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Abstract
 

___________________________________________________________________ 

The ability to think critically and mathematically is the most important goal 

taught in mathematics learning. The purpose of this study was: analyzing the 

increase in critical thinking skills, describing the increase in critical thinking skills 

in terms of self-efficacy, and describing the increase in critical thinking skills in 

terms of learning motivation. The type of research was mixed methods research, 

with a sequential explanatory strategy. The sample of this research was the           

VII-A grade students of Public Junior High School 8 Cirebon City. Data 

collection was done by test, observation, and interview. Quantitative data were 

obtained from tests, and qualitative data were obtained from observations and 

interviews. Quantitative results are then triangulated with qualitative data. The 

results showed that there was an increase in critical thinking skill through the 

ARIAS model; students with high self-efficacy had high critical thinking skills; 

students with medium self-efficacy had medium or low critical thinking skills. 

Students with low self-efficacy had medium or low critical thinking skill; 

learning motivation has a strong relationship with critical thinking. Students 

with high learning motivation have high critical thinking skills. Students with 

medium learning motivation have medium critical thinking skills. Students with 

low learning motivation have low critical thinking skills. 
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INTRODUCTION 

 

Improving the quality of human resources 

must always be improved on a sustainable basis 

through education. Good quality human 

resources can develop themselves to be able to 

participate in working together to solve problems 

in the future. One ability that must be possessed 

is the ability to think critically — one of the 

subjects that practices critical thinking skills in 

mathematics. 

Students whose critical abilities are very 

high with the characteristics that can identify the 

facts given can mention concepts or prerequisite 

material, can plan and implement appropriately 

to have conclusions (Rasiman, 2015). Students 

who are accustomed to thinking critically and 

mathematically will be easier to understand the 

intent and purpose of mathematical problems 

that influence decisions. The ability to think 

critically and mathematically in every student is 

different. This is caused by the habit of learning 

to solve problems and mathematical solving. The 

fact that is found in Public Junior High School 8 

Kota Cirebon especially in class VII-A and VII-B, 

there were still students who have difficulties or 

have obstacles to understand and complete the 

task of critical thinking questions. It was shown 

by some students who did not provide complete 

answers to the questions given and when asked 

for reasons students gave answers that had 

difficulty understanding the problem so they 

could not make plans to solve the problem. The 

development of critical thinking in mathematics 

in the classroom can be done through activities 

such as comparing, making contradictions, 

induction, generalizing, sorting classifying, 

proving, linking, analyzing, evaluating, and 

making patterns, sequenced continuously 

(Applebaum, 2015). 

Mathematical critical thinking ability is the 

ability to think in solving mathematical problems 

involving mathematical knowledge, 

mathematical reasoning, and mathematical 

verification (Piawa, 2010). Students' critical 

thinking processes are used in data collection, 

analysis, and synthesis activities, understanding 

an issue or fact (Kusumadewi, Mariani, and 

Susilo, 2013). Maricic believes that critical 

thinking as a complex intellectual activity that 

emphasizes the skills of problem formulation, 

problem reformulation, evaluation, and problem 

sensitivity (Maričić, and Špijunović, 2015). 

Practicing students' mathematical critical 

thinking needs to have confidence in the answers 

made by students. Students who have confidence 

in their abilities and can do things that have the 

potential to change circumstances are more likely 

to act quickly to achieve success compared to 

students with low confidence. The results of the 

observations found in class stated that there are 

still some students who do copy the answers from 

other students. It is because students do not have 

the confidence in the results so that they trust the 

answers of their friends, and eventually, there will 

be a sense of dependency on the answers. This 

problem becomes very important, especially in 

learning mathematics, because mathematics is 

prioritized for individual critical thinking.  

The observation results at VII-A Public 

Junior High School 8 Cirebon showed that 

Mathematics is learning using discovery learning 

models, but in this learning application, it is not 

yet good fully. This is because the steps of 

discovery learning have not been fully 

implemented either by the teacher or students so 

that the teacher still acts as a center of learning in 

the classroom. The critical thinking ability of 

students has not been fully facilitated and has 

never been measured before; this is supported by 

daily test questions that still use criteria oriented 

to low order thinking at the level of remembering 

and understanding. Also, the results of interviews 

conducted by a mathematics teacher at VII-A 

stated that self-efficacy process skills were rarely 

trained in Mathematics learning, and students 

tend to be unsure of their answers. 

According to the literature study, Critical 

thinking ability is influenced by factors of self-

efficacy level of students (Ng, Liu, and Wang, 

2016). Students with high self-efficacy level are 

usually more diligent in learning and inferior in 

any situation. Self-efficacy, according to Cai, Liu, 

Yang, and Liang (2018) describes personal 

feelings in the form of one's beliefs and 

expectations regarding actions to resolve 
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prospective situations and one's ability to achieve 

learning goals. Self-efficacy in learning 

mathematics (Taubah, Isnarto, and Rochmad, 

2018) is a student's confidence in his ability to 

organize and carry out mathematics learning to 

achieve certain goals by predicting the effort 

needed to achieve the goal. According to Bandura 

(1994) self-efficacy in each individual will differ 

from one individual to another based on three 

dimensions, including level, strength, and 

generalization. Student self-efficacy develops 

through the results of interpretations and 

achievements or previous mastery experiences 

(Arslan, 2013). The experience experienced by 

students is very helpful in overcoming obstacles, 

so it is completing assignments. 

It is of mutual concern that each student 

has a different learning motivation. There are 

students who have high learning motivation, and 

others have low learning motivation. Therefore, 

every teacher must be able to motivate students in 

learning so that the motivation that exists in each 

student is optimally stimulated to achieve 

learning achievement. Strong motivation in 

students is believed to encourage the student to 

work hard and never give up in facing all 

challenges and obstacles in learning so that in the 

end, it will produce optimal learning 

achievement. In the concept of learning, 

motivation as a stimulus for students through 

learning activities to achieve learning objectives. 

Indirectly it has an impact on teachers that they 

have to try to provide motivation externally so 

that it stimulates students to be more active in 

learning. There are at least four ways that can be 

done to increase student motivation, namely: 

arousal, and it raises the learning spirit; 

expectancy, it gives something and rises the hope. 

Incentives, it is an encouragement or giving 

something; and punishment (Supardi, 2012). 

One of the factors that influence the 

student ‘s low cognitive and affective competence 

is learning the process. It means the learning 

quality is a key for student’s success. The more 

qualified learning did, the bigger opportunity 

(Hardiyanto, and Santoso, 2018). According to 

Rusman, teachers must use a learning process 

that can move students to create greater 

independence (Zamroni, Sugiharto, and Tadjri, 

2014). One learning model to train students' 

critical thinking skills based on students' self-

efficacy is the Assurance, Relevance, Intertest, 

Assessment, and Satisfaction (ARIAS) models. 

Rahayu, Waluya, and Sugiman (2014) have 

conducted research that applies the ARIAS 

model with the result of an increase in students' 

mathematical communication skills after the 

application of the ARIAS model. Self-efficacy 

can be improved through ARIAS learning with 

relevant learning and giving rewards to students. 

By delivering relevant information to students, 

they are expected to have better self-efficacy. 

ARIAS learning model has one of the 

characteristics of organizing learning where 

students are more confident about the results of 

mathematical assignments than relevant 

questions from the lives of students and teachers 

give appreciation for the efforts and enthusiasm 

of students in learning mathematics. The 

Assurance, Relevance, Interest, Assessment, and 

Satisfaction (ARIAS) learning model is a learning 

model that is modified from the ARCS learning 

model developed by John M. Keller by adding an 

assessment to the four components of the learning 

model (Desmawati, and Farida, 2018). 

Model ARIAS (Sulistyaningrum, 

Karyanto, and Sunarno, 2015) model is formed 

by some learning theories namely Assurance that 

is related to self-confidence, a relevance that is 

related to student life, an interest that is related to 

student learning interest, assessment that is 

related to student assessment and satisfaction is 

related to the pride. 

 

METHODS 

 

This study used mixed methods 

(combination research) with sequential 

explanatory strategy. Quantitative method was 

used to analyze the improvement of critical 

thinking skills before and after being treated with 

ARIAS model in the experimental class (one 

group pre-test – post-test design), measure self-

efficacy and learning motivation, analyze the 

relationship between critical thinking skills and 

self-efficacy, and analyze the correlation critical 
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thinking skills and learning motivation. A 

qualitative method was used to describe self-

efficacy and learning motivation and describe 

critical thinking skills in terms of students' self-

efficacy and learning motivation. The population 

of this research was 7th grade students in Public 

Junior High School 8 Cirebon. The sampling 

technique used was nonprobability sampling, and 

it was purposive sampling so that the research 

sample was obtained from a 7th grade student in 

Public Junior High School 8 Cirebon. There were 

26 students as the sample. Data collection was 

carried out by tests, observation sheets, 

questionnaires, and interviews. The instrument of 

critical thinking skills used tests, self-efficacy, and 

motivation to learn using a questionnaire. The 

analysis technique used was quantitative and 

qualitative analysis techniques. The quantitative 

analysis consisted of a normality test, 

homogeneity test, and paired two-sample t-test, 

N-gain test, product-moment correlation analysis 

between self-efficacy or learning motivation with 

critical thinking skills. Analysis of qualitative 

data collected used interactive model data 

analysis with three main activities, namely data 

reduction, data presentation, and conclusion 

drawing/verification. Data collection results 

from critical thinking skills, self-efficacy, and 

learning motivation, were categorized into high, 

medium, and low. The validity test of qualitative 

data in this study used data/source triangulation 

and theory.  

Indicators of critical thinking skills in this 

study consisted of basic clarification, the best for 

a decision, inference, advance clarification, 

supposition, and integration. This study used 

seven types of self-efficacy, among others: level 

(level), strength (strength), and generalization 

(generality). Indicators of learning motivation 

used in this study consisted of desire and desire to 

succeed, encouragement, and needs in learning, 

hopes, and aspirations for the future, interesting 

activities when learning, appreciation, a 

conducive learning environment, prefer to work 

independently whereas qualitative data were 

often used as supporting quantitative 

completeness and confirming student work 

through oral explanations so that it is more 

comprehensive (Archibald, 2016). 

 

RESULTS AND DISCUSSION 

 

Increased Critical Thinking Ability  

The final data obtained in this study was 

the data score of 7th grade students of Public 

Junior High School 8 Kota Cirebon with pre-test 

value data and post-test value of critical thinking 

skills after ARIAS model treatment given. Based 

on the results of the study, the average pre-test 

and post-test scores of experimental class students 

were 33.72 and 81.5. The paired two-sample t-test 

tested increased critical thinking skills in this 

study and gain test. 

Based on the calculation, it is obtained that 

the value of the tvalue = 2.059. Value dk = 26-2 = 

24 and a significance level = 5% obtained value 

table that was 2.009, so the value of tvalue > ttable. 

The ARIAS model has the opportunity to 

empower critical thinking skills that can 

ultimately improve student learning outcomes. 

The calculation of the gain value was obtained 

from the difference between the pre-test and post-

test values with 14 high criteria students, eight 

medium criteria students, and four low criteria 

students. The calculation of self-efficacy scores of 

experimental class students had good criteria 

with an average score of 83.76, while the 

calculation of learning motivation scores of the 

experimental class had good motivation with an 

average score of 78. The results of normality and 

homogeneity test on test data critical thinking 

skills, self-efficacy, and motivation to learn were 

more than α = 0.05. The results of student 

categorization based on the achievement of 

critical thinking skills can be seen in table 1. 

 

Table 1. Self-efficacy Level 

Score interval  Category  Frequency  

73 ≤ x ≤ 86 High  9 

56 ≤ x < 72 Medium  7 
40 ≤ x < 55 Low 10 

 

The level of mathematical critical thinking 

ability of students can be seen in table 2. 
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Table 2. Critical Thinking Ability Level 

Score interval  Category  Frequency  

85 ≤ x ≤ 90 High  7 
56 ≤ x < 84 Medium  14 
70 ≤ x < 72 Low 1 

 

The level of students' learning motivation 

ability can be seen in table 3. 

 

Table 3. Learning Motivation Level 

Score interval  Category  Frequency  

86 ≤ x ≤ 113 High  9 
58 ≤ x < 85 Medium  11 
30 ≤ x < 57 Low 6 

 

Correlation Test  

Product moment correlation test (r) is used 

to state the relationship between the self-efficacy 

variable or the learning motivation variable and 

the critical thinking ability variable. The value of 

r between critical thinking and self-efficacy of 

experimental class students contained a 

correlation of 0.506, including the strong 

correlation category. The coefficient of 

determination seen from the r square value of 

0.256. This means that 25.6% of students' critical 

thinking can be explained by the level of self-

efficacy, while other factors may cause the 

remaining 74.6%.  

The value of r between critical thinking 

and learning motivation of experimental class 

students correlates 0.856, including the category 

of very strong correlations. The coefficient of 

determination seen from the r square value was 

0.761. It means that 76.1% of critical thinking 

possessed by students can be explained by the 

high and low motivation to learn, while other 

factors may cause the remaining 24.9%. 

 

Profile of Critical Thinking Ability Viewed 

from High Self-efficacy  

Students who have high self-efficacy tend 

to have high critical thinking skills. Relatively 

deep ways of thinking characterize students 

attitudes toward mathematical problems and 

using their conceptual knowledge to solve 

problems. The characteristic of students who 

think critically is to find concepts that are relevant 

to solving the mathematical problems 

encountered. In line with the results of research 

by (Chang, 2015) that self-efficacy has a positive 

impact on student achievement in learning 

mathematics. 

Students with high critical thinking skills 

will answer the math questions by reviewing the 

information in the problem based on 

understanding and looking for steps to solve the 

math problem. Based on the results of the 

interview, it was found that students with high 

self-efficacy and critical thinking skills could re-

explain mathematical problems and concluded 

the results of the work done. 

 

Profile of Critical Thinking Ability Viewed 

from Medium Self-efficacy 

Students with medium self-efficacy tend to 

have medium mathematical critical thinking 

skills, and few have high critical thinking skills 

based on research that has been done. The 

attitude of students with self-efficacy is showing 

the results of working on mathematical critical 

thinking problems that can identify problems and 

errors that are still found in determining the 

resolution process so that it will affect in 

concluding. 

Students with medium self-efficacy 

sometimes still asked other students who were 

considered to be better at working on math 

problems. In other words, there is still a lack of 

confidence in the results that have been done. 

Based on the results of the interviews found that 

the students with self-efficacy were still asking 

formulas to other friends and did not give the 

right reason about the conclusion of the process 

of solving the questions.  

 

Profile of Critical Thinking Ability Viewed 

from Low Self-efficacy 

Students who have low self-efficacy 

showed low mathematical critical thinking skills 

as well. Low self-efficacy tends to copy the 

answers from their friends so that it is not the 

result of his efforts. Students felt unsure about 

understanding mathematical problems so that 

they doubted their answer.  

Based on interviews of students who have 

low self-efficacy, it showed that students did not 

provide an answer the math questions because 
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they did not understand the problem in the 

problem so that students' critical mathematical 

thinking ability was also low. Also, students 

'answers were sometimes not systematic because 

of cheating on other students' answers. 

 

Profile of Critical Thinking Ability Viewed 

from High Learning Motivation 

Students with have high motivation tend to 

have high critical thinking skills as well. Loes, 

Salisbury, and Pascarella (2015) explain that 

motivation provides accurate support to foster 

critical thinking skills. Students with high 

learning motivation and high critical thinking 

ability have an interest in critical thinking 

questions, like the obstacles contained in the 

problems, and have the petitions or conditions 

from parents to obtain praise from achieving 

learning outcomes. This is following the results of 

Jayanti, and Widayat (2014) that parents make 

demands on their children to obtain learning 

achievements that affect perfectionism. Students 

with high critical thinking ability can analyze 

problems stably and continue thinking so that 

they can be classified as advanced thinking. Paul, 

and Elder (1997) characterize advanced thinking 

as an active mental activity in the form of 

analytical actions using the knowledge possessed 

to look for relationships between concepts. 

 

Profile of Critical Thinking Ability of Students 

with Medium Motivation 

Students with medium motivation tend to 

have the ability to think critically, as well. The 

ability to think critically is signed by the 

achievement of indicators that are not all felt or 

are said to be imperfect. Students with medium 

learning motivation and critical thinking skills are 

having enough or even less interest in critical 

thinking skills, dislike mathematical obstacles, 

and lack of the demands or attention from the 

teacher about the learning outcomes achieved. 

Beginning thinking is usually signed by the ability 

of students with critical thinking while students 

cannot meet all indicators of critical thinking 

skills. As a result, their answers were incomplete. 

Paul, and Elder (1997) explain the beginning 

thinking has a sign of limited insight that affects 

the attitude of critical thinking deeply. 

 

Profile of Critical Thinking Ability of Students 

with Low Motivation 

Students with low motivation tend to have 

low critical thinking skills. Students with low 

learning motivation and low critical thinking 

skills have less interest in critical thinking 

questions, do not like non-routine problems, and 

do not have the pressure from parents about the 

results of learning mathematics. This low critical 

thinking is characterized by unreflective thinking, 

namely the condition of students who are unable 

to understand the problems that affect the process 

of finding answers and using mathematical 

concepts that support because of limited insight 

so that sometimes students do not write answers 

on the answer sheet. 

 

CONCLUSION  

 

Based on the results of the research and 

discussion concluded, the following conclusions: 

Critical thinking skills are significantly influenced 

by self-efficacy and learning motivation. Students 

with high category critical thinking skills are less 

able to explain the results of the answers when 

interviewed. This is due to the lack of self-efficacy 

of students, so an effort to improve self-efficacy 

through learning needs to be done. 

 

ACKNOWLEDGMENT  

 

Thank you to Public Junior High School 8 

Kota Cirebon for providing a research permit. 

 

REFERENCES 

 

Applebaum, M. (2015). Activating pre-service 

mathematics teachers' critical thinking. 

European Journal of Science and Mathematics 

Education, 3(1), 77-89. Retrieved from 

https://eric.ed.gov/?id=EJ1107804 

Archibald, M. M. (2016). Investigator triangulation: a 

collaborative strategy with potential for mixed 

methods research. Journal of Mixed Methods 

Research, 10(3), 228-250. Retrieved from 

https://eric.ed.gov/?id=EJ1107804


Onwardono Rit Riyanto, St. Budi Waluya & Scolastika Mariani 

Journal of Primary Education 9 (2) (2020) : 243 – 250 

249 

https://journals.sagepub.com/doi/full/10.117

7/1558689815570092 

Arslan, A. (2013). Investigation of relationship 

between sources of self-efficacy beliefs of 

secondary school students and some variables. 

Educational Sciences: Theory and Practice, 13(4), 

1983-1993. Retrieved from 

https://eric.ed.gov/?id=EJ1027696 

Bandura, A. (1994). Self-efficacy. in V. S. 

Ramachaudran (Ed.). Encyclopedia of Human 

Behavior, 4, 71-81). New York: Academic Press. 

Cai, S., Liu, E., Yang, Y., & Liang, J. C. (2018). 

Tablet‐based ar technology: impacts on 

students’ conceptions and approaches to 

learning mathematics according to their self‐

efficacy. British Journal of Educational 

Technology, 50(1) 248-263. Retrieved from 

https://onlinelibrary.wiley.com/doi/full/10.1

111/bjet.12718 

Chang, Y. L. (2015). Examining relationships among 

elementary mathematics teacher efficacy and 

their students’ mathematics self-efficacy and 

achievement. Eurasia Journal of Mathematics, 

Science and Technology Education, 11(6), 1307-

1320. Retrieved from 

http://www.ejmste.com/Examining-

Relationships-among-Elementary-

Mathematics-Teacher-Efficacy-and-Their-

Students-Mathematics-Self-efficacy-and-

Achievement,51593,0,2.html 

Hardiyanto, W., & Santoso, R. H. (2018). Efektivitas 

PBL setting TTW dan TPS ditinjau dari 

prestasi belajar, berpikir kritis dan self-efficacy 

siswa. Jurnal Riset Pendidikan Matematika, 5(1). 

Desmawati, & Farida. (2018). Model arias berbasis tsts 

terhadap kemampuan berpikir kritis matematis 

ditinjau dari gaya kognitif. Desimal: jurnal 

matematika, 1(1). Retrieved from 

http://ejournal.radenintan.ac.id/index.php/d

esimal/article/view/1918 

Paul, R., & Elder, L. (1997). Critical thinking: 

implications for instruction of the stage theory. 

Journal of Developmental Education, 20(3), 34-35. 

Retrieved from  

https://www.jstor.org/stable/42774962 

Jayanti, R., & Widayat, I. W. (2014). Hubungan 

antara tuntutan orangtua terhadap prestasi 

dengan perfeksionisme pada anak berbakat di 

sma negeri 1 gresik. Jurnal Psikologi Klinis dan 

Kesehatan Mental, 3(3), 153-158. Retrieved from 

http://journal.unair.ac.id/JPKK@hubungan-

antara-tuntutan-orangtua-terhadap-prestasi-

dengan-perfeksionisme-pada-anak-berbakat-di-

sma-negeri-1-gresik-article-8854-media-51-

category-10.html 

Kusumadewi, O. N., Mariani, S., & Susilo, B. E. 

(2013). Keefektifan ctl berbantuan macromedia 

flash terhadap kemampuan berpikir kritis pada 

materi segiempat. Kreano: Jurnal Matematika 

Kreatif-Inovatif, 4(1), 57-63. Retrieved from  

https://journal.unnes.ac.id/nju/index.php/kr

eano/article/view/2887 

Loes, C. N., Salisbury, M. H., & Pascarella, E. T. 

(2015). Student perceptions of effective 

instruction and the development of critical 

thinking: a replication and extension. Higher 

Education: The International Journal of Higher 

Education Research, 69(5), 823-838. Retrieved 

from 

https://link.springer.com/article/10.1007/s10

734-014-9807-0 

Maričić, S., & Špijunović, K. (2015). Developing 

critical thinking in elementary mathematics 

education through a suitable selection of 

content and overall student performance. 

Procedia - Social and Behavioral Sciences, 180, 653-

659. Retrieved from 

https://www.sciencedirect.com/science/articl

e/pii/S1877042815015207 

Ng, B. L. L., Liu, W. C., & Wang, J. C. K. (2016). 

Student motivation and learning in 

mathematics and science: a cluster analysis. 

International Journal of Science and Mathematics 

Education, 14(7), 1359-1376. Retrieved from 

https://link.springer.com/article/10.1007/s10

763-015-9654-1 

Piawa, C. Y. (2010). Building a test to assess creative 

and critical thinking simultaneously. Procedia - 

Social and Behavioral Sciences, 2(2), 551-559. 

Retrieved from 

https://www.sciencedirect.com/science/articl

e/pii/S1877042810001023 

Rahayu, E. A., Waluya, S. B., & Sugiman. (2014). 

Keefektifan model arias berbantuan kartu 

masalah untuk meningkatkan kemampuan 

komunikasi matematis siswa. Kreano, Jurnal 

Matematika Kreatif-Inovatif, 5(1), 10-17. 

Retrieved from 

https://journal.unnes.ac.id/nju/index.php/kr

eano/article/view/3272 

Rasiman, R. (2015). Leveling of critical thinking 

abilities of students of mathematics education 

in mathematical problem solving. Journal on 

Mathematics Education, 6(1), 40-52. Retrieved 

from 

https://ejournal.unsri.ac.id/index.php/jme/a

rticle/view/1941 

https://journals.sagepub.com/doi/full/10.1177/1558689815570092
https://journals.sagepub.com/doi/full/10.1177/1558689815570092
https://eric.ed.gov/?id=EJ1027696
https://onlinelibrary.wiley.com/doi/full/10.1111/bjet.12718
https://onlinelibrary.wiley.com/doi/full/10.1111/bjet.12718
http://www.ejmste.com/Examining-Relationships-among-Elementary-Mathematics-Teacher-Efficacy-and-Their-Students-Mathematics-Self-efficacy-and-Achievement,51593,0,2.html
http://www.ejmste.com/Examining-Relationships-among-Elementary-Mathematics-Teacher-Efficacy-and-Their-Students-Mathematics-Self-efficacy-and-Achievement,51593,0,2.html
http://www.ejmste.com/Examining-Relationships-among-Elementary-Mathematics-Teacher-Efficacy-and-Their-Students-Mathematics-Self-efficacy-and-Achievement,51593,0,2.html
http://www.ejmste.com/Examining-Relationships-among-Elementary-Mathematics-Teacher-Efficacy-and-Their-Students-Mathematics-Self-efficacy-and-Achievement,51593,0,2.html
http://www.ejmste.com/Examining-Relationships-among-Elementary-Mathematics-Teacher-Efficacy-and-Their-Students-Mathematics-Self-efficacy-and-Achievement,51593,0,2.html
http://ejournal.radenintan.ac.id/index.php/desimal/article/view/1918
http://ejournal.radenintan.ac.id/index.php/desimal/article/view/1918
https://www.jstor.org/stable/42774962
http://journal.unair.ac.id/JPKK@hubungan-antara-tuntutan-orangtua-terhadap-prestasi-dengan-perfeksionisme-pada-anak-berbakat-di-sma-negeri-1-gresik-article-8854-media-51-category-10.html
http://journal.unair.ac.id/JPKK@hubungan-antara-tuntutan-orangtua-terhadap-prestasi-dengan-perfeksionisme-pada-anak-berbakat-di-sma-negeri-1-gresik-article-8854-media-51-category-10.html
http://journal.unair.ac.id/JPKK@hubungan-antara-tuntutan-orangtua-terhadap-prestasi-dengan-perfeksionisme-pada-anak-berbakat-di-sma-negeri-1-gresik-article-8854-media-51-category-10.html
http://journal.unair.ac.id/JPKK@hubungan-antara-tuntutan-orangtua-terhadap-prestasi-dengan-perfeksionisme-pada-anak-berbakat-di-sma-negeri-1-gresik-article-8854-media-51-category-10.html
http://journal.unair.ac.id/JPKK@hubungan-antara-tuntutan-orangtua-terhadap-prestasi-dengan-perfeksionisme-pada-anak-berbakat-di-sma-negeri-1-gresik-article-8854-media-51-category-10.html
https://journal.unnes.ac.id/nju/index.php/kreano/article/view/2887
https://journal.unnes.ac.id/nju/index.php/kreano/article/view/2887
https://link.springer.com/article/10.1007/s10734-014-9807-0
https://link.springer.com/article/10.1007/s10734-014-9807-0
https://www.sciencedirect.com/science/article/pii/S1877042815015207
https://www.sciencedirect.com/science/article/pii/S1877042815015207
https://link.springer.com/article/10.1007/s10763-015-9654-1
https://link.springer.com/article/10.1007/s10763-015-9654-1
https://www.sciencedirect.com/science/article/pii/S1877042810001023
https://www.sciencedirect.com/science/article/pii/S1877042810001023
https://journal.unnes.ac.id/nju/index.php/kreano/article/view/3272
https://journal.unnes.ac.id/nju/index.php/kreano/article/view/3272
https://ejournal.unsri.ac.id/index.php/jme/article/view/1941
https://ejournal.unsri.ac.id/index.php/jme/article/view/1941


Onwardono Rit Riyanto, St. Budi Waluya & Scolastika Mariani 

Journal of Primary Education 9 (2) (2020) : 243 – 250 

250 

Sulistyaningrum, D. E., Karyanto, P., & Sunarno, W. 

(2015). Pengembangan modul berbasis model 

pembelajaran arias untuk memberdayakan 

motivasi dan berpikir kritis siswa pada materi 

ekosistem. Inkuiri: Jurnal Pendidikan IPA, 4(1), 

104.116. Retrieved from 

https://jurnal.uns.ac.id/inkuiri/article/view/

9576 

Supardi, U. S. (2012). Pengaruh pembelajaran 

matematika realistik terhadap hasil belajar 

matematika ditinjau dari motivasi belajar. 

Cakrawala Pendidikan Jurnal Ilmiah Pendidikan, 

31(2) Retrieved from  

https://journal.uny.ac.id/index.php/cp/articl

e/view/1560 

Taubah, R., Isnarto, & Rochmad. (2018). Student 

critical thinking viewed from mathematical 

self-efficacy in means ends analysis learning 

with the realistic mathematics education 

approach. Unnes Journal of Mathematics 

Education Research, 7(1), 189-195. Retrieved 

from  

https://journal.unnes.ac.id/sju/index.php/uj

mer/article/view/25562 

Zamroni, E., Sugiharto, D. Y. P., & Tadjri, I. (2014). 

Pengembangan multimedia interaktif 

bimbingan karir untuk meningkatkan 

keterampilan membuat keputusan karir pada 

program peminatan siswa smp. Jurnal 

Bimbingan Konseling, 3(2). Retrieved from  

https://journal.unnes.ac.id/sju/index.php/ju

bk/article/view/4618 

https://jurnal.uns.ac.id/inkuiri/article/view/9576
https://jurnal.uns.ac.id/inkuiri/article/view/9576
https://journal.uny.ac.id/index.php/cp/article/view/1560
https://journal.uny.ac.id/index.php/cp/article/view/1560
https://journal.unnes.ac.id/sju/index.php/ujmer/article/view/25562
https://journal.unnes.ac.id/sju/index.php/ujmer/article/view/25562
https://journal.unnes.ac.id/sju/index.php/jubk/article/view/4618
https://journal.unnes.ac.id/sju/index.php/jubk/article/view/4618

	INTRODUCTION
	Improving the quality of human resources must always be improved on a sustainable basis through education. Good quality human resources can develop themselves to be able to participate in working together to solve problems in the future. One ability t...
	Students whose critical abilities are very high with the characteristics that can identify the facts given can mention concepts or prerequisite material, can plan and implement appropriately to have conclusions (Rasiman, 2015). Students who are accust...
	Mathematical critical thinking ability is the ability to think in solving mathematical problems involving mathematical knowledge, mathematical reasoning, and mathematical verification (Piawa, 2010). Students' critical thinking processes are used in da...
	Practicing students' mathematical critical thinking needs to have confidence in the answers made by students. Students who have confidence in their abilities and can do things that have the potential to change circumstances are more likely to act quic...
	The observation results at VII-A Public Junior High School 8 Cirebon showed that Mathematics is learning using discovery learning models, but in this learning application, it is not yet good fully. This is because the steps of discovery learning have ...
	According to the literature study, Critical thinking ability is influenced by factors of self-efficacy level of students (Ng, Liu, and Wang, 2016). Students with high self-efficacy level are usually more diligent in learning and inferior in any situat...
	It is of mutual concern that each student has a different learning motivation. There are students who have high learning motivation, and others have low learning motivation. Therefore, every teacher must be able to motivate students in learning so tha...
	One of the factors that influence the student ‘s low cognitive and affective competence is learning the process. It means the learning quality is a key for student’s success. The more qualified learning did, the bigger opportunity (Hardiyanto, and San...
	ARIAS learning model has one of the characteristics of organizing learning where students are more confident about the results of mathematical assignments than relevant questions from the lives of students and teachers give appreciation for the effort...
	Model ARIAS (Sulistyaningrum, Karyanto, and Sunarno, 2015) model is formed by some learning theories namely Assurance that is related to self-confidence, a relevance that is related to student life, an interest that is related to student learning inte...

	METHODS
	This study used mixed methods (combination research) with sequential explanatory strategy. Quantitative method was used to analyze the improvement of critical thinking skills before and after being treated with ARIAS model in the experimental class (o...
	Indicators of critical thinking skills in this study consisted of basic clarification, the best for a decision, inference, advance clarification, supposition, and integration. This study used seven types of self-efficacy, among others: level (level), ...

	RESULTS AND DISCUSSION
	Increased Critical Thinking Ability
	The final data obtained in this study was the data score of 7th grade students of Public Junior High School 8 Kota Cirebon with pre-test value data and post-test value of critical thinking skills after ARIAS model treatment given. Based on the results...
	Based on the calculation, it is obtained that the value of the tvalue = 2.059. Value dk = 26-2 = 24 and a significance level = 5% obtained value table that was 2.009, so the value of tvalue > ttable. The ARIAS model has the opportunity to empower crit...
	Table 1. Self-efficacy Level

	The level of mathematical critical thinking ability of students can be seen in table 2.
	Table 2. Critical Thinking Ability Level

	The level of students' learning motivation ability can be seen in table 3.
	Table 3. Learning Motivation Level


	Correlation Test
	Product moment correlation test (r) is used to state the relationship between the self-efficacy variable or the learning motivation variable and the critical thinking ability variable. The value of r between critical thinking and self-efficacy of expe...
	The value of r between critical thinking and learning motivation of experimental class students correlates 0.856, including the category of very strong correlations. The coefficient of determination seen from the r square value was 0.761. It means tha...

	Profile of Critical Thinking Ability Viewed from High Self-efficacy
	Students who have high self-efficacy tend to have high critical thinking skills. Relatively deep ways of thinking characterize students attitudes toward mathematical problems and using their conceptual knowledge to solve problems. The characteristic o...
	Students with high critical thinking skills will answer the math questions by reviewing the information in the problem based on understanding and looking for steps to solve the math problem. Based on the results of the interview, it was found that stu...

	Profile of Critical Thinking Ability Viewed from Medium Self-efficacy
	Students with medium self-efficacy tend to have medium mathematical critical thinking skills, and few have high critical thinking skills based on research that has been done. The attitude of students with self-efficacy is showing the results of workin...
	Students with medium self-efficacy sometimes still asked other students who were considered to be better at working on math problems. In other words, there is still a lack of confidence in the results that have been done. Based on the results of the i...

	Profile of Critical Thinking Ability Viewed from Low Self-efficacy
	Students who have low self-efficacy showed low mathematical critical thinking skills as well. Low self-efficacy tends to copy the answers from their friends so that it is not the result of his efforts. Students felt unsure about understanding mathemat...
	Based on interviews of students who have low self-efficacy, it showed that students did not provide an answer the math questions because they did not understand the problem in the problem so that students' critical mathematical thinking ability was al...

	Profile of Critical Thinking Ability Viewed from High Learning Motivation
	Students with have high motivation tend to have high critical thinking skills as well. Loes, Salisbury, and Pascarella (2015) explain that motivation provides accurate support to foster critical thinking skills. Students with high learning motivation ...

	Profile of Critical Thinking Ability of Students with Medium Motivation
	Students with medium motivation tend to have the ability to think critically, as well. The ability to think critically is signed by the achievement of indicators that are not all felt or are said to be imperfect. Students with medium learning motivati...

	Profile of Critical Thinking Ability of Students with Low Motivation
	Students with low motivation tend to have low critical thinking skills. Students with low learning motivation and low critical thinking skills have less interest in critical thinking questions, do not like non-routine problems, and do not have the pre...


	CONCLUSION
	Based on the results of the research and discussion concluded, the following conclusions: Critical thinking skills are significantly influenced by self-efficacy and learning motivation. Students with high category critical thinking skills are less abl...

	Acknowledgment
	Thank you to Public Junior High School 8 Kota Cirebon for providing a research permit.

	REFERENCES
	Applebaum, M. (2015). Activating pre-service mathematics teachers' critical thinking. European Journal of Science and Mathematics Education, 3(1), 77-89. Retrieved from
	https://eric.ed.gov/?id=EJ1107804
	Archibald, M. M. (2016). Investigator triangulation: a collaborative strategy with potential for mixed methods research. Journal of Mixed Methods Research, 10(3), 228-250. Retrieved from
	https://journals.sagepub.com/doi/full/10.1177/1558689815570092
	Arslan, A. (2013). Investigation of relationship between sources of self-efficacy beliefs of secondary school students and some variables. Educational Sciences: Theory and Practice, 13(4), 1983-1993. Retrieved from
	https://eric.ed.gov/?id=EJ1027696
	Bandura, A. (1994). Self-efficacy. in V. S. Ramachaudran (Ed.). Encyclopedia of Human Behavior, 4, 71-81). New York: Academic Press.
	Cai, S., Liu, E., Yang, Y., & Liang, J. C. (2018). Tablet‐based ar technology: impacts on students’ conceptions and approaches to learning mathematics according to their self‐efficacy. British Journal of Educational Technology, 50(1) 248-263. Retrieve...
	https://onlinelibrary.wiley.com/doi/full/10.1111/bjet.12718
	Chang, Y. L. (2015). Examining relationships among elementary mathematics teacher efficacy and their students’ mathematics self-efficacy and achievement. Eurasia Journal of Mathematics, Science and Technology Education, 11(6), 1307-1320. Retrieved from
	http://www.ejmste.com/Examining-Relationships-among-Elementary-Mathematics-Teacher-Efficacy-and-Their-Students-Mathematics-Self-efficacy-and-Achievement,51593,0,2.html
	Hardiyanto, W., & Santoso, R. H. (2018). Efektivitas PBL setting TTW dan TPS ditinjau dari prestasi belajar, berpikir kritis dan self-efficacy siswa. Jurnal Riset Pendidikan Matematika, 5(1).
	Desmawati, & Farida. (2018). Model arias berbasis tsts terhadap kemampuan berpikir kritis matematis ditinjau dari gaya kognitif. Desimal: jurnal matematika, 1(1). Retrieved from
	http://ejournal.radenintan.ac.id/index.php/desimal/article/view/1918
	Paul, R., & Elder, L. (1997). Critical thinking: implications for instruction of the stage theory. Journal of Developmental Education, 20(3), 34-35. Retrieved from
	https://www.jstor.org/stable/42774962
	Jayanti, R., & Widayat, I. W. (2014). Hubungan antara tuntutan orangtua terhadap prestasi dengan perfeksionisme pada anak berbakat di sma negeri 1 gresik. Jurnal Psikologi Klinis dan Kesehatan Mental, 3(3), 153-158. Retrieved from
	http://journal.unair.ac.id/JPKK@hubungan-antara-tuntutan-orangtua-terhadap-prestasi-dengan-perfeksionisme-pada-anak-berbakat-di-sma-negeri-1-gresik-article-8854-media-51-category-10.html
	Kusumadewi, O. N., Mariani, S., & Susilo, B. E. (2013). Keefektifan ctl berbantuan macromedia flash terhadap kemampuan berpikir kritis pada materi segiempat. Kreano: Jurnal Matematika Kreatif-Inovatif, 4(1), 57-63. Retrieved from
	https://journal.unnes.ac.id/nju/index.php/kreano/article/view/2887
	Loes, C. N., Salisbury, M. H., & Pascarella, E. T. (2015). Student perceptions of effective instruction and the development of critical thinking: a replication and extension. Higher Education: The International Journal of Higher Education Research, 69...
	https://link.springer.com/article/10.1007/s10734-014-9807-0
	Maričić, S., & Špijunović, K. (2015). Developing critical thinking in elementary mathematics education through a suitable selection of content and overall student performance. Procedia - Social and Behavioral Sciences, 180, 653-659. Retrieved from
	https://www.sciencedirect.com/science/article/pii/S1877042815015207
	Ng, B. L. L., Liu, W. C., & Wang, J. C. K. (2016). Student motivation and learning in mathematics and science: a cluster analysis. International Journal of Science and Mathematics Education, 14(7), 1359-1376. Retrieved from
	https://link.springer.com/article/10.1007/s10763-015-9654-1
	Piawa, C. Y. (2010). Building a test to assess creative and critical thinking simultaneously. Procedia - Social and Behavioral Sciences, 2(2), 551-559. Retrieved from
	https://www.sciencedirect.com/science/article/pii/S1877042810001023
	Rahayu, E. A., Waluya, S. B., & Sugiman. (2014). Keefektifan model arias berbantuan kartu masalah untuk meningkatkan kemampuan komunikasi matematis siswa. Kreano, Jurnal Matematika Kreatif-Inovatif, 5(1), 10-17. Retrieved from
	https://journal.unnes.ac.id/nju/index.php/kreano/article/view/3272
	Rasiman, R. (2015). Leveling of critical thinking abilities of students of mathematics education in mathematical problem solving. Journal on Mathematics Education, 6(1), 40-52. Retrieved from
	https://ejournal.unsri.ac.id/index.php/jme/article/view/1941
	Sulistyaningrum, D. E., Karyanto, P., & Sunarno, W. (2015). Pengembangan modul berbasis model pembelajaran arias untuk memberdayakan motivasi dan berpikir kritis siswa pada materi ekosistem. Inkuiri: Jurnal Pendidikan IPA, 4(1), 104.116. Retrieved from
	https://jurnal.uns.ac.id/inkuiri/article/view/9576
	Supardi, U. S. (2012). Pengaruh pembelajaran matematika realistik terhadap hasil belajar matematika ditinjau dari motivasi belajar. Cakrawala Pendidikan Jurnal Ilmiah Pendidikan, 31(2) Retrieved from
	https://journal.uny.ac.id/index.php/cp/article/view/1560
	Taubah, R., Isnarto, & Rochmad. (2018). Student critical thinking viewed from mathematical self-efficacy in means ends analysis learning with the realistic mathematics education approach. Unnes Journal of Mathematics Education Research, 7(1), 189-195...
	https://journal.unnes.ac.id/sju/index.php/ujmer/article/view/25562
	Zamroni, E., Sugiharto, D. Y. P., & Tadjri, I. (2014). Pengembangan multimedia interaktif bimbingan karir untuk meningkatkan keterampilan membuat keputusan karir pada program peminatan siswa smp. Jurnal Bimbingan Konseling, 3(2). Retrieved from
	https://journal.unnes.ac.id/sju/index.php/jubk/article/view/4618


