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ABSTRACT 

 
Istianah, Tri. 2011. A final project. The Use of Genre - Based Approach in 

Teaching Writing Procedural Texts to Improve Students’ Writing Skill to  

the Eleventh Grade of SMK N 1 Slawi (In the Academic Year of 2010/2011). 

Final Project. English Department. Semarang State University. Supervisor: 

I. Dr. Dwi Rukmini., M.Pd, II. Sri Wuli Fitriati., M.Pd. 

 

Key words: genre – based approach, writing procedural text, action research, 

eleventh graders students. 

 

This final project is an action research  that answers the two research questions: 

(1)  How is the implementation of teaching writing procedural text by using genre 

– based  approach for the  eleventh graders of  SMK N 1 Slawi in the academic 

year of  2010/2011? (2) How does the teaching writing procedural text by using 

genre – based approach influence the students‟ behavior in improving students‟ 

writing skill for the eleventh  graders of SMK N 1 Slawi ? 

 

The answer was proven through a research. In the research, the subject of 

the study was twenty nine students of the eleventh graders of SMK N 1 Slawi as 

the subject of the study. It involved XI. Account 1 class. 

 

The data were collected through a writing test. To obtain the data I carried 

out three steps: pre test, formative test, and post test. Besides, the observation 

using field notes and the questionnairis were also given to support the data.  

The result of this research revealed that genre – based approach gives some 

contributions improve students‟ achievement and students‟ behavior in writing 

procedural text. It was supported  by the results of the pre – test (62.75),  result of 

cycle 1 test (78.89), result of cycle 2 (76.41), and result of post – test (77.93). 

Thus, the result of the students‟ achievement from pre – test to the post – test 

increased 14.18. 

From the findings, it can be concluded that there were some contributions of 

genre – based approach to teach writing procedural text to the students. By using 

genre – based approach, students can write down what they think of in their mind 

and state it on paper by using  sequence of steps and grammar in correct way  in 

writing procedural text.  

Thus, it is suggested that in teaching writing procedural text to the eleventh 

graders of Vocational School, teachers use genre – based approach to guide the 

students in writing a procedural text easily. 
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CHAPTER I 

INTRODUCTION 

 

Chapter I presents background of the study, reasons for choosing the topic, 

statements of the problems, objectives of the study, scope of the study, 

significance of the study, and outline of the report. 

 

1.1 Background of the Study 

Language is a means of communication among individuals. It is  a system  of 

sounds which is structured and is used to communicate people‟s feelings, 

intention, purpose, etc to others. It is a special characteristic of human or it can 

also be regarded as one of human criteria, because only human beings speak a 

language. Nevertheless, the ability to speak a language should be developed in a 

social group. 

English, as an international language, is used in many countries as a means 

of communication. It plays an important role in the world of politics, business, 

trade, and diplomatic circle. Furthermore, a great deal of works of science, 

commerce, economy, and technology are written in English. Considering those 

reasons, Indonesia decides to include English in the school curriculum. 

“Curriculum is a set of plans and arrangement objectives, based competency, 

standard subject matter, result of the study, and the way of being used as an 
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orientation learning activities to reach the basic competence and the goals of 

education” (Mulyasa, 2006: 46). 

Therefore, Indonesian government uses a curriculum known as School 

Based Curriculum (Kurikulum Tingkat Satuan Pendidikan) since 2006. In this 

curriculum, English has to be taught from elementary school up to the third grade 

of senior high school, and even in some semesters of college level. For vocational 

school, there are four standards of competency which has been formulated by 

Department of National Education. Standard competency of English is a set of 

competency which students must master as a result of learning English. Those 

standards of competence of English for Vocational School are as follows: 

(1) Listening 

Students are able to understand the meaning of short functional text, simply 

conversation and simply monologue text in the form of narrative (narrative, 

recount, procedural, and news item) and descriptive (report, descriptive, 

explanation) in daily live context. 

(2) Speaking 

Students are able to express the meaning of spoken language in the form of 

short functional text, simply monologue text in the form of narrative and 

descriptive in daily context. 

(3) Reading 

Students are able to get the meanings in the written text like short functional 

texts in the form of narrative, descriptive, procedural, and argumentative in the 

context of daily live.   
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(4) Writing 

Students are able to express the meanings in the form of written text like short 

functional texts the forms of narrative, procedural, descriptive, and 

argumentative in the daily context. 

In Vocational School, students  are expected to be able to  understand as well 

as create various texts and monologue such as procedural, descriptive, recount, 

narrative, report, news item, analytical exposition, hortatory exposition, spoof, 

explanation, discussion, review, and public speaking and the supporting 

competence (socio-cultural competence, strategic competence, and discourse 

competence).  For some students, English is assumed a diificult subject, so it 

needs many  special ways in mastering it. In Vocational School, English is a 

compulsory subject. It has four skills that must be mastered by the English 

learners. They are listening, speaking, reading, and writing. 

Here, I want to focus on writing skill because it needs very complex ways to 

master it. Undoubtedly, writing has become a prominent part in people‟s everyday 

life. In almost all aspects of life, writing can be an effective way of 

communication. Simple notices at shopping centres, printed media such as 

newspaper, magazine, educational and scientific sources like books, journals, 

encyclopedia, and literacy works such as poem, novel, short story and the like 

show us that writing in any form serves different but essential function in daily 

activities. We can imagine how hard people carry out their duties without writing. 

Surely, there will be much information unsent; lots of knowledge  will be left. 
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Caroline (2006:98) states that writing is not a simple process, it is not the act 

of picking up a pencil and forming letters. It is the activity in teaching learning 

process in which the students are able to express their ideas, opinions, feelings, 

and organize them in simple sentences or in short paragraphs well. 

From the explanation above, it can be concluded that writing is a skill to 

express ideas, thoughts and memories into written form, either from sentence, 

paragraph or composition which need some practice done step by step. 

In English, there are many kinds of texts which are studied. They are 

explanation, description, exposition, procedural, recount, analytical exposition, 

hortatory exposition, etc. In this case, I want to focus in a procedural text because 

it is the essential material for Vocational School‟ students  and  have essential 

function related in daily activies. 

Writing sometimes looks very difficult. So, it makes students lazy in 

developing writing activities. Moreover, there are many ideas in their brain. The 

other problem in their writing, such as: the students cannot arrange the steps of the 

writing procedural text. The next problem, sometimes teacher only taught in 

reading skill. She explained the generic structure but, she didn‟t apply in writing 

skill.  To make the students interested in the materials, using genre – based 

approach is expected to make them understand the steps to write the procedural 

text. 

One of the methods that will be studied in this paper is the use of genre  - 

based approach as one way of writing method by explaining some particular 

stages in a special text. It can be  the beginning, the middle and the end. Writing, 
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it can be the complicated problem because the writer have to create their ideas. 

So, I chooses genre – based approach to make easy when write the text. It hopes 

that this method can increase and motivate the student‟ ability in writing. By using 

genre – based  approach, students can write down what they think of their mind 

and state it on paper by using a generic sturucture and lexicogrammatical. 

Based on the explanation above,  I want to investigate the implemention of 

teaching writing procedural text to improve students‟ writing skill to the eleventh 

graders of SMK N 1 Slawi.  

 

1.2  Reasons For Choosing the Topic 

Writing language is getting more and more essential today. It should be mastered 

in order to be literate. But, Indonesian students of Vocational School/ Senior High 

School commonly have only little enthusiasm for their writing tasks. Every time 

they have writing tasks, they feel difficult to do. But, they should have strong 

foundation for their writing skill before entering a higher level of education. So, it 

is crucial for them to master this skill. 

 The reasons for choosing  the topic are: 

(1) Writing is one of the four language skills which are necessary to be developed 

for students. writing has become a prominent part in people‟s everyday life. It 

is difficult way to be master in writing. 

(2) There are some texts for Vocational School such descriptive, narrative, 

hortatory exposition, etc. One of them  is procedural text, there is a piece of 

text that gives us instruction for doing something. The purpose of a procedural 
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text type is to explain how something can be done. It is have essential function 

related to the daily activities. 

(3) The writer try to help the the students in learning writing  well since they have 

diificulties to produce a procedure text by using genre – based approach. 

(4) In the KTSP (Kurikulum Tingkat Satuan Pendidikan), the students are 

demanded to be able to write simple short essay for doing something in daily 

life in the form of procedural text. 

(5) SMK N 1 Slawi was chosen as the setting of the reserach because I assumed 

SMK N 1 Slawi as one of International School Standard in my town, English 

subject better than in regular school, then vocational school is a kind of 

education intended to equip the students for industrial or commercial 

occupation, so English subject is prominent and essential part. 

 

1.3 Statements of the Problem 

The problems in this study are as follow : 

(1) How is the implementation of teaching writing procedural text by using genre 

– based  approach for the  eleventh graders of  SMK N 1 Slawi in the 

academic year of  2010/2011? 

(2) How does the teaching writing procedural text by using genre – based 

approach influence the students‟ behavior in improving students‟ writing skill 

for the eleventh graders of SMK N 1 Slawi ? 
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1.4 Objectives of the Study 

The objectives of the study are: 

(1) to describe the implementation of teaching writing procedural text using genre 

– based approach for the eleventh graders of SMK N 1 Slawi in the academic 

year of 2010/2011. 

(2) to know whether using genre - based approach influence the students‟ 

behavior or not in writing  procedural text for improving students‟ writing 

skill for  the eleventh graders of SMK N 1 Slawi. 

 

1.5 Scope Of the Study 

The writer limits the scope of study so that the problems are not too wide and the 

study is effective, here I only discussed about the use of genre – based approach in 

teaching writing procedural text to improve students‟ writing skill to the eleventh 

graders of SMK N 1 Slawi. 

 

1.6 Significance of the Study 

There are some advantages that can be required  from this study. When the study 

has been finished, it is expected to give some following contributions. Firstly, for 

the teachers. This study can help teachers to solve the problem related to 

procedural  text. Teacher would consider that genre – based approach is one 

method in enhancing the mastery of writing procedural  text of the eleventh – 

grader of Vocational School. Second, for the students. This study gives an 

experience for students about effective method for writing procedural text. 
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Moreover, the students would consider that genre – based approach could improve 

their writing skill especially in procedural text. The last, for myself. This study 

can increase my knowledge on the strategies in order to improve students‟ 

mastery of writing procedural text. 

Education policy for English language teaching in Indonesia has undergone 

several changing. The changing aims at improving the outcomes of English 

language teaching itself . In 2004, the Ministry of National Education has decided 

to bring in a new curriculum in all subject areas, including English.  

The curriculum was known as Competence Based Curriculum or 2004 

Curriculum which recommended a new approach that is the genre based-approach 

has been implemented four years, however many English teachers in Indonesia 

are still in doubt, or lack knowledge and not familiar with it. Because of this 

reason it is necessary to give explanation what genre-based approach is. 

Writing is a matter of elaborating  text in accord with what the writer can 

reasonably   assume that the readers knows and expects, and the process of 

reading is a matter  of predicting text in accord with what the writer the reader 

assumes about the writer‟s purpose. (Nystrand 1998:75) 

Meanwhile, Linda Gerot and Peter Wignell (1994:17) explain that genre is 

the text types that can be defined as a culturally specific text types which result 

from using language both in written  and spoken to help accomplish something. In 

a genre – basede approach to writing, students study certain texts in genre they are 

going to write before they embark on their writing. 
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A text is semantic unit, a unit of language that makes sense. When it does 

not make sense, it is not a text; it is not communication. Communication  happens 

only when we make sensible text. There are many kind of text that must be 

mastery in vocational school. Here, I want to focus only procedural text. 

Derewianka (1990: 16) states procedural text,  is a text  that is designed to 

describe how something is achieved through a sequence of actions or steps. In 

addition the purpose of procedure text is to explains how people perform different  

processes in a sequence of steps. 

The term genre was first introduced in the area of English as specific 

purpose (ESP) in 1981, in an ESP journal article by Elaine Tarone and her 

colleagues on the language of scientific reports (Paltridge, 2001, p.2). In addition, 

Mahwah (2002) explains that genre as means for analyzing text has become a 

means for better pragmatic and linguistic understanding of texts. It also supplies 

possible pedagogical applications. It devoted to genre pedagogy adds to 

pedagogical thinking because it stretches notions of what can be done in the 

reading and writing classroom. Further explanation from Chaldler ( 2005) that 

term genre is widely used in rhetoric, literary theory, media theory, and more 

recently linguistics, to refer a distinctive type of the texts. 

I can conluded, genre-based apparoach is an approach in teaching and 

learning process, especially English as foreign language, in which the students 

learn about generic structure and language features of a genre. It is one way of 

writing method by explaining some particular stages in special text and language 

features of the text. 
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1.7 Outline of The Report 

The first chapter is about the introduction that consists of background of the study, 

reasons for choosing the topic, statements of the study, objectives of the study, 

scope of the study, significance of the study and outline of the report . 

 Then the second chapter is about review of   previous study, review of 

theoritical studies and the theoritical framework. 

The third chapter is about method of investigation which will present the 

approach of the study, research design, subject of the research, research 

procedures, instrument for collecting the data, and method of analyzing data. 

 The fourth chapter explains the  result of preliminary research, the students‟ 

behavioral changing and learning process, result of pre – test , result of cycle 1 

(treatment I), result of cycle 2 (treatment II), result of post – test, the correlation 

between the result of the observation, the questionnairis and the tests, and 

discussion. 

The fifth chapter explains the conclusion of the investigation and the 

suggestion for the improvement of teaching and learning writing by using genre -  

based approach. 
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CHAPTER II 

REVIEW OF RELATED LITERATURE 

 

This chapter presents three sections. The first section is the previous study in 

subject related to this topic. The second section which presents review of the 

theoretical studies. The last section is theoritical framework. 

 

2.1 Review of the Previous Studies  

 This is an area of the use of generic structure and lexicogrammatical in writing 

kinds of text (genre). Research in this area includes Mashitoh (2006) who wrote 

about the text structure of the text types found in English on Sky for Junior High 

School year VII published by Erlangga. Here, analyzed kinds of text based on 

generic structure; they are recount, narrative, descriptive, etc. She gave 

suggestions related to the analysis above, when we analyze the text type structure, 

we should be aware of rhetorical development of the text since the analysis is little 

bix complex. 

The next researcher working into this topic is Afrilia Ika Widanarti (2009). 

She wrote about generic structure analysis  on the recount texts study case at the 

eight – grade of SMP N 5 Jepara. In this study, she gave suggestions, such as 

generic structure is a good method for teaching writing, and the choise of generic 

structure in teaching writing is very important for the  teacher. 
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Other reseacher working into this topic is Intan Carolina (2006). She wrote  

about generic structure analysis on narrative text  study case at  tenth grade of 

SMA N 1 Petarukan, Pemalang . In this study  she gave some suggestions,  such 

as we should hear in the mind that every written text types has its own 

characteristics, which can be used to distinguish text types.  Every text have some 

similiarities, so we must be careful in finding the generic structure and 

lexicogrammatical features. 

Considering all of the studies, I view that there is still an area of studies that 

has not been explored. This area is the use of genre – based  approach in teaching 

writing procedural text.  Here , I only focus on the text type that is procedural text. 

Besides, I also used genre – based  approach in teaching writing for the students. 

 

2.2 Review of Theoritical Studies 

This section presents general concept of writing, importance of writing, 

components and step in writing, teaching English writing for vocational school 

students,  text, genre, grammar, general concept of procedural text, general 

concept of genre-based approach. 

2.2.1 General Concepts of Writing  

It can be said that writing is a crucial part in our global society. Writing has many 

general concepts. There are several definitions of writing that can be stated as 

follows: 

Writing is social act that one does in a specific situation and it shows 

personal and social attitudes. Flower (1989:75) states: 

10 
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Writing is a social act that can only occur within a specific situation. It 

is therefore influenced both by the personal attitudes and social 

experiences that the writer brings the writing and the impacts of the 

particular political and institutional context which it interviews, 

analyses of surrounding practices and other techniques researchers 

seek to develop more complete accounts  to local writing context. 

Writing is a process that is influenced by the constraints of genres in 

learning activities.  Harmer(2004:86) states: 

Writing is a process that we write is often heavily influenced by the 

constraints of  genres, and then these elements have to be presented  in 

leaning activities. Students who are writing within a certain genre 

consider a number of different factors; such as they have to knowledge 

of the topic, the convention and style of genre, and the context in 

which their writing will be read, and by whom. 

Writing also has always been part of the syllabus in the teaching of English. 

Harmer (2004:8) states that writing is different from speaking, the final product  

of writing is not nearly  instant. We can say that the writing cannot only be taught; 

it takes continual practice. 

From wikipedia (the free encyclopedia), defined that writing is the 

representation of language in a textual medium of through the use of a set of signs 

or symbols (known as a writing  system). (http//42 explore.com/writingtm.htm ) . 

(2/09/2011) 

Writing is a matter of elaborating  text in accord with what the writer can 

reasonably   assume that the readers knows and expects, and the process of 

reading is a matter  of predicting text in accord with what the writer the reader 

assumes about the writer‟s purpose. (Nystrand 1998:75) 

Meanwhile, Meyers says that writing is way to produce language when you 

do speak. Writing communicates with others in a verbal way. Meyers states : 

Writing is a way to produce language which you do naturally when 

you speak. Writing is communicating in verbal way . Writing is partly 
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a talent, but it‟s mostly a skill, and like any skill,it improves with 

practice. Writing is also an action- a process of discovering and 

organizing your ideas, putting them on a paper, reshaping and revising 

them. (2005:2) 

From the definition above I can conclude that writing is a way to produce 

that comes from our thought. It is written on a paper or a computer. It is 

influenced both by the personal attitudes and social experiences that the writer 

brings to writing and the impacts of the particular and institutional contexts. It is 

also a process, when we  write it will be influenced by the constraints of genre has 

to be present in learning acrtivities. A writing will be read and exist whenever the 

author is absent. Writing is also skill to express ideas, thought, and memories into 

written form, either in form of sentences, paragraph, or composition which need 

some practice done step by step. 

 

2.2.2 Importance of Writing 

Writing has become a prominent part in people‟s everyday life. When  students 

test their foreign language abilities or other skills, often rely on the students‟ 

writing proficiency in  order to measure knowledge. In almost all aspects of life, 

writing in whatever form it be, proves to be an effective way of communication. 

Writing as one of the language skill, has given an important constribution to 

human work. There are so many record of recent activities that we can read today, 

which can also be read in the future. Some of  the importance of writing activities 

which are usually done in our society as follows: 

1) Recently, our societies grew larger and more industrialized; the need for citizen 

to be able to  write and read becomes vital for bureaucratic organizations to be 
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succesful. In addition, writing skill can be a ticket to be better college grade and 

greater academic achievement since good writing skill, it is badly needed in the 

achievement context. Besides, most jobs nowadays as well as  future jobs will 

require writing skill; even to apply for a job, good writing skill is demanded. 

2) In the smaller scope of educational setting i.e. at school, most of examinations 

require the students to use the writing skill. In other words, students‟ success at 

school is partly determined  by their writing skill. Furthermore, it is commonly 

known that good writing  will foster good thinking  and vice versa. When the 

students are trying to write, they should automatically think becaue they develop 

their ideas and sometimes revise that have written. On the other hand, good 

thinking, if being properly applied, gives rise to what so – called good writing. 

3) Writing skill clearly gives many advantages to those processing, it is suggested 

that having good writing skill will be benefit of people. In addition,  for being be 

able to take part in today‟s information  culture, a writer can express himself well 

through writing, he can communicate his ideas, thought, feelling, and experiences 

and it the same time, let it down by other. 

As a closing remark of this section, the writer quotes Chris Trables‟ 

statement (in Harmer, 2004:3) to be deprived of the oppurtunity  to learn to write  

is to be excluded from a wide a range social role including those which the 

majority of people industrialized societies associate with power and prestige. 

This shows that writing is closely relate to the society. To be successful in 

whatever field we are , having writing skills is helpfull. Thus, writing especially in 
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a foreign language is one skill which all the teachers or educational practioners 

should be pay attention.  

 

2.2.3 Components and Steps in Writing 

Writing is a complex and difficult to teach since it doesn‟t  not only mean to put 

down graphic form a piece of paper. Writing process is not an easy option for 

students to teachers. Quite apart form taking up time, it takes up space (especially 

in a paper driven world) and can be problematic for the more disorganized 

student. Writing involves at least five  components as stated by Harris (1969: 68-

69) in his book “ Testing English as a Second Language”. Those components are: 

Firstly, is on the content. It consits of  the substance of writing and the ideas 

expressed. Secondly, is on the form used. It is an about the organization of the 

content. Thirdly is on the grammar, the employment of grammatical form and 

syntactic pattern. Fourth, is on the syle. It is about the choice of the structures and 

the lexical item to give a particular tone of flavor to writing. And fifth is on the 

mechanic, the use of the graphic convention of the language. 

Another component pointed out by Christina consists of three elements as 

follow: we have three major teaching points in the writing composition they are 

correct from of language on the sentence, mechanics of punctuation, and content 

organization (1976:205) 

Meyers (2005:3) explains that there are six steps to write well. Those are: 

(1) Exploring ideas 
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Writing first involves discovering your  ideas. It considers three points; they are 

subject, purpose, and audience. Firstly, choose a subject that you care about and 

you know about, then you will have something interesting to write and you will 

write it more clearly and confidently. Secondly, what purpose hope to achieve. 

The last , what your audience that will determine what you say about your subject 

is. 

(2) Pre writing  

The second step of writing process involves  writing your thoughts on paper or on 

the computer. Don‟t worry about grammar, exact word choice, spelling or 

punctuation because you will change your mind and your wording later anyway. 

(3) Organizing 

The next step after you have put your ideas into words begin to organize  them. 

This process involves selecting, sub acting, and adding ideas then outlining them. 

(4) Writing a first draft 

You have done some  pre writing, selected your best ideas, expanded on them, and 

arranged them in reasonable order. Next you can begin your  first draft. 

(5) Revising  the  draft 

Return your  draft later and revise it  several times, perhaps after getting reactions  

of other people, add new ideas and try to improve organization. 

(6) Producing the final copy 

The last step is producing a final copy when you are reasonably satisfied with 

your work , edit the draft  and make another if you find error. 
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In line Harmer (2004:5) suggests that the process of writing has four main 

elements: 

(1)Planning 

Experienced writers plan what are going to write. Before starting to write or 

type, they try and decide what is going to say. When planning, writers have to 

think about three main issues. First, the purpose of writing which includes not 

only the type of text they wish to produce but also the language they use, and 

the information they choose. Second, the writer think of the audience they are 

writing for. Third, the writers have to consider the content structure of the 

piece that is how best to sequence the facts, ideas or arguments which they 

have decide to  include. 

(2)Drafting 

We can refer to the first version of a piece of writing is a draft. The first text is 

often done on the assumption that will amanded later. 

(3)Editing (reflecting and revising) 

Once writers have produced a draft they then, usually, read through what they 

have written  to see where it works and where it doesn‟t. Perhaps the order of  

the information is not clear. Reflecting and revising are often helped by other 

readers (or editors) who comment and make suggestions. Another reader‟s 

reaction to a piece of writing will help the author to make appropriate 

revisions.  
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(4) Final version 

Once writers have edited their draft, making the changes they consider to be 

necessary they produce their final version. This may look considerably 

different from both the original plan and the first draft, because things have 

changed in the editing process. But the writer is now ready to send the written 

text to intended audience. 

Based on some explanation above, it can be concluded that writing is a 

complex skill. Basically, writing is not a simple drawing a range of autographic 

symbols, but actually it involves a complex process done step by step to pass on 

knowledge or messages in our mind in  a written form, which we have to use 

certain grammatical rules, choose the right words in our sentences. Each of 

sentences in our paragraph must have correlation with each other  and organize 

the logical facts. 

 

2.2.4 Teaching English Writing For Vocational School Students  

Teaching  writing for Vocational School is not easy job, because the range of age 

Vocational  School students varies between  sixteen years old  to eighteen years 

old. They are in the process changing from children to adult. They are less 

motivated, and they present outright discipline problem. 

The objective of the English teaching at Vocational School is to give 

students  a working of English. It means that they have to master for language 

skill : listening, speaking, writing, and reading. The students who have mastered 

those four language skills are regarded to be able to use language either are 
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recognation level or production level. Hopefully, they can speak English fluently 

and write it well. 

It is the task for the teacher  to encourage their students to learn  writing in 

the target language. The teacher can follow the three steps: first, a teacher should 

be able to motivate the students to write about the  procedure of doing something. 

Second, a teacher should show the students: how to  develop paragraphs. It does 

not matter if they make  some mistakes. In arraging their ideas, they should be 

shown the parts of writing, such as : opening paragraph, the body of paragraph. 

The last, the teacher evaluates students‟ works. 

It is supporting point for writing procedural text about giving instruction for 

doing something. In addition, it could provide explanation how something can be 

done. 

 

2.2.5  Text 

In general sense, text is any form of written material. Text is any strecth of 

language which is held together cohesively through meaning. Hallyday and Hasan 

(1984:10) states: 

What do mean by text? We can define text, in the simplest way, 

perhaps by saying that it is language that is functional. By 

functional we simply mean language that is doing  some job  in 

some context, as opposed to isolated  word or sentences that I 

might put on the blackboard. So any instances of living language 

that is playing some part in  a context of situatio, we shall  call it 

text. It may be either spoken or written, or indeed in any other 

medium of expression that we like to think of. 

This definition surely tells us many things about text. First, our general  

understanding that text is always in the written text form is not true. A text can be 
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either  spoken or written , can be a word or as thick as  a book in length. So, text 

has nothing to do with form or size. Second, a text is not isolated words or 

sentences being put together. Third, a text is language that is functional. It means 

that language in a text serves a certain  function; this function is the one that 

finally differentiates and determines our choice of words to construct a text. 

A text is semantic unit, a unit of language that makes sense. When it does 

not make sense, it is not a text; it is not communication. Communication  happens 

only when we make sensible text. Therefore, it our main goal is to develop 

communicative competence  or the ability to communicate, we need to develop a 

curricullum or a syllabus that is text - based. This kind of curricullum states 

explicity what kind of texts are the targeted by certain level of schoolin based on 

the learners‟ communication needs. In this way, text are not sporadically 

addressed; in this way we know which targets to “shoot out”; and in this way we 

create short – cuts necessary for adjusting the curricullum  targets with the time 

allowment. 

Mary and  Kathy Anderson (1997; 1-3) states there are two broad categories 

of text, those are:  

1) Literary texts are those text which explore and interpret human 

experience in such a way as to evoke in the reader or listener a 

refflective, imaginative or emotional response. Literary text include 

narrative, dramatic, poetic texts, and many combination of these. 

 

2) Factual facts are those texts which present information, ideas or 

opinions in such a way as to inform. Elighten or persuade the 

reader or listener. The main text types of this category are 

procedure, response, recount, explanatipon,discussion, information 

report, procedure.  

 



 

 

22 

From the statement above, I can sum up that the text is  the simplest way to 

express our idea which has meaningful and purposes with an acceptable structure. 

 

2.2.6 Genre 

Genre derives from experience, so through genres hopefully that indviduals 

develop their relationship, establish their communicaties ann able to achieve their 

goals. Because genre comes from experience, therefore by studying genres 

intended that students be able to understand the concept and they would be able to 

identify a kind of texts that students will have to write. Finally, it is important for 

the students to learn the genre in order to recognize their experience of everyday 

life for being assigned in their writing and speaking. In other words, the students 

can express their ideas through their experiences for learning of kinds of genres 

appropriately. 

David Butt (1996: 17) states that when a set of text shares the same purpose, 

they will often shares the same obligatory an doptional structural elements and so 

they belong to the same genre. 

Linda Gerot and Peter Wignell (1994:17) explain that genre is the text types 

that can be defined as a culturally specific text types which result from using 

language both in written  and spoken to help accomplish something. In a genre – 

basede approach to writing, students study certain texts in genre they are going to 

write before they embark on their writing. 

A genre from French “kind” or “ sort”, from Latin: Genus (stem gener) 

is a loose set of criteria for a category of composition; the term is often used 
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to categorize literature and speech, but it is also used for any other of art or 

utterance.(http//en.wikipedia.org/wiki/Genre) (2/11/2011) 

The genre of Vocational School level include: procedural, descriptive, 

recount, narrative, report, etc. Those are: 

First, procedural text is a piece of text that gives us instructions for doing 

something. The purpose of this text is used to explain how something can be done. 

Second, narrative is a piece of text which tells a story in doing so, entertains or 

inform the reader or listener. Third recount is a piece of text to retell a series of 

events usually in the order they occured.  

 In  final project I concentrate on teaching procedural text by using genre – 

based  approach to analyze generic structure and language  features of it. 

 

2.2.7 Grammar 

In the area of English as a foreign language learning, writing has been the most 

difficult and complex skill to acquire. That is why normal if the process of 

teaching and learning in the classroom reflects that written cycle should be given 

after the spoken cycle has been done. It is assumption that the students are ready 

to write after they are prepared  with a certain amout of vocabulary or words and 

the way they arranged through which their communication purposes are 

represented. Beside, it is so with the reason that they have had it mind and they 

have practiced it when they are doing the spoken cycle. Thus, when they have to 

write, they can communicate and develop their ideas through their writing. 
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Meanwhile, this also implies that in order to master the four skills. I.e. 

listening, speaking, reading, and writing, mastering language components is a 

must.That is why the teaching of language components, namely  grammar, 

vocabulary, and sound system (pronounciation, intonation, etc) should be target as 

much as possible to enchance the mastery of language skill.  

Harmer explains that grammar is the description of the ways in which words 

can change their forms and can be combined into sentences in that language 

(2001:12). 

Hence, grammar, text, writing, however indirectly, are dependent to each 

other. Writing text is an appropriate way is unlikely without poccesing the means 

for constructing them. 

 

2.2.8 General Concept of Procedural Text 

According to Gerot and Wignell (1994:17), genre could be defined as a culturally 

specific text-type, which result from using language (written or  spoken) to (help) 

accomplish something. Therefore, genre is culture specific. It has particular 

stages, and particular linguistic features. 

Based on the explanation above, texts are constructed in order to achieve 

different purposes, that they are costructed in different. Cosequently, there are 

many  text types in English. There are three main text types in literary text and 

factual text. There are  three main text types in the literary text, i.e. narrative, 

poetic as well as dramatic. Meanwhile, such as recount, explanation, discussion, 

report exposition, procedural, as well as response belong to the factual texts. 
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Procedural text as one of the factual text can be said as the simple text type 

because the contents is  just instruction for doing something or how something 

can be done. 

Mark and Kathy (1997:48) argue that a procedural text is a piece of text that 

give us instructions for doing something. The purpose of a procedure text type is 

to explain how something to be done. Meanwhile, While Derewianka (1990: 16) 

states : 

Procedural text,  is a text  that is designed to describe how something 

is achieved through a sequence of actions or steps. In addition the 

purpose of procedure text is to explains how people perform different  

processes in a sequence of steps. This text uses simple present tense, 

often imperative sentence. It also uses the temporal conjunction such 

as : first, second, then, next, finally,etc. 

 

Procedural  is a process or series of acts especially of a practical or 

mechanical nature involved in a particular form of work,  a particular course 

of action intended to achieve a result; "the procedure of obtaining a driver's 

license"; "it was a process of trial and error" . 

(http://www.thefreedictionary.com/procedure)(02/11/2011). 

Procedural text occurs in forms including magazine, TV, and in Printed. 

Procedural  are likely to occur in  a  food prescription, and in article. 

From the explanation above, I concludes that procedural  text is a piece of 

text that gives us instructions for doing something. The purpose of procedure text 

is to explain how people perform different  processes in a sequence of steps. This 

text uses simple present tense, often imperative sentence. 

 

http://www.thefreedictionary.com/procedure)(02/11/2011)
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2.2.9 General Concept of Genre – Based Approach 

Since the mid-1980s, considerable attention has been paid to the genre – based 

approach to  teaching writing. The Routledge Encyclopedia of Language Teaching 

and Learning has defined by the genre – based approach as a framework for 

language instruction. Byram(2004: 234)  based on examples of a particular genre, 

the genre framework supports students writing with generalized, systematic 

guiding principles about how to produce meaningful passages. 

Swales (1990: 58) identified a genre as a class of communicative events, the 

members of which share some set of communicative purposes. His definition 

offers the basic idea that there are certain conventions or rules which are generally 

associated with a writer‟s purpose. 

Looking at spoken genres, Byram (2004:235), defined genre as a staged, 

goal-oriented, purposeful activity in which speakers engage as members of their 

culture. Martin (1984:309) presented, these circumstances as examples of genres: 

buying fruits, telling a story, writing a diary, applying for a job interview, writing 

an invitation letter, etc.  

Each spoken genre has a specific goal that people should achieve through 

several steps. Thus, the specific social goals become main focuses when genre 

was discussed. It also implies that before writing, the context of a situation should 

be considered and analyzed in order to anticipate what language features are 

required. 

Hammond (1992:237-239) examined the characteristics of several genres 

and categorized them according to similarities in text types: 
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1.Recipes are known to have the text type of procedure; 

2. Personal letters are used to tell private anecdotes;  

3. Advertisements deal with description;  

4. News articles have the text type of recounting; 

5. Scientific papers prefer passive voice over active voice in presenting 

reports;  

6. Academic papers are likely to have embedded clauses. 

 This means that different text types involve distinctive knowledge and 

different sets of skills, so teachers should introduce a variety of genres to have 

students understand andpractice different sets of skills. 

Swales (1990:309) shared an essential view point that all genres control a 

set of communicative purposes within certain social situations and that each genre 

has its own structural quality according to those communicative purposes. 

Therefore, the communicative purposes (generic structure) and the structural 

features (language features) should be identified when genres are used in writing 

classes. 

 

2.2.10 Overview on Genre – Based Approach 

This section presents general concept of generic structure, rules of procedural text, 

using generic structure and language features in teaching writing procedural text. 
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2.2.10.1  General Concepts of Generic structure 

Every  text has some structures as an outline of writing. The structures of the text 

will be different if our purpose is to explain how something to be done. The 

structure of a text follows one particular stages, the beginning, and the middle and 

ending parts of a text (i.e. the stages accomplishing a genre‟s social purpose); the 

stages may be oblygatory (always present) or optional present only under certain 

conditions. The structure varied according to the purpose. Thus, it varies across 

genre. However there are certain similiarities within the texts  with the same 

purposes. The similiarities create an expectation of the general schematic structure 

of the text. This is called generic structure of the text. 

Based on www.tiscali.co.uk/reference/encyclipaeddia/hutchinson/ 

m0099720.html (02/17/2011) generic structure means the way in which a text is 

constructed to suit it‟s purpose. 

In line, from http://ww.mde.K12.ms.us/acad/id/curriculum/laer/ 

LA_Framework-2006_revised/ AppendixeB.pdf (02/17/2011) States that 

generic structure resemble an outline. Each section open with main idea, 

then elaborate on it, sometimes dividing the into subsection. Example : a 

book may tell about whales or describe what the geography is like in 

particular religion. 

Text or generic structure refers to the semantic and syntactic organizational 

arrangements used to present written information.  

From the definion above, I can conclude that generic structure resembles an 

outline in which a text is constructed to suit its purpose or the semantic and 

http://www.tiscali.co.uk/reference/encyclipaeddia/hutchinson/%20m0099720.html
http://www.tiscali.co.uk/reference/encyclipaeddia/hutchinson/%20m0099720.html
http://ww.mde.k12.ms.us/acad/id/curriculum/laer/
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syntactic organizational arrangements used to present written information. Texts 

which have generic structure conventions are easier to read, understand, and 

remember. 

 

 

2.2.10.2  Rules of  Procedural  Text 

A procedural text is a piece of text that gives us instruction for doing something.  

There are some explanation about the rule of procedural text. Mark and Kathy 

(1998:252) states several common grammatical patterns of a procedural text, they 

are; use of technical language, sentence that begin with the verbs  and are stated as 

command, use of time words or numbers that tell the order for doing the 

procedural text, use of adverbs to verbs to tell how the action to be done. 

Meanwhile, based on the Aditya D.N‟ s blog procedural  text is a text which 

is designed to describe how something is achieved through a sequence of actions 

or steps. It explains how people perform different processes in a sequence of 

steps. 

 This text uses simple present tense, often imperative sentences. It also uses 

the temporal conjunction such as first, second, then, next, finally, etc. There are 

several explanation about  the rule of procedural text, they are  the use of action 

verbs, the use of  noun phrase, and the use of imperative sentences.(http://blog 

aditya/dn/procedure text)(2/11/2011) 

From the statements above, I can concludes that the rules of procedural text 

consists of; use of technical language, sentence that begin with the verbs  and are 

http://blog/
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stated as command, use of time words or numbers that tell the order for doing the 

procedure text, use of adverbs to verbs to tell how the action to be done, use of 

action verbs, use of noun phrase and use of imperative sentences. 

 

2.2.11 Using Generic Structure and Language Features in 

Teaching Writing Procedural Text 

As an international language, English is also taught in Indonesia as a foreign 

language. Many students find writing is the most difficult lesson since they have 

to write in English to procedure an English text. They have to write down what 

they think of in their mind and state it on a paper by using  a correct step. 

Mark and Kathy (1998:257) state several common generic structure of a 

procedural, they are an introductory statements that give the aim or goal of the 

text, a list materials that will be needed  for completing procedure, a sequence of 

steps in the order they need to be done. 

Writing by themselves can be the complicated because they have to create 

their idea. So, I choose the sequencing method that claims the production of a text 

is from two or more people‟s ideas. It hopes that this method can increase and 

motivate the students‟ ability in writing. By using generic structure, students can 

write down what they think of in their mind and state it on paper by using a 

correct step, beside of it by using language features we can produce a good 

writing. 
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2.3  Action Research 

This part presents general concept of action research, and characteristics of action 

research 

2.3.1 General Concept of Action Research 

When conducting research, especially in educational research, I need a specific 

strategy by reviewing the previous strategy done by the expert and try to conduct 

the study used those strategy so that is it will be reliable. A form of research, 

which is becoming increasingly significant in  language education, is an action 

research. Kemmis and Mc. Teggart (in Nunan 1993, 17) argue: the three defining 

characteristics of action research are firstly, it is carried out by practitionaries (for 

our purpose, classroom teacher) rather than outside researcher. Secondly, it is 

colaborated. Thridly, it is aimed changing things. 

They said further, action research is a group of activities and a piece of 

descriptive research carried out by a teacher in his her own classsroom, without 

changing the phenomenon under investigation. 

Harmer (2001: 344) says that action research is the name given to a series of 

procedure teachers can engage in, either because they wish to improve aspects of 

their teaching, or because they wish to evaluate the success and/ or appropriacy of 

certain activities and procedure. 

 While Elliot (in Winter, 1983: 3) states, action research might be defined a 

study of a social situation with a view to improve the quality of action within it. 

The total process – review, diagnosis, planning, implementation, monitoring, 
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effects provides the necessary link between self evaluation and professional 

development. 

From Wikipedia, the free encyclopedia states, 

Action research is a reflective process of progressive problem solving 

led by individuals working other in teams or as part of  a “ community 

of practice” to improve the way they address issues and solve 

problems. Action research can also be undertaken  by larger  

organizations or instititutions, assisted or guided by professional 

researchers, with the aim of improving their strategies, practices, and 

knowledge of the environments within which they 

practice.(http//en.wikipedia.org/wiki/action_research)(2/16/2011) 

Based on (http//info@ncrel.org)(2/16/2011) action research is an anquiry or 

research in the context of focused efforts to improve the quality of an organization 

and its performance. It typically  is designed and conducted by practitioner who 

analyzes the data to improve their own practice. Action research can be done 

individuals or by teams of  colleagues.  The team approach is called collaborative 

inquiry. 

Action research has the potensial to generate genuine and sustained 

improvements in school. It gives educators new oppurtunities to reflect and assess 

how effective the new approache were, to share feedback with fellow team 

members and to make decisions about which new approaches to include in the 

team‟s curricullum, instructions, and assesment plans. 

We can achieve greater ownership of the evaluative process by  becoming 

systematically  self- assessing, alongside, and feeding into, external assessment 

processes. Zuber- Skerrit  (1982: 15) states: 

Through systematic, controlled action research, higher education 

teachers can become more professional, more interested in pedagogical 

aspect of higher education and more motivated to integrate their 

research and teaching interests in a holistic way. This, in turn, can lead 

mailto:http//info@ncrel.org)(2/16/2011)
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to greater job satisfaction, better academic programs, improvements of 

students learning and practitioner‟s insight and constributions to the 

advancement of knowledge in higher education. 

(http://InformationR.net/ir/1-1/paper 2.html)(2/16/2011) 

 

From all definition above, I conclude that action research is an action in a 

research, which can be done by the teacher, researcher, and the teacher with 

his/her coleague, etc. This involves a group of students to improve learning  and 

teaching – learning  process or to enhance the students‟ understanding of the 

lesson. Action research methodology offers a systemic approach to introducing 

innovations in teaching and learning. It seeks to do this by putting the teacher in 

the dual role of procedure of educational theory, and user of that theory. This is 

both a way of  producing knowledge about higher education learning and 

teaching, and a powerfull way of improving learning and teaching practice. 

Mattetal (www.scu.edu.au/schools/gcm/ar/ari/p/-

ywadsworth98.html)(2/17/2011) gives differences between formal and action 

research in Table 2.1 
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Table 2.1 

The Differences between Formal and Action Research 

Topic Formal Research Action Research 

Sampling Approach Random and 

representative sampling  

Students or client with 

whom they work. 

Application of Result Emphasis on theoritical 

significance; increase 

knowledge about teaching 

and learning general. 

Emphasis on practical 

significance; improve 

teaching and learning in a 

particular classroom. 

 

Based on the table above, it is clear that the teacher can choose students as 

the sampling. Moreover, it is improves teaching and learning in particular 

classroom. 

 

2.3.2  Characteristics of Action Research 

Action research has several characteristics which will be elaborated ad 

follows: 

1)  On the job problem oriented 

Problem which is being investigated appears from the 

authority of the researcher himself. The problem is the real 

problem faced by the researcher everyday. 
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2)   Problem solving oriented 

This research is oriented on the problem solving. This short of 

research put of researcher as the agent of change. 

3)   Improvement oriented 

This research gives emphasis on the improvement of quality. 

This concept is according to the principal of critical research 

has to construct product oriented. 

4)   Multiple data collection  

In fulfilling the critical approaches principle, there are several 

ways of collecting data, such as field notes, test, and 

questionnaire. 

5)    Cycling  

The sequence of the action research  is planning, acting, 

observation, and reflection. 

6)    Participatory 

Researcher makes such collaboration with the other people to 

do the action research. 

 

2.4 Theoritical Framework 

In this study, I focus on teaching writing procedural text in Vocational School by 

using genre – based  approach. Writing is a crucial part of global society. Writing 

is also as a means of communication. There are several definitions of writing. 

Harmer (2004:86) states that writing is a process that what we write is often 
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influenced by the constrainst of genres, and then these elements have to be present 

in activities. Students who are writing within a certain genre consider different 

factors; such as the knowledge of the topic, the conventions and style of genre, 

and the context in which their writing have been read by whom. 

Writing is also important for our life and become  prominent part in 

people‟s daily life. Teaching writing for Vocational School is not an easy job. The 

students have to master four language skills; they are listening, speaking, writing, 

reading. Here the students will concentrate in writing procedural text by using 

genre – based approach (analyze the generic structure and language features). 

Text which has generic structure  and language features conventions are easier to 

read and write the procedural text. 

Mark and Kathy (1997:48) argue that a procedural is a piece of text that give 

us instructions for doing something. The purpose of a procedural text type is to 

explain how something to be done. The students can write procedural text easily 

by using generic structure and language features. 

In this study, I used action research to improve of teaching learning process. 

Based on Harmer (2001:344) action research is the name given to a series of 

procedure which teachers can engage in, either because they wish to improve 

aspects of their teaching, or because they wish to evaluate the success and/ or 

appropriacy of certain activities and procedure. In short, the objective of this 

research is to give Vocational School students an effective writing ability by using 

genre – based approach. 
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CHAPTER III 

METHOD OF INVESTIGATION 

 

In chapter III, I explain the research design, subject of the research, research 

procedures, instruments for collecting the data,  and method of analyzing data. 

3.1 Approach of the Study 

The approach used in this study was qualitative. In conducting the research, I used  

action research that used qualitative approach and observation,which meant that 

the data were analyzed qualitatively.  

3.2 Research Design 

A research design which was used in this study is an action research. Action 

research is a kind of  research that is conducted in the classroom by a teacher or 

groups of teachers with the purpose of improving the effectiveness of teaching 

learning process. Action research is a term which refer to a practical way of 

looking at your work to check that it is you would like it to be. (Jean McNiff, 

1995 : www. Jeanmcniff.com/idex.html) 

 

 According to the Mills (2000:205) the principless of classroom action 

research are as follows: 

(1) Classroom action research does not make the impact of disturbing the 

commitment as a teacher because the action give the best for the students, 

the action increases the students‟ skill, and the action refers to the 

teaching material mastery. 

(2) Method of collecting data does not distrub the learning process 
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(3) The problem observed should be the urgent one. 

According to Kurt Lewin (in Depdiknas, 2003:4), there are four phases in 

one cycle for doing classroom action research. They are planning, action, 

observation, and reflection. Those four components are integrated. Each phase 

was conducted based on the previous one and the next. It means that  the activities 

in the action research were based on the planning and then to be observed from 

three phases then researcher could reflect to determine the next cycle.  

In this action research, I conducted two cycles: cycle 1 and cycle 2. A cycle 

consist of four phases: there were planning, action, observation, and reflection.  

In detail the cycle consists of: 

(1)  Designing  Planed Action 

The cycle begins with a series of planning actions in order to get optimal 

result. This plan is used during the research in every cycle and revised based 

on the improvement of the students. 

(2)  Implementation of the Action 

This phase is the implementation of the action. It means that the researcher 

implemented the plan, which is made in the previous phase in the field of 

research. In this case the implementation is in the form of treatment, which is 

given to the students in every cycle. 

(3) Observation 

The observation is done during the research in purpose of getting the data to 

show students‟s condition while research is conducted. 

(4) Reflection 
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The next step is assessing the result of the action (treatment and observation) 

for the purpose of revising and implementing it in the next cycle. 

 

3.3 Subject  of the Research 

This action research was applied to teach English writing to the  eleventh -  grade  

students of  SMK N 1 Slawi, Kabupaten Tegal,in the academic year of 2010/2011. 

There were 8 classes. On the average, each class had 30 students. In this research, 

I used  cluster random sampling. The reason in using this kind of sampling was I 

could be able to control over all the subjects. In selecting the subjects of the study, 

I wrote down the name of 8 classes of the eleventh – grade on small pieces of 

paper. Then that papers were rolled and put in to a glass. After that, they were 

mixed and dropped out from the glas. Then XI/Accountancy Program 1 was 

selected as sample. 

 

3.4 Research Procedures 

In this action research, I conducted two cycle: cycle 1 and cycle 2. A cycle 

consisted of four phases. There were  planning, action, observation, and reflection. 

There were as follows: 

Cycle 1 

(1) Planning  

Planning is done to give solution to identified the problems. It is a plan to 

conduct treatments. In doing this activity, I intended to find out an institution to an 

action research. I choose SMK N 1 Slawi, because it is a high quality school in 
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my town. Firstly I Asked to English teacher about the students and teaching 

learning activity there. After that, I designed a well prepared plan, making some 

lesson plan. 

(2) Action  

The next phase after planning is action. This phase was the implementation 

of the plan to solve the problems. This section is about the steps and activities that 

would be taken in my research. In the first activity, I explained the materials 

(procedural text) briefly, and I gave  a pre-test (writing test). Then, I gave them 

the first qustionnaire to investigate  about the students‟ need,  interest, motivation, 

like or dislike English subject before I conduct the treatments. The pre cycle test 

was the first test which the the students did before the treatments given. The topic 

of the writing was based on the topics, the students wrote a short text of 

procedural text by choosing one of the topics which consist of  8-15 sentences. 

The purpose of the pre cycle test was to know how well the students‟ written 

procedure. 

After that I gave treatments for the students. I reviewed (procedural text) 

again and introduced writing‟s technique by using generic structure and lamguage 

features (genre – based  approach). Finally, after  the treatments given, I 

conducted cycle 1 test. I asked to write a paragraph with the same topic by 

developing the key words given. Those key words based on the topics in the 

writing activity. The procedures of cycle 1 test were the same as the procedures of 

pre - test. 

(3) Observation 
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 In observation here, I intended to observe the students and the teaching-

learning process during action research. I tried to  observe the students enthusiasm 

to the lesson, their response, the ability of the students in doing excercises and 

their achievement in the writing test. The purpose is to know what extent the 

result of reaches the objective. 

(4) Reflection 

Reflection is the activity of evaluating critically about the progress or 

change of the students. In this step, I found out the significant progress from the 

first activity  to the last activity. It is all about what progress happened, and also 

about the positives and negatives and so on. 

Cycle 2 

Basically  the activities of cycle 2 are similiar to those in cycle 1, but there 

are some added activities in order to facilitate students in writing ability. The steps 

are as follows: 

(1) Planning 

I designed a well – prepared plan (lesson plan, test, and questionnaire). 

(2) Action 

In this section, I reviewed the material in the same topic in the first cycle, 

and then gave a test to check the students‟ progress. In the treatment, giving a 

post-test to compare the difference of the result of the students‟ writting between 

before and after using genre – based approach in writing procedural text. In this 

phase, I gave a test to measure the students‟ wiriting ability and also gave them  a 
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second questionnaire to investigate the students opinion about generic structure 

and language features (genre – based  approach ) in writing procedural text. 

(3) Observation 

Analyzing and collecting the result of the action. It purpose is to know to 

what extent the result of “action” reaches the objective. 

(4) Reflection 

In this phase, I compare the students writing ability in cycle 1 and cycle 2 

find out the significant improvement writing ability. I also consider the 

observation notes of the questionnaire to be analyzed. 

 

3.5 Instruments for Collecting the Data 

All kind of researches need the data to support the investigation. According to 

Jeremy Harmer (2001:346-347), the methods which can be used to gather 

evidence in action research are as follows: journal, observation, videotape, 

audiotape, interview, questionnaire, and test. 

An instrument plays an important device for collecting the data in research 

study. Saleh states, the word instrument  refers to research tools for collecting the 

data. It is therefore, a fundamental thing to be well through out by a researcher 

before  she conducts an experiment. 

I used three methods to collect the data which were appropriate to the school 

environment and students‟ condition. They were observation,  test, and 

questionnaire. Those techniques were applied to support . The action research in 

this study. 
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3.5.1 Test 

Test is an important part of every teaching and learning experience. Test are a set 

of questions  that is used to measure to skill knowledge, intellegence, and talent of 

individual or  a group. As stated by Brown (2004:3), a test is a method of 

measuring person‟s ability, knowledge, or performance in a given domain. In this 

action research, I conducted some writing tests to know the progress of the 

students‟ writing skills. In this study, I used guided writing tests to measure the 

students‟ ability. 

From http://instech .tusd. kl12. Az.us/balance/guidedwr.doc, a guided 

writing is a teaching component designed to teach a specific skill or strategy to the 

whole group, a small group, or individuals to give students practice in the writing 

materials and space. The students do the writing, but are supported as needed by a 

teacher who provides instruction through mini - lesson and conferences. 

In line, based on http: //instech.tusd.kl2.az.us/teaching 

ideas/handbook/guidedwr.doc, guided writing is a teaching strategy that can be 

used to extend and develope written text during the independent writing. It 

involves a teacher: guiding a small group of students in their attempts to create 

indi vidual written texts; responding to the students‟ attempts; and extending 

students‟ thingking during the process. 

In a word, guided writing is a useful for a range of teaching purposes. It 

allows students to consider audience, purpose, topic, selection of text type, etc, 

when planning their writing. It allows writers focus on conventions such as 
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spelling, punctuation, standard usage and handwriting. It also may be used to 

encourage students to revise and edit their writing. 

A variation on using guided writing to prompt to the students to write from 

outlines. The outlines help to guide the learners in comprehending the text type 

and make easier in writing test. The test in this research are devided into three 

sessions. 

They are:  

(1) Pre-test 

I  gave the pre- test as the first step in collecting data. It was used to identify 

the students‟ achievement in writing procedural text. 

(2)  Formative Test 

The test is given during the treatment as an excercise and practice for the 

students. It was used to measure the improvement of the treatment. 

(3) Post Test 

The post-test was conducted to measure the students‟ abilities after the 

treatments. The test was similiar to the pre-test topic and the result will be 

analyzed to see how effective genre – based approach in writing procedural 

text. 

According to Harris (1969:69), there are two kinds of writing test, 

composition test and objective test of writing. In this study, I used composition 

test and objective test of writing. I instructed the students to compose  a short 

paragraph of procedural text which was consists of 8-15 sentences. Those test 

were intended to measure the degree of the students‟ progression in writing 
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procedural by using generic structure and language features. I used the following 

criteria in judging the score of the students‟ skill in writing; they are fluency, 

grammar, content, vocabulary, and also spelling. 

There are four tests which have been conducted  during the research, pre-

test, test cycle 1, test cycle2, and post test. All of the test were form of essay.  The 

test is used to help me to know whether the students have developed in  writing 

ability in writing procedural text or not. 

 

3.5.2 Questionnaire 

Questionnaire  is a list of questions to be answered by a group of people to get 

information. The purpose  of giving questionnaire in this research was to gather 

information from the students about the factors that may affect their improvement 

in writing. 

According to Wallace (1998:124), the questionnaire is answered by reading 

the questions and then ticking responses or writing in short answer. I considers 

giving a questionnaire to gather information from the students based on their 

interest and opinion about the teaching learning process that was used to support 

the investigation. 

 

3.5.3 Source of the Data 

In my efforts to find the solutions of the problems, I need some data. The required 

data and information will be obtained from two main sources, they are: 
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(1) Library Research 

Library research refers to the activity of using library facilities. The data and 

information will be obtained through racing books on related subject matters. I try  

as far as I can, to explore the cores of the textbooks, jotting down important 

information and ideas from significant authors as fundamental theories, which 

support  my ideas for this writing. The results of the library research are mostly 

presented in chapter II. 

(2) Field Research 

To get empirical data for my findings, I administered two tests; they are 

vocabulary test and writing test. After  conducting the tests, I analyzed the data on 

the basic of the problems and the objectives of the study. 

 

3.6 Method of Collecting Data 

In gathering the Data, I used some ways. These procedures are based on model of 

action research procedure. The explanation of the plan is as follows: 

(1) Observation (Prior Research) 

As stated above, the observation is done by observing the teaching and learning 

process, observing the students‟ behaviors when they are taught by teacher. 

The information about the students‟ behaviors is used to determine how I 

should give the treatments. 

(2) First Cycle  

Refering to the initial condition, I  try to do appropriate treatments condition 

that the students have difficulties in writing procedural text, especially in 
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applying the structure of a procedural text and developing their thought. To 

overcome the identified problem first I explain about what procedural text and 

give them  real illustration of procedural text. Then, I make preparation for 

using genre – based approach. These activities consists of giving a prompt may 

be a sentence to complete, a question to respon, or even the writing steps 

making something in order to get students‟ point of view about procedural text, 

studying the answer together with the students, and creating procedural text. 

(3) Second Cycle 

After having the first cycle, I do such kind of evaluation. This evaluation is 

done to find out  whether there is an improvement or not, whether students 

still have difficulties or not. I  make some evaluation or modification in the 

treatment, what should be added and what should be omitted. After analyzing 

the strengths and weaknesses, then I make some modification, the treatments 

are  continued. By giving these treatments in this second cycle, the students 

are hoped to show better behaviors because they have better understanding 

how to write a procedural text. 

(4) Test  

In this step, the students have a test (pre test, test of cycle, test of cycle 2, and 

post test). The test is performed to measure the students‟ ability after having 

treatments. The use of it is only as a supplement instrument. As I stated in the 

previous chapter, the focus of the  study is the improvement of the students‟ 

behaviour in writing procedural texts. However, I consider that a test is 
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needed since writing procedural text is definitely appropriate instrument to 

measure it. Here is the schedule of the action research activities: 

Table 3.1 The schedule of action research activities 

Activity Themes Date 

Observation,and  

Pre Test 

Questionnaire 1 

Drinking: How to 

make coffee and 

How to make Fried 

Rice. 

25
th 

and 26
th

 March 

2011 

1
st
 Cycle 

 

Test 

Drinking: How to 

Make  Orange Juice  

29
th 

 of March 2011 

31
th

 of March  2011 

1
st 

of April 201 

 

2
nd 

cycle 

 

Test 

How to Make 

Instant Noodle and 

how to use turn on 

and turn off 

computer. 

5
th

 of April 2011 

7
th 

 of April 2011 

8
th 

 of April 2011 

 

Post-Test and 

Questionnaire 2 

How to make 

coffee or  How to 

make Fried Rice. 

9
th 

of April 2011 

 

3.7  Method of Analyzing  Data  

In this study, I gave writing test and then analyzed the scores to measure the 

students‟ improvevement, proviciency, and achievement. In detail method of 

analyzing data consists of method of scoring and level of achievement. 

 

3.7.1 Method of Scoring 

Scoring the students‟ work is a step to obtain quantitative information from each 

student. One of the ways to score or to evaluate the students‟achievement in 

writing is rating scale. In using rating scale, the scorer can make a rank order of 
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the results of the students‟ work, based on a given categories to know which 

students have the high scores and which have the lowest scores. 

The following scheme of rating scale is used to measure the students‟ 

achievement in their written product. 

 

Table 3.2 The analytical Scoring Guidance taken from Heaton Grid 

Categories Test Scores Scoring 

Fluency 

. 

 

5 

 

 

 

 

4 

 

 

 

 

3 

 

 

 

 

2 

 

 

 

 

 

 

1 

Flowing style --- very easy 

to 

understand --- both 

complex and simple 

sentences --- very 

effective. 

 

Quite flowing style --- 

mostly easy to understand 

--- a few complex 

sentences ---very 

effective. 

 

Style reasonably smooth --

- not too hard to 

understand mostly (but not 

all) ---simple sentences --- 

fairy effective 

 

jerky style --- an effort 

needed to understand and 

enjoy --- complex 

sentences --- confusing --- 

mostly (but not all) simple 

sentences ---f airy 

effective 

 

Very jerky --- hard to 

understand --- can not 

enjoy reading --- almost 

all simple sentences ---

complex sentences 

confusing --- excessive 

use of „and‟. 
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Grammar 

 

 

5 

 

 

4 

 

3 

 

2 

 

 

 

1 

Mastery of grammar 

taught on course --- only 

1-2 minor mistakes. 

A few minor mistakes 

only 

(preposition, articles, etc) 

Only 1 or 2 major 

mistakes but a few minor 

ones. 

Major mistakes lead to 

difficulty in understanding 

--- lack of mastery of 

sentence construction. 

Numerous serious 

mistakes --- no mastery of 

sentence construction --- 

almost unintelligible. 

Vocabulary 5 

 

4 

 

 

 

3 

 

 

 

 

 

 

2 

 

 

 

1 

 

 

 

Use of wide range of 

vocabulary taught 

previously. 

Good use of new words 

acquired --- fairy 

appropriate synonyms, 

circum 

location. 

Attempts to use words 

acquired --- fairy 

appropriate vocabulary on 

the whole but sometimes 

restricted --- has to resort 

to use of synonyms circum 

location etc on a few 

occasions. 

Restricted vocabulary --- 

use a synonym (but not 

always appropriate) --- 

impercise and vague --- 

affect meaning. 

Very restrict vocabulary --

- 

Inappropriate use of 

synonyms seriously 

hinders communication. 

Content 5 

 

 

All sentences support the 

topic --- highly organize --

- clear progression of 
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4 

 

 

 

3 

 

 

2 

 

 

 

 

 

 

1 

ideas well linked --- like 

educated native speaker. 

 

Ideas well organized --- 

links could occasionally 

be clearer but 

communication not 

impaired. 

Some lack of organization 

--- re-reading required for 

clarification of ideas. 

Little or no attempt at 

connectivity --- through 

reader can deduce some 

organization --- individual 

ideas may be clear but 

very difficult to deduce 

connection between them. 

Lack of organization so 

severe that communication 

is seriously impaired. 

Spelling 5 

 

4 

 

3 

 

 

 

2 

 

 

 

1 

Non errors 

 

1 or 2 minor errors only 

 

Several errors--- do not 

interfere significantly with 

communication --- not too 

hard to understand. 

 Several errors --- some 

interfere with 

communication --- some 

words.very hard to 

recognize. 

Numerous errors --- hard 

to 

recognize several words --

-communication made 

very difficult. 

 

Since here are 5 items and each is score 5 then the maximum score are 25. 

The scoring is based on the analytical method. This method is better when we 

want to inform our students about their achievement (Heaton,1979: 109). Since 
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the test result are raw scores so that it is necessary to multiply them by 4 to get 

more meaningful numerical data. By doing so, it will be obtained the rating scale 

from 1-100. Thus take an example for student who gets 25 of raw score. The 

scores will be multiplied by 4 and at means that s/he gets 100, for students who 

gets 19.50 the scores x 4 and s/he gets 78 and so on. 

 

3.7.2 Level of Achievement 

To score the test papers I applied the analytic method. The method was better of 

marking when we want to inform the students about their achievement. The scores 

become more meaningful if they were converted to numerical data, which 

processed scores, were arranged from the highest to the lowest, it was easier to 

know the position of a students in his/ her group. The measure of the students‟ 

achievement stated by Harris (1969:134) was interpreted in Table 3.3 

Table 3.3 

The Measurements of the Students‟ Achievement 

Criteria of Mastery Level of Achievement 

91-100 Excellent 

81-90 Very Good 

71-80 Good 

61-70 Fair 

51-60 Poor 

Less than 50 Very Poor 
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3.8 Method of Reporting the Result 

In reporting the result of analysing the data, I will apply non-statistical analysis to 

report the result of the students‟ achievement in writing. Principally the procedure 

of reporting the result will fulfill at least two criteria: 

(1) The readers of the report can understand the aim of the report. It means that 

the readers can interpret the report properly. 

(2). The report will be objective. It means that the report describe the real 

condition of the research. 

The procedure, the type or the technique in reporting the result will be in 

various ways, such as tables, description, etc. the report will also depict the 

students‟ achievement in writing. 

The report of the students‟ achievement will be arranged and interpreted on 

the basis of norm of criterion report with teaching approach of mastery learning, 

especially for the purpose of perfection in teaching learning process of which 

information will be derived from the feedback of the result. So, I will use the 

criterion of referenced report because the information needed is the achievement 

in writing class. 

Based on the information or the analyzed data, the teacher will be able to 

determine the technique and strategy of teaching so that the materials can be 

absorbed well by the students in the future. 
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3.9 Criterion of Assessment 

The students‟ success and failure in doing the activities planned above will be 

access by referring to the creation issued by the Department of Education and 

culture, (Depdikbud, 1993: 37). The criterion says that a students can be 

successful if he/ she achieves 65% of the material and a class can be said to be 

have mastered in learning if they can achieve 85. 
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CHAPTER IV 

RESULTS AND DISCUSSSION 

 

In chapter IV,  I explained about  the result of preliminary research, students‟ 

behavioral changing, first activity (pre - test), second activity (treatment I), third 

activity (treatment II), fourth activity (post – test and quetionnaire) and discussion. 

 

4.1  The Result of Preliminary Research 

Action research is usually conducted in some cycles. Before conducting research 

activities, I surveyed SMK N 1 Slawi on March 19, 2011. I met the head master 

for asking a permission to observe the teaching writing  and learning process  by 

using genre – based approach. Then, I explained the design of my research to the 

English teacher. I observed  the teaching and learning process  of the English 

teacher on March 25
th

, 2011. Based on the interview with the English teacher, she 

only explained little bit about generic structure and language features of genre, but 

she didn‟t ask the students to write and apply it, because it took a long time. 

Considering that fact, I conducted a research to know the students‟ writing skill by 

using genre – based approach. Here, I explained about the generic structure, 

language features, writing mechanism and social function of procedural text, then 

applied it to write a good procedural text. I conducted the research for four 

activities: pre – test, cycle 1, cycle 2, and post test. The activities were held in  

nine  meetings. 
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The first activity was conducted on March 26
th

 2011, I asked the students to 

make a procedural text as a pre – test. The purpose of pre – test was used to check 

the students‟ ability  in producing procedural text. I wanted to know whether or 

not the  students could produce  a procedural text based on the topic given. This 

stage was intended to know the students‟ weakness before having some 

treatments. 

The second activity was first cycle or treatment I. It was conducted on 

March  29
th

,31
th

, and, April 1
st
 2011. After conducting the pre – test, I gave some 

treatments to make students‟ writing better. I explained  about procedural text 

briefly and how to make it by using generic structure and language features 

(lexicogrammatical features). In the treatment, I gave the test, based on five 

elements: fluency, grammar, vocabulary, content, and spelling . In this case, I 

hoped the student‟s writing improved by noticing those five elements, and then I 

gave them first questionnaire to investigate students‟ needs, interests, motivation, 

like and dislike to the English subject. 

The third activity was second  cycle or treatment II. It was conducted on  

April 5
th

, 7
th 

and 8
th 

 2011.  In this treatment, I also explained again a procedural 

text briefly and how to make it by using generic structure and language features. 

The last activity was post – test and giving questionnaire. It was conducted April 

9
th  

2011, I wanted to know whether the students‟ writing improved or not. The 

schedule of the research could be seen in the following table 4.1. 
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Table 4.1 

The Schedule of the Research 

Date Activity 

Pre -Test Cycle 1 Cycle 2 Post –Test 

25
th 

March 2011      

26
th 

March 2011      

29
th 

March 2011      

31
th 

March 2011      

1
st 

 April 2011      

5
th 

 April 2011      

7
th 

 April 2011      

8
th 

 April 2011      

9
th 

 April 2011      

 

4.2 The Students’ Behavioral Changing in the Learning Process  

Here are the discussions of students‟ behavioral changing during pre – test, cycle 1, cycle 

2, and Post - test and each interpretation. The data of  students‟ behavioral changing was 

taken from observation during the treatments and questionnaires (I and II) . 

 

4.2.1  Results  of  Questionnaire I 

The questionnaire was given before conducting the all treatments. In this activity, 

the students were given a set of questionnaire, in a purpose of identifying the 

students‟ condition such as student‟s needs, interests, motivation, like or dislike 
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before I gave  all treatments and tests. The questionnaire consists of 8 questions, 

which illustrated the condition of the students before the treatments. Th result of 

questionnaire is in table 4.2. 

Table 4.2 

The Result of Questionnaire I 

Questionnaire Yes(%) No(%) Total 

Item 1 58.62% 41.38% 100% 

Item 2 93.10% 6.90% 100% 

Item 3 72.41% 27.59% 100% 

Item 4 62.07% 37.93% 100% 

Item 5 58.62% 41.38% 100% 

Item 6 72.42% 27.58% 100% 

Item 7 37.93% 66.07% 100% 

Item 8 100% 0 100% 

 

The computation of percentage will be as follows: 

= The sum of the students who choose Yes or No          X 100% 

    The number of  total students 

 

Here is the discussion of the questionnaire: 

 Question number 1 was, whether you like English lesson. The result was 

58.62% out of 29 students like English lesson and 41.38% of them do not like 

English lesson. It can be concluded, a half out of 29 students  like English. 
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Question number 2 was, whether the students think English is difficult 

lesson or not. Most of the  students were agreed that English is difficult lesson; it 

reached up to 93.10%. And 6.90% of the students answered not agree. It can be 

concluded that most of them faced the difficulty.  

Question number 3 was, whether the students faced the difficulty in 

comprehending English genre or not. Many of students faced difficulty in 

understanding genre. It was 72.41 %. And 27.59 % of the students did not face 

difficulty. It can be concluded that many of students answered that they had 

difficulty in comprehending English genre. It reached 72.41%. 

Question number 4 was, whether the students often look up the dictionary 

when they find the difficult words or not. Many of the students (62.07%) did not 

often look up the dictionary when they find the difficult words.  And 37.93% of 

the students often look up the difficult words in the dictionary . It can be  

concluded most of the students didn‟t often look up the dictionary when they 

found the difficult words. 

 Question number 5 was, whether the students like writing or not. 58.62% of 

the students answered like writing. And 31.38%  of the students don‟t like writing. 

Question number 6 was, whether the students had comprehended a 

procedural  text  easily or not. 72.42% of the students agreed that they could 

comprehend  it easily. However, 27.58% of the students couldn‟t comprehend  

procedural easily. It can be conclude most of them had comprehend procedural 

text easily. 
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Question number 7 was, whether the students ever  study a text with  the 

structure or not.  Almost of the students 72.42% answered that  they have studied 

a  text with the structure. And 27.58% of the students,  they never study a 

procedural text with the structure. 

Question number 8 was, whether the students ever learn a procedural text or 

not.  All of the students 100% have learned procedural text.  

 

4.2.2  Results of  Questionnaire II 

The questionnaire was given after conducting post – test. In this activity, the 

students were given a set of questionnaire, in a purpose of identifying the 

students‟ condition after  all treatments and tests. The questionnarie consists of 10 

questions, which illustrated students‟ feeling and students‟ opinion with the 

treatment.  

 It can be seen that the students‟ behavioral was become positive changing. 

Based on the result of questionnaire II  most of the students like English. Then, 

more than a half of them assumed that English is not difficult. During the 

research, the  students often  use a dictionary.There are many positive behavioral 

changes. It can be seen from the result of questionaire II. The result of 

questionnaire is in table 4.3. 
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Table 4.3 

The Result of Questionnaire 

Questionnaire Yes(%) No(%) Total 

Item 1 79.31% 20.69% 100% 

Item 2 100% 0 100% 

Item 3 93.10% 6.90% 100% 

Item 4 34.48% 65.52% 100% 

Item 5 62.10% 37.90% 100% 

Item 6 86.20% 13.80% 100% 

Item 7 79.31% 20.69% 100% 

Item 8 93.10% 6.90% 100% 

Item 9 6.90% 93.10% 100% 

Item10 100% 0 100% 

 

The computation of percentage will be as follows: 

= The sum of the students who choose Yes or No          X 100% 

    The number of total students 

Here is the discussion of the questionnaire: 

Question number 1 was,  whether you like English lesson. The result was 

79.31% of students like English lesson and 20.69% of  them do not like English 

lesson. It can be concluded, most of them  like English lesson. 
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Question number 2 was, wheter English is important lesson or not.  All of 

the students agreed that it is important to study  English.  It can be concluded that 

English is an important lesson for the students. 

Question number 3 was, whether the students think English is difficult 

lesson or not. A few of the  students (41.38%) agreed that English is difficult 

lesson. And 58.62% of the students answered not agree. It can be concluded that 

most of them assumed  that English is not difficulty lesson.  

Question number 4 was, whether the students faced the difficulty in 

comprehending English genre or not. A few of students (34.48%) faced difficulty 

in understanding genre. And 65.52% of the students did not face difficulty. It can 

be concluded that many of students answered that they had not difficulty in 

comprehending English genre, it reached 65.52%. 

Question number 5 was, whether the students like writing or not. 62.10% 

of the students answered like writing. And 37.90%  of the students don‟t like 

writing 

Question number 6 was, whether the students had comprehended a 

procedural  text  easily or not. 86.20% of the students agreed that they could 

comprehend  it easily. However, 13.80% of the students couldn‟t comprehend  

procedural easily. It can be conclude most of them had comprehend procedural 

text easily. 

Question number 7 was, whether the students could write a procedural text 

easily based on the structure or not.  Almost of the students 79.31% answered that  
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they could write a procedural text based on the structure. And 20.69% of the 

students, they could not write a procedural text based on the structure.  

Question number 8 was, whether the material about a procedural text by 

using generic structure and language features gave interest or not. Most students 

(93.10%) answered that the material which I gave was interesting. And 6.90% of  

the students answered it was not interesting. It can be concluded, the teacher could 

give the interesting material. 

Question number 9 was, whether the material about a procedural text by 

using generic structure and language features gave, make the students feel bored 

or not. Most students (93.10%) answered that the material which I gave did not 

make them feel bored . And 6.90% of the students answered it was make them felt 

bored. It can be concluded, the teacher could give the interesting material, so they 

did not feel bored during the lesson. 

Question number 10 was, whether the students got any knowledge after 

learning material or not. All of the students (100%) answered that they got any 

knowledge after learning material. 

 

4.2.3 Results of Obsevation of Cycle 1 

In cycle 1, the students were unfamiliar with the genre – based approach, because 

they had never been heard before. Therefore, firstly, I had to explain about what is 

genre – based approach. 

During the cycle 1, I gave some warm – up questions related to the 

materials, such as kinds of genres, what the definition of procedural text is, what 
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the social function of procedural text is,what the generic structure and language 

features of procedural text are, etc. 

The students were able to tell me examples of genre, they also could explain 

the definition of procedural text, but they were not able to explain the generic 

structure and language features of procedural text. The students only kept quiet; 

some of them answered the generic structure of a procedural  text, and most of 

them couldn‟t answer my questions.  After I explained the material, I asked to the 

students to work in a group, then they wrote a procedural text based on the topic 

which I gave. There were only three groups out of seven groups shared their 

writing to the class. I assumed that they were shy to share their answer although 

they had made it.  

During the teaching and learning process of cycle 1, most of the students 

looked enthusiastic join to the class, they listened to my explanation attentively, I 

assumed that the students were curious to know my explanation about genre – 

based approach. Only a few of students looked sleepy and chat with her friend. It 

might be caused my voice was not really loud and my eye contact only in one 

side. When we disccused the material together, there were six students  who asked 

me about the generic structure, language features, technical words, and adverb.  

Overalls, most of the students seemed interested and motivated to my 

teaching. But, the students were not too active in answering and asking questions. 

The classroom looked too quiet and the students were too shy to share their 

writing or even asked to me related to the genre – based approach. On the other 
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hand, they were able to finish the test on time. I concluded, the teaching and 

learning process in the cycle 1 ran well. 

 

4.2.4 Result of Observation of Cycle 2 

In cycle 2, the students‟ basic understanding about genre – based approach was 

good, because they had learned it in the previous cycle. I showed them the 

example of procedural text entitled “ How to measure your lung capacity”. It was 

to make them easier to understand the material, I did not only show the example 

of text, but also I used power point media and some pictures related to the text. 

During the teaching and learning process, the students more active than the 

previous cycle. Most of the students asked me about language features of 

procedural text. They also discussed with their friends 

Overalls, in cycle 2 the students were more active than the previous cycle, 

the students‟ participation during discussion were improve than before, they 

seemed interested to my teaching. They paid attention to the lesson from 

beginning until the end of the lesson, but there were four students who listened to 

my explanation less attentively. But the result of test in cycle 2 lower than 

previous cycle. Based on informal interview with the students, they assumed the 

topic I gave in cycle 2 more difficult than before. 

 

4.3 Result of  Pre – test 

A pre-test was conducted on the beginning of the research. The purpose of this 

test was to check  the students‟ ability in producing procedural text whether the 
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students could produce procedural text by paying attention to the generic structure 

and language features  of the text well and produce a good text or not. In this test 

the English teacher of the class as collaborator helped me to monitor the students. 

The pre-test was conducted on March, 26
th 

2011.There were 29 students 

who followed the test. They had to produce the procedural  based on  the  topic 

which I gave. The topics were how to make coffee and how to make fried rice. 

The students had to choose one of the topics which I gave.  Before conveying the 

test instruction, I asked about the procedural text. Then, I helped the students to 

remember  the material again.   

There was five general components which were used in scoring system. 

They were; fluency, grammar, vocabulary, content, and spelling . In this pre – test, 

I found that the students were poor the content, organization, and grammar. It was 

because I had not explained in detail about procedural text  yet so they had not 

known what is the procedural text is. 

Actually students‟ written procedural was not coherent and united. They 

constructed a sequence of step in a paragraph which did not have good 

arrangement. Moreover some of the students ignored about punctuation such as 

capital letters, periods, commas,  fullstop , and indentation in their paragraph. 

They did not use to the mechanics  of writing well. The result of pre test of the 

students „ achievement  based on my scoring can be seen in appendix 3. 
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Table 4.2 

The Classification of Pre – Test Result 

Criteria of Mastery Frequency Level of Achievement 

91-100 0 Excellent 

81-90 0 Very Good 

71-80 2 Good 

61-70 16 Fair 

51-60 11 Poor 

Less than 50 0 Very Poor 

 

In order to further know the student‟s achievement in detail I used the 

following formula to find out the percentage of the students‟ achievement. 

The formula is: 

The average of students‟ result  =   The Total of students‟ result____       

                                             The Number of  students 

    =    1820___       

                                             29 

    =    62.75 

The percentage of students‟ result = The average of students‟ result X 100% 

        = 62.75 X 100% 

                  =    62.75% 

The student‟s average result is 62.75. According to the Departement of 

Education and Culture, criterion of they  assesment in the previous chapter, 62.75 
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% was low. I concluded that the students were not successful or poor  in 

producing procedural text without having explanation about generic structure  and 

language features  (genre – based approach) of procedural text. Therefore, the 

treatments in each cycle was important to improve the students‟ writing skill. 

 

4.4 Result of Cycle 1 (Treatment I) 

The next activity was called treatment I. It was conducted on 29
th

,31
th 

of 

March,1
st
of April 2011. There were 29 students following teaching and learning 

process of teaching and learning during the treatment was represented in the 

teaching – learning stages. In the cycle 1 which was done in three meetings.  

The first meeting in cycle 1 presented building knowledge of the field and 

modelling of the text. The first activity is building knowledge of the field, I 

reviewed the social context of procedural text by giving some pictures on the 

power point and enriching knowledge about procedural text.  

Next activity was modeling of the text stage. In this stage, I reviewed the 

procedural text  to the students. I explained the social purpose of procedural text.  

I showed the example of procedural text entitled of text “How to Make Jelly”. 

Then, I explained about the generic structure and language features of it. 

In the next meeting, I presented about joint construction of the text. In this 

activity, the students were divided  into several groups which consisted of four 

students or five students. First, I gave some example of procedural text for each 

group. Next, I asked the students to discuss and analyze the generic structure and 

the language features of those text . The last, each groups had to write procedural 
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text well based on the steps they had learned based on the topic which I gave. The 

topic was how to make orange juice. Actually, the process of cycle 1 ran well. The 

result of students‟achivement can be seen in Appendix 4.  The test results are 

classified in table 4.3 

 

Table 4.3 

The Classification of Cycle 1 – Test Result 

Criteria of Mastery Frequency Level of Achievement 

91-100 0 Excellent 

81-90 11 Very Good 

71-80 18 Good 

61-70 0 Fair 

51-60 0 Poor 

Less than 50 0 Very Poor 

 

In order to further know the student‟s achievement in detail I used the 

following formula to find out the percentage of the students achievement. 

The formula is: 

The average of students‟ result  =   The Total of students‟ result____        

                                             The Number of  students 

    =    2288_       

                                             29 

    = 78.89 
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The percentage of students‟ result = The average of students‟ result X 100% 

        = 78.89 X 100% 

                  =    78.89% 

The average of students‟ result in cycle 1 was 78.89. It increased 6.14 from 

the pre – test before. According to the criterion provided by the Department of 

Education and Cultures, 78.89% was successful or good. Therefore, it could be 

concluded that the first cycle was succesful enough.  

I analyzed that some students still had difficulty in writing procedural text. 

The students had difficulty in grammar, style vocabulary, and writing mechanics 

in making procedural text. Based in the problems above , I conducted cycle 2 in 

order to improve the students‟ writing skill. 

 

4.5 Result  of Cycle 2  (Treatment II) 

The second activity was called treatment II. It was conducted on  5, 7, and 8 April 

2011. There were 29 students following teaching and learning process. In this 

activity, the students did some activities similiar to the treatment I. In general, the 

procedure of teaching and learning activity in this cycle was the same as the 

previous cycle. The main focus of this treatment was to make the students‟ written 

text more coherent than before and to solve the students‟ difficulties during cycle 

1 such as grammar, style vocabulary, writing mechanics. 

In the first meeting, building knowledge of field and modeling of the text 

stages were presented. The first stage was building knowledge of field. At this 

stage, I reviewed the social context of procedural text. In the modelling of the text 
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stage, I explained the social context of procedural text included social purpose and 

language features, I asked the students to pay attention when I explained more 

detail about generic structure and language features. I showed the example of 

procedural text entitled of text  “ How to Measure Lung Capacity” and explained 

how to analyze the generic structure and language features of those text.  

In the second meeting, joint construction of the text was presented. In this 

stage, the students asked to work in group to make procedural text based on topics 

given. The procedure was same at the cycle 1. Therefore, I analyzed the test result 

of each group. They had only little bit mistakes in writing procedural text. In the 

third meeting, there was an independent construction of the text. In this activity, 

the students also had an individually test. They were asked to write a procedural 

text individually by developing the topic given. The topic was how to make 

instant noodle. The procedure was the same as the previous test.The test can be 

seen in Appendix 5. The test result of the cycle 2 test is classified in the table 4.4. 

Table 4.4 

The Classification of Cycle 2 –  Test Result 

Criteria of Mastery Frequency Level of Achievement 

91-100 0 Excellent 

81-90 2 Very Good 

71-80 26 Good 

61-70 1 Fair 

51-60 0 Poor 

Less than 50 0 Very Poor 
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In order to further know the student‟s achievement in detail I used the 

following formula to find out the percentage of the students‟ achievement. 

The formula is: 

The average of students‟ result  =   The Total of students‟ result____        

                                             The Number of  students 

    =    2216_       

                                             29 

    = 76.41 

The percentage of students‟ result = The average of students‟ result X 100% 

        = 76.41 X 100% 

                  =    76.41% 

Based on the computation above, the average of students result of cycle 2 

was 76.41. Compared with result of cycle 1, the average score lowering than 

before cycle.  I analyzed that students had difficulty in the elements of writing, 

related to the content, they were still confused to write  correct step to make 

instant noodle and how to turn on and turn off  computer, because most of the 

students assumed that the topics which I gave in the cycle 2 more difficult than in 

cycle 1. They were still confused to choose the vocabulary when wrote the 

procedural text. 

According to the criterion of assessment from the Department of Education 

and Cultures, 76.41% was considered to be successful or good. But, the result was 

lower compared with the result of the previous cycle. 
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4.6  Result of Post – Test 

After those cycles, the students‟ ability in writing procedural text was once again 

evaluated by giving post – test.  The post – test was conducted on Saturday, April 

9
th 

2011. Before doing post – test, I reviewed briefly  about the material which had 

given. The procedure of post – test was the same as the pre – test. The result of 

post – test can be seen in  appendix 6. Based on the post – test result, the ability of 

the students in writing procedural text increased. The classification of the 

students‟ result test could be seen in table 4.5. 

Table 4.5 

The Classification of Post – Test Result 

Criteria of Mastery Frequency Level of Achievement 

91-100 0 Excellent 

81-90 6 Very Good 

71-80 23 Good 

61-70 0 Fair 

51-60 0 Poor 

Less than 50 0 Very Poor 

 

 The percentage of students‟ achievement in  the post - test was : 

The average of students‟ result = The Total  of Students‟ Result             

                                                   The Number of  Students 

      = 2260            

                                                       29 

      = 77.93 
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The percentage of students‟ result = The average of students‟ result X 100% 

        = 77.93 X 100% 

                  =  77.93% 

 

From the analysis above, I can conclude the students‟ achievement post – 

test result based on the writer was 77.93%, it can be said successful or good. The 

percentage of students‟ achievement were higher than pre – test. It increased  

15.18% from pre – test . From this fact, I concluded that the students‟ 

achievement in writing procedural text using genre approach had significant 

improvement. 

 

4.7 The Correlation between the Result of the Observation, the 

Questionnaires and the Tests 

The objective of this research is to describe the implementation of teaching 

writing using genre – based approach in teaching writing to the eleventh grade 

students of accountant  program class of SMKN 1 Slawi, Tegal regency in the 

academic year of 2010/ 2011 and to describe students‟ behavior changes during 

the treatments. 

From the observation, I conclude that the students‟ behaviors changed 

from the first treatment up to the last treatment. It can be seen from the result of 

the observation using field notes, the result of questionnairies, and the result of 

test. From those three instruments, I got the information I needed. The field note I 

made from the observation shows the improvement of the students‟ activities. The 
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students improved their participation during the teaching and learning process 

such as in answering and asking questions and their attention to the teacher. The 

result of the questionnaire also shows me that although all of them thought that 

writing in English was difficult. 93.10 %  of students were interested and 

motivated in learning writing  skill by using genre – based approach. 

As it was explained, the students did not only improve their activities in 

learning process but also their scores. It was supported by the students‟ scores in 

every test.  

Overall, in the pre-test, before the students were being taught usin genre – 

based approach. Their average score is 62. The result of the formative tests in 

each cycle also showed the improvement. In cycle 1 the average score is 78 . In 

the post-test, after the students were being taught using genre – based approach, 

their average score improves from 62 to 78. From the result of the tests, it can be 

seen that there was a significant difference of the pre-test and the post-test result. 

Thus, the study showed that there is a positive effect of teaching writing using 

genre – based approach. It could improve the students‟ activities and the students‟ 

test scores. 

 

4.8  Discussion 

The discussion of the study was focused on the result of the cycle (pre – test, 

treatment I, treatment II, and post - test) and the teaching learning process during 

the study including test and non – test. The result of the cycle was ability to make 
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a procedural text by using genre – based  approach. While, the result of non – test 

was in form of questionnaire and observation. 

The Improvement of students‟ ability was the most important thing in this 

study that is, writing a procedural text by using genre – based  approach. Based on 

findings, the use of genre - based approach influenced the students‟ ability and 

behavior during the teaching and learning process by using and without genre – 

based  approach. Here, the students also improved their ability not only in fluency 

but also in grammar, content, vocabulary, and spelling. Using genre approach 

could help the students in writing. 

First, I gave a pre – test to measure the students writing and comprehending 

a procedural text so far. Based on the pre – test done by the students before, the 

writer prepared some treatments. The result of pre – test was low and they were 

poor in the component of writing, so it made their writing unreadable. The 

treatments were hoped to improve the students‟ ability in writing especially 

writing a procedural text. 

After giving the pre – test, I had treatment I and II. In those activities, there 

were building knowledge of field, modeling of the text, joint construction of the 

text, and independent construction of the text which was presented. The writer 

gave the students a model of procedural text. I explained about the social function, 

language features, and the generic structure. I helped the students to try analyze 

procedural text by using generic structure and language features. Therefore I 

asked the students to make procedural text by using generic structure and 

language features both in a group and individually.Actually the result of treatment 
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II was lower than treatment 1. Based on my observation, in treatment II most of 

the students assumed that the topic procedural text which I given more difficult 

than before. Then, the student‟s motivation during treatment II was lack than 

previous treatment.  

In the last activity, I gave the post – test and questionnaire. The students had 

to write a procedural text based on the topics given and pay attention to 

components writing generic structure and language features. I realized that not all 

of the teaching learning process could run smoothly. Some students seemed to 

understand with the explanation but others did not. I recognized it was common 

problem in the class. It was because not all of the students had enthusiasm in 

studying English. This problem might rise by the lack of vocabulary of the 

students and possibly grammar. 

After I got pre – test, test, and post – test result, I found the significant 

difference of their score. It was influenced by the treatments, so the ability of the 

students improved. It can be seen from the result of their test. Finally, the students 

could write a procedural text based on the topics given. Their paragraph contained 

only few mistakes. Their paragraphs were easy to understand because the content 

was complete and relevant to the topics. The ideas were also clearly stated and the 

sentences were organized well. Last, their vocabulary mastery also increased. I 

think this strategy of using genre – based approach in teaching writing procedural 

text of SMKN 1 Slawi could improve the students‟ writing skill, encourages the 

students to be more active and motivated.  
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CHAPTER V 

CONCLUSIONS AND SUGGESTIONS 

 

This chapter presents conclusions and suggestions based on discussions from the 

previous chapter. 

5.1 Conclusions 

The conclusion answer the problems presented in chapter I. The whole 

description and result of analysis in chapter IV leads the writer to draw the 

following conclusions. First, the implementation of teaching writing 

procedural text by using genre- based approach.  The students‟ progress 

during the teaching and learning activity by using genre – based approach was 

good. The students‟ achievement in writing procedural texts improved. It was 

proved with the increasing result of the students‟ scores in the pre – test and 

post – test, it is increased from 62.75 to 77.93. 

 Second, the use of genre – based approach influences the students‟ 

behavior. The students‟ activities become more active than before the 

treatments. The students‟ participation and their motivation increased. Their  

habit in using dictionary were better than before. Most of them often looked 

up the difficult words in the dictionary.  

Teaching writing using genre – based approach was very useful for the 

improvement of the students‟ ability in writing a procedural text. As the 

average of the result, the students‟ progress during the treatments was good 
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enough; (76.41%) in the first cycle and (78.89%) in the second cycle. The 

students‟ behavior  during  the treatment better than before the treatment. 

Based on the questionnaire, 21 out of 29 students  or 79.31%  said that the use 

of genre approach  could help them improve their ability in writing procedural 

text. Moreover, it could increase the students‟ motivation in learning English.    

 

5.2 Suggestions 

The conclusion presented above leads me to provide the following suggestions. 

Genre – based  apparoach is an approach in teaching and learning process, 

especially English as foreign language, in which the students learn about 

generic structure and language features of a genre. It is one way of writing 

method by explaining some particular stages in special text and language 

features of the text.  Writing can be complicated problem because  the students 

have to create an idea in a  good sentences and good grammar. The use of 

genre - based approach in teaching writing procedural text  can improve 

student‟s writing skill and make students be more active . There are some 

suggestions for readers and English teachers. They are as follow; genre – based 

approach is a good way to teach students in writing procedural text in a good 

procedure. The choice of genre – based approach in teaching writing process is 

very important for the teacher to consider.  

By using genre – based approach, students can write down what they 

think of their mind and state it on paper by using a correct step and correct 

grammar in writing procedural text.It would be better for the teachers to use 
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the rule in writing. The teacher and the students must work together in teaching 

and learning process, especially in writing lesson. They should help each other 

to make the teaching writing process successful. Finally, I expect that this final 

project brings new views for all readers, especially for English teachers.  
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Appendix 1 

The Analytic Scoring Guidance Taken From Heaten Grid 

 

Categories Test Scores Scoring 

Fluency 

. 

 

5 

 

 

 

 

 

 

4 

 

 

 

 

 

3 

 

 

 

 

 

2 

 

 

 

 

 

 

 

1 

Flowing style --- very easy 

to 

understand --- both 

complex and simple 

sentences --- very 

effective. 

 

Quite flowing style --- 

mostly easy to understand 

--- a few complex 

sentences ---very 

effective. 

 

Style reasonably smooth --

- not too hard to 

understand mostly (but not 

all) ---simple sentences --- 

fairy effective 

 

jerky style --- an effort 

needed to understand and 

enjoy --- complex 

sentences --- confusing --- 

mostly (but not all) simple 

sentences ---f airy 

effective 

 

Very jerky --- hard to 

understand --- can not 

enjoy reading --- almost 

all simple sentences ---

complex sentences 

confusing --- excessive 

use of „and‟. 

Grammar 

 

 

5 

 

 

4 

 

3 

 

Mastery of grammar 

taught on course --- only 

1-2 minor mistakes. 

A few minor mistakes 

only 

(preposition, articles, etc) 

Only 1 or 2 major 
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2 

 

 

 

1 

mistakes but a few minor 

ones. 

Major mistakes lead to 

difficulty in understanding 

--- lack of mastery of 

sentence construction. 

Numerous serious 

mistakes --- no mastery of 

sentence construction --- 

almost unintelligible. 

Vocabulary 5 

 

 

4 

 

 

 

 

3 

 

 

 

 

 

 

 

2 

 

 

 

 

1 

 

 

 

Use of wide range of 

vocabulary taught 

previously. 

Good use of new words 

acquired --- fairy 

appropriate synonyms, 

circum 

location. 

Attempts to use words 

acquired --- fairy 

appropriate vocabulary on 

the whole but sometimes 

restricted --- has to resort 

to use of synonyms circum 

location etc on a few 

occasions. 

Restricted vocabulary --- 

use a synonym (but not 

always appropriate) --- 

impercise and vague --- 

affect meaning. 

Very restrict vocabulary --

- 

Inappropriate use of 

synonyms seriously 

hinders communication. 

Content 5 

 

 

 

 

 

4 

 

 

 

All sentences support the 

topic --- highly organize --

- clear progression of 

ideas well linked --- like 

educated native speaker. 

 

Ideas well organized --- 

links could occasionally 

be clearer but 

communication not 
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3 

 

 

2 

 

 

 

 

 

 

1 

impaired. 

Some lack of organization 

--- re-reading required for 

clarification of ideas. 

Little or no attempt at 

connectivity --- through 

reader can deduce some 

organization --- individual 

ideas may be clear but 

very difficult to deduce 

connection between them. 

Lack of organization so 

severe that communication 

is seriously impaired. 

Spelling 5 

 

4 

 

3 

 

 

 

2 

 

 

 

 

1 

Non errors 

 

1 or 2 minor errors only 

 

Several errors--- do not 

interfere significantly with 

communication --- not too 

hard to understand. 

 Several errors --- some 

interfere with 

communication --- some 

words.very hard to 

recognize. 

Numerous errors --- hard 

to 

recognize several words --

-communication made 

very difficult. 
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Appendix 2  

List of the Students  

(Eleventh Grade of SMK N 1 Slawi in the Academic Year of 

2010/2011) 

No Name Sex Code 

1 Achmad Rifai M S-1 

2 Dini Riya Utami F S-2 

3 Fika Fikhrotul H. F S-3 

4 Ilma Ulfatul F S-4 

5 Liskurniyati F S-5 

6 Lutfi Risqiyyah F S-6 

7 Maslakhatun F S-7 

8 Munawaroh F S-8 

9 Mundiroh F S-9 

10 Ninda Putri Anindhita F S-10 

11 Ninda Riska Muliana F S-11 

12 Nur  Annisa KH. F S-12 

13 Nur Maizah KH. F S-13 

14 Nur Chikmah F S-14 

15 Nurokhmi Oktaviana F S-15 

16 Putri Laras Wigati F S-16 

17 Ratna Fitriana F S-17 

18 Rixa Sabila F S-18 

19 Rochyatul Jannah F S-19 

20 Selly Marviatun F S-20 

21 Septiana Nurul Amalia  F S-21 

22 Shinta  Adiyanti F S-22 

23 Siti Nurhasanah F S-23 

24 Siti Rikhayati F S-24 

25 Suci Eka Maulina F S-25 

26 Tiyar Lutfia Hanifa M S-26 

27 Ulfa Lutfiana F S-27 

28 Uswatun Khasanah F S-28 

29 Viulfah Andriyani F S-29 
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Appendix 3 

The Result  of Writng the First Draft of  Pre – Test  

No Students‟code Fluency Grammar Content Vocab. Spelling Total Score 

1 S-1 3 2 3 4 4 16 64 

2 S-2 3 3 3 3 4 16     64 

3 S-3 3 3 3 3 3 15 60 

4 S-4 3 2 5 3 3 16 64 

5 S-5 4 2 3 3 2 14 56 

6 S-6 2 3 3 3 3 14 56 

7 S-7 3 4 5 3 4 19 76 

8 S-8 2 3 3 3 3 14 56 

9 S-9 4 2 3 4 4 17 68 

10 S-10 3 3 2 3 3 14 56 

11 S-11 3 2 2 3 3 13 52 

12 S-12 3 2 3 4 4 16 64 

13 S-13 2 3 4 3 3 15 60 

14 S-14 2 4 4 3 4 17 68 

15 S-15 3 4 3 3 4 17 68 

16 S-16 3 2 3 4 3 15 60 

17 S-17 3 2 3 4 4 16 64 

18 S-18 4 3 4 4 3 18 72 

19 S-19 3 3 4 3 4 17 68 

20 S-20 3 3 4 2 4 16 64 

21 S-21 4 2 3 4 3 16 64 

22 S-22 4 2 3 4 3 16 64 

23 S-23 3 3 5 3 3 17 68 

24 S-24 2 3 4 3 5 17 68 

25 S-25 2 3 3 2 4 14 56 

26 S-26 2 3 4 3 3 15 60 

27 S-27 3 3 3 3 3 15 60 

28 S-28 3 4 4 2 3 16 64 

29 S-29 3 3 3 3 3 15 60 

 Total 85 82 97 92 99 455 1820 
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Appendix 4 

 

The  Writing Result  of  Cycle 1 

No Students‟code Fluency Grammar Content Vocab. Spelling Total Score 

1 S-1 5 4 4 5 4 22 88 

2 S-2 4 3 5 3 4 19 76 

3 S-3 5 5 3 5 3 21 84 

4 S-4 4 3 5 4 5 21 84 

5 S-5 4 4 3 4 5 20 80 

6 S-6 4 3 4 3 5 19 76 

7 S-7 3 4 4 5 4 20 80 

8 S-8 3 4 3 4 5 19 76 

9 S-9 4 3 3 5 4 19 76 

10 S-10 4 4 4 4 5 21 84 

11 S-11 4 4 3 5 4 20 80 

12 S-12 3 3 4 4 5 19 76 

13 S-13 3 5 4 3 3 18 72 

14 S-14 4 3 4 4 5 20 80 

15 S-15 3 4 3 3 5 18 72 

16 S-16 3 3 3 5 5 19 76 

17 S-17 4 4 3 5 4 20 80 

18 S-18 3 4 4 5 5 21 84 

19 S-19 5 3 4 4 5 21 84 

20 S-20 4 4 4 5 4 21 84 

21 S-21 3 3 3 4 5 18 72 

22 S-22 4 4 3 4 5 20 80 

23 S-23 5 3 4 5 4 21 84 

24 S-24 3 4 5 4 5 21 84 

25 S-25 4 5 3 4 4 20 80 

26 S-26 3 3 4 4       4 18 72 

27 S-27 4 4 4 3 3 18 72 

28 S-28 4 4 5 4 5 22 88 

29 S-29 5 3 4 4 4 20 80 

 Total 111 103 109 121 128 572 2288 
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Appendix 5 

The  Writing Result of  Cycle 2 

 

No Students‟code Fluency Grammar Content Vocab. Spelling Total Score 

1 S-1 4 4 4 4 5    21 84 

2 S-2 3 3 4 4 3 17 68 

3 S-3 4 4 3 5 4 20 80 

4 S-4 3 3 5 4 4 19 76 

5 S-5 4 4 4 4 4 20 80 

6 S-6 4 3 4 3 4 18 72 

7 S-7 3 4 4 5 4 20 80 

8 S-8 3 3 3 4 5 18 72 

9 S-9 4 3 5 5 4 21 84 

10 S-10 3 4 4 4 5 20 80 

11 S-11 4 4 3 4 3 18 72 

12 S-12 3 3 5 4 5 20 80 

13 S-13 4 3 4 4 3 18 72 

14 S-14 4 3 4 4 3 18 72 

15 S-15 3 4 3 3 5 18 72 

16 S-16 3 3 4 4 4 18 72 

17 S-17 4 4 3 3 4 18 72 

18 S-18 3 4 4 5 4 20 80 

19 S-19 4 3 4 4 5 20 80 

20 S-20 4 4 3 5 4 20 80 

21 S-21 4 4 4 3 4 19 76 

22 S-22 4 4 3 4 4 19 76 

23 S-23 3 3 4 5 4 19 76 

24 S-24 3 4 5 4 3 19 76 

25 S-25 4 4 3 3 4 18    72 

26 S-26 3 3 4 4       4 18 72 

27 S-27 4 4 5 4 3 20 80 

28 S-28 4 4 4 4 3 19 76 

29 S-29 4 4 4 4 5 19 76 

 Total 104 104 113 117 116 554 2216 
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Appendix 6  

The Result  of Post - Test 

No Students‟code Fluency Grammar Content Vocab. Spelling Total Score 

1 S-1 5 4 4 5 4 22 88 

2 S-2 4 3 5 3 4 19 76 

3 S-3 5 5 3 5 3 21 84 

4 S-4 4 3 5 4 5 21 84 

5 S-5 4 4 3 4 5 20 80 

6 S-6 4 3 4 3 5 19 76 

7 S-7 3 4 4 5 4 20 80 

8 S-8 3 4 3 4 5 19 76 

9 S-9 4 3 3 5 4 19 76 

10 S-10 4 4 4 4 5 21 84 

11 S-11 4 4 3 5 4 20 80 

12 S-12 3 3 4 4 5 19 76 

13 S-13 3 5 4 3 3 18 72 

14 S-14 4 3 4 4 5 20 80 

15 S-15 3 4 3 3 5 18 72 

16 S-16 3 3 3 5 5 19 76 

17 S-17 4 4 3 5 4 20 80 

18 S-18 3 4 4 5 5 21 84 

19 S-19 4 3 4 4 5 20 80 

20 S-20 4 4 4 5 4 21 84 

21 S-21 3 3 3 4 5 18 72 

22 S-22 4 4 3 4 5 20 80 

23 S-23 4 3 4 2 4 20 80 

24 S-24 3 4 5 4 5 21 84 

25 S-25 4 5 3 3 4 20 80 

26 S-26 3 3 4 4       4 18 72 

27 S-27 4 4 4 3 3 18 72 

28 S-28 4 4 5 3 5 22 88 

29 S-29 4 3 4 4 4 19 76 

 Total 108 103 109 117 128 565 2260 
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Appendix 7 

KUESIONER 

(Sebelum Pelaksanaan Tindakan) 

 Jawablah pertanyaan – pertanyaan berikut ini dengan sejujur-jujurnya. 

Apapun jawaban anda tidak akan mempengaruhi nilai anda. 

 Tidak  perlu membubuhkan nama anda pada lembar kuesioner ini  

 Jawablah dengan memberikan tanda silang (X). 

 

No Pertanyaan Jawaban 

Ya Tidak 

1 Apakah anda menyukai pelajaran 

bahasa Inggris 

  

2.  Apakah Pelajaran bahasa Inggris 

sulit bagi Anda? 

  

3.  Apakah anda kesulitan dalam 

memahami teks bahasa Inggris? 

  

4.  Apakah anda sering mencari kata 

– kata sulit dalam kamus? 

  

5.  Apakah anda menyukai pelajaran 

menulis? 

  

6. Apakah anda pernah mempelajari 

teks dengan strukturnya? 

  

7. Apakah anda pernah menulis 

sebuah teks dengan strukturnya? 

  

8. Apakah anda pernah mempelajari 

procedural text? 
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Appendix 8 

KUESIONER 

(Setelah Pelaksanaan Tindakan) 

 Jawablah pertanyaan – pertanyaan berikut ini dengan sejujur-jujurnya. 

Apapun jawaban anda tidak akan mempengaruhi nilai anda. 

 Tidak  perlu membubuhkan nama anda pada lembar kuesioner ini  

 Jawablah dengan memberikan tanda silang (x). 

 

1. Apakah anda  menyukai pelajaran bahasa Inggris daripada sebelumnya? 

a. Ya   b. Tidak 

 

2. Apakah bahasa Inggris penting bagi anda? 

a. Ya  b. Tidak 

 

3. Apakah pelajaran bahasa Inggris itu sulit bagi anda? 

a. Ya  b. Tidak 

 

4. Apakah anda  lebih mudah dalam memahami bacaan bahasa Inggris sekarang? 

a. Ya  b. Tidak 

5.  Apakah anda mulai menyukai pelajaran menulis? 

a. Ya  b. Tidak 

 

6. Apakah anda cukup memahami pokok bahasan  procedure text? 

a. Ya  b. Tidak 

 

7. Apakah anda lebih mudah menulis procedure text dengan strukturnya? 

a. Ya  b.  Tidak 

 

8. Apakah  anda merasa tertarik mempelajari pokok bahasan procedure text 

dengan menggunakan generic structure dan lexicogrammatical (Genre approach)? 

a. Ya  b.  Tidak 

 

9.  Apakah penjelasan mengenai metode generic structure and 

lexicogenrammatical (genre approach) membuat anda merasa bosan? 
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a. Ya  b. Tidak 

10. Apakah anda merasa mendapatkan pengetahuan setelah belajar dengan materi  

tersebut? 

a. Ya  b. Tidak 
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Appendix 9 

LESSON PLAN OF CYCLE 1 

School  : SMK N 1 SLAWI 

Subject  : English 

Grade/semester : XI/I 

Meeting  : 1-2 

Time Allotment : 6 X 45 minutes (3 meetings) 

Skill   : Writing 

Kind of  Text            : Procedural 

 

Standard Competence: 

Expressing the meaning of a short functional taxt to interact with  others involves 

procedural text. 

 

Basic Competence: 

Expressing the meaning and rhetorical ways in essay which uses accurate, fluent, 

and acceptable written language in the context of daily life of the text in the forms 

of procedural text. 

 

A. Indicators  : 

 Students can write a paragraph in the correct language features, generic 

structure and in good cohesion and coherence. 

 Students can use simple present tense  

 

B. Objectives : By the end of the lesson, 

 

 Students are able to express the meaning and rhetorical ways in essay pf a 

procedural text. 

 Students are ble to write a paragraph in the correct language features, 

generic structure and in good cohesion and coherence, using own words. 
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C. Materials 

 

1. Procedural Text (How to Make Jelly) 

2.  Vocabulary related to the test 

3. Tenses: Simple present tense 

4. Writing procedural text by using genre – based approach 

D. Learning Methods 

1. Questions and answer 

2. Explanation 

3. Discussion 

4. Excercises 

E. Learning Activities 

1. Building Knowledge of Field 

a. Teacher open the lesson. 

 Hello, good morning students. 

 How are you today? 

b. Teacher Checks the students‟ attendance list. 

 Is everybody here? 

 Are all of you present today? 

c. Teacher asks the students about what the cooking recipes they have ever make. 

 Well, class.Tell me what‟s your favorite food?  

 Did you ever try to cook it based on the cook recipes? What is it? 

d. Teacher shows the picture related to the the topic (How to Make Jelly) 

 Actually students, here I have a yummy food picture. 

 What picture is it? 

 How does to cook it? 

e. Teacher stat to explain about procedural text. 

 Have you ever heard about procedural text? What do you know about 

procedural text? 

 Today, wea are going to learn and try to write procedural text in good way. 
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2. Modelling of Text 

a. Teacher explains about procedural text briefly. 

 Show and give the students an example of procedural text. 

 Read the text for the students. 

 Identify communicative purpose (procedural text is used to explain how 

something can be done) 

 Identify the generic structure, involves: (1) an introducory statements that 

gives the aim or goal, (2) a list the materials that will be needed for 

completing the procedure, (3) a sequence of steps in the order they need to 

be done. 

 Identify the language features such as; the use of  technical language, 

sentences that begin witth verbs and are stated as commands, the use of 

time words or numbers that tell the order for doing the procedure, the use 

of adverbs to tell how the action should be done. 

b. Teacher introduces of using genre – based approach in writing procedural 

text. 

 Gives the students a model of text how to  write procedural text by 

using generic structure and language features. 

 Now, we use generic structure and language features in writing 

 This technique is used to make clear step by step in writing procedural 

text. 

c. Teacher given an example and guides the students to write paragraph by 

using generic structure and language features. 

 Here, I‟ll give you an example. 

 Now, let‟s write a paragraph of procedural text using genre – based 

approach. 

Second Meetings 

1. Building Knolwedge of the Field. 

 Review the last lesson by showing the power point. 
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2. Modelling of the text 

 Review the last lesson about writing procedural text by using 

genre – baesd approach. 

3. Joint Construction of the text 

 The students work in group consisting of five students, analyze 

procedural text based on the generic structure and language 

features. Then, choose one of interesting topic and write 

procedural text. 

Third Meetings  

1. Building Knolwedge of the Field. 

 Review the last lesson by showing the power point. 

2. Modelling of the text 

 Review the last lesson about writing procedural text by using 

genre – baesd approach. 

3. Joint Construction of the text 

 The students work in group consisting of five students, analyze 

procedural text based on the generic structure and language 

features. Then, choose one of interesting topic and write 

procedural text. 

4. Independent construction of the text. 

 Students write paragraph of procedural text based on the topics 

and using generic structure and language features in their written 

individually. 

F. Source and Media 

 Pictures related to the topic 

 Procedural text. 

 Books relevant to the topic (worksheet, Text Types in English)  

 LCD  

 Powerpoint 

 Laptop 
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G. Score 

1. Technical Score: portfolio 

2. From: written 

3. Instrument (sein the appendix) 

 

Material of Procedural Text 

How to Make Jelly 

Jelly can be made very simple by following these directions. 

You will need one packet of jelly crystals, a 500mL jug, 250 mL of boiling 

water, 200 mL of cold water a bowl. 

1. Empty contents  of a packet of jelly crystals into the jug. 

2.  Add boiling water. 

3. Stir well until crystal dissolve. 

4. Add the cold water and stir. 

5. Pour mixture into a bowl. 

6. Refrigerate until firm. 

 

Explanation of Procedural Text 

1. Procedural text is a piece of text that give us instructions for doing 

something. 

2. The social function of procedural text is to explain how something can be 

done. 

3. The language features are: 

 Using technical words:  jelly crystals, dissolve. 

 Sentence like commands beginning with the action: stir, pour. 

 Number showing the order to do the step: 1, 2,3 until 6. 

4. Generic structure of procedural text 

 Title introducing the aim of the procedure : how to make jelly, 

Jelly can be made very simple by following these directions. 
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 List of materials needed :   You will need one packet of jelly 

crystals, a 500mL jug, 250 mL of boiling water, 200 mL of cold 

water a bowl. 

 Sequence of steps, in order to complete the procedure :  

1.Empty contents  of a packet of jelly crystals into the jug. 

2.Add boiling water. 

3.Stir well until crystal dissolve. 

4. Add the cold water and stir. 

5.Pour mixture into a bowl. 

6.Refrigerate until firm. 

 

 

Writing procedural text by using generic structure. 

 

How to Make Jelly 

Jelly can be made very simple by following these directions. 

 

You will need one packet of jelly crystals, a 500mL jug, 250 mL 

of boiling water, 200 mL of cold water a bowl. 

 

1. Empty contents  of a packet of jelly crystals into the jug. 

2. Add boiling water. 

3. Stir well until crystal dissolve. 

4. Add the cold water and stir. 

5. Pour mixture into a bowl. 

6. Refrigerate until firm. 

 

 

 

 

 

 

 

 

Introductory 

paragrapah/title 

List of materials 

needed 

Sequence of 

Steps 
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Appendix 10 

RENCANA PELAKSANAAN PEMBELAJARAN 

(RPP) 

 

SMA/SMK :  SMK N 1 Slawi 

Mata Pelajaran : Bahasa Inggris 

Kelas/ Semester : XI/I 

Waktu : 3x 45’ 

 

Standar Kompetensi : 

MENULIS 

6. Mengungkapkan makna dalam teks tulis fungsional dan esei pendek sederhana 

berbentuk descriptive dan recount untuk berinteraksi  dengan lingkungan 

sekitar. 

Kompetensi Dasar : 

6.1 Mengungkapakan makna dalam bentuk teks tulis fungsional sederhana dengan 

menggunakan ragam bahasa tulis secara lancar, akurat, dan berterima, untuk 

berinteraksi dengan lingkungan sekitar. 

6.2 Mengungkapkan makna dan langkah retorika dalam esei pendek sederhana 

dengan menggunakan ragam bahasa tulis secara akurat, lancar dan berterima 

untuk berinteraksi dengan lingkungan sekitar dalam teks berbentuk 

descriptive,procedure, dan recount 

I. Purpose of Study 

In the end of study, students will be able to: 

a. Understand the content of procedure text 

         b. Understand the rhetorical way of procedure text 

b. Write procedure text related to their surrounding with the right 

punctuation, communicative purposes, rhetorical way, and language 

features. 
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II. Material of Learning 

1. Vocabulary which is related with procedure text. 

2.  Communicative purpose/ social function from procedure text. 

3. Generic structure/rhetorical way from procedure text. 

4. Grammar in descriptive text, for example present tense, adverb, and 

verb. 

5. Language features in descriptive text, for example use of technical 

language, the use of time words, and the use of adverb . 

Rhetorical 

Way 

Example of Text 

“How to Measure Your Lung Capacity” 

Language 

Features 

Introduction 

and aim of the 

procedure. 

Today, I am going to tell you a way of measuring the 

amount of air that your lungs hold. 

Word 

showing 

order 

List of 

materials 

needed for 

doing the 

procedure. 

 To do this you need a bath or laundry tub, a piece of plastic 

tube, masking tape, a large plastic bottle, a waterproof pen, a 

measuring jug, water and a friend to help you. 

Word 

showing how 

to do action 

A sequence of 

steps in the 

order they 

need to be 

done. 

Firstly, fill the bath or laundry tub to about half – full. Next, 

stick masking tape on the side of plastic bottle and fill it water. 

Now, carefully turn over the opening. Place the bottle underwater 

in the tub and hold it in the upside – down position. Ask your 

friend to mark on the masking tape the position of the water in the 

bottle. Now, have the friend push one end of the plastic tube into 

the neck of the bottle. Place the other end of the tube in your 

mouth. Take a deep breath and blow down the tubing. Remove the 

bottle from the the tub without letting any more water enter or 

leave it.  

You are now ready to find out your lung capacity. Turn the 

plastic bottle up the right way. Use the measuring jug to fill the 

bottle back up to the first mark you made. The amount of water 

that you add is approximately equal to the amount of air in your 

lung. 

Sentence that 

begin with 

the verbs, 

states as 

commands. 

 

 

 

Technical 

Words. 

III. Method of Study/ Technique 
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a. Discussion 

b.Question and answer 

c. Exercise 

d. Writing activity 

 

IV. Steps of Learning Activity 

a.  Opening activity for the first, second, third and fourth meeting of 

students: 

1. Response teacher‟s question in order to become more friendly and 

comfortable with the condition. 

2. Response teacher‟s question about students attending. 

3. Pay attention the purpose of study which teacher says to reach the 

goal. 

4. Response teacher‟s question about material of the last meeting and 

make a good relationship with the material that will be taught. 

5. Active in learning activities. 

b. The main activities 

The first meeting 

Students: 

1. Read silently the example of procedure  text which is given by the 

teacher. 

2. Discuss about the rhetorical way of procedure text 

3. Discuss about the characteristic of language/language features of 

procedure text. 

4. Pay attention to the teacher explanation about the rhetorical way and 

characteristic of language of procedure text and do the exercises. 

The second meeting 

Students: 

1. Pay attention to the review of the last meeting. 

2. Read silently the example of procedure text which is given by the 

teacher. 
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3. Read silently the other example of procedure text, discuss about the 

content, and identify the communicative purpose, the rhetorical way 

and the characteristic of language/language features of the text. 

4. Do the exercise. 

The third meeting 

Students: 

1. Pay attention to the review of the last meeting. 

2. Discuss about the content of procedure text with their friends.. 

3. Pay attention to the teacher explanation about vocabulary, grammar, 

communicative purpose and do the exercise. 

The fourth meeting 

Students: 

1. Pay attention to the review of the last meeting. 

2. Make procedure text related to their surrounding with the right 

punctuation, communicative purposes, rhetorical way, and language 

features. 

c.   The last activities in the first until the fourth meetings 

Students: 

1. Pay attention to the summary and conclusion about what the teacher 

was taught. 

2. Give some comments all about what they had been studied although 

they understand or not, pleasure or not. 

3. Listen to the teacher‟s advises and wishes.  

 

V. Source and Media of Study 

a. Text book which is relevant to the students. 

b. Handout 

c. Pictures    

d.  Power point 
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VI. Structure of Assignment 

1. Writing  

a. Students are asked to identify language features and generic structure 

of proccedure text. 

b. Students are asked to choose one of topics, to make procedure text. 

c. Students write procedure text based on their choice. 

 

VII. Evaluation 

Teacher evaluates with certain condition: 

a. Form : written test 

 

Indicator 

Evaluation 

Technique Form 

The Example of 

Instrument 

a. Identify 

communicative 

purpose from 

descriptive text 

b. Identify rhetorical 

way from descriptive 

text 

c. Identify characteristic 

of language/ language 

features from 

descriptive text 

d. Make descriptive text 

related to the 

students‟ surrounding 

Written test 

 

 

Written test 

 

Written test 

 

 

Written test 

Answer the 

question 

 

Answer the 

question 

 

Answer the 

question 

 

Make a 

descriptive 

text 

 

b. Instrument of evaluation 

1. Writing test 

Write your own procedure text related to your breakfast menu, use the 

following steps: 

 Introduction and aim of the procedure. 

 List of materials needed for doing the procedure. 

 A sequence of steps in the order they need to be done. 
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Appendix 11 

 

Instrument of Pre – Test 

Subject : English 

Kind of text: Procedural text 

Grade : Eleventh SMK 

Time : 40‟ 

 

Instruction: 

1.  Write down your name, students‟ number, and class! 

2.  Write  a procedural text based on the topics below! 

3. Chose one of the topics below: 

 How to make coffe 

 How to make fried rice 
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Appendix 12 

 

Instrument of cycle 1 – Test 

Subject : English 

Kind of text: Procedural text 

Grade : Eleventh SMK 

Time : 40‟ 

 

Instruction: 

1.  Write down your name, students‟ number, and class! 

2.  Write  a procedural text based on the topic ! 

3.  The topic is how to make orange juice. 
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Appendix 13 

 

Instrument of  Cycle 2 – Test 

Subject : English 

Kind of text: Procedural text 

Grade : Eleventh SMK 

Time : 40‟ 

 

Instruction: 

1.  Write down your name, students‟ number, and class! 

2.  Write  a procedural text based on the topics below! 

3. Chose one of the topics below: 

 How to make instant noodle 

 How to  turn on and turn off computer 
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Appendix 14 

 

Instrument of Post – Test 

Subject : English 

Kind of text: Procedural text 

Grade : Eleventh SMK 

Time : 40‟ 

 

Instruction: 

1.  Write down your name, students‟ number, and class! 

2.  Write  a procedural text based on the topics below! 

3. Chose one of the topics below: 

 How to make coffe 

 How to make fried rice 
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Appendix 15 

 

Here, some examples of the students‟ written procedural text by using genre – 

based approach in authentic form. 

 

 

 

 

 

 

 

 


