 
23 A-23 1 1 1 1 1 1 1 1 1 1 100 100% 
24 A-24 1 1 1 1 1 1 1 1 1 1 100 100% 
25 A-25 1 1 1 1 1 1 1 1 1 1 100 100% 
26 A-26 1 1 1 0 1 1 1 1 1 1 90 90% 
27 A-27 1 1 1 1 1 1 1 1 1 1 100 100% 
28 A-28 1 1 1 1 1 1 1 1 1 1 100 100% 
29 A-29 1 1 1 1 1 1 1 1 1 1 100 100% 
30 A-30 1 1 1 1 1 1 1 1 1 1 100 100% 
31 A-31 1 1 1 1 1 1 1 1 1 1 100 100% 
32 A-32 1 0 1 0 0 1 1 1 1 0 60 60% 
33 A-33 1 0 1 1 1 1 1 1 1 1 90 90% 
34 A-34 1 1 1 1 1 1 1 1 1 1 100 100% 
35 A-35 1 1 1 1 1 1 1 1 1 1 100 100% 
36 A-36 1 1 1 1 1 1 1 1 1 1 100 100% 
37 A-37 1 1 1 1 1 1 1 1 1 1 100 100% 
38 A-38 1 1 1 1 1 1 1 1 1 1 100 100% 
39 A-39 1 1 1 1 1 1 1 1 1 1 100 100% 
40 A-40 1 1 0 1 1 1 1 1 1 1 90 90% 
41 A-41 1 0 0 1 1 0 1 0 0 1 50 50% 
42 A-42 1 1 1 1 1 1 1 1 1 1 100 100% 
43 A-43 1 1 1 1 1 1 1 1 1 1 100 100% 
44 A-44 1 1 1 1 1 1 1 1 1 1 100 100% 
45 A-45 1 1 1 1 1 1 1 1 1 1 100 100% 
46 A-46 1 1 1 1 1 1 1 1 1 1 100 100% 
47 A-47 1 1 1 1 1 1 1 1 1 1 100 100% 
 ∑  47 41 43 44 43 45 46 46 43 44 4420 94% 
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Appendix V 
 

The Score Analysis of the Post-test 
 

Score per-item No Code 1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 16 17 18 19 20 21 22 23 24 25
Total 
score % 

1 A-1 1 1 1 0 1 1 1 0 1 0 1 1 1 1 0 0 0 1 0 1 1 0 1 1 1 68 68% 
2 A-2 1 1 1 1 0 1 0 0 1 0 0 1 1 1 1 0 1 0 1 1 1 1 1 1 1 72 72% 
3 A-3 1 1 1 1 1 1 1 1 1 1 1 1 1 0 1 1 1 1 1 1 1 1 1 0 1 92 92% 
4 A-4 1 1 1 1 0 1 1 0 1 1 0 1 0 1 0 0 1 1 0 1 1 1 1 1 1 72 72% 
5 A-5 1 1 1 1 1 1 1 0 1 0 1 1 1 0 1 1 1 1 1 1 1 1 1 1 1 88 88% 
6 A-6 1 1 1 0 1 1 1 0 1 1 0 1 1 1 0 1 1 1 1 0 1 1 1 0 1 76 76% 
7 A-7 1 1 1 1 0 1 1 1 1 0 0 1 1 1 1 1 1 1 0 0 1 1 1 1 1 80 80% 
8 A-8 1 1 1 1 1 1 1 1 1 0 0 1 0 1 0 0 0 1 1 1 1 1 1 1 1 76 76% 
9 A-9 1 1 1 1 1 1 1 0 1 1 1 0 1 1 1 1 1 1 1 1 1 1 1 0 1 84 84% 
10 A-10 1 1 1 0 1 1 1 1 1 1 1 1 1 1 1 1 1 1 0 1 1 1 1 1 1 92 92% 
11 A-11 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 100 100% 
12 A-12 1 1 1 1 1 1 1 1 1 1 0 0 1 0 1 0 1 1 1 0 1 1 1 1 1 80 80% 
13 A-13 1 1 1 0 0 1 1 1 1 1 0 1 0 0 1 1 1 1 1 1 1 1 1 1 1 80 80% 
14 A-14 1 1 1 1 1 0 1 1 1 1 1 1 1 1 1 0 1 1 0 0 1 1 1 0 1 80 80% 
15 A-15 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 100 100% 
16 A-16 1 1 1 1 1 1 1 1 1 1 0 1 0 0 1 0 1 1 0 0 1 1 1 0 1 72 72% 
17 A-17 1 1 1 1 1 1 1 1 1 1 1 1 1 1 0 1 1 1 1 1 1 1 1 1 1 96 96% 
18 A-18 1 1 1 0 1 1 0 1 1 1 0 1 0 1 1 0 1 1 1 0 1 1 1 1 1 76 76% 
19 A-19 1 1 1 1 1 1 1 0 1 0 1 1 1 0 1 1 1 1 1 1 1 1 1 1 1 88 88% 
20 A-20 1 1 1 0 1 1 0 1 1 1 0 1 1 1 1 0 1 1 1 0 1 1 1 1 1 80 80% 
21 A-21 1 1 1 0 0 0 1 1 0 0 0 1 1 0 0 1 1 0 1 0 1 1 1 1 1 60 60% 
22 A-22 1 1 1 1 1 1 1 0 1 0 0 1 1 0 0 0 0 1 1 0 1 1 1 0 1 64 64% 
23 A-23 1 1 1 0 0 1 1 1 0 1 1 1 1 1 0 0 1 1 0 1 1 1 1 1 1 76 765% 
24 A-24 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 100 100% 
25 A-25 1 1 1 1 0 1 1 1 1 1 1 1 1 1 1 1 1 1 1 0 1 1 1 1 1 92 92% 
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Score per-item No Code 1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 16 17 18 19 20 21 22 23 24 25
Total 
score % 

26 A-26 1 1 1 1 1 1 1 1 1 1 0 1 1 0 1 1 1 1 1 1 1 1 1 0 1 88 88% 
27 A-27 1 1 1 0 1 1 1 1 1 1 0 1 0 1 1 1 1 1 1 0 1 1 1 0 1 80 80% 
28 A-28 1 1 1 1 1 1 1 1 1 1 1 1 0 1 1 1 1 1 0 1 1 1 1 1 1 92 92% 
29 A-29 1 1 1 1 1 1 1 1 1 0 1 1 1 1 0 1 1 1 1 1 1 1 1 1 1 92 92% 
30 A-30 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 100 100% 
31 A-31 1 1 1 1 1 1 1 1 1 1 0 1 0 0 0 1 1 1 0 1 1 0 1 0 1 72 72% 
32 A-32 1 1 1 1 1 1 1 0 1 0 0 1 0 1 1 0 0 1 1 1 1 1 1 1 1 76 76% 
33 A-33 1 1 1 1 0 1 1 1 1 1 0 1 1 0 1 1 1 1 0 1 1 1 1 1 1 84 84% 
34 A-34 0 1 1 1 1 1 1 0 1 0 0 1 0 0 0 0 1 1 0 1 1 1 1 1 1 64 64% 
35 A-35 1 0 1 1 1 1 1 0 1 0 1 0 1 0 0 1 1 1 0 1 1 1 1 1 1 72 72% 
36 A-36 0 1 1 1 1 1 1 1 1 1 0 1 1 1 0 1 1 1 0 0 1 1 1 0 1 76 76% 
37 A-37 1 1 1 1 1 1 1 1 0 1 0 1 1 1 1 1 1 1 1 1 1 1 1 1 1 92 92% 
38 A-38 1 1 1 1 1 1 1 1 1 1 0 1 1 0 0 1 1 1 1 0 1 1 1 1 1 84 84% 
39 A-39 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 0 1 1 1 1 1 96 96% 
40 A-40 1 1 1 0 0 1 1 1 0 1 0 0 0 1 0 0 1 0 1 1 1 1 1 1 1 64 64% 
41 A-41 1 0 1 1 0 1 0 0 1 0 1 0 1 0 1 0 1 0 0 1 1 1 1 1 1 60 60% 
42 A-42 1 1 1 0 1 1 1 1 1 1 1 1 1 0 0 1 1 1 1 0 1 1 1 1 1 84 84% 
43 A-43 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 100 100% 
44 A-44 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 0 1 1 1 0 1 92 92% 
45 A-45 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 100 100% 
46 A-46 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 0 1 1 1 1 1 1 1 1 96 96% 
47 A-47 1 1 1 1 1 1 1 1 0 1 1 1 1 0 1 1 1 1 1 1 1 1 1 0 1 88 88% 
 ∑  45 45 46 36 37 45 43 35 42 34 25 42 36 30 31 32 42 43 33 31 47 45 47 35 47 3896 83% 
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Appendix VII 
 
 
 
 
       The List of the Vocabulary Used in the First and Second Cycle 

 
 

No First Cycle Second Cycle 

1 
 

Teacher 
 

Bus 

2 
 

Chalk 
 

Tape recorder 

3 
 

Calendar 
 

Parking area 

4 
 

Clock 
 

Garden 

5 
 

Chair 
 

Refrigerator 

6 
 

Glasses 
 

Bed 

7 
 

Broom 
 

Computer 

8 
 

Window 
 

Canteen 

9 
 

Cupboard 
 

Flag 

10 
 

Door 
 

Field 
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Appendix VI 
The Analysis of the Questionnaire  

 
Score per  item No Code 1 2 3 4 5 Total % 

1 A-1 1 1 1 1 1 5 100% 
2 A-2 0 1 1 0 0 2 40% 
3 A-3 1 1 1 1 1 5 100% 
4 A-4 1 1 1 1 1 5 100% 
5 A-5 1 1 0 1 1 4 80% 
6 A-6 1 1 1 1 1 5 100% 
7 A-7 1 1 1 1 1 5 100% 
8 A-8 1 1 1 1 0 4 80% 
9 A-9 1 1 1 1 1 5 100% 

10 A-10 1 1 1 1 1 5 100% 
11 A-11 1 1 1 1 1 5 100% 
12 A-12 1 1 1 1 1 5 100% 
13 A-13 1 1 1 0 1 4 80% 
14 A-14 1 1 1 1 1 5 100% 
15 A-15 1 1 1 1 1 5 100% 
16 A-16 1 1 1 0 0 3 60% 
17 A-17 0 1 1 1 1 4 80% 
18 A-18 1 1 1 1 1 5 100% 
19 A-19 1 1 1 1 1 5 100% 
20 A-20 1 1 1 1 1 5 100% 
21 A-21 1 1 1 1 1 5 100% 
22 A-22 1 1 1 1 0 4 80% 
23 A-23 1 1 1 1 1 5 100% 
24 A-24 1 1 1 1 1 5 100% 
25 A-25 1 1 1 1 1 5 100% 
26 A-26 1 1 0 1 1 4 80% 
27 A-27 1 1 1 1 1 5 100% 
28 A-28 1 1 1 1 1 5 100% 
29 A-29 1 1 1 1 1 5 100% 
30 A-30 1 1 1 1 1 5 100% 
31 A-31 1 1 1 1 1 5 100% 
32 A-32 1 1 1 1 1 5 100% 
33 A-33 1 1 1 1 1 5 100% 
34 A-34 1 1 1 1 0 4 80% 
35 A-35 1 1 1 1 1 5 100% 
36 A-36 1 1 1 1 1 5 100% 
37 A-37 1 1 1 1 1 5 100% 
38 A-38 1 1 1 1 1 5 100% 
39 A-39 1 1 1 1 1 5 100% 
40 A-40 1 1 0 0 1 3 80% 
41 A-41 1 1 1 1 1 5 100% 
42 A-42 1 1 1 1 1 5 100% 
43 A-43 1 1 1 1 1 5 100% 
44 A-44 1 1 1 1 1 5 100% 
45 A-45 1 1 1 1 1 5 100% 
46 A-46 1 1 1 1 1 5 100% 
47 A-47 1 1 1 0 1 4 80% 
 ∑  45 47 44 42 42 220 94% 
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Appendix VIII          62 

 
 

 

Questionnaire of the Use of “Circle Games” as a Teaching Strategy 

 

 
Jawablah pertanyaan di bawah ini dengan cara memberi tanda silang (X) a or b pada pilihan 

yang tersedia. 

 

1. Apakah anda merasa tertarik untuk belajar bahasa Inggris dengan menggunakan gambar 

sebagai media? 

a. Tidak tertarik       b. Tertarik       

2. Apakah anda merasa lebih mudah dalam belajar bahasa Inggris dengan menggunakan 

gambar yang anda ciptakan sesuai dengan apa yang anda ketahui? 

a. Sulit      b. Mudah     

3. Apakah kegiatan belajar menggunakan game lebih membantu anda dalam mempelajari 

bahasa inggris? 

a. Tidak membantu     b. Lebih  membantu 

 

4.  Apakah jenis-jenis kata yang anda pelajari sering anda gunakan dan jumpai dalam kegiatan 

sehari-hari? 

a. Tidak pernah       b. Sering  

 

5.   Apakah kegiatan ini perlu dilakukan terus-menerus? 

a.   Tidak perlu      b. Perlu    
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PRE-TEST 

 

Mata Pelajaran : Bahasa Inggris 

Pokok Bahasan : Vocabulary 

Kelas   : IV 

Waktu   : 45 menit 

 

Choose the correct answer by crossing (X) a, b, c or d! 

   A … is a dangerous animal.   

   a. cat     c. snake 

 b. cow    d. mouse 

 

1. That is your … 

   a. desk    c. drawer 

 b. chair    d. wood 

 

2.           Andy likes eating … 

   a. salt    c. candy  

   b. meat    d. butter  

 

3.          The … is beautiful. 

   a. mountain     c. zoo 

   b. river d. yard 

Appendix IX 
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4.           … is a beautiful animal. 

   a. bee   c. fly 

   b. butterfly    d. cricket 

 

5.          I have a … in my room. 

   a. lamp    c. board 

   b. bed   d. desk 

 

6.          I use a … to draw a house. 

       a. sharpener   c. pencil 

   b. dictionary   d. ruler 

 

7.          The … is ringing. 

       a. bell    c. radio 

   b. telephone   d. guitar 

 

      8.  Umar borrows a book from ...  

 a. laboratory   c. library 

   b. classroom   d. canteen  

 

9.         There is a book on the …  

   a. bench     c. tray 

   b. mat   d. table 
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10.          Jodi: Could you please tell me what  
    this is, Doni? 
    Doni: Of course, this is a … , Jodi. 
 

              a. piece of paper  c. flag 

    b. handkerchief  d. kite 

 

11.     I ride a … to go to school. 

    a. bus    c. bicycle 

    b. motorcycle  d. car 

 

      12.          My … is only one thousand rupiah. 

    a. money   c. check 

    b. penny   d. dollar 

 

13.           I need the … to open the door. 

    a. hammer      c. nail 

    b. screwdriver  d. key 

 

      14.         This is my …  

    a. hotel   c. school  

    b. restaurant              d. house  
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15.           We put our clothes in the … 

    a. cupboard                         c. table 

          b. drawer              d. bag 

 

      16.          I like to eat … 

    a. grapes   c. apple 

    b. pineapple   d. banana  

 

17.        My teacher wears … 

    a. t-shirt    c. trouser  

         b. glasses    d. skirt 

 

      18.          Tom goes to school by … 

    a. car   c. train  

         b. bicycle   d. bus 

 

19.           I have … for my breakfast. 

    a. rice     c. soup 

    b. bread   d. potato 

 

      20.         We see … to know the time.  

    a. clock   c. picture 

    b. weather   d. mirror  
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21.           Ahmad buys a new … 

    a. wallet    c. helmet 

    b. bag   d. t-shirt 

 

      22.          Tono has a red …  

    a. scarf   c. pen 

    b. tie   d. hat 

 

23.           Andi: Is it your …, Budi?  
    Budi: Yes this is mine. 
 
    a. book    c. eraser 

    b. chalk   d. ruler 

 

      24.          I draw a picture with a … 

    a. pencil   c. crayon 

    b. paintbrush   d. ink 

 

25.           Endang has a … 

    a. cat    c. bear 

    b. dog   d. pig 

 

… Good Luck … 
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POST-TEST 

 

Mata Pelajaran : Bahasa Inggris 

Pokok Bahasan : Vocabulary 

Kelas   : IV 

Waktu   : 45 menit 

 

Choose the correct answer by crossing (X) a, b, c or d! 

   A … has four legs. 

a.    table    c. chair  

b. desk   d. cupboard 

 

1.         We can see dates on a … 

   a. calendar     c. newspaper  

 b. dictionary   d. magazine 

 

      2.        One of animals that can fly is … 

   a. bird   c. swan  

   b. chicken   d. duck 

 

3.          I always go to school by … in the  
  morning. 
 
   a. train     c. bus 

   b. motorcycle  d. car 

Appendix X 
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    4.         I sweep the floor with a … 

   a. mop   c. broom 

   b. vacuum cleaner  d. brush 

   

5.       This is my … 

   a. ear     c. hair 

   b. head   d. leg 

 

      6.         The … is one of public transportations. 

   a. car    c. bus 

         b. train    d. spaceship 

      

7.        There is only a … in this room. 

   a. ventilation    c. door  

   b. window    d. roof 

 

      8.         This is a …   

   a. handkerchief  c. flag 

   b. piece of paper   d. blanket 

 

9.          I can not read the book without  
   wearing … 
   a. glasses    c. skirt 

   b. short    d. goggles 
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10.         Look John, the sky is clear, the sun is  
shinning and  the … is so beautiful. It seems 
that it is not going to rain today. 

    a. star   c. sun 

    b. moon    d. cloud  

 

11.     This is a … 

    a. brush    c. comb 

    b. scissors    d. pin 

 

      12.         Tono has a new … 

    a. VCD player  c. fan 

    b. tape recorder  d. TV 

 

13.                We put our book in the … 

    a. drawer    c. bookshelf 

    b. cupboard   d. table 

 

      14.          The boys play football in the … 

    a. canteen   c. field 

    b. garden   d. classroom 

 

15.               The students buy meals in the … 

    a. office    c. laboratory 

          b. library   d. canteen 
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      16.         There are many kinds of flower in the … 

    a. room   c. forest 

    b. garden   d. river 

 

17.                  There is a … behind my school. 

    a. parking area  c. classroom 

         b. office   d. mosque 

 

      18.         The students are studying in the … 

    a. office   c. laboratory 

         b. library    d. classroom 

 

19.               The … is one of electronic machines. 

    a. vacuum cleaner   c. tape recorder 

    b. refrigerator   d. iron 

 

      20.          Christians go to a … every Sunday. 

    a. mosque   c. library  

    b. clinic    d. church 

       21.         Ronny can play a … well 

    a. guitar      c. trumpet 

    b. drum    d. piano 
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22.           I wash my … three times a week. 

    a. nose   c. eyes 

    b. mouth    d. hair 

 

23.          Edwin is working with his … 

   a. typewriter c. TV 

   b. computer  d. book 

 

      24. I have a beautiful … at home. 

   a. statue   c. painting 

   b. vase    d. furniture  

 

25.                                                               Alim is sleeping on a … right now. 

   a. chair    c. bed 

   b. table   d. floor 

 

 

… Good luck … 
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