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INTRODUCTION

Field Experience Practice Program (PPL)
is an educational program organized to prepare
undergraduate education graduates to master full
teacher competence by National Education Stan-
dards (SPN) to gain recognition as professional
educators like other researcher said (Borg, Clif-
ford, & Phyu, 2018). Universitas Negeri Sema-
rang, as an Educational Institution for Education
Personnel (LPTK), is tasked with preparing and
producing academic, professional, and vocational
staff who have superior competence (Blanchard
& Thacker, 2007) in the fields of science, techno-
logy, arts, and sports with conservation insight.

Furthermore, by the UNNES Chancellor’s
decision No. 10/0/2013, it was stated that PPL,
which is one of the curricular activities that must
be carried out by students as training to apply the
theories obtained in the previous semester, is by
predetermined requirements so that they gain ex-
perience and field skills in providing education
(Miltiadis D. Lytras Patricia Ordonez De Pablos
David Avison Janice Sipior Qun Jin Walter Leal
Lorna Uden Michael Thomas Sara Cervai David
Horner (Eds.), 2010) and teaching at school or at
other practice sites.

By the Chancellor’s decision, the Depart-
ment of Early Childhood Education Teacher
Education (PGPAUD) has been established since
1996, which was the beginning of the Department
which at that time was still the D2PGTK Study
Program by the Decree of the Director-General
of Higher Education No. 495 / DIKTI / KEP /
1996 dated August 14, 1996, always consistent-
ly implements the PPL program to improve and
develop student competence and implement the
theories obtained in-class lectures.

The period for 22 years of implementing
PPL for PGPAUD students in partner schools is,
of course, a lot of dynamics that develop related
to the interaction of students (Wilkinson, 1999)
with teachers, students, and students, students,
and parents, including the readiness of students
in teaching practice in class, which of course
needs separate adjustments considering each
institution. Partner schools have different charac-
teristics (Cebesoy & Oztekin, 2018) or traits. Not
to mention the treatment of partner school insti-
tutions towards UNNES students who are often
compared with other university students.

Considering these empirical conditions, of
course, the PGPAUD department is responsible
for adequately preparing students so that they can
adapt to the needs of partner school institutions
when implementing PPL. A set of knowledge, at-

titudes, and skills (Novakovich, Miah, & Shaw,
2017) must be given to students in lectures to
mastery of personality competences, social com-
petences, pedagogical competences, and profes-
sional competences.

Evaluation of PPL implementation in part-
ner schools is always carried out to improve PPL’s
performance in the next period, even though only
through Department meetings. Evaluation is
also carried out in the context (Jonker, Marz, &
Voogt, 2019) of enhancing the Department’s cur-
riculum with the hope that lecture materials are
always updated with the conditions in the field
so that students do not miss the changes that oc-
cur. Problems with implementing PPL that arise
are sometimes not directly related to PPL. For
example, some issues occur outside of student
practice hours or outside of school. For example,
some students have questions with residents of
the community around the school (Green, 2015),
residents around the boarding house, and it is not
uncommon for students to deal with the autho-
rities.

Obstacles or problems in implementing
PPL majoring in PGPAUD that actually occur
in the field so far will be mapping researchers to
make it easier for the PGPAUD department to
take the next strategic steps in the context of imp-
rovement and anticipatory steps to face any chan-
ges and developments in society (Boyd, 1988).

The information that the researchers will
get will also be a first step in formulating student
activities or activities at the time of the enactment
of Permenristekdikti number 55 of 2017 article 1
point 8, regarding the School Field Introduction
(PLP) program. PLP is a stage in the process of
preparing professional teachers at the undergra-
duate level of education, in the form of assigning
students to implement learning outcomes (Seu-
fert, Meier, Soellner, & Rietsche, 2019) through
observing the learning process in schools/edu-
cational institutions, training to develop guided
learning and learning tools (Silverman, 2016),
and accompanied by reflective action under gui-
dance and supervision. Supervisory lecturers and
tutors in stages.

To provide a clear direction, the research
objectives to be achieved were determined, name-
ly to assess student performance in the implemen-
tation of the Field Experience Practice program
(Herr & Larson, 2000), majoring in Early Child-
hood Education Teacher Education; To find
out the inhibiting and supporting factors for the
implementation of the Early Childhood Educa-
tion Teacher Training Student Field Experience
Program. This research is expected to contribute
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to formulating the concept and structure of the
implementation model for the School Introduc-
tion Program (PLP) 1 and 2 in the Early Child-
hood Education Department.

METHODS

Purposive, this research was conducted
based on a quantitative line of thought (Creswell,
2012). Even so, technically, qualitative methods
cannot be abandoned, especially about the im-
portance of the study results’ versatility.

This study’s subjects were school princi-
pals and mentor teachers of partner schools Field
Experience Practices of the Early Childhood Ed-
ucation Teacher Education study program, Fac-
ulty of Education, Universitas Negeri Semarang
in Central Java Province.

Data will be collected in two ways, name-
ly a questionnaire (Creswell, 2012) in the form
of a subject’s self-response to statements made
based on the indicators of the assessment module
(Wang, Fong, & Kwan, 2009) for the implemen-
tation of Field Experience Practices for the Early
Childhood Education Teacher Education study
program, Faculty of Education, Universitas Neg-
eri Semarang in 2017. In the interest of deepen-
ing data, it is planned that a Focus Group Discus-
sion (Jacenyik-Trawdger, 2013) will also be held,
which will involve representations of research
subjects and professional associations.

The analysis technique used in this re-
search is descriptive (Téremen, Karaku(l, & Yas-
an, 2009), to fully describe the data and informa-
tion, both quantitative and qualitative, obtained
from the field.

RESULTS AND DISCUSSION

Early Childhood Education (PAUD) is an
educational institution that serves children aged
0 to 8 years, including Kindergarten, Playgroup,
TPA, and similar PAUD service units. As time
progressed in each area, the community needed
PAUD more and more. It is proven that in every
village / sub-district in Central Java, it can be as-
certained that there is a PAUD institution; even
in big cities, there can be one RW, even one RT
can have more than two PAUD institutions.

This condition has actually been seen sin-
ce 1996 when PGPAUD was still called PGTK,
where when the study program implemented PPL
in urban districts in Central Java, it had no diffi-
culty finding PPL places for students. In Sema-
rang, there are thousands of PAUD institutions
so that the Department does not find it difficult.

When looking for partner schools to work with.

We continue to carry out the selection and
evaluation process to find partner schools that are
genuinely suitable for student practice. Only the
flagship schools are used as places for PPL for
PGPAUD UNNES students.

Student performance in the implementation of
the Field Experience Practice Program

From the results of the tabulation of data
on the results of research in the field, it was con-
cluded that the performance of students in the
implementation of Field Experience Practices
was as large as 49.8% of respondents stated that
the students were in the right category, which is
the measured component of the student’s ability
to make implementation plans. Learning (RPP)
and learning implementation components. For
more details, see Table 1

Table 1. Tabulation of student performance in
the implementation of field experience

Score (%)
Performance
1 2 3 4
Learning Implementa- 13.3 72.7 14
tion Plan Components
Learning Implementa- 374 49.8 12.8

tion Components

Learning Planning Component, The perfor-
mance of the learning planning component of
this research can be seen from 9 (nine) aspects
that must be met in the preparation of RPP, na-
mely: including the identity of subjects, formula-
tion of indicators, formulation of learning objec-
tives, selection of teaching materials, selection of
learning resources, selection of teaching media,
learning models, learning scenarios, and assess-
ments. From this aspect, it can be seen in more
detail in Table 2.

Implementation of student experience
practice program Teacher education Early child-
hood education is carried out once in a school
year, namely in semester 6 (six). By the guide-
book, the purpose of PPL is to form practical
students to become prospective teachers and
professional academic staff candidates, by the
principles of education based on pedagogical,
personal, professional, and social competencies
(Geeraerts, Vanhoof, & Van den Bossche, 2016).
In PPL, practical students must participate in a
series of activities, namely: peer teaching, de-
briefing, observation and orientation, teaching
practices, administrative practices, guidance and
counseling practices as well as co-curricular and/
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or extra-curricular activities that apply in af-
filiated schools/institutions (PPL. UNNES 2017
Guidelines).

Table 2. Performance aspects of learning plan-
ning

Performance Aspects of Score (%)
Learning Planning 1 2 3 4
Identity of Subjects 7,4 92,6
Formulation of Indica- 27.8 69.8 24
tors

Formulation of Learn- 222 718

ing Objectives

Selection of Teaching 10.5 89.5
Materials

Selection of Learning 352 64.8
Resources

Selection of Learning 1,2 69.8 29
Media

Learning Models 222 6l1.1 16.7
Learning Scenarios 0,9 755 23.6
Assessment 3.7 875 8.8

To improve the quality and quality of PPL
and an attempt to prepare for the School Intro-
duction Program (PLP), we must follow the trend
of the PGPAUD UNNES study program, it is
obligatory to conduct research. This study only
looks at how students practice preparing lesson
plans and how to implement them in class. Judg-
ing from students’ ability to practice in making
lesson plans, as many as 72.7% of respondents
thought that students were in the excellent cat-
egory. In comparison, in the practice of imple-
menting learners, there were 49.8% of respon-
dents who believed that students were in a perfect
class. With these conditions, it is clear that in the
implementation of PPL in the PGPAUD Study
Program, several things must be addressed and
improved so that the PLP program’s performance
(Cascio, 2017) is even better than the PPL pro-
gram. We have to see which aspects need to be
improved PPL program, it will be described in
more detail as follows:

Components This component can be de-
scribed as 72.7% of respondents think that stu-
dents are in the excellent category. Many as 14%
is perfect. There are still 13.3 % of respondents
who believe that students are in a low sort. To
improve students’ skills in making learning plan-
ning, look at which aspects should be improved
and increased to be more optimal (Briant &
Doherty, 2012).

The performance of the learning planning
component can be seen from 9 (nine) aspects that
must be met in the preparation of RPP, namely:
covering subject identity, formulating indica-
tors, formulating learning objectives, selecting
teaching materials (Hussin, Bunyarit, & Hus-
sein, 2009), selecting learning resources, select-
ing learning media, learning models, learning
scenarios, and judgment. From these aspects,
there are at least 5 (five) aspects that must be im-
proved again because there are more than 10%
of respondents who think that students are in
the wrong category, such as respondents believe
that aspects of the ability of students to practice
formulating this indicator are 27.8% less well;
the ability of students to develop learning objec-
tives was 22.2%; the ability of students to choose
teaching materials is 10.5%; There are 35.2% of
students’ ability to choose learning sources, and
22.2% of respondents who think that their knowl-
edge in determining learning models is not good.

Now, there are still many things that the
study program must do so that when students
carry out PPL, they can make good lesson plans.
RPP, as part of the curriculum, must be designed
so that it will be able to provide alternative activi-
ties for students so that students get the freedom
of expression at school.

A similar opinion was also expressed by
Utami Munandar. The curriculum should be
seen as a framework for learning alternatives as a
source or point of departure for further learning
activities (Utami Munandar, 1999: 150).

Learning Implementation, the performance
of the student learning implementation compo-
nent in implementing practical field experiences
can be seen from preliminary activities, core acti-
vities, and aspects of closing activities. Obtained
the following Table 3.

Table 3. Elements of the implementation of
learning performance

Performance Aspects of Score (%)
Learning Implementa-

tion 1 2 3 4
Introduction Activities 40.7 49.7 9.6
Core Activities 348 514 13.8
Closing Activities 51.8 38 10.2

Teachers at the time of teaching have goals
in mind, convey information to children, and
guide them to achieve their own personal goals
(Badrova et al. in Carol Seefeldt, 2008: 155).

In this opinion, of course, there are still
many things that must be done by practicing
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students to have the teaching skills expected by
students in the classroom and society’s demands
in general. Students must be willing and able to
improve their performance during PPL in part-
ner schools. As illustrated in the results of this
study that the performance of the components of
the implementation of student learning in PPL
is still quite apprehensive; the results of the re-
search on the implementation of learning parts
show that there are several 12.8% of respondents
who think that students are in an outstanding cat-
egory, 49.8% of respondents believe that students
are categorized as useful. There are 37, 4% of re-
spondents who thought that the students were in
a low category.

Seeing conditions like the above, it is clear
that many things need to be improved to have
good teaching skills (She, Lin, & Huang, 2019),
starting from preliminaries, carrying out core
activities, and carrying out closing activities.
Looking at the results of the research from the
aspect of the implementation of learning, which
includes opening activities, core activities, and
closing activities, it shows that several 40.7% of
respondents think that students are not good at
preliminary activities, several 34.8% of respon-
dents believe that students are categorized as low
in core activities. , and several 51.8% of respon-
dents thought that students were in the low cat-
egory in closing activities. To see in more detail,
the indicators in each aspect of learning activities
that must be improved will appear in the descrip-
tion.

From Table 4, it can be seen again which
aspects really need to be improved. It will be seen
in the following table:

Table 4. Preliminary Activities
Score (%)
1 2 3 4

Preliminary Activities

Apperception and Moti-

. 444 477 79
vation
Submission of Com-
petencies and Activity 33.3 53.7 13

Plans

Preliminary activities are essential activi-
ties as an initiative to build communication in ac-
tivities learning. Communication skills, commu-
nicating ideas to be studied, motivate students to
participate in activities starting from the opening
activity. However, not all teachers can do it well,
especially students who practice PPL. As seen in
the study results, 44.7% of respondents thought
that the ability of perception and motivation was

not good. There were 7.9% of respondents be-
lieved that the power of students to practice was
perfect. Seeing this percentage, it is clear that ap-
proximately 44.7% of students have to improve
their abilities. Prodi must provide reinforcement
to perceive and motivate good students through
direct assignments and intensive lectures.

Indicators of competency delivery and
activity plans must also be improved, in which
33.3% of respondents thought that students
were not good, 53.7% were profitable, and 13%
thought that students practiced very well. The
percentage figure of 33.3% is a very high number.
There must be activity programs in the Study Pro-
gram to make students able to convey their com-
petences and activity plans through structured
and non-structured assignments.

Table 5. Core Activities

.. Score (%)

Core Activity
1 2 3 4

Maste.ry of Learning 315 606 7.9
Materials
Application of Edu-
cational Learning 39.7 455 14.8
Strategies
Apph(.:atlon of the 487 42,6 8.7
scientific approach
Utilization of Learning
Resources / Media in 37 48.2 148
Learning
Involx./mg Students in 159 622 219
Learning
Use of Correct and Ap-
propriate Language in 176 64,8 17.6
Learning

The results of research on aspects of core
activities in Table 5 also show that there must
be substantial efforts from the Study Program to
improve student abilities. When viewed from the
indicators on the elements of the core activities,
which include: mastery of subject matter, respon-
dents think that 31% is not good; The implemen-
tation of learning strategies that educate 39.7%
is not good enough; The application of the sci-
entific approach 48.7% is not good; 37% less use
of learning resources/media in learning; The in-
volvement of students in education is 15.9% less
useful; The use of correct and appropriate lan-
guage in learning 17.7% is not fair.

The high percentage is evidence that there
is much that needs to be improved from the stu-
dents’ abilities to support core activities. A deep-
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ening of media and evaluation material (Ketola,
2016) needs to be done intensively and assign-
ments in the form of direct practice to provide di-
rect experience to students. When students carry
out PPL, there are no significant problems.

Table 6. Closing Activities

Closing Activi Score (%)
osing Activi

g Actvity 1 2 3 4
Reflecting or making
a summary involving 79.6 20.4
students
Providing oral or writ- 503 222 185
ten tests
Collecting work results

. . 87 13

as material portfolio
Carry out follow-up
activities by providing
direction for the next 68.5 222 93

exercise and enrichment
assignments

A quite concerning condition also oc-
curred in the closing activity. There were 51.8%
of respondents who stated that the students were
in a low category. Of the 4 (four) indicators to see
students’ ability to practice closing learning ac-
tivities, only indicators of collecting work results
as portfolio material are categorized as useful. In
contrast, reflecting or making summaries involv-
ing students, 79.6% of respondents said it was
not good, gave tests orally or written 59.3% of
respondents stated that it was not good, and car-
ried out the follow-up by providing directions for
the next activity and enrichment tasks as many as
68.5% of respondents said it was not good.

The closing activity is also an important
stage in learning in PAUD; the success of learn-
ing in one day cannot be separated from how the
teacher’s ability to reflect on strengthening the
experience of students gained on that day. Giving
a test at the end of learning is also essential for
students to enhance knowledge and for teachers
(Wong, 2014) to know the mastery of students’
material. Linking today’s activities with the next
day, giving enrichment assignments is also essen-
tial. Students are ready to take part in the next
lesson.

Several activities are needed to further pro-
vide analytical skills and skills to students during
lectures. Analysis skills can be mastered well by
students when the lecturers in the Study Program
provide students with opportunities (Borg et al.,
2018) to carry out scientific discussions and ana-

lyze.

Direct practice activities when in the cam-
pus are also a means of training for students to be
able to communicate well during PPL, because
when speaking during PPL, students are required
to use sound and correct Indonesian, if using re-
gional languages according to language etiquette;
greet with school members (smile, greetings and
greetings); use polite and appropriate sentences in
communicating with PPL officials and staff, su-
pervising lecturers, coordinating lecturers, school
principals, teachers, education staff and students;
communicate using electronic media fairly and
politely to facilitate the implementation of PPL;
in speaking, it is prohibited to use dirty words ac-
cording to language rules; written communicati-
on using BLACK ink ballpoint pen; questions are
submitted using polite words; do not reveal perso-
nal secrets of peers to other parties. (Guidelines
for PPL UNNES 20017).

Inhibiting and supporting factors for the
implementation of the Field Experience Prac-
tice Program

This research can describe several fac-
tors inhibiting the implementation of the Early
Childhood Education Teacher Education student
field experience program through field surveys
including; first, the ability of the practitioner to
establish a nursing relationship with the school
community; Second, students who practice have
not mastered how to make lesson plans; Third,
minimal consultation intensity.; Fourth, respon-
sibility.; Fifth, cooperation.

This research can describe several factors
inhibiting the implementation of the field experi-
ence program for Early Childhood Education Te-
acher Education students through field surveys,
including: first, the practitioner’s ability to estab-
lish a social relationship with the school commu-
nity. The information obtained was that students’
abilities in establishing relationships with school
principals, teachers, students, administrative
staff, and parents were not as expected, even un-
til PPL ended, most of the practitioners tended
not to be able to establish good relations with the
school community; Second, students who practi-
ce have not mastered how to make lesson plans.
This can happen because the practitioner did not
understand how to make it from the beginning at
the time of the study, or it could be that some stu-
dents still feel unfamiliar with the planning mo-
del applied in the practice place because the ob-
servation process is relatively short, namely one
week; Third, minimal consultation intensity. This
minimal intensity of consultation can occur be-
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cause of the lack of communication and adapta-
tion (Jacenyik-Trawoger, 2013) skills of students
with the school community and supervisors to
also impact learning planning products; Fourth,
responsibility. Some practical students still have
to be reminded by the principal and teachers rela-
ted to PPL activities; Fifth, cooperation. Among
students who practice, there are often misunder-
standings about class activities during learning
and activities outside the classroom related to the
preparation of learning activities.

Several things that can support the imple-
mentation of PPL for PGPAUD students include:
First, the location of PPL locations that are close
to the campus; second, the majority of PGPAUD
lecturers are still young; third, online assessment
and monitoring system; fourth, a good relation-
ship between partner schools and the PGPAUD
department; fifth, apprenticeship program 1 and
2 as well as subject field observation.

Several things that can support PPL imple-
mentation for PGPAUD students include: First,
the location of the PPL location, which is clo-
se to the campus. The relative location makes it
easy for the supervisor to carry out visits on time
and by the number of visits that must be visited.
However, the number of PAUD institutions that
become their guidance is more than 2 (two) will
still be well served.; second, most PGPAUD lec-
turers are still young. Lecturers who are still re-
latively young make PPL implementation easier
to be conditioned. There are not many problems
regarding the supervisors’ communication and
cohesiveness; third, online assessment and mo-
nitoring system (Cascio, 2017). Assessment and
mentoring who have used the online system sup-
port the flexibility and speed of getting the chest
fast related to evaluation and assessment, inclu-
ding reporting of PPL activities; fourth, a good
relationship between partner schools and the PG-
PAUD department. The sound and harmonious
relationship that has existed so far with partner
schools really support PPL implementation. Part-
ner schools are more comfortable adjusting to the
rules and stages in UNNES; fifth, apprenticeship
programs 1 and 2, and subject field observation.
The apprenticeship program that is carried out
provides experiences that are very supportive of
the implementation of PPL, including complian-
ce, which is a subject assignment and providing
and introducing PAUD institutions that are actu-
ally in the field.

CONCLUSION

Related to components of lesson plan,

72.7% out of the respondent’s state that students
belong to good category, 14% out of them state
very good category, and the rest 13.3% state poor
category. Meanwhile, related to components of
teaching & learning implementation, 12.8% out
of the respondent’s state that students belong to
very good category, 49.8% out of them state good
category, and the rest, 37.4% out of them state
poor category. There are several obstacle factors
for implementation of PGPAUD students’ teach-
ing practice (PPL), as follows: students’ ability
in making colleague relationship to school com-
munity, students’ low mastery in making good
lesson plan, minimal intensity for consultation,
responsibility and cooperation. Meanwhile, there
are several supporting factors for implementation
of PGPAUD students’ teaching practice, among
others as follows: locations of teaching practice
conduction are close to campus, majority of PG-
PAUD lecturers are still young, evaluation and
monitoring use online system, PGPAUD study
program has good relationship to schools where
teaching practice conducted, and there are pro-
grams of apprenticeship 1 & 2 and subject field
observations.
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