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INTRODUCTION 

Teachers play a pivotal role in determining the quality of education. They must think and plan thoroughly 

to increase learning opportunities for students, and they must also improve their teaching quality by keeping up 
with current developments in subject matter and pedagogy, which also encompasses the globalization of 

education. Teacher performance is the overall success of a teacher in carrying out his or her duties and 
responsibilities, regarding certain standards and criteria over a certain period and measured by three indicators: 

mastery of teaching materials, the ability to manage to learn, and commitment to run tasks (Chetty et al., 2014) 

Teaching requires an effort to create a condition or environment that supports and enables a learning process. 
A teacher’s performance in engaging students in the classroom, therefore, is of major importance, as it is 

students as educational subjects who plan and conduct learning who must be active (Kennedy & Miceli, 2001). 
If they are active participants in the learning process, they will not only benefit academically but also attitudinally 

as well as socially. Obviously, these benefits will be highly dependent on the classroom climate when a learning 

activity is ongoing (Rusman, 2018).   
Teachers are a key factor in the success of the learning process (Amalia et al., 2021). Teacher quality, 

in both academic and non-academic areas, affects learning and education in general. Low teacher quality is 
basically a result of the accumulation of many factors that influence teacher competence. In essence, teacher 

performance comprises the following competencies: professional, pedagogical, social, and personality 
competence. Low competencies are indication of low performance in teachers (Fadhilla, 2022; Kurniawati, 2022; 

Sánchez-Pujalte et al., 2021). 

This urges some changes to classroom organization, teaching methods, learning strategies, and teacher 
attitudes and characteristics in the management of a learning process. Teachers act as managers of the learning 

process and as facilitators who endeavor to create an effective learning climate, enabling a learning process to 
take place, developing learning materials well, and enhancing students’ abilities to follow the lesson and achieve 

the learning objectives they are supposed to accomplish (Guoyan et al., 2021). To that end, teachers should be 

able to manage the learning process in a way that can stimulate students to learn, as students are the principal 
subjects who are expected to have knowledge and increase skills through a learning process (Kirkpatrick, 1988). 

A report by the Technical Education and Skills Development Authority (2016) states that more than one-third of 
the core skill sets favored by most jobs in 2020 will be made up of skills that have been deemed trivial up to 

now. Social skills such as persuasion, emotional intelligence, and positive attitudes will be more desirable than 

specific technical skills and cognitive intelligence (Tesda, 2016).  
In some cases in primary schools in Semarang Regency, the results of teacher competence evaluations 

demonstrate relatively low competence. This low competence has resulted in unfavorable teacher performances 
during the learning process (Gustini, 2022; Kartowagiran, 2011). Regarding the assessment of teacher 
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performance, the Georgia Department of Education has developed an instrument of teacher performance 
assessment which was later modified by the Ministry of National Education to become a Teacher Capability 

Assessment Tool (TCAT). These teacher assessment tools evaluate (1) teaching plans and materials (TPM), (2) 
classroom procedures, and (3) interpersonal skills. 

Some assessment indicators of teacher performance in the classroom include (1) lesson plans; mastery 

of teaching materials, syllabus development, and lesson plan implementation (LPI); (2) implementation of 
learning activities; classroom management, use of media, learning resources and learning methods and 

strategies; (3) evaluation; ability to determine appropriate approaches and methods of evaluation, preparation 
of evaluation tools and processing, and use of evaluation results. 

From some other observations conducted at several schools (in Indonesian language learning, in 
particular), it was found that the classroom environment in such schools had yet to be able to support the effort 

to achieve maximal learning outcomes. This finding requires addressing, as the classroom environment is an 

indispensable part of student development (Hajerina, 2017). A good classroom environment will help students 
get engaged and succeed in learning activities (Reyes et al., 2012). The various issues mentioned above leave 

an impact on the outcomes of Indonesian language learning in multiple aspects, for example, knowledge, 
attitude, and skill (Ministry of Education Indonesia, 2003). Understanding the Indonesian language by the good 

and true Indonesian rules is required for the students to have a positive attitude in the use of Indonesian. A 

positive Indonesian attitude can be demonstrated in the form of language loyalty, language pride, and the 
awareness of language norms (Mansur, 2018). 

This study focuses on the study of students' attitudes towards learning Indonesian, with the aim of the 
study identifying the impact of the relationship between teacher performance and the classroom environment 

on students' attitudes toward learning Indonesian. The results of this study are important as a support for 

teachers in the Indonesian language learning process to be able to improve students' competence in 
understanding Indonesian lessons. 

METHODS 
The study used an ex post facto quantitative approach, and the data were taken from six elementary 

schools in Semarang Regency. The total number of students sampled was about 172. The average class size 
was 28 students, and the sample size was approximately 22.4% of the school population. In general, all the 

fourth-grade classes in each sampled school were selected. 

Measures 
Teacher performance includes the overall way a teacher sets up goals through careful planning 

influenced by individual and situational factors (Anderson & Butzin, 1974; Walberg, 1974). The exertions of 

teacher performance, both positive and negative, are influenced by motivation, ethos, environment, and the 
teacher’s duties and responsibilities (Wilson-fleming & Wilson-younger, 2012). Job performance is defined as 

the value of the set of employee behaviors that contribute, either positively or negatively, to organizational goal 
accomplishment (Colquitt et al., 2021). For this study, teacher performance is the ability of a teacher to 

demonstrate his/her skills or competencies while teaching the Indonesian language in class (Jamaludin et al., 
2015). The indicators measured are concept mastery, understanding of student characteristics, ability to manage 

learning, mastery of learning strategies, and ability to conduct an assessment. 

The classroom environment is the way that students and teachers interact with each other in learning 
activities to communicate messages or problems faced, it is also important to foster communication and 

collaboration with other professionals and families and to create a welcoming and comfortable learning 
environment, as well as to communicate with students, respect them, care for them and build relationships with 

the students (Gebhardt, 2006). Therefore, it plays an important role in the continuity of teaching and learning 

activities and the development of behavior in the classroom as a manifestation of social interaction between 
students and teachers and between students and other students (Yoon et al., 2007). A classroom environment 

is operationally defined as a situation that arises out of the interaction established between teacher and students 
or between students and their classmates (Sari, 2018). The indicators measured are student cohesiveness, 

student engagement in learning, student satisfaction, and teacher support. 
Language attitude is a system of beliefs or cognitions that are relatively long-term, partly about language 

and the objects of language, which create a tendency for a person to react in a certain way that he or she likes 

through behavior, actions, or another person/group’s actions in interaction (Walberg, 1974). Attitude toward 
Indonesian language learning is operationally defined as the degree of student affection for Indonesian language 

learning with internal cognitions or beliefs (Dobson, 2011). The indicators measured are students’ need for 
Indonesian language material, the importance of learning Indonesian from students’ perspective, students’ 

feelings about Indonesian language learning, and students’ tendency to participate in Indonesian language 

learning. 
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Statistical Analysis 
In this research, data collection was carried out using questionnaires. The data collected were analyzed 

using an inferential statistics analysis with regression analysis through requisite testing in the form of normality 
and linearity testing. The analysis was performed using an SPSS 16.0 program through simple linear regression 

analysis. 

 

 

 

 

 

 

 

 
 

 
Figure 1. Research Design. Indicates two independent 

variables, teacher performance (X1) and classroom 

environment (X2), and one dependent variable, student 
attitude (Y). 

To conduct an inferential analysis, statistical hypotheses should be formulated. This formula is used to 
determine the direction of the relationship between the independent variables (X1 and X2) and the dependent 

variable (Y) whether each independent variable is positively or negatively related, and to predict the value of 

the dependent variable if the independent variable value increases or decreases.  

RESULT AND DISCUSSION 
This research focused on three things: the effect of teacher performance on student attitude toward 

Indonesian language learning, the effect of classroom environment on student attitude toward Indonesian 

language learning, and the simultaneous effect of teacher performance and classroom environment on student 
attitude toward Indonesian language learning. The three are outlined as follows. 

The Effect of Teacher Performance on Student Attitude Toward Indonesian Language Learning 

Hypothesis 1 concerned the effect of teacher performance on student attitude toward Indonesian 

language learning. A simple regression analysis was conducted to test the hypothesis. 

Table 1. Simple Regression Analysis Results 

Model 
Unstandardized Coefficients 

t Sig. 
B Std. Error 

Constant 

Teacher 
Performance 

6.82 

.26 

1.58 

.01 

4.31 

15.08 

.000 

.000 

Based on the above output, it is known that the value of this = 15.08 > of 1.653, so it can be concluded 

that H0 is rejected and Ha is accepted, which means that teacher performance (X1) has an effect on student 
attitudes (Y) toward Indonesian language learning.  It was found that the p-sig (0.00) < alpha (0.05) (Table 1). 

Accordingly, H0 was rejected, and it was statistically proven that there is a significant relationship between 
teacher performance and student attitude toward Indonesian language learning. From the correlation testing, 

the following was obtained. 

Table 2. X1-Y Correlation Testing Results 

Model R R Squared 
Adjusted R 

Squared 

Constant 
Teacher Performance 

 
.757 

 
.573 

 
.570 

Based on the above output, it is known that the value of R squared is 0, 573. It means that the effect 
of teacher performance (X1) on student attitudes (Y) is 57.3%, while 42.7% is influenced by other variables 

which are not examined. Thus, it can be concluded that teacher performance (X1) has a positive effect on 
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student attitudes (Y) in Indonesian language learning. Based on the data presented in Table 2 above, the 
coefficient of the correlation between teacher performance and student attitude toward Indonesian language 

learning was 0.757. This coefficient indicates that the correlation between the variable “teacher performance” 
and the variable “student attitude toward Indonesian language learning” fell into a high category. Additionally, 

based on Table 1 and Table 2, coefficient a (constant) was 6.82, and coefficient b was 0.26. Hence, the equation 

of the simple regression between teacher performance and student attitude toward Indonesian language 
learning is as follows: 

Ŷ = 6.82 + 0.26 X1, 

     Ŷ = student attitude, 

     X1 = teacher performance. 

From the regression equation above, it can be concluded that an increase in teacher performance by 

one unit can improve student attitude toward Indonesian language learning by 0.26 units. This suggests a 

positive correlation between the two variables, meaning that if the teacher's performance is good, the students’ 
attitude will also be good. 

The Effect of Classroom Environment on Student Attitude Toward Indonesian Language 

Learning. 
Hypothesis 2 concerned the effect of the classroom environment on student attitude toward Indonesian 

Language learning. A simple regression analysis was conducted to test the hypothesis, and the results are 
described below. 

Table 3. Simple Regression Analysis Results 

Model 
Unstandardized Coefficients 

t Sig. 
B Std. Error 

Constant 

Classroom 
environment 

5.14 

.44 

1.96 

.03 

2.62 

13.02 

.000 

.000 

Based on the above output, it is known that the value of this = 13.02> of 1, 653, so it can be concluded 

that H0 is rejected and Ha is accepted, which means that the classroom environment (X2) has an effect on 
student attitudes (Y) in Indonesian language learning. It was found that the p-sig (0.00) < alpha (0.05) (Table 

3). Accordingly, H0 is rejected, or, in other words, it is statistically proven that there is a significant relationship 
between classroom environment and student attitudes toward Indonesian language learning. From the 

correlation testing, the following was obtained. 

Table 4. X2-Y Correlation Testing Results 

Model R R Squared 
Adjusted R 

Squared 

Constant Classroom 
Environment 

.707 .499 .496 

Based on the output above, it is known that R Squared is 0.499. It means that the effect of classroom 

environment (X2) on student attitudes (Y) is 49.9%, while 50.1% is influenced by other variables which are not 
examined. Thus, it can be concluded that the classroom environment (X2) has a positive effect on student 

attitudes (Y) toward Indonesian language learning. Based on the data presented above, the coefficient of the 
correlation between classroom environment and student attitude toward Indonesian language learning is 0.707. 

Such a coefficient indicates that the correlation between the variable “classroom environment” and the “variable 
student attitude toward Indonesian language learning” fell into a high category. Additionally, based on Table 3 

and Table 4, the coefficient a (constant) was 5.14 and coefficient b was 0.44. Hence, the equation of the simple 

regression between classroom environment and student attitude toward Indonesian language learning is as 
follows: 

Ŷ = 5.14 + 0.44 X2, 

Ŷ = student attitude, 

X2 = classroom environment. 

From the regression equation above, it can be concluded that an increase in the classroom environment 

by one unit can increase student attitude toward Indonesian Language learning by 0.44 units. This suggests a 

positive correlation between the two variables, meaning that if the classroom environment is good, the student 
attitude will also be good. 
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Simultaneous Effect of Teacher Performance and Classroom Environment on Student Attitude 
Toward Indonesian Language Learning  

Hypothesis 3 concerned the simultaneous effect of teacher performance and classroom environment on 
student attitude toward Indonesian Language learning. A multiple regression analysis was conducted to test the 

hypothesis, and the results are described below. 

Table 5. Multiple Regression Analysis Results 

Model 
Unstandardized Coefficients 

t Sig. 
B Std. Error 

Constant 

Teacher 

Performance 
Classroom 

Environment 

4.86 

.19 

.13 

1.79 

.03 

.06 

2.71 

5.90 

2.25 

.000 

.000 

.002 

Based on the above output, it is known that the value of this (X1) = 5.90 > 1.653 and the value of this 

(X2) = 2.25 > 1.653. It can be concluded that H0 is rejected and Ha is accepted, which means teacher 

performance (X1) and classroom environment (X2) both have an effect on student attitudes (Y) toward 
Indonesian language learning. Based on the results, it was found that the p-sig (0.00) < alpha (0.05). 

Accordingly, H0 was rejected, or, in other words, it was statistically proven that teacher performance and 
classroom environment simultaneously had a significant relationship with student attitude toward Indonesian 

Language learning. From the correlation testing, the following was obtained. 

Table 6. X1X2-Y Correlation Testing Results 

Model R 
R 

Squared 

Adjusted R 

Squared 

Constant 
Teacher Performance – Classroom 

Environment 

 
.765 

 
.585 

 
.580 

Based on the output above, it is known that the value of R Squared is 0.585. This means that the effect 
of teacher performance (X1) and classroom environment (X2) on student attitudes is 58.5%, while 41.2% is 

influenced by other variables which are not examined. Thus, it can be concluded that teacher performance (X1) 
and classroom environment (X2) have a positive effect on student attitudes (Y) toward Indonesian language 

learning. Based on the data presented above, the coefficient of the correlation between teacher performance 

and classroom environment toward Indonesian language learning was 0.767. This coefficient indicates that the 
correlation between teacher performance and classroom environment (simultaneously) on student attitude 

toward Indonesian language learning fell into a high category. Additionally, based on Table 5 and Table 6, the 
coefficient a (constant) was 4.86, coefficient b1 was 0.19, and coefficient b2 was 0.13. Hence, the equation of 

the multiple regression between teacher performance as well as classroom environment (simultaneously) on 

student attitude toward Indonesian language learning is as follows: 

Ŷ = 4.86 + 0.19 X1 + 0.13 X2 

Ŷ = student attitude, 
X1 = teacher performance, and 

X2 = classroom environment. 

From the regression equation above, it can be concluded that when a = 4.86, in the absence of change 

in X1 and X2, the Y consistency value will be 4.86. Besides, b1 = 0.19 can be interpreted to mean that an 
increase in X1 by one unit will increase Y by 0.19 units, on the assumption that there is no increase in X2 or X2 

is controlled. Meanwhile, b2 = 0.13 is interpreted to mean that an increase in X2 by one unit will increase Y by 

0.13 units on the assumption that there is no increase in X1, or X1 is controlled. The results above show a 
positive correlation between the variables, meaning that if the teacher performance and classroom environment 

are good, the students’ attitude will also be good. To help interpret the inter-variable relationships, a summary 
of the correlation testing results between the three variables studied is presented below. 
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Figure 2. Summary of Correlation Results 

Figure 2 presents information on the relationships between variables. Based on the figure above, the effect 

of teacher performance on student attitude tended to be analogous to that of classroom environment on student 
attitude. Besides, the simultaneous influence of teacher performance and classroom environment on student 

attitude was also high, suggesting that both teacher performance and classroom environment play an important 
role in improving student attitudes toward Indonesian language learning. 

Other findings described are the coefficient of determination. Coefficient of determination/R-Squared (R2) 

is a ratio of variation in Y that is explained by X1 and X2 simultaneously in comparison to the total variation in Y. 
Based on the determination analysis, the R-Squared obtained was 0.585 (Table 6). This coefficient suggests that 

the relative contribution of a combination of X1 and X2 to Y accounted for 58.5%, while the rest was influenced 
by other variables. In other words, teacher performance and classroom environment had an effect as big as 

58.5% on student attitudes toward Indonesian language learning, while the remaining 41.5% was explained by 

other variables 
Attitude is one of the most crucial aspects of student preparation. By building positive attitudes, teachers 

have prepared students at present for future jobs to reinforce social skills (Dadios et al., 2018). Teacher 
performance in the learning process is one of the key factors in the attempt to achieve maximum learning quality 

and outcomes. Empirically, this research has proven that teacher performance in the learning process significantly 
affects students’ attitudes toward Indonesian language learning. Concerning teacher performance in class, 

learning activities must be designed to address digital teaching. Innovative technologies and methods are highly 

recommended for teachers to apply in every learning activity (Abdelrazeq et al., 2016).  
The findings of this research seem to be supported by those of previous studies, such as that of (Corcoran 

& O’Flaherty, 2018) who showed that teacher performance is a strong predictor of improvement in students’ 
learning outcomes, which may take the form of knowledge, attitude, or skills. Teacher performance is a 

noteworthy factor deserving attention for the improvement of educational quality (Wenno, 2016). The existence 

of good teacher performance can have a positive impact on the development of students' abilities in the learning 
process in the classroom (Van Waeyenberg et al., 2022) 

Furthermore, (Schacter, 2005) revealed that teacher performance quality is the most important variable in 
the improvement of student achievement. Teachers’ influence on student achievement has proven more 

significant than any other factor. As a result, only teachers of good quality can provide students with the best 
education. In other words, educational quality is extremely dependent on teacher quality (Tehseen & Ul Hadi, 

2015). Similarly, stated by Elliott (2000), stated that teacher performance quality is the only variable that 

influences student achievement. Teacher quality is a highly substantive element of the educational system. 
Therefore, developing teacher quality is one of the steps to improving the system. Teachers are in a position to 

develop students' personal and intellectual characteristics through professional development (Almeida, 2017). To 
achieve high-quality student output, the quality of the teachers must also be good, which can be indicated by 

their performance in the learning process in class.  

In welcoming digital teaching, teachers must renew their awareness and perspectives that educators today 
cannot play a role fully as agents of knowledge transfer. Not only are students able to store and even transfer 

knowledge in a sophisticated way, but they can now also acquire any knowledge they seek with ease and in no 
time. In addition, this brand new mindset must challenge teachers to continuously find novel approaches to 

learning and focus on in-class learning at all times, for example, on the development of students’ characters and 

soft skills such as empathic communication skills, tolerant attitude, responsibility, open-mindedness, and 
cooperativeness (Turner et al., 2002). 

The classroom environment is no less crucial than teacher performance and deserves equal attention from 
teachers. This research empirically proves that the classroom environment has a significant effect on student 

attitudes toward Indonesian language learning. This finding is in line with the findings of (Reyes et al., 2012), 
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who explained that the classroom environment is highly essential to student development. A favorable classroom 
environment will help students get engaged and succeed in the learning process. (Hendrickx et al., 2016) added 

that the classroom environment results from classroom management and students’ participation. The classroom 
environment can be incorporated into methods to improve students’ knowledge. 

Learning management that is centered on students and classroom environment improvement differs from 

traditional teacher-centered learning management. As a case in point, based on the traditional concept, teachers’ 
role is teaching, while based on the new one, they offer advice, mediate, and learn together with students. In 

the same way, students in the past passively took in knowledge, while in the present, they generate knowledge 
on their own. Consequently, learning management is changing. In former times, teachers delivered materials and 

assigned tasks, but presently, students work and learn together. Evaluation in days past was based on the 
performance of students who showed that they had gained new knowledge, but today, evaluation helps teachers 

develop and diagnose students’ learning and identify which components need to be improved (Held, 2004; 

Weimer, 2013) 
Similar (Gutiérrez & Tomás, 2018) state that the classroom environment is one of the predictors of students’ 

success in class. A pleasant classroom environment will raise students’ learning motivation, satisfy students, and 
improve students’ attitudes toward learning. The drive to engage in learning activities indirectly has a significant, 

positive impact on students’ success in achieving learning objectives. The classroom environment, alongside 

teachers’ teaching methods and learning activities, is a factor that significantly intensifies students’ engagement 
in learning (Sriklaub et al., 2015). The classroom environment refers to the social interactions between students 

and teachers concerning the beliefs, values, and collective attitudes prevailing in the classroom (Rathmann et al., 
2018). Hence, teachers must develop a classroom environment that is engaging and supportive of effective 

learning activities. 

The classroom environment is a broad construct made up of students’ feelings about their teacher and 
peers. Students’ perspective on the classroom environment has a significant impact on learning, motivation, 

satisfaction, and achievement. Teachers must always consider how their behavior may be interpreted by students 
as something positive and keep a conducive classroom environment in mind when developing a learning program. 

Taking such an effort will enable improvement for students and satisfaction for teachers (Barr & Idea, 2016). 
The classroom environment includes students’ perspectives on the classroom situation, their interaction 

with either their teacher or their classmates, and their engagement in class. Although students will have their 

perspective on the classroom environment, they will also develop a sense of community, or collectiveness, with 
other students and the teacher. In other words, the classroom environment is a common experience of everyone 

in the classroom and a reflection of students’ opinions on their learning experience in class (Reid & Radhakrishnan, 
2014) The classroom environment is not the sole factor affecting the success of learning activities in class. It 

bears a close relationship with teacher performance. For classroom management and classroom environment 

improvement to be effective, teachers must take students’ needs and backgrounds into account (Narum, 2004). 
Concerning teacher performance, teachers must develop learning concepts centered on students (Sriklaub et al., 

2015). 
As for teachers’ role in the learning process, teachers need to implement an adaptation program, for 

example, adapting curriculum content to 21st-century abilities and choosing and applying the latest learning 
models suitable for millennial students. This includes implementing blended learning and using social media for 

teaching and learning. In this way, teachers will be able to secure the best benefit of the digital era for the future 

of our national education (Pervez et al., 2018). Based on the description above, both teacher performance and 
classroom environment are essential elements in the improvement of learning quality. Teacher performance and 

classroom environment have been proven to have significant, positive effects on student attitude, particularly in 
improving student attitudes toward Indonesian language learning. 

CONCLUSION 
Based on the research results and the discussion, the conclusions drawn from this research are as 

follows: (1). Teacher performance affects student attitudes toward Indonesian language learning; (2) Classroom 

environment affects student attitudes toward Indonesian language learning; (3) Teacher performance and 
classroom environment simultaneously affect student attitudes toward Indonesian language learning. The basic 

education level is the foundation of the values, including attitudes towards the language used. A positive attitude 
toward the Indonesian language needs to be implanted in students since elementary school. This attitude can 

be transmitted by elementary school teachers as models in speaking and behaving to students, especially in the 

raw Indonesian language usage. 

 



Journal of Innovation in Educational and Cultural Research, 2022, 3(4), 607-616 
  

 
614  

REFERENCES  
Abdelrazeq, A., Janssen, D., Tummel, C., Richert, A., & Jeschke, S. (2016). Teacher 4.0: Requirements of the 

Teacher of the Future in Context of the Fourth Industrial Revolution. ICERI2016 Proceedings, 1(October 
2018), 8221–8226. https://doi.org/10.21125/iceri.2016.0880 

Almeida, J. C. (2017). Teacher Performance Evaluation: The Importance of Performance Standards. 
International Journal for Cross-Disciplinary Subjects in Education, 8(1), 2973–2981. 

Amalia, R. R., Anggoro, S., & Eka, K. I. (2021). Identification of Teachers and Students’ Readiness to E-
Learning Implementation. Journal of Teaching and Learning in Elementary Education (JTLEE), 4(2), 170–
179. https://doi.org/10.33578/jtlee.v4i2.7884 

Anderson, N. H., & Butzin, C. A. (1974). Performance = Motivation × Ability: An integration-theoretical 
analysis. In Journal of Personality and Social Psychology (Vol. 30). https://doi.org/10.1037/h0037447 

Barr, J. J., & Idea, T. (2016). Developing a Positive Classroom Climate IDEA Paper# 61. IDEA Center, Inc. 

Chetty, R., Friedman, J. N., Rockoff, J. E., Altonji, J., Angrist, J., Card, D., Chamberlain, G., Deming, D., Hoxby, 
C., Imbens, G., Jacob, B., Kane, T., Katz, L., Kolesar, M., Looney, A., Oreopoulos, P., Rothstein, J., Staiger, 
D., Yagan, D., … Stepner, M. (2014). Measuring the Impacts of Teachers Ii: Teacher Value-Added and 
Student Outcomes in Adulthood. American Economic Review, 104(9). 
https://doi.org/10.1257/aer.104.9.2633 

Colquitt, J., LePine, J. A., & Wesson, M. J. (2021). Organizational behavior: Improving performance and 
commitment in the workplace (Seventh edition). McGraw-Hill Education. 

Corcoran, R. P., & O’Flaherty, J. (2018). Factors that predict pre-service teachers’ teaching performance. 
Journal of Education for Teaching, 44(2), 175–193. https://doi.org/10.1080/02607476.2018.1433463 

Dadios, E. P., Culaba, A. B., Bandala, A. A., Carlos, J., & Bairan, A. C. (2018). Harnessing government’s role for 
the Fourth Industrial Revolution. Philippine Institute for Development Studies. 
http://hdl.handle.net/11540/9536 

Dobson, C. (2011). Attitudes and Perceptions. Later Life Transitions, 123–136. https://doi.org/10.1007/978-94-
009-4978-2_11 

Elliott, S. N. (Ed.). (2000). Educational psychology: Effective teaching, effective learning (3rd ed). McGraw-
Hill. 

Fadhilla, S. A. (2022). Pengembangan Profesionalisme Guru Untuk Memajukan Pendidikan Indonesia 
[Preprint]. Open Science Framework. https://doi.org/10.31219/osf.io/2mbr9 

Gebhardt, G. F. (2006). Creating a classroom environment that promotes positive behavior (p. 278). 
https://doi.org/10.1017/S0268416004005004 

Guoyan, S., Khaskheli, A., Raza, S. A., Khan, K. A., & Hakim, F. (2021). Teachers’ self-efficacy, mental well-
being and continuance commitment of using learning management system during COVID-19 pandemic: 
A comparative study of Pakistan and Malaysia. Interactive Learning Environments, 0(0), 1–23. 
https://doi.org/10.1080/10494820.2021.1978503 

Gustini, I. (2022). Peningkatan Kompetensi Guru Dalam Penyusunan Rencana Pelaksanaan Pembelajaran 
melalui Pembinaan Guru dengan Pendekatan Habituasi di TK Negeri Pembina II Kraksaan Kabupaten 
Probolinggo. Jurnal Pembelajaran Dan Riset Pendidikan (JPRP), 2(2), 9–14. 
https://doi.org/10.28926/jprp.v2i2.333 

Gutiérrez, M., & Tomás, J.-M. (2018). Motivational Class Climate, Motivation and Academic Success in 
University Students. Revista de Psicodidáctica (English Ed.), 23(2), 94–101. 
https://doi.org/10.1016/j.psicoe.2018.02.001 

Hajerina, H. (2017). Pengaruh Iklim Kelas, Sikap Siswa, dan Motivasi Belajar Terhadap Hasil Belajar 
Matematika Siswa Kelas Viii SMP Negeri di Kota Palu. AdMathEdu : Jurnal Ilmiah Pendidikan Matematika, 
Ilmu Matematika Dan Matematika Terapan, 7(2), 111. https://doi.org/10.12928/admathedu.v7i2.9148 

Held, T. (2004). Book Review: Assessing Academic Progra ms in Higher Education by Mary J. Allen (2004). 35, 
2–3. 

Hendrickx, M. M. H. G., Mainhard, M. T., Boor-Klip, H. J., Cillessen, A. H. M., & Brekelmans, M. (2016). Social 
dynamics in the classroom: Teacher support and conflict and the peer ecology. Teaching and Teacher 



Journal of Innovation in Educational and Cultural Research, 2022, 3(4), 607-616 
  

 
615  

Education, 53, 30–40. https://doi.org/10.1016/j.tate.2015.10.004 

Indonesia. (2003). UU RI No 20 Tahun 2003. Ministry of Education Indonesia. 

Jamaludin, J., Tadjuddin, M., & Mustafa, M. (2015). Pengaruh Kompetensi Guru Bahasa Indonesia Terhadap 
Hasil Belajar Bahasa Indonesia Siswa SMA Negeri 1 Tamalatea Kabupaten Jeneponto. 
https://docplayer.info/44487012-Pengaruh-kompetensi-guru-bahasa-indonesia-terhadap-hasil-belajar-
bahasa-indonesia-siswa-sma-negeri-1-tamalatea-kabupaten-jeneponto.html 

Kartowagiran, B. (2011). Kinerja Guru Profesional (Guru Pasca Sertifikasi). Jurnal Cakrawala Pendidikan, 3(3), 
Article 3. https://doi.org/10.21831/cp.v3i3.4208 

Kennedy, C., & Miceli, T. (2001). An Evaluation of Intermeditae Students’ Approaches to Corpus 
Investigation. Language Learning & Technology, 5(3), 77–90. 

Kirkpatrick, G. (1988). The good, the bad, the indifferent. Mediation Quarterly, 1988(21), 37–45. 
https://doi.org/10.1002/crq.39019882106 

Kurniawati, F. N. A. (2022). Meninjau Permasalahan Rendahnya Kualitas Pendidikan di Indonesia dan Solusi. 
Academy of Education Journal, 13(1), 1–13. https://doi.org/10.47200/aoej.v13i1.765 

Mansur, U. (2018). Sikap Bahasa dan Pembelajaran Bahasa Indonesia di Perguruan Tinggi. August. 
https://doi.org/10.31227/osf.io/te3df 

Narum, J. L. (2004). What last: An Essay: A learner-centered environment. The Project Kaleidoscope, Januari 
2012, 2–27. 

Pervez, S., Abosaq, N. H., Alandjani, G., & Akram, A. (2018). 21st Century Educational Requirements And 
Teaching Strategies For Competing With The Cyborgs. IJASOS-International E-journal of Advances in 
Social Sciences, 4(11), 528-537.  

Rathmann, K., Herke, M. G., Hurrelmann, K., & Richter, M. (2018). Perceived class climate and school-aged 
children’s life satisfaction: The role of the learning environment in classrooms. PLoS One, 13(2), e0189335 
1–21. https://doi.org/10.5157/NEPS 

Reid, L. D., & Radhakrishnan, P. (2003). Race matters: The relation between race and general campus 
climate. Cultural diversity and ethnic minority psychology, 9(3). https://doi.org/10.1037/1099-9809.9.3.263 

Reyes, M. R., Brackett, M. A., Rivers, S. E., White, M., & Salovey, P. (2012). Classroom emotional climate, 
student engagement, and academic achievement. Journal of Educational Psychology, 104(3), 700–712. 
https://doi.org/10.1037/a0027268 

Rusman, R. (2018). Model-model pembelajaran: Mengembangkan profesionalisme guru. Rajawali Pers. 

Sánchez-Pujalte, L., Mateu, D. N., Etchezahar, E., & Gómez Yepes, T. (2021). Teachers’ Burnout during 
COVID-19 Pandemic in Spain: Trait Emotional Intelligence and Socioemotional Competencies. 
Sustainability, 13(13), 7259. https://doi.org/10.3390/su13137259 

Sari, D. P. (2018). Pengaruh Iklim Kelas Terhadap Motivasi Belajar Peserta Didik di SMAN3 Tanjung Raja. 
Jurnal PROFIT Kajian Pendidikan Ekonomi Dan Ilmu Ekonomi, 5(1), 80–88. 

Schacter, J. (2005). Teacher Performance-Based Accountability: Why, What and How. Santa Monica, 1–16. 

Sriklaub, K., Wongwanich, S., & Wiratchai, N. (2015). Development of the Classroom Climate Measurement 
Model. Procedia-Social and Behavioral Sciences, 171, 1353-1359. https://doi.org/10.1016/j.sbspro.2015.01.253 

Tehseen, S., & Ul Hadi, N. (2015). Factors Influencing Teachers’ Performance and Retention. Mediterranean 
Journal of Social Sciences, 6(1). https://doi.org/10.5901/mjss.2015.v6n1p233 

Tesda, T. (2016). Tesda – Technical Education and Skills Development Authority. https://www.tesda.gov.ph/ 

Turner, J. C., Midgley, C., Meyer, D. K., Gheen, M., Anderman, E. M., Kang, Y., & Patrick, H. (2002). The 
classroom environment and students’ reports of avoidance strategies in mathematics: A multimethod 
study. Journal of Educational Psychology, 94(1), 88–106. https://doi.org/10.1037/0022-0663.94.1.88 

Van Waeyenberg, T., Peccei, R., & Decramer, A. (2022). Performance management and teacher 
performance: The role of affective organizational commitment and exhaustion. The International 
Journal of Human Resource Management, 33(4), 623–646.  

Walberg, H. J. (Ed.). (1974). Evaluating educational performance: A sourcebook of methods, instruments, and 
examples / edited by Herbert J. Walberg. McCutchan Pub. Corp. 



Journal of Innovation in Educational and Cultural Research, 2022, 3(4), 607-616 
  

 
616  

Weimer, M. (2013). Learner-Centered Teaching: Five Key Changes to Practice (2nd edition). Jossey-Bass. 

Wenno, I. H. (2016). Effect of Principal Managerial Leadership and Compensation towards Physics Teacher 
Performance in Senior High School in Baguala District-Ambon. International Education Studies, 10(1), 233. 
https://doi.org/10.5539/ies.v10n1p233 

Wilson-fleming, L., & Wilson-younger, D. (2012). Positive Classroom Environments = Positive Academic 
Results. 

Yoon, K. S., Duncan, T., Lee, S. W. Y., Scarloss, B., & Shapley, K. L. (2007). Reviewing the evidence on how 
teacher professional development affects student achievement. issues & answers. rel 2007-no. 033. 
Regional Educational Laboratory Southwest (NJ1). 

 

 


