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x

This handbook aims to answer a historic but ever-pressing question: What is the social responsibility 
of critical literacy academics, researchers, and teachers in today’s world? As the chapters suggest, this 
question is at the forefront of our minds. We five editors—living in Australia, Colombia, Singapore 
and the United States when we began our collaboration—met because of our ability as global aca-
demics to travel and present our research. Out of ongoing dialogues, we began the Transnational 
Critical Literacy Network (TCLN), aiming to bring researchers together from around the world 
to share perspectives and forge new alliances. At first, this consisted of inviting colleagues near and 
far to join the venture via a Google Docs (https://docs.google.com/document/d/19PK5Fz6I4x8-
u2CZMW6zQEIWLWjzi5rXzaeLNZf6Yuk/edit?usp=sharing). As the network grew in numbers 
and ideas, we began drafting a joint paper (with the entire network of over 100 scholars) as well as 
thinking of other shared projects. The Network now has over 140 members from about 20 countries 
including Argentina, Australia, Brazil, Canada, Chile, Colombia, England, Hong Kong, Indonesia, 
Iran, Japan, Mexico, Palestine, New Zealand, Norway, Puerto Rico, Saudi Arabia, Scotland, Sin-
gapore, South Africa, Sweden, Uganda, and the United States. Members are preservice teachers, 
classroom teachers, graduate students, new professors, and more established as well as emeritus pro-
fessors. As members shared the occasional conference call, journal call, or began asking for potential 
research collaborators, we began to conceive of this project. The five of us decided on a handbook 
of critical literacies, an undertaking done both in homage to our own critical literacy mentors—
Barbara Comber, Hilary Janks, Allan Luke, and Vivian Maria Vasquez—and in a deliberate attempt 
to broaden and diversify the scholars who might find intellectual homes under a revitalized critical 
literacy umbrella. We have called it the Handbook of Critical Literacies.

When we put the invitation to help craft the handbook proposal to the Network/TCLN, we 
hoped to interest the members and garner potential authors; we generated an incredible amount of 
supportive and honest commentary that led directly to this book. Those who spoke against partici-
pating in a handbook project had different kinds of objections. They said that handbooks privilege 
those who can afford to access or buy them; handbooks are expensive and our aim in the future is to 
transform the chapters into more accessible and affordable platforms. Some members also said that 
handbook chapters mattered less in their retention, tenure, and promotion processes. This is chang-
ing in a lot of contexts as the value of various forms of publishing is accepted, but we acknowledge 
that this practice is often tied to privilege where those who are already well published and promoted 
can afford to deviate from the norm.

PREFACE
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However, for us, the book itself is a space like no other, and after weighing the pros and cons, 
we decided to proceed with the handbook as a way of bringing a host of experienced and emerging 
scholars together on a single, defining collaborative, generative project, one that would help emerg-
ing scholars gain recognition for their work. It is our hope that the handbook will also see critical 
literacy claim an important territory with a well-recognized publisher. We asked those who did want 
to participate—despite the real issues we’ve just discussed—to go far out of their comfort zones. We 
set up a Google Doc for chapter ideas we had, invited more ideas, and kept refining it until we felt 
we had a workable structure. This included a section of the handbook on established critical literacy 
traditions, which we originally referred to as the section on critical literacy over time; one on the 
different traditions and epistemological variations of critical literacy around the world; and a third 
area that asked authors to push the boundaries of critical literacy further out and further into the 
future. We took a partial table of contents, made another Google Docs, and asked network members 
to sign up for any and all chapters they wanted to work with/in/on. We tried to make every single 
chapter (all 50 of them) jointly authored so that no one person would be the sole voice of authority 
on a given topic, country, region, or emerging idea. We asked people to find authors who brought 
different perspectives than their own on the same problem, to find younger or older scholars, people 
from other countries, institutions, language backgrounds. If authors wanted help finding a coauthor, 
we helped; we also turned to the larger Network to ask for additional authors, ideas, and leads. We 
discussed the project with our mentors and asked their guidance about structure and content.

We mention these linkages and these complicated flows to highlight that this really has been a 
group project, if not a collective one. None of us five editors feels we are qualified, capable, or arro-
gant enough to define critical literacy on our own, much less decide what topics should be included 
and what should not. We had to do it together, and together we have done it! From all of us to you, 
our readers, welcome to the conversation, welcome to the Network!

Jessica Zacher Pandya, Raúl Alberto Mora, Jennifer Helen Alford,  
Noah Asher Golden, and Roberto Santiago de Roock
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Introduction to Area 2
Roberto Santiago de Roock and Raúl Alberto Mora

Area 2, framed as critical literacies across space, surveys critical literacy research from around the 
globe. The intent is to build on, decenter, and challenge the “foundational” theory and practice 
of the field, which is greatly concentrated in Anglophone countries. It is meant to be an initial 
foray into such transnational work, rather than exhaustive. The area is structured in two sub-
sections: individual countries/colonies (2.1–2.15) followed by geographic regions or groups of 
countries (2.16–2.22), organized alphabetically within each to avoid any hierarchy, intended or 
unintended.

 2.1 Aotearoa New Zealand
 2.2 Australia
 2.3 Brazil
 2.4 Canada
 2.5 Colombia
 2.6 India
 2.7 Indonesia
 2.8 Iran
 2.9 Japan
2.10 Mexico
2.11 Puerto Rico
2.12 Russia
2.13 Singapore
2.14 South Africa
2.15 United Kingdom
2.16 United States
2.17 Caribbean Isles (English and Dutch speaking)
2.18 Hong Kong and Mainland China
2.19 Nordic Countries
2.20 Norway and France
2.21 South Asia
2.22 Uganda and Congo
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Landscape of Indonesia

Indonesia is the world’s largest archipelagic country with more than 17,000 islands inhabited by 
more than 280 million people of 200 ethnicities and 500–700 spoken local languages (Sakhiyya & 
Martin-Anatias, 2020). The country’s education system is immensely complex; it ranks the fourth 
in size after China, India, and the United States accommodating more than 50 million students, 
2.6 million teachers in more than 250,000 schools, and more than 3,700 higher education institu-
tions. This rich diversity and large educational infrastructure pose specific challenges regarding access 
to education. Indonesia’s post-authoritarian condition magnifies this problem, where the excess of 
authoritarianism remains, actively shaping education in general even after the fall of the authoritar-
ian New Order government in 1998 (Heryanto & Hadiz, 2005; Power, 2018). The terrible genius 
of the New Order administration lay not only in the use of bureaucratic control to undermine 
knowledge institutions (Guggenheim, 2012) but also the suppression of practices of critical litera-
cies, that is, critical thinking and freedom of expression in educational institutions and public spaces 
(Heryanto, 2003).

This chapter focuses on the contested notion of “literacy” as defined by the government and as 
negotiated by grassroots literacy communities. The focus on the locus of literacy practices allows us 
to distinguish between “formal literacy” and “local literacies”. The former assumes an autonomous 
model of literacy located in formal schooling and organized formally by the government, whereas 
the latter views literacy as social practices at the grassroots level. In the 1970s, the national literacy 
program was organized solely to improve literacy rates. “Literacy” as defined by the New Order 
government is the ability to read and write a particular script, in this case Bahasa Indonesia script. 
Despite the rise of the literacy rate which has reached up to 92.8% in 2011 (Tobias, Wales, Syam-
sulhakim, & Suharti, 2014), Indonesia remains the lowest among 61 countries surveyed on reading 
interests (Miller  & McKenna, 2016). UNESCO further recorded that only 0.001% of the total 
population had reading interests (UNESCO, 2012). This gap means that formal literacy as indicated 
by the improvement in the literacy rate does not necessarily correspond with the advancement of 
reading interests and possession of critical thinking.

By reflecting on the case of Indonesia, this chapter offers insights about the importance of criti-
cal literacies in post-authoritarian Indonesia. This is done by highlighting the dynamic relationship 
between the state’s formalized definition of literacy or ‘formal literacy’ and rising local literacies as 
enacted/practiced by grassroot communities. The questions central to this chapter are: How are 

2.7
CRITICAL LITERACIES 

IN INDONESIA
Zulfa Sakhiyya and Christianti Tri Hapsari
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those literacies negotiated vis-à-vis the grassroot literacies in response to formal literacy? How does 
our academic engagement with those literacies move us toward more just outcomes for marginalized 
communities?

Historical Trajectories of Literacy in Indonesia

This section traces the historical trajectories of Indonesian educational policies and the impacts they 
have on the shifting state of literacy in Indonesia. Although the notion of literacy is conceptualized 
beyond schooling and pedagogy in this chapter, it is important to recognize that literacy practices 
are embedded within these educational institutions (Street, 1995) and that the notion of “literacy” 
is contested.

Early literacy practices in Indonesia, which can be categorized as mass literacy education, can 
be seen as beginning in about the sixteenth century in the form of local Islamic groups of learning 
called pesantren (Nakamura & Nishino, 1995; Pringle, 2010). Delivered in local languages (mostly 
Javanese), oral and informal in nature, pesantren provided basic religious knowledge about Islam and 
provided practice in reading sacred texts (Qur’an and Hadith), in the study of Islamic jurisprudence 
(fikh), and foreign language studies (Arabic). Although it is less structured as compared to the mod-
ern educational model introduced by the Dutch colonial government, pesantren is a literacy practice 
locally rooted in Indonesian soil long before the arrival of colonizers (Bruinessen, 1994).

During the nineteenth and twentieth centuries, Indonesia was colonized by some European 
countries (Portugal, Spain, France, England, and the Netherlands) and Japan. The modern secular 
education system was introduced by the Dutch colonial government as a consequence of the Ethi-
cal Policy in 1920s. However, it did not contribute to the literacy of the populace. Formal literacy, 
as conceptualized and taught by the Dutch colonial government as the ability to read and write, 
was designed only for the Eurasian and Indonesian urban elite (Lowenberg, 2000). It was aimed to 
produce ambtenaars, Indonesian elite whose jobs were to assist the colonial government in low-level 
administration and bureaucracy (Kell & Kell, 2014). Up to 1930, there were only 106 indigenous 
students enrolled in Dutch colonial schools (Yulaelawati, 2009). This formal literacy schooling was 
exclusive as compared to local literacies practiced by 1127 pesantren located in Java, Madura, and 
Sumatra (Penders, 1977). By the end of Dutch colonialism, most Indonesians remained illiterate 
(Lowenberg, 2000) as measured by their ability to read and write in any scripts or languages (only 
6.4%).

In reconstructing the nation after independence in 1945, under Sukarno’s leadership (1945–
1965), Indonesia faced enormous problems related to illiteracy rates, the national language, text-
books, large population, financial resources, infrastructure, teachers, and educational administrators 
(Kell & Kell, 2014). Literacy in Indonesia gradually progressed from 9% in 1951 to 39% in 1961 
(UNESCO, 1974).

During Soeharto’s so-called New Order administration (1966–1998), literacy was synonymous 
with academic performance. The meaning of literacy was reduced to the ability to read and write 
as expected in formal education. During the New Order administration, the literacy rate improved 
from 56.6% in 1971, to 69.3% in 1980, and to 83.7% in 1990 (UNESCO, 1974, 1977, 1999). This 
achievement in literacy was mainly indicated by the rising enrollment rate in elementary schools. 
Nevertheless, enrollment rates were not in line with completion rates. Only 50% of pupils could 
attend first grade up to fourth grade, and only 35% completed six years of elementary school.

Despite improvements in the literacy rate as measured by standardized assessments, critical think-
ing and freedom of expression was suppressed by the authoritarian government. Leigh (1999) 
observes that schooling in Indonesia does not always mean learning, and in the same vein, reading 
does not mean understanding or thinking. The role of literacy in cultivating critical thinking to 
enable active participation in a democratic society was undermined. Education as an ideological 
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state apparatus aimed to curb critical thinking. Texts and books deemed left wing were banned and 
burned (Anderson, 2006). Critical engagement with these texts as a form of critical literacy practices 
was forbidden and disbanded (Wiratraman, 2018). The authoritarian regime feared the continuation 
of such practices could destabilize their political power (Guggenheim, 2012; Hadiz & Dhakidae, 
2005), as these activities could potentially identify social and political problems embedded in the 
government policies (Guggenheim, 2012; Street & Lefstein, 2007). Critical scholars and journalists 
had to face intimidation, death threats, (political) imprisonment, and even murder when challenging 
the authoritarian government (Budiarjo, 1974; Heryanto, 2003). The aftereffects of such suppression 
remain visible today.

Although the regime was overthrown in 1998, the narrow approach on education and bureau-
cratic structure developed by the New Order administration continues to impinge on the quality of 
Indonesian education system, generally and literacy, specifically. Indonesia’s formal literacy perfor-
mance, as recorded by the OECD’s Program for International Student Assessment (PISA) remains 
staggeringly low as compared to the OECD-average countries. Indonesia was ranked amongst the 
lowest participating countries. This is despite efforts to improve the quality of education in general 
and literacy in particular by allocating education 20% of the national budget. The poor results in 
international literacy assessments such as the OECD’s PISA have highlighted the importance of lit-
eracy as well as the inadequacy of the formal literacy approach. This has become a national concern 
and made the word “literacy” one of the most important in national education discourses in this 
decade (Dewayani & Retnaningdyah, 2017). The poor performance of Indonesia’s youth on literacy 
assessments revealed that it is inadequate to associate literacy merely with formal schooling if we are 
to understand the more diverse and substantial meanings of literacy practices in contemporary soci-
ety in Indonesia and beyond. This inadequacy highlights the urgency of using critical literacies as not 
only theoretical framework but also as “praxis” in reflecting and acting upon the field of education 
and literacy (Stromquist, 2014).

In the past four years (2016–2020), the Indonesian government has increasingly recognized the 
importance of community literacies to support formal literacy at schools. National movements on 
literacy since then have taken a more holistic approach into community movements (Agustino, 
2019). As advocated by grassroots literacy communities, the government collaborated with pro-
vincial, municipal, and district administrators as well as the private sector, women’s organizations, 
youth organizations, Non-Governmental Organizations (NGOs), and community organizations to 
promote more diverse local literacies in communities (UNESCO, 2015). Although scattered, NGOs 
and other local organizations and communities now have the space to establish their own literacy 
movements to support national goals of literacy. The forms of these new literacy communities are, 
to name a few, literacy through folk tales, local culture literacy, reading culture community, literacy 
for entrepreneurship, smart houses, and community learning hubs (Kusumadewi, 2017). According 
to Directorate of Community Education and Special Education, there are at least 4,348 commu-
nity libraries (Taman Bacaan Masyarakat) across the archipelago and 83 literacy-base communities or 
selected communities which organize literacy programs to create and sustain literate communi-
ties (Directorate of Community Education and Special Education, 2021). The emergence of these 
diverse literacies in addition to basic literacy (reading and writing) has highlighted the need in Indo-
nesia for literacies that are more aware of social and cultural practices in society.

As the historical recount has demonstrated, power and ideology influence the design of certain 
literacy programs and consequently influence social life. Critical literacies may reveal how literacy 
teaching and programs are not neutral, mechanistic processes of “civilizing” future generations. 
Instead, they are a battleground in which competing visions, ideologies, discourses, and political 
interests struggle for dominance in a given society. Literacy as a social practice accommodates values, 
cultural experiences, and ideologies that influence individual interactions with texts. This critical 
perspective enables us to embrace overlooked, devalued, and subjugated literacy practices, that is, 
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Indonesian local literacies, and to offer an alternative public discourse which highlights the role of 
literacy as “a communal resource contributing to the quality of local life” (Barton & Hamilton, 2012, 
p. xi). Critical literacies pinpointed the universal movement in supporting vulnerable young adults 
and disadvantaged groups as well as empowering gender equality, and so does in Indonesia. The 
emergence of this new orientation of literacy in Indonesia is under-researched, and it is the impetus 
of this chapter to capture this shift. The next section analyzes critical literacies work in Indonesia.

Critical Literacy Praxis in Indonesia

In surveying critical literacies in Indonesia, we adopt Paolo Freire’s concept of praxis as “reflection 
and action upon the world in order to transform it” (Freire, 2000, p. 33). In undertaking this study, 
we reviewed not only the works of critical literacy researchers but also literacy activists (practition-
ers) at the community level. We also attempted to capture local literacies that have been working at 
the community level but are under-researched and overlooked. The interrelationship between the 
work of researchers and practitioners illuminates Freire’s proposition that praxis does not actually 
operate outside theory; rather, praxis “requires theory to illuminate it” (Freire, 2000). Following this 
conceptual framework, we structure our analysis into action and reflection undertaken by critical 
literacies activists, practitioners, and researchers and categorize them into two groups: school settings 
and beyond formal schooling (local literacies).

School Settings

Although still relatively rare, critical literacy research and practices are being developed across a 
range of curriculum areas in Indonesia. English as a Foreign Language (EFL) is one area that started 
the inclusion of critical literacy pedagogy. In critical literacy perspectives, a language learner should 
be able to discover complex relationships between language and power (Janks, 2010), create their 
own critical standpoints, question the taken-for-granted facts (Luke & Dooley, 2011), and have the 
awareness to empower marginalized groups (Freire, 2000) (see also Chapters 1.4, 3.9, and 3.11 in 
this book). According to Gustine (2013), Indonesia’s EFL curriculum generally has a limited space 
for critical literacy as it is dominated by rote learning and memorization. Gustine (2013) brought 
critical literacy into the classroom by adopting four dimensions of critical literacy proposed by 
Lewison, Leland, and Harste (2015). She provided four different popular topics for students to 
oppose taken-for-granted perspectives and develop their own critical viewpoints. Through critical 
literacy, Gustine succeeded in directing the students from having a passive perspective into develop-
ing critical viewpoints. White underarm skin on deodorant TV commercial adverts, homophobia, 
and catastrophes in some regions in Indonesia were among the popular topics introduced. Initially, 
students took the underlying assumptions of those ads for granted and did not question how social 
and cultural systems work. By helping students to question everyday issues from critical perspectives, 
consider different points of view, and relate their thoughts to sociopolitical systems, the teacher was 
able to direct the students to the heart of critical literacy. She managed to shift from using language 
as the practical use of skills into critical practices.

Such concerns led Gustine (2017) to undertake further study, especially on how teachers under-
stand the notion of critical literacy and its practices. It seemed that four years of studying at preser-
vice teacher education (a bachelor’s degree) were not enough to lay the basic foundations for critical 
literacy. Although it was revealed that some EFL teachers who were also her graduate students had a 
little knowledge of critical literacy in the beginning of her study, there is a possibility that the other 
participants developed awareness of what a critical literacy classroom could be.

Mambu (2011) incorporated critical pedagogy into EFL practices by applying Freire’s (2000) 
thematic investigation. He presented pictures of McDonald’s burgers, a beauty pageant, a crowded 
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city, and a beggar in front of a shrine to explore the concept of domination by discussing poverty and 
social class. He also proposed that writing an op-ed article could be a way to criticize the govern-
ment. To demonstrate this concern to his students, he wrote an opinion piece in the Jakarta Post to 
criticize the ruling president as being too biased in selecting ministers based on political deals and 
calculations. In line with Janks’s (2010) point of view, developing learners’ understanding of the pres-
ence and importance of op-ed articles means providing them a gate to meaning-making processes 
that oppose the domination of political leaders. Mambu (2011) promoted English for advocacy 
purposes. It was done by encouraging ELT teachers to advocate and empower the marginalized, 
fight against oppression through English, and persistently question bias toward the notion of “the 
oppressed” to perceive diverse viewpoints that domination is not always about numbers. The use of 
English itself could potentially bring Indonesian local narratives to light and advocate for the rights 
of minoritized communities in Indonesia to wider international audiences.

Local Literacies

Critical literacy research has also started to move to areas beyond formal schooling, with a few nota-
ble researchers starting to document the local literacies of several communities. This shift in research 
focus has marked the global movement of critical literacies in Indonesia, showing that it does not 
focus only on literacy in formal schooling.

Dewayani (2013) investigated the identity construction of street children through their writing. 
The study depicted urban poverty and how it reproduced schooling discourses and marginalized 
those who did not have access to formal schooling. It unraveled the complex relationship between 
children, parents, society, and government through the discourse of formal schooling and argued 
that formal schooling as an important means of vertical mobility in society is not the only solution 
to eradicate poverty (Dewayani, 2013; Dewayani & Retnaningdyah, 2017). The stigma attached to 
street children as uneducated, working and living on the street, and prone to social deviance has 
created a vicious cycle of alienation contributing to children’s construction of self. By exploring the 
critical literacy practices organized by local communities in cooperation with an NGO, they pursued 
equal literacy for street children in Bandung. They provided early childhood education programs for 
street children, such as play-based learning, reading, and writing to embed a learning mindset and 
motivate the youth to pursue further education. This project not only monitored children’s learning 
progress, but it also introduced the notion of a “dream” to them—how they projected themselves 
as agents, positioned themselves in connection with others, and imagined future identities different 
from the ones constructed by mainstream Indonesian society.

Retnaningdyah (2013, 2015) studied one subordinate group of women in the global division of 
labor: Indonesian foreign domestic workers in Hong Kong. Arguing against the stigma of domestic 
workers as unintelligent, passive, and submissive, Retnaningdyah showed how the women were 
actively engaged in activities to negotiate the prevailing structures of power in transnational labor 
market, and that literacy practices were central to their activism. They reconstructed their identities 
and empowered their communities through blogging in which their identities underwent signifi-
cant changes through meaning-making processes. Overtime working hours and never-ending house 
chores did not seem to make them give up on writing and digital activities. In challenging the domi-
nant discourse, they used the term Babu (maid) to fight for the value of domestic workers. The jux-
taposition of the notion of blogging and Babu gave an alternative interpretation as Babu had always 
been associated with passiveness, submissiveness, and low skills, whereas blogging was something 
smart and tech-savvy. This discursive reversal was intended to shift negative social constructions of 
domestic workers as unintelligent and passive to seeing them as smart, creative, strong-willed, and 
critical people. These literacy practices also empowered the community to speak their unspoken and 
unheard voices (Retnaningdyah, 2015). For example, Erwiana experienced domestic violence from 
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her boss and was fired after eight months of working without receiving any salary. The social practice 
of literacy was proven to be able to move fellow international domestic workers to fight for legal 
justice for Erwiana. The literacy practices of these domestic workers have not only reconstructed 
their identities but also empowered their communities.

Agustino (2019) conducted a case study of one community library and argued that there was 
a relationship between local literacy movement and community empowerment. Community or 
local libraries in Indonesia are different from local libraries in the more developed countries that are 
government sponsored but locally run. In Indonesia, local libraries and their literacy movements are 
entirely voluntary and independent in nature. But according to Agustino’s study, these libraries have 
been able to contribute to the socioeconomic life of their participants. The social literacy practices 
are visible in the form of a series of soft skill thematic activities to promote socioeconomic inde-
pendence, along with providing books for reading.

In addition to this literature on grassroots literacies, we present two communities we have studied 
empirically, “Rumah Buku Cilegon” and “Adam and Sun” to paint more varieties of local literacies. 
The former community concerns one reading club, while the latter is a science club.

“Rumah Buku Cilegon” or Cilegon Book House was established in 2011 from a deep concern 
over the low reading interest and poor condition of city libraries in Cilegon, an industrial city 
in West Java, with rising economic inequality of its people. With the desire to bring together 
friends with shared passion about books, the community initially organized book picnics around 
Cilegon and surrounding cities to promote the culture of book reading through book picnics and 
an engaging mobile library. Rumah Buku Cilegon commutes from one place to another around 
Cilegon, familiarizing the locals with high-quality books to lay the foundation of literacy in the 
local community. They believe that critical literacy is important to fight against fake news and 
hoaxes (in-depth interview, February 2020). The book picnic was later dedicated to children since 
they were their most loyal participants. In addition, this community organized another program, 
“Mencuri Ilmu dari Buku” (Stealing Knowledge from Books). Unlike formal schooling in Indo-
nesia, which is passive and makes children subservient to the learning process, this community 
encouraged freedom of speech and critical thinking. Everyone has the same opportunity to speak 
their mind. This approach resisted formal literacy as shaped and structured by the authoritarian 
government.

“Adam and the Sun” was also a community library initiated by the grassroots community in Ban-
ten in 2009 but then moved to Bandung in 2018. It focused on science and literacy, campaigning 
about the non-dichotomy of science and religion and using logic and critical thinking to deepen 
faith. When we interviewed the founder, he cited a verse in Al-Quran, especially surah Al-Baqarah, 
that the angel asked a question about why God created humans if they would do damage on earth. 
He explained, if “Angel, who is a submissive and passive creature, asked a question, why are people 
afraid to ask?” The social construction that those who question faith are labeled as nonbelievers 
discourages the questioning culture. Through science, one is able to contemplate why and how the 
universe was created. Thus, there is no dichotomy between religion and science. Adam and the Sun’s 
literacy programs are, to name a few, Galileo Junior (visualizing astronomy through video), Dream 
Trigger (motivating children to dream high), Verse of Universe (doodle and rap music), local music 
(collaborating with local musicians to create minor notes of outer space sounds using Sundanese 
instruments), and Space for Space (urging Banten local government to build a planetarium). Adam 
and Sun also initiated Banten Science Day to promote science and astronomy to elementary school 
students.

The works of these literacy activists and practitioners at the community level embody local litera-
cies (Barton & Hamilton, 2012) and show that vernacular literacies, although often subjugated by 
the discourse of formal literacy, play important roles in making sense of the world through words 
(Freire, 2000).
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Concluding Thoughts

Indonesia’s case, as demonstrated in this chapter, offers insights of how critical literacies could 
potentially liberate a range of important subjugated knowledge in any post-authoritarian context, 
irrespective of geographical location and local cultures. The historical trajectories of literacies in 
post-authoritarian Indonesia and the work of researchers and practitioners have highlighted the 
importance of linking literacy with social practices: literacy is ideologically and socially situated and 
it is mediated by texts and social networks. To make formal literacy more meaningful, it cannot be 
divorced from vernacular grassroot literacies (Barton & Hamilton, 2012). Unlike the more cogni-
tive formal literacy imposed by the authoritarian administration, grassroots literacies have provided 
spaces in which people can truly engage in literacy acts as meaningful social practices and can poten-
tially liberate Indonesia from its authoritarian shadow. As we have learned from the street children 
in Bandung, Indonesian foreign domestic workers in Hong Kong and local community libraries in 
Indonesia, critical literacy practices have the power not only to make the unheard voices heard but 
also to reconstruct one’s identity and empower their respective community.

The current literacy praxis has demonstrated encouraging signs at community and grassroots 
levels. Future critical literacy praxis in Indonesia can expand existing work by exploring more in 
the areas of the impact of authoritarianism in ways of thinking and ways of doing literacy, the global 
pandemic, environmental issues (global warming), local languages, and gender equity. These four 
areas, while deserving top priority, are under-researched in the context of Indonesia. The global 
phenomena need to be contextualized locally in order to better address the problems through litera-
cies. Critical literacies offer powerful ways to help navigate our post-authoritarian condition, while 
engaging with opportunities and inequalities accelerated by globalization.

References
Agustino, H. (2019). Pemberdayaan masyarakat berbasis gerakan literasi di Taman Baca Masyarakat Pondok 

Sinau Lentera Anak Nusantara. Jurnal Sosial Politik, 5(1), 142. https://doi.org/10.22219/sospol.v5i1.7890
Anderson, B. (2006). Imagined communities: Reflections on the origin and spread of nationalism. Verso. https://doi.

org/10.1017/CBO9781107415324.004
Barton, D., & Hamilton, M. (2012). Local literacies. Routledge.
Bruinessen, M. Van. (1994). Pesantren and Kitab Kuning: Maintenance and continuation of a tradition of reli-

gious learning. In W. Marshall (Ed.), Texts from the Islands: Oral and written traditions of Indonesia and the Malay 
world (pp. 121–146). The University of Berne Institute of Ethnology.

Budiarjo, C. (1974). Political imprisonment in Indonesia. Bulletin of Concerned Asian Scholars, 6(2), 20–23.
Dewayani, S. (2013). What do you want to be when you grow up? Self-construction in Indonesian street 

children’s writing. Research in the Teaching of English, 47(4), 365–390.
Dewayani, S., & Retnaningdyah, P. (2017). Suara dari Marjin: Literasi sebagai praktik sosial. Rosda.
Directorate of Community Education and Special Education (Ministry of Education and Culture). (2021, 

April 30). Daftar TBM (List of community libraries). Donasi Buku. https://donasibuku.kemdikbud.go.id/tbm
Directorate of Community Education and Special Education (Ministry of Education and Culture). (2021, 

April 30). Membangun literasi masyarakat (Building community literacy). Donasi Buku. https://donasibuku.kem-
dikbud.go.id/artikel/membangun-literasi-masyarakat

Freire, P. (2000). Pedagogy of the oppressed. Bloomsbury.
Guggenheim, S. (2012). Indonesia’s quiet springtime: Knowledge, policy and reform. In A. J. S. Reid (Ed.), 

Indonesia rising: The repositioning of Asia’s third giant (pp. 141–169). Institute of Southeast Asian Studies.
Gustine, G. G. (2013). Designing and implementing a critical literacy-based approach in an Indonesian EFL 

secondary school. International Journal of Indonesian Studies, 1, 2–21.
Gustine, G. G. (2017). A survey on critical literacy as a pedagogical approach to teaching English in Indonesia. 

Indonesian Journal of Applied Linguistics, 7(3), 531–537.
Hadiz, V. R., & Dhakidae, D. (2005). Social science and power in Indonesia. Equinox Publishing.
Heryanto, A. (2003). Public intellectuals, media and democratization: Cultural politics of the middle classes in 

Indonesia. In A. Heryanto & S. K. Mandal (Eds.), Challenging authoritarianism in Southeast Asia: Comparing 
Indonesia and Malaysia (pp. 24–59). Routledge Curzon.

https://doi.org/10.22219/sospol.v5i1.7890
https://doi.org/10.1017/CBO9781107415324.004
https://doi.org/10.1017/CBO9781107415324.004
https://donasibuku.kemdikbud.go.id
https://donasibuku.kemdikbud.go.id
https://donasibuku.kemdikbud.go.id


Zulfa Sakhiyya and Christianti Tri Hapsari

176

Heryanto, A., & Hadiz, V. R. (2005). Post-authoritarian Indonesia: A comparative Southeast Asian perspective. 
Critical Asian Studies, 37(2), 251–275. https://doi.org/10.1080/146727

Janks, H. (2010). Literacy and power. Routledge.
Kebebasan akademik, non-feodalisme dan penindasan HAM. In A. Khanif & M. K. Wardaya (Eds.), Hak asasi 

manusia: Politik, hukum dan agama di Indonesia (pp. 53–67). LKI.
Kell, M., & Kell, P. (2014). Literacy and language in East Asia: Shifting meanings, values and approaches. Springer.
Kusumadewi, L. R. (2017, September 11). Model literasi yang bermanfaat untuk Indonesia: Bukan sekadar 

melek huruf. The Conversation.
Leigh, B. (1999). Learning and knowing boundaries: Schooling in new order Indonesia. Journal of Social Issues 

in Southeast Asia, 14(1), 34–56. https://doi.org/10.1355/sj14-1b
Lewison, M., Leland, C., & Harste, J. C. (2015). Creating critical classrooms: K-8 Reading and writing with an edge. 

Lawrence Erlbaum Associates.
Lowenberg, P. (2000). Writing and literacy in Indonesia. Studies in the Linguistic Sciences, 30(1), 135–148.
Luke, A., & Dooley, K. (2011). Critical literacy and second language learning. In E. Hinkel (Ed.), Handbook of 

research in second language teaching and learning Volume 2 (pp. 1–15). Routledge.
Mambu, J. E. (2011). English for advocacy purposes: Critical pedagogy’s contribution to Indonesia. The Journal 

of ASIA TEFL, 8(4), 135–173.
Miller, J., & McKenna, M. (2016). World literacy: How countries rank and why it matters. Routledge.
Nakamura, M., & Nishino, S. (1995). Development of Islamic higher education in Indonesia. In A. H. Yee 

(Ed.), East Asian higher education: Traditions and transformations. Pergamon.
Penders, C. (1977). Indonesia, selected documents on colonialism and nationalism 1830–1942. University of Queens-

land Press.
Power, T. P. (2018). Jokowi’s authoritarian turn and Indonesia’s democratic decline. Bulletin of Indonesian Eco-

nomic Studies, 54(3), 307–338. https://doi.org/10.1080/00074918.2018.1549918
Pringle, R. (2010). Understanding Islam in Indonesia: Politics and diversity. Mainland Press Ltd.
Retnaningdyah, P. (2013). ‘Kami juga punya suara’: Dunia blogging buruh migran Indonesia di Hong Kong 

sebagai politik budaya. Jurnal Komunikasi Indonesia, 2(1), 23–30. https://doi.org/10.7454/jki.v2i1.7827
Retnaningdyah, P. (2015). We have voices, too: Literacy, alternative modernities, and Indonesian domestic workers in 

Hong Kong (PhD Thesis, University of Melbourne). Minerva Access.
Sakhiyya, Z., & Martin-Anatias, N. (2020). Reviving the language at risk: A  social semiotic analysis of the 

linguistic landscape of three cities in Indonesia. International Journal of Multilingualism, 1–18. https://doi.org
/10.1080/14790718.2020.1850737

Street, B., & Lefstein, A. (2007). Literacy: An advanced resource book. Routledge.
Street, B. V. (1995). Social literacies: Critical approaches to literacy in development, ethnography and education. Routledge.
Stromquist, N. P. (2014, June). Freire, literacy and emancipatory gender learning. International Review Education, 

60, 545–558. https://doi.org/10.1007/s11159-014-9424-2
Tobias, J., Wales, J., Syamsulhakim, E., & Suharti. (2014). Towards better education quality: Indonesia’s promis-

ing path. Development Progress Case Study Report (Issue July).
UNESCO. (1974). Statistical Yearbook, 1973. UNESCO.
UNESCO. (1977). Statistical Yearbook, 1976. UNESCO.
UNESCO. (1999). Statistical Yearbook, 1999. UNESCO.
UNESCO. (2012). Education for all global monitoring report. UNESCO.
UNESCO. (2015). Promising EFA practices in the Asia-Pacific region: Indonesia literacy for life skills and entrepreneur-

ship. UNESCO.
Wiratraman, H. P. (2018). 
Yulaelawati, E. (2009). A new theory of education reform in Indonesia: Globalisation and recontextualisation in the post-

colonial condition. Nagara.

https://doi.org/10.1080/146727
https://doi.org/10.1355/sj14-1b
https://doi.org/10.1080/00074918.2018.1549918
https://doi.org/10.7454/jki.v2i1.7827
https://doi.org/10.1080/14790718.2020.1850737
https://doi.org/10.1080/14790718.2020.1850737
https://doi.org/10.1007/s11159-014-9424-2


472DOI: 10.4324/9781003023425-54 

A

Arman Abednia  is a lecturer in Education at Murdoch University, Perth, Australia, where he 
teaches research methodology and literacy units in undergraduate and graduate programs. Arman 
also serves as the academic literacy development advisor at Edith Cowan College, Perth. His 
research areas include teacher education, teacher identity, and critical pedagogy/literacy. His most 
recent publication is a book entitled Starting Points in Critical Language Pedagogy  that he has co-
authored with Professor Graham V. Crookes (Information Age Publishing, 2021). https://orcid.
org/0000-0002-9402-9845

Earl Aguilera is an assistant professor in the Department of Curriculum and Instruction at Califor-
nia State University, Fresno, located on the ancestral and traditional lands of the Yokuts and Mono 
peoples. He has recently published in the Handbook of Research on Cultivating Literacy in Diverse and 
Multilingual Classrooms and the Handbook of Research on Integrating Digital Technology with Literacy Peda-
gogies. https://orcid.org/0000-0002-3694-1406

Anwar Ahmed is an assistant professor in the Department of Languages, Literatures and Linguis-
tics at York University in Canada. He is co-editor of Mobility of Knowledge, Practice and Pedagogy in 
TESOL Teacher Education: Implications for Transnational Contexts (Palgrave Macmillan, 2021). https://
orcid.org/0000-0002-5883-3238

Jennifer Helen Alford is associate professor in Education at Queensland University of Technology, 
Brisbane, Australia. She is interested in how language education policies articulate criticality; and 
how teachers mobilize critical approaches with English learners amid increasingly acritical education 
priorities. Her book Critical Literacy with Adolescent English Language Learners: Global Policy and Practice 
was published in 2021 by Routledge. She is a co-editor of Literacy Research: Theory, Method & Practice 
journal for the Literacy Research Association (LRA). http://orcid.org/0000-0001-9238-0933

Donna E. Alvermann is the Omer Clyde and Elizabeth Parr Aderhold Professor in Education and 
the Appointed Distinguished Research Professor of Language and Literacy Education at the Univer-
sity of Georgia, USA. Her research focuses on young people’s critical digital literacies, their uses of 
popular culture, and a Foucauldian approach to genealogy involving historical texts. She is lead edi-
tor on the 7th edition of Theoretical Models and Processes of Literacy published in 2019 by Routledge. 
https://orcid.org/0000-0001-6881-0657

LIST OF CONTRIBUTORS  

https://orcid.org
https://orcid.org
https://orcid.org
https://orcid.org
https://orcid.org
http://orcid.org
https://orcid.org
http://dx.doi.org/10.4324/9781003023425-54


List of Contributors

473

Grant Andrews is a lecturer at the University of the Witwatersrand School of Education in Johan-
nesburg, South Africa. His research interests include queer theory, queer visual cultures in South 
Africa, and gender and sexuality studies. https://orcid.org/0000-0001-5268-0800

Minea Armijo Romero is a Ph.D. candidate in the Language Literacy and Sociocultural Studies 
program at the University of New Mexico, and Faculty at the Education Department at Central New 
Mexico Community College. Her research looks at the intersection of transnationalism, border the-
ory, and intercultural educational models in Latin America. https://orcid.org/0000-0003-1087-2577

B

Alexander Bacalja is a lecturer in Language and Literacy and member of the Language and Lit-
eracy Research Hub in the Melbourne Graduate School of Education, The University of Mel-
bourne. His research focuses on critical digital literacies in both school and non-school contexts, 
and the potential for pedagogy to move users to more critical understandings of contemporary texts, 
technologies, and platforms. His recent work on digital game literacies and critical digital litera-
cies can be found in The Australian Journal of Language and Literacy and Game Studies. https://orcid.
org/0000-0002-2440-1488

George Lovell Boggs investigates the development of specialized literacies, often considering how 
learning processes intersect with formal education. Recent projects seek to understand the practi-
cal economic significance of literacy against a backdrop of cultural myths. He loves to make music, 
farm, gather firewood, and cook with his family in the Georgia mountains.

Scott Bulfin is a senior lecturer in English education at Monash University in the Faculty of Educa-
tion. His research focuses on new literacies, the sociology of educational technology and secondary 
English education. His latest book is Everyday Schooling in the Digital Age. Routledge, 2018. https://
orcid.org/0000-0001-9083-5236

Cassie J. Brownell is an assistant professor of Curriculum, Teaching, and Learning at the Ontario 
Institute for Studies in Education of the University of Toronto. Her research takes up issues of edu-
cational justice and equity in early childhood. https://orcid.org/0000-0002-8640-2777

Mardiana Abu Bakar is a lecturer with the Policy, Curriculum and Leadership Academic Group 
at the National Institute of Education, Nanyang Technological University. She is also programme 
leader in the Master of Education, Curriculum, Teaching and Learning. In these roles, she teaches 
and partly administers the core programmes on curriculum policy and theory; and an elective on 
curriculum implementation. She is currently PI in a Funds of Knowledge research in Singapore 
schools as well as co-PI in three research projects: 1. Diversity and intercultural mindedness amongst 
secondary school students; 2. The role of a child support model for low-income families; and 3. 
The pathways and life trajectories narratives of vocational students in Singapore. A critical scholar 
interested in issues of curriculum access and equity, Mardiana believes that schools are places of pos-
sibilities and constraints; and her main passion is to contribute towards the nurturing of self-critical 
communities of reflexive educators.

Tanja Burkhard is an assistant professor in the Department of Human Development at Washington 
State University. Her research interests focus on qualitative methodologies, race, immigration, lan-
guage, and postcolonial theories. She has recently co-edited a volume titled Race, Justice, and Activism 
in Literacy Instruction. https://orcid.org/0000-0003-4960-676X

Lavern Byfield is an associate professor in the School of Education at Southern Illinois University 
Carbondale (Carbondale, Illinois, USA). Her publications and research are in the areas of language 

https://orcid.org
https://orcid.org
https://orcid.org
https://orcid.org
https://orcid.org
https://orcid.org
https://orcid.org
https://orcid.org


List of Contributors

474

acquisition, English Language Arts instruction for diverse populations, English as a Second Language 
(ESL) instruction, and culturally responsive pedagogy. https://orcid.org/0000-0003-1756-6097

C

Claudia Cañas is an English teacher at Universidad Pontificia Bolivariana (UPB) Elementary 
School, where she has served as academic coordinator in the English department. She is also an 
adjunct professor at the School of Education and Pedagogy at the same university, where she teaches 
Communicative Competence courses in the BA in English-Spanish, and graduate courses on lin-
guistics for English teachers and literacies in second languages and supervises master’s students. She 
is also the associate chair at the Literacies in Second Languages Project (LSLP) research lab at Uni-
versidad Pontificia Bolivariana. Her current research explores and characterizes children’s personal 
literacies in and out of school, using multimodality and multiliteracies as conceptual underpinnings. 
She has already presented her research in international conferences such as AERA and LRA and 
some of her recent work was also featured in Research in the Teaching of English. https://orcid.
org/0000-0003-1978-1567

Edison Ferney Castrillón-Ángel is a full-time instructor at Universidad Católica Luis Amigó 
in Medellín and a member of the Literacies in Second Languages Project (LSLP) research lab at 
Universidad Pontificia Bolivariana. He is also pursuing his PhD at the Federal University of Piauí 
in Brazil. Edison’s research and scholarship adopts a multidisciplinary strategy that incorporates 
the fields of educommunication, languages, critical digital literacy, technologies, ICT, and cultural 
behaviors. He holds a BA in Social Communication from Corporación Universitaria Minuto de 
Dios (UNIMINUTO), a Graduate Specialization in ELT and a MA in Learning and Teaching 
Processes in Second Languages, both from Universidad Pontificia Bolivariana. https://ORCID.
org/0000-0001-9237-1084

Benjamin “Benji” Chang is an associate professor of Equity Education at the University of North 
Carolina, Greensboro. His work applies intersectional approaches to teacher education, community 
engagement, and language, literacy and culture with minoritized communities from around the Asia-
Pacific Rim. He has been published in venues like Linguistics & Education and Curriculum Inquiry, and is 
Co-Editor of the journal Critical Inquiry in Language Studies. https://orcid.org/0000-0002-4054-8738

Chris K. Chang-Bacon is an assistant professor of Education at the University of Virginia. His 
research on critical literacies in multilingual contexts has been featured in Journal of Literacy Research 
(2017) and Journal of Teacher Education (2020). https://orcid.org/0000-0002-5584-189X

Suzanne S. Choo is an associate professor in the English Language and Literature Academic Group 
at the National Institute of Education, Nanyang Technological University, Singapore. Her research 
has been published in various peer-reviewed journals including Harvard Educational Review, Critical 
Studies in Education, and Discourse: Studies in the Cultural Politics of Education. Her book, Reading the 
World, the Globe, and the Cosmos: Approaches to Teaching Literature for the Twenty-First Century, was 
awarded the 2014 Critics Choice Book Award by the American Educational Studies Association. 
Her most recent book is Teaching Ethics Through Literature: The Significance of Ethical Criticism in a 
Global Age (Routledge, 2021). https://orcid.org/0000-0001-7446-3372

James S. Chisholm is an associate professor in the College of Education and Human Devel-
opment at the University of Louisville. His current research projects focus on sociopolitical 
discourses in the teaching of writing, social justice and arts integration, and social capital in a 
student-led bilingual mentoring program. With Kathryn F. Whitmore, he co-authored Reading 

https://orcid.org
https://orcid.org
https://orcid.org
https://ORCID.org
https://ORCID.org
https://orcid.org
https://orcid.org
https://orcid.org


List of Contributors

475

Challenging Texts: Layering Literacies Through the Arts (NCTE and Routledge, 2018). https://
orcid.org/0000-0002-0988-9315

Justin A. Coles is an assistant professor in the division of Curriculum and Teaching at Fordham 
University, Graduate School of Education in Manhattan, NY. His research agenda converges at 
the intersections of critical race studies, urban education, language and literacy, and Black stud-
ies. https://orcid.org/0000-0002-6232-8939

Barbara Comber is a research professor in the Centre for Research in Educational and Social 
Inclusion, Education Futures  at the University of South Australia. Her research interests include 
teachers’ work, critical literacy, social justice, and creative pedagogy. Two recent books reflect these 
interests and her long-term collaborations with front-line educators—Literacy, Place and Pedagogies 
of Possibility (Comber, 2016) and Literacy, Leading and Learning: Beyond Pedagogies of Poverty (Hayes, 
Hattam, Comber, Kerkham, Thrupp & Thomson, 2017).

Anne Crampton is the academic program director of Teacher Education for Inclusive Environ-
ments at Western Washington University, in Bellingham, Everett, and Bremerton, WA, USA. She 
researches, writes, and teaches about critical literacy practices, affective experiences and learning, 
and digital and multimodal literacies.

Susan Cridland-Hughes is an associate professor of English Education at Clemson University, 
South Carolina, USA. Her most recent publications include “Fostering Critical Participatory Lit-
eracy through Policy Debate” in English Teaching: Practice and Critique (2018) and “We don’t wanna 
strait-jacket you: Community, Curriculum and Critical Literacy in Urban Debate” in the Journal of 
Language and Literacy Education (2018). https://orcid.org/0000-0002-4209-5197

Graham Crookes is professor, Department of Second Language Studies, University of Hawai’i at 
Mānoa. He has spent most of his professional life in the Asia-Pacific region; his work is focused on 
critical language pedagogy, critical literacy, and teachers’ values. His most recent publication book 
is Starting Points in Critical Language Pedagogy (co authored with Arman Abenia (Information Age 
Publishing, 2021). https://orcid. org/0000-0002-9402-9845

D

Roberto Santiago de Roock is an assistant professor of Learning Sciences & Technology at Uni-
versity of California, Santa Cruz. His interdisciplinary work examines the relationships between 
literacy, technology, and liberation under racial capitalism. He primarily does this through eth-
nographic design work, but also in pioneering critical digital discourse analysis and participatory 
methods. https://orcid.org/0000-0002-4844-4386

Enrique David Degollado is an assistant professor in Multilingual Education at The University of 
Iowa. His research focuses on the influence of bilingual education teachers’ lived experiences on their 
language and literacy ideologies and pedagogical practices. https://orcid.org/0000-0001-9052-5596

Alexandre Dessingué is professor of Literacy Studies and History Education at the University of 
Stavanger, Norway. His research interests focus on cultural and collective memory studies, cultural 
representations of WW1, WW2, the Holocaust and of the colonial period, memory theories, criti-
cal literacy/awareness and history education. His last publications include a co-edited volume with 
Jay Winter, Beyond Memory: Silence and the Aesthetics of Remembrance (Routledge, 2016), the book 
chapters “Paul Ricoeur: Understanding the Past and Writing the Future” (Routledge, 2017), “The 
Ethics of Memory” (Verlag, 2017) and the article “Developing Critical Historical Consciousness: 

https://orcid.org
https://orcid.org
https://orcid.org
https://orcid.org
https://orcid.org
https://orcid.org
https://orcid. org


List of Contributors

476

Re-thinking the Dynamics between History and Memory in History Education” (Nordidactica, 
2020). ORCID: https://orcid.org/0000-0002-3171-2719

Pooja Dharamshi is an assistant professor in the Faculty of Education at Simon Fraser University 
(Vancouver, Canada). Her research explores the ways in which teacher educators conceptualize 
and enact critical literacies practices in an era of increasing neoliberal reforms. Her new book is 
entitled “Advancing Equity and Social Justice in Teacher Education: Transformative Practices and Pedago-
gies of Literacy” which is part of the Literacies as Resistance series for DIO Press. https://orcid.
org/0000-0003-2917-6897

Lynn Downes is a lecturer in the School of Education and Leadership at the Queensland Univer-
sity of Technology, Australia. Her research interests focus on language and linguistics, specifically 
language change and sociolinguistics in the area of taboo linguistics. Lynn’s interests also include 
Critical Discourse Analysis and English language and literacies in the primary school context, with a 
focus on the use of multimodal texts and critical literacies. Her most recent article is Critical discourse 
analysis in transcultural spaces (2019). https://orcid.org/0000-0002-4393-620X

Ana Paula Duboc is a professor of Language Teaching Methodology at the School of Education 
from the University of Sao Paulo, Brazil. In 2016, she co-authored the decolonial-oriented Eng-
lish curricular guidelines within the Municipal Secretariat of Education in Sao Paulo. Her research 
interests comprise language and literacy education, educational policies, language teacher educa-
tion, critical literacies, decoloniality. She coordinates the ELCo—Grupo de Estudos Educação, Lin-
guagem e Colonialidade (Research Group on Education, Language, and Coloniality). https://orcid.
org/0000-0002-3136-3504

E

Christian Ehret is an associate professor in the Faculty of Education at McGill University in Mon-
tréal, Québec. He develops social theory toward more affective, material, and embodied understand-
ings of literacy and learning with digital media. His volume, co-edited with Kevin Leander, Affect in 
Literacy Teaching and Learning: Pedagogies, Politics, and Coming to Know was published in 2019. https://
orcid.org/0000-0002-7589-1974

Grace Enriquez is a professor of Language and Literacy at Lesley University, Cambridge, MA, 
USA. She centers her teaching and research on intersections of literacies, identities, and embodi-
ment; critical literacies; reader response; and children’s literature for social justice. Most recently, she 
is co-author of The Reading Turn-Around with Emergent Bilinguals: A Five-Part Framework for Powerful 
Teaching and Learning (2019) and co-editor of Literacies, Learning, and the Body: Putting Theory and 
Research into Pedagogical Practice (2016). https://orcid.org/0000-0002-6556-4021

F

Jennifer Farrar is a lecturer at the University of Glasgow, Scotland, in children’s literature and lit-
eracies. Her research interests include student teachers’ knowledge and use of children’s literature and 
its potential as a vehicle for critical literacies. Her current research explores the intersection of politi-
cal and critical literacies within initial teacher education. Recently published articles have explored 
the status of critical literacies in Scottish Educational Policy (2019) and critical literacy’s role in Scot-
land’s new LGBTI-inclusive curriculum (2020). https://orcid.org/0000-0002-7128-6355

https://orcid.org
https://orcid.org
https://orcid.org
https://orcid.org
https://orcid.org
https://orcid.org
https://orcid.org
https://orcid.org
https://orcid.org
https://orcid.org


List of Contributors

477

Daniel Ferraz is a professor at the Department of Modern Languages from the University of São 
Paulo, Brazil. He centers his teaching and research on teacher education, language education, litera-
cies, and cultural studies. He is the coordinator of the Grupo de Estudos sobre Educação Linguística em 
Línguas Estrangeiras (GEELLE). https://orcid.org/0000-0002-8483-2423

Rafael Filiberto Forteza Fernández is an associate professor at the Ural Federal University, Eka-
terinburg, Russia. He centers his teaching and research on issues of critical discourse, teacher lan-
guage awareness, and ideology in English language teaching. He co-authored the papers on critical 
literacy Language and Cultural Awareness of a non-native ESP teacher (2019) and Content Edulcoration as 
Ideology Visualization in an English language coursebook (in print 2020), and authored Critical Discourse 
Analysis of Key Concepts in Obama’s Statement: Cuba Policy Changes (2016) as well as others on issues 
pertaining ELT in the Russian context. https://orcid.org/0000-0001-5356-5337

G

Antero Garcia is an assistant professor in the Graduate School of Education at Stanford University. 
Antero received his Ph.D. in the Urban Schooling division of the Graduate School of Education 
and Information Studies at the University of California, Los Angeles. Prior to completing his Ph.D., 
Antero was an English teacher at a public high school in South Central Los Angeles. His work 
explores how technology and gaming shape learning, literacy practices, and civic identities. His 
recent books include Everyday Advocacy: Teachers who Change the Literacy Narrative, Good Reception: 
Teens, Teachers, and Mobile Media in a Los Angeles High School, and Compose Our World: Project-Based 
Learning in Secondary English Language Arts. https://orcid.org/0000-0002-8417-4723

Carlos Andrés Gaviria is a language teacher in Spanish language academies in Medellín and a 
researcher at the Literacies in Second Languages Project (LSLP) research lab at Universidad Pontificia 
Bolivarian, Medellín-Colombia. His current research interest explores the use of second languages 
in virtual and online spaces to propose alternative ways to understand how people interact and 
communicate in these places. His publications and presentations include work in digital and gam-
ing literacies as well as language education. He graduated with honors from his BA in English and 
Spanish Education at Universidad Pontificia Bolivariana. https://orcid.org/0000-0002-0302-5284

Noah Asher Golden is an assistant professor of Teacher Education at California State University, 
Long Beach. His scholarship contributes to knowledge on the identity enactments and (re)position-
ing practices of minoritized youth and is situated within critical and sociocultural approaches to 
literacies research and teaching/learning practice. https://orcid.org/0000-0002-5296-5803.

Polina Golovátina-Mora is an associate professor of Film and Media in Education at the Norwe-
gian University of Science and Technology (NTNU). She has taught and guest lectured in Russia, 
Czech Republic, and Poland. Her research covers the intersections between narratives, language, and 
power, critical theories, social theory and qualitative methodologies, and individual–nature relations. 
Some of her featured research has appeared in International Journal of Cultural Studies and Qualitative 
Inquiry. She was a grantee of a number of fellowships, including Fulbright Graduate Scholarship 
(University of Illinois), AFP Open Society Returning Scholar Fellowship, Robert Bosch Tandem 
Program, and an Erasmus Mundus Post-doctoral Fellowship and pursued her studies in the United 
States, Poland, and Russia. She has a track record of publications and presentations delivered in Rus-
sian, English, Spanish, Czech, and Polish. https://orcid.org/0000-0002-7686-9699

https://orcid.org
https://orcid.org
https://orcid.org
https://orcid.org
https://orcid.org
https://orcid.org


List of Contributors

478

Steve Goodman is the founding executive director emeritus of the Educational Video Center in 
New York City, and media education instructional coach for K–12 schools, colleges, and commu-
nity-based organizations. His research and practice focuses on critical literacy, youth media, civic 
engagement, and youth participatory action research. He is the author of numerous publications, 
including It’s Not About Grit: Trauma, Inequity and the Power of Transformative Teaching (Teachers Col-
lege Press, 2018). https://orcid.org/0000-0003-3129-784X

Navan Govender is a lecturer at the University of Strathclyde in Glasgow, United Kingdom, where 
they teach on the PGDE English programme. Working in the field of Applied (English) Language 
and Literacy Education, Navan’s research explores the relationship between language and power in 
education by working at the interface of critical literacies, multimodality and transmodality, and 
diverse (queer) identities. Their two most recent articles include Critical Literacy & Critically Reflective 
Writing: Navigating Gender & Sexual Diversity and Critical Transmodal Pedagogies: Student Teachers Play 
with Genre Conventions. https://orcid.org/0000-0001-6764-1169

Margarita Gudova is a professor at the Ural Federal University, Ekaterinburg, Russia, the leader 
of Ural Research team Multilingualism and interculturalism in the era of Post-literacy, the director 
of scientific laboratory New Literacy and Cognitive Technology. Her recent publications include 
Analyzing the Intercultural and Multilingual University Space: Methodological Foundations (2018) and Syn-
esthetic Artistic Perception in the Era of Post-Literacy (2017). https://orcid.org/0000-0002-9628-0451

Gloria Gutiérrez-Arismendy is the research coordinator at The New School, a private school in 
Medellín. She is also involved in thesis supervision at the MA in Learning and Teaching Processes 
in Second Languages at Universidad Pontificia Bolivariana. She is an affiliated researcher at the 
Literacies in Second Languages Project (LSLP) research lab at Universidad Pontificia Bolivariana. 
She has experience working with vulnerable populations from different ages. Her research interests 
intersect her teaching background and her work as a professional stage actress to propose an arts-
based approach to language and literacy development. https://orcid.org/0000-0002-8357-6907

Maria Guzikova is an associate professor at the Ural Federal University, Ekaterinburg, Russia. 
Her research focuses on the area of multiculturalism and multilingualism in the era of post-literacy. 
Her recent publications include Questioning the conventional language teaching methods: transformational 
teaching approach (2019) and Analyzing the Intercultural and Multilingual University Space: Methodological 
Foundations (2018). https://orcid.org/0000-0001-6550-4814

H

Christianti Tri Hapsari is currently a lecturer at the English Department, Faculty of Languages 
and Arts, Universitas Negeri Semarang (UNNES), Indonesia. She is a Researcher at the Literacy 
Research Centre of UNNES. She is also a reviewer for ELT Forum: Journal of English Language 
Teaching, English Department, Universitas Negeri Semarang (UNNES). Her fields of interest are 
on Teaching English as a Foreign Language (TEFL), literacy (reading and writing). https://orcid.
org/0000-0002-1548-3952

Donna Hazzard is a principal lecturer at St Mary’s University College, Belfast. Her research inter-
ests include critical literacy and the work of Pierre Bourdieu. Her most recent publications include 
“Challenging Misrecognition: A Case for Critical Literacy” (2021), International Journal of Edu-
cational Research, and Creating Young News Readers: The Irish News Critical Literacy Project, 
(2021) (second edition), Belfast, The Irish News. https://orcid.org/0000-0002-4301-9567.

https://orcid.org
https://orcid.org
https://orcid.org
https://orcid.org
https://orcid.org
https://orcid.org
https://orcid.org
https://orcid.org


List of Contributors

479

David I. Hernández-Saca is an assistant professor of Disability Studies in Education within the 
Department of Special Education, at the University of Northern Iowa. His work in the field of 
Learning Disabilities (LD) interrogates the emotional impact of LD labeling on conceptions of self at 
the intersections of power and identities. He is the author of Sophia Cruz’s Emotional Construction of 
Learning Disabilities: A Liberation DisCrit Emotion Narrative and Community Psychology Approach (2021, 
Palgrave Macmillan). https://orcid.org/0000-0002-3070-4610

Gregorio Hernandez-Zamora is a professor of Education, Design, and Communication at Autono-
mous Metropolitan University (UAM) in Mexico City. He received his PhD in Language, Literacy, and 
Culture from UC Berkeley. His work in the field of language and literacy education explores the con-
nections between language, culture and cognition, with a focus on issues of educational inequality. He is 
author of Decolonizing Literacy: Mexican Lives in the Era of Global Capitalism (2010, Multilingual Matters) 
and From New Literacy Studies to Decolonial Perspectives in Literacy Research (2019, Íkala: Revista de Lenguaje 
y Educación) among other chapters, articles, and books. https://orcid.org/0000-0003-3364-0939

Seonmin Huh is an invited professor at Chungbuk National University, Korea. Her research 
focuses on critical literacies, critical perspectives to English education for foreign language learners 
of English, innovative teaching methodologies and the development of learning and teaching model. 
Her most recent articles are “Pedagogical Efforts to Encourage Students’ English Oral Discussions 
in University Reading Classes” (2019) and “Preparing elementary readers to be critical intercultural 
citizens through literacy education” (2019). https://orcid.org/0000-0002-1654-7604

Betina Hsieh is an associate professor of teacher education at California State University, Long Beach 
(California, United States). Her work on critical literacies has been featured in English Teaching, Prac-
tice and Critique and Pedagogies: An International Journal. https://orcid.org/0000-0003-1456-765X.

J

Radha Iyer is Senior Lecturer in Education at Queensland university of Technology, Brisbane, 
Australia. She teaches in the sociology of education, postgraduate teacher training programs and in 
the Master of Education courses. Her research interests include critical discourse analysis, applied 
linguistics, critical literacy, media literacy, multiliteracies, gender and educational issues. She is cur-
rently one of the co- editors of International Education Journal: Comparative Perspectives.

Hilary Janks is a professor emerita in the School of Education at the University of the Witwa-
tersrand, Johannesburg, South Africa. She is the author of Literacy and Power (2010) and the editor 
and author of Doing Critical Literacy (2014). Her teaching and research are in the areas of language 
and literacy education in multilingual classrooms, critical literacy and the literacies and spatialities of 
childhood. Her work is committed to a search for equity and social justice in contexts of poverty. 
https://orcid.org/0000-0002-9992-9623

Elisabeth Johnson is an independent educational consultant who teaches, researches, and writes 
about youth, teachers and critical literacies through an ethnographic lens attuned to theories of 
embodiment. In 2016, she co-edited Literacies, Learning and the Body with Grace Enriquez, Stavroula 
Kontovourki, and Christine Mallozzi. Her most recent work is in English Teaching Practice and Cri-
tique (2020), Australian Journal of Language and Literacy (2018), and Hacking Education in a Digital Age 
(2018). https://orcid.org/0000-0001-7602-2888

Laura Ruth Johnson is an associate professor in the Department of Educational Technology, 
Research and Assessment in the College of Education, Northern Illinois University, DeKalb, 
IL, where she teaches classes in qualitative research methods, with a focus on ethnographic and 

https://orcid.org
https://orcid.org
https://orcid.org
https://orcid.org
https://orcid.org
https://orcid.org


List of Contributors

480

community-based research. Her recent book is entitled Community-Based Qualitative Research: 
Approaches for Education and the Social Sciences (2017). https://orcid.org/0000-0001-9629-9016

Kelly C. Johnston is an assistant professor of Literacy in the Department of Curriculum & Instruc-
tion at Baylor University, Waco, TX, USA. Her research focuses on intersections of literacies, chil-
dren and youth, and interdisciplinary education. Dr. Johnston’s recent scholarship can be found 
in  Journal of Research in Childhood Education (2021), English Teaching: Practice and Critique  (2020), 
and Language Arts (2020). https://orcid.org/0000-0002-9287-8237

Miriam Jorge is the Dr. Allen B. & Mrs. Helen Shopmaker Endowed Professor of Education and 
International Studies at the University of Missouri St. Louis, USA, and associate editor of the Brazil-
ian Journal of Applied Linguistics. Her current research interests include critical literacies, social justice 
education, the internationalization of teacher education, and academic literacies for international 
students and scholars. http://orcid.org/0000-0001-8397-4916

K

Jean Kaya is an assistant professor in the Teacher Education Program at Colorado Mountain Col-
lege in Colorado, USA. His publications and research are in the areas of language teaching and learn-
ing, discourse analysis, critical literacies, identities, teacher education, and international education. 
https://orcid.org/0000-0002-3382-3180

Nihal Khote is an assistant professor of TESOL at the Inclusive Education Department, Kennesaw 
State University, Atlanta, Georgia. His research focuses on implementing culturally sustaining and 
critical literacy frameworks with linguistically marginalized students through the intersection of 
translanguaging and systemic functional linguistics. https://orcid.org/0000-0003-2453-2813

Stavroula Kontovourki is an assistant professor of Literacy and Language Arts Education at the 
University of Cyprus, focusing on literacy and embodiment, multimodality, and literacy teachers, 
curricula, and educational policy. She co-edited “Literacies, Learning and the Body” (Enriquez, John-
son, Kontovourki, & Mallozzi, 2016) and recently published in English Teaching: Practice and Critique 
(2020), Curriculum Journal (2018), and edited volumes. http://orcid.org/0000-0001-8994-7222

Amoni Kitooke is a graduate student of Educational Research at the University of Gothenburg, 
Sweden. His academic interest is in critical educational research, managing cultural diversity and 
critical literacy. He is the Deputy Executive Director at the Cross-Cultural Foundation of Uganda, 
and the Chairperson of the Uganda National English Language Teachers’ Association.

Kristiina Kumpulainen is Professor of Education at the University of Helsinki, Finland and Asso-
ciate Professor in Educational Technology and Learning Design at Simon Fraser University, Canada. 
She has published widely on communication, learning and education in the digital age including 
publications on digital literacies and learning, as well as agency and identity. She is the Co-Editor of 
Elservier’s journal Learning, Culture and Social Interaction.

L

Heidi Layne is a University Lecturer in Sustainable and Global Education at the Faculty of Edu-
cation and Psychology, University of Jyväskylä, Finland. She gained her PhD in the Philosophy of 
Education from the University of Helsinki and has worked as a Research Scientist in the Nanyang 
Technological University, National Institute of Education in Singapore. Her background is in social 
context of education, teacher education and qualitative research methods. Currently, she is engaged 

https://orcid.org
https://orcid.org
http://orcid.org
https://orcid.org
http://orcid.org
https://orcid.org


List of Contributors

481

in a research project on early interventions for children with low-income family background in 
Singapore and on everyday multiculturalism and racism in schools in Singapore and in Finland. 
ORCID ID: https://orcid.org/0000-0003-0346-3062

Sunny Man Chu Lau is an associate professor at Bishop’s University in Quebec, Canada, is a nomi-
nee for Tier 2 Canada Research Chair in Integrated Plurilingual Teaching and Learning. She is the 
co-editor of the book Plurilingual Pedagogies: Critical and Creative Endeavors for Equitable Language in 
Education (Lau & Van Viegen, 2020) and for the journal Critical Inquiry in Language Studies. https://
orcid.org/0000-0001-7626-4473

Cynthia Lewis is Professor and Chair of Education at the University of California, Santa Cruz. 
She has published widely on the sociocultural and sociopolitical dimensions of literacy learning in 
and out of school, with a special focus on critical literacy and critical media analysis and production. 
Recent publications have examined how youth mobilize emotion to transform texts and signs, prac-
tices that are widely understood to be central to critical (media) literacy. She is author and co-editor 
of two award-winning books and is co-editor (with Jennifer Rowsell and Carmen LIliana Medina) 
of the Routledge book series Expanding Literacies in Education.

Angel M. Y. Lin is a professor and Tier 1 Canada Research Chair in Plurilingual and Intercul-
tural Education at Simon Fraser University, Canada. She has published widely in critical discourse 
analysis, trans/languaging (TL), trans-semiotizing (TS), classroom analysis, and language and iden-
tity studies. Her book, Language Across the Curriculum and CLIL in English as an Additional Language 
Contexts: Theory and Practice, was published by Springer in 2016. orcid.org/0000-0002-6204-8021

Mario López-Gopar (PhD, OISE/University of Toronto) is a professor at Universidad Autónoma 
Benito Juárez de Oaxaca. Mario’s main research interest is intercultural and multilingual education 
of Indigenous peoples in Mexico. He has received over 15 academic awards. His PhD thesis was 
awarded both the 2009 AERA second language research dissertation award and the 2009 OISE Out-
standing Thesis of the year award. He has published numerous articles and book chapters in Mexico, 
USA, Canada, Argentina, Brazil and Europe. His latest books are Decolonizing Primary English Lan-
guage Teaching (Multilingual Matters, 2016) and International Perspectives on Critical Pedagogies in ELT 
(Palgrave MacMillan, 2019). https://orcid.org/0000-0001-5121-3901

David E. Low is an associate professor of Literacy Education at California State University, Fresno. 
A former secondary English teacher, David conducts research on how young people’s multimodal 
reading and composing practices—particularly through the medium of comics—facilitate various 
enactments of critical literacy. Recent articles have appeared in Written Communication, Literacy, Eng-
lish Journal, Language Arts, JoLLE and Gender & Education. David is also a past chair of the Literature 
SIG of AERA.

Anna Lyngfelt is a professor of Literacy Education at School of Humanities and Media Studies, at 
Dalarna University in Sweden. Her research includes various aspects of literacy and literacy devel-
opment—see digital text production as narratives: an analysis of text production in a multilingual 
classroom at primary school, in Educational Role of Language Journal (2019), Reading in your first 
and second language. On the use of prior knowledge when processing fictional texts at school, in 
Social Sciences and Education Research Review (2018) and Fiction at school for educational purposes. 
What possibilities do students get to act as moral subjects?, in Ethical Literacies and Sustainability 
Education: Young People, Subjectivity and Democratic Participation (Routledge, 2017). https://orcid.
org/0000-0003-3048-5603

https://orcid.org
https://orcid.org
https://orcid.org
https://orcid.org
https://orcid.org
https://orcid.org
http://orcid.org


List of Contributors

482

M

Hui-Ling Sunshine Malone is a visiting assistant professor of English Education at Michigan State 
University. Hui-Ling’s research interests center on culturally sustaining pedagogies, critical pedagogy 
and community oriented African epistemologies in order to advance equity in schools and their 
surrounding neighborhoods. Her work surrounds young people and draws on community centric 
pedagogies to strengthen relationships between students, schools and surrounding community mem-
bers to address immediate social issues for the greater good of the collective.

David Martínez-Prieto is an Assistant Professor at the Department of Bilingual and Literacy Stud-
ies at the University of Texas Rio Grande Valley. He holds a PhD in Culture, Literacy, and Language 
from the University of Texas-San Antonio. David’s research focuses on the impact of curricular 
ideologies among transnational populations. He has co-edited, In Search of Hope and Home: Mexican 
Immigrants in the Trinational NAFTA Context (Peter Lang, in press). His recent publications appeared 
in TESOL Quarterly, the TESOL Journal, and the Journal of Latino Education, among others. https://
orcid.org/0000-0001-8227-9831

Andréa Machado de Almeida Mattos is an associate professor of Applied Linguistics at the 
School of Languages and Linguistics, Federal University of Minas Gerais, Brazil, and editor-in-chief 
of the Brazilian Journal of Applied Linguistics. She holds a Productivity Researcher Grant from the 
National Council for Scientific and Technological Development—CNPq (Process n. 308243/2020-0) 
and has published widely both in Brazil and abroad. Her research focuses on Critical Literacies, 
Critical Teacher Education, Narratives and Memory. https://orcid.org/0000-0003-3190-7329

Carolyn McKinney is an associate professor of Language Education, School of Education, Uni-
versity of Cape Town, South Africa. Carolyn’s teaching and research focuses on language ideologies; 
multilingualism as resource for learning; critical literacies and the intersections of language and race. 
Co-founder of bua-lit, language and literacy advocacy collective (www.bua-lit.org.za), she authored 
Language and Power in Post-Colonial Schooling: Ideologies in Practice (2017, Routledge).

Carmen Liliana Medina is an associate professor in the Department of Literacy, Culture and 
Language Education at Indiana University. She does research in the areas of literacy/biliteracy as 
social and critical practices, embodied/performative pedagogies, and Latino/a (bilingual) children’s 
literature. Recently she has been working on a research project examining Puerto Rican children 
critical engagement and imaginative literacy practices at the intersection of transnational landscapes 
and colonization politics. She is co-author with Dr. Karen Wohlwend of the book, Literacy, Play and 
Globalization: Converging Imaginaries in Children’s Critical and Cultural Performances (2014, Routledge 
Research Series) and co-editor of the volume entitled Methodologies of Embodiment with Dr. Mia 
Perry (2015, Routledge Research Series).

Rohit Mehta is an assistant professor of secondary curriculum with instructional technology at Kre-
men School of Education and Human Development, California State University, Fresno, established 
on the occupied lands of Yokuts and Mono people. He conducts inquiries on the intersections of 
creativity, decolonization, literacies, and technology. Some of his interdisciplinary writings were 
published in the Thinking Skills and Creativity, Journal of Digital Learning in Teacher Education, Journal of 
Technology and Teacher Education, and Handbook of Research on Literacy and Digital Technology Integration 
in Teacher Education. https://orcid.org/0000-0003-0686-9877

Seyyed-Abdolhamid Mirhosseini is an associate professor at Alzahra University, Tehran, Iran. 
His research areas include the sociopolitics of language education, qualitative research, and critical 
discourse studies. He has recently co-edited English Language Education Worldwide Today: Ideologies, 

https://orcid.org
https://orcid.org
https://orcid.org
http://www.bua-lit.org.za
https://orcid.org


List of Contributors

483

Policies and Practices (Routledge, 2020) and The Sociopolitics of English Language Testing (Bloomsbury, 
2020), and has written Doing Qualitative Research in Language Education (Palgrave Macmillan, 2021). 
https://orcid.org/0000-0001-8758-1175

Nicole Mirra is an assistant professor of urban teacher education at Rutgers, The State University 
of New Jersey. Her research explores the intersections of critical literacy and civic engagement 
with youth and teachers across classroom, community, and digital learning environments. She is 
the author of Educating for Empathy: Literacy Learning and Civic Engagement (Teachers College Press, 
2018) and a co-author (with Antero Garcia and Ernest Morrell) of Doing Youth Participatory Action 
Research: Transforming Inquiry with Researchers, Educators, and Students (Routledge, 2015). https://
orcid.org/0000-0003-4225-2209

Walkyria Monte Mór has a Doctor’s degree in Language and Education (University of São Paulo), 
a Master’s degree in Philosophy of Education (PUC-SP) and is a senior associate professor at the 
Department of Modern Languages, University of São Paulo. She co-directs the Nation-wide Project 
on Literacies: Language, Culture, Education and Technology, DGP-CNPq. Recent research: litera-
cies, multiliteracies, critical literacy, critique and meaning making, teacher education. https://orcid.
org/0000-0003-0303-8664

Raúl Alberto Mora is an associate professor of Literacy Studies and Language Education at 
Universidad Pontificia Bolivariana in Medellín. He has also served as visiting and guest faculty in 
Colombia, the US, Brazil, Czech Republic, Spain, Poland, and Russia. At Universidad Pontifi-
cia Bolivariana, he teaches courses on language teaching methods, research, literacy, and critical 
theory. He chairs the Literacies in Second Languages Project (LSLP) research lab at this univer-
sity, where he and his “Legion” study second language literacies in urban and digital spaces and 
retheorize literacies research for second language learning and teaching from a Global South 
perspective. He holds the top rank of Senior Investigator from the Colombian Ministry of Sci-
ence (Minciencias) and received the Divergent Award for Excellence in 21st Century Literacies 
Research in 2019. In addition to his publications in peer-reviewed journals and book chapters, he 
has guest edited for International Journal of Cultural Studies, Social Semiotics, and Pedagogies. https://
orcid.org/0000-0003-0479-252X

Karin Murris is a professor of Early Childhood Education at the University of Oulu (Finland) and 
Emerita Professor of Pedagogy and Philosophy, University of Cape Town (South Africa). She is a 
teacher educator and grounded in academic philosophy and a postqualitative research paradigm, her 
main interests are in philosophy of education, childhood studies, ethics, democratic postdevelopmen-
tal pedagogies, children’s literature and digital play. She is principal investigator of various projects, 
including The Post-Qualitative Research in Higher Education Collective (2021–2023), Children, Technol-
ogy and Play (2019–2020) and Decolonising Early Childhood: Critical Posthumanism in Higher Educa-
tion (2016–2019) in South Africa. Her books include: The Posthuman Child (2016), and (with Joanna 
Haynes) Literacies, Literature and Learning: Reading Classrooms Differently (2018), Picturebooks, Pedagogy 
and Philosophy (2012). She is co-editor of the Routledge International Handbook of Philosophy for Chil-
dren (2017) and editor of Navigating the Postqualitative, New Materialist and Critical Posthumanist Terrain 
Across Disciplines (2021). She is Chief Editor of the Routledge Postqualitative, New Materialist and 
Critical Posthumanist Research series. https://orcid.org/0000-0001-9613-7738

Adam D. Musser is an abolitionist educator and restorative justice practitioner. His research elevates 
the literacy practices of young people experiencing incarceration and centers youth knowledges in 
movements toward freedom and justice. Adam is a Dissertation Year Fellow at the University of 
California, Davis. https://orcid.org/0000-0002-1752-8472

https://orcid.org
https://orcid.org
https://orcid.org
https://orcid.org
https://orcid.org
https://orcid.org
https://orcid.org
https://orcid.org
https://orcid.org


List of Contributors

484

N

Lusia Marliana Nurani is an assistant professor of Literacy, Media, and Culture in the Faculty of 
Arts and Design at Institut Teknologi Bandung (ITB), Indonesia. She currently also holds the posi-
tion of Head of Human Resource Development Unit of ITB, has served as the Advisor of American 
Corner ITB since 2016, and is currently developing the first Writing Center in ITB. She was the 
recipient of the Fulbright PhD Presidential Scholarship for her Doctoral study in Applied Linguistics 
at Arizona State University while for her Master’s study in Applied Linguistics at the University of 
Melbourne she received Australia Development Scholarship (ADS). Her research interests include 
linguistic anthropology, language and literacy, and Indigenous language policy and planning.

Hossein Nazari holds a PhD in English from the University of Canterbury. He is currently an Assis-
tant Professor of English Language and Literature at the University of Tehran, Iran, where he teaches 
English and American literature, as well as translation courses. His main areas of research include 
Postcolonialism, (Neo-)Orientalism, and Subaltern Studies. His forthcoming book (Bloomsbury, 
2021) investigates contemporary literary representations of Iran and Islam in mainstream US literary 
discourses. email: nazarih@ut.ac.ir. https://orcid.org/0000-0001-6429-3779

T. Philip Nichols is an assistant professor of Literacy Education at Baylor University. His research 
explores how science and technology condition the ways we practice, teach, and talk about literacy. 
Recent articles have appeared in Teachers College Record, Learning, Media, and Technology, Reading 
Research Quarterly, and Research in the Teaching of English. https://orcid.org/0000-0002-8648-1276

Silje Normand is an associate professor of English at the University of Stavanger, Norway. Her 
current research interests include critical literacies and pedagogies, interculturality, inclusive par-
ticipatory research, and performative practices within schools and teacher education. She heads the 
research group Democracy and Citizenship (DEMCI) focused on inclusive citizenship education 
and practices and is actively involved in the Erasmus+ project Critical Literacy and Awareness in 
Education (CLAE). https://orcid.org/0000-0001-8551-8199

Idalia Nuñez is an assistant professor of Language and Literacy at the University of Illinois at 
Urbana-Champaign. Her research focuses on addressing linguistic equity in teaching and learn-
ing to support the education of emergent bilinguals from marginalized backgrounds. https://orcid.
org/0000-0002-1102-3609

P

Jessica Zacher Pandya is Dean of the College of Education and Professor of Liberal Studies at 
California State University, Dominguez Hills. A former kindergarten teacher in the California Bay 
Area who received her PhD at UC Berkeley, her early research focused on children’s literacy and 
identity work in diverse urban classrooms. Her latest book is Exploring Critical Digital Literacy Prac-
tices: Everyday Video in a Dual Language Context (Routledge, 2018). Pandya has published in journals 
such as Research in the Teaching of English, Written Communication, Teachers College Record, Language 
Arts and The Australian Journal of Language and Literacy. https://orcid.org/0000-0001-7125-4006

Lílian Vimieiro Pascoal is a Brazilian researcher that is involved and interested in the different 
levels of citizenship education. She is a school teacher working with teenagers, and a professor of 
Applied Linguistics at the School of Languages and Linguistics at the Federal University of Minas 
Gerais where she works with teachers’ education. https://orcid.org/0000-0003-3706-4860

https://orcid.org
https://orcid.org
https://orcid.org
https://orcid.org
https://orcid.org
https://orcid.org
https://orcid.org
mailto:nazarih@ut.ac.ir


List of Contributors

485

Robert Petrone is an associate professor of literacy education and critical youth studies at the 
University of Missouri in the United States. His research focuses on the intersections of learn-
ing and literacy in youth cultures and English (teacher) education. He is co-author (with Sophia 
Sarigianides and Mark A. Lewis) of Re-thinking the “Adolescent” in Adolescent Literacy (National 
Council for Teachers of English, 2017) and (with Allison Wynhoff Olsen) Teaching English in 
Rural Communities: Toward a Critical Rural English Pedagogy (Rowan & Littlefield). https://orcid.
org/0000-0002-7647-5833

Prem Phyak is an assistant professor at the Department of English in the Chinese University of 
Hong Kong. Previously, he worked in Tribhuvan University, Nepal where he was heavily involved 
in the leadership positions, teacher training/education and research at the Faculty of Education. His 
research interests include language policy, multilingual education, sociolinguistics, language ide-
ology, critical pedagogy, and politics of English. He has co-authored (with Kathryn A. Davis) a 
book Engaged Language Policy and Practices (Routledge) and published articles in various journals 
such as Language Policy, Current Issues in Language Planning, and Language in Society. https://orcid.
org/0000-0001-7032-1027

Kristian Adi Putra is an assistant professor of applied linguistics at the Deanship of Preparatory 
Year, Prince Sattam Bin Abdulaziz University, Saudi Arabia. Prior to that, he trained pre-service 
and in-service English language teachers at the Department of English Language Education, Uni-
versitas Sebelas Maret, Indonesia and taught Indonesian language and culture at the Defense Critical 
Language and Culture Program, University of Montana, USA. He is primarily interested in the 
study of Indigenous language planning and policy and critical discourse analysis, and secondarily in 
language teacher education and technology-enhanced language teaching and learning. https://orcid.
org/0000-0002-4451-3778

Q

Rosa María Quesada-Mejía currently works as a literacy teacher at Universidad Iberoamericana 
in Mexico City. She has combined her teaching in both elementary and college levels. She is very 
interested in Children’s literature and literacy and has carried out research about it. She has been Edi-
tor of Didac, Universidad Iberoamericana’s journal for teachers, and has also authored educational 
materials for the teaching of Spanish language from preschool to high school levels. Her last article 
is Overseen presence of critical literacy in Mexico: Eight cases to be analyzed, in sinectica.iteso.mx

R

Natalia Andrea Ramírez is an English instructor at the Theodoro Hertzl school in Medellín, 
Colombia. She is an affiliated researcher at the Literacies in Second Languages Project (LSLP) 
research lab at Universidad Pontificia Bolivariana. Her current research interests explore the 
infusion of critical literacies in preservice teacher education. She is particularly invested in 
exploring the overt and covert presence of critical literacy practices in both instructional prac-
tices and curricula as the basis to develop a stronger critical literacies perspective for teacher 
preparation. Natalia holds an Honors M.A. in Learning and Teaching Processes in Second 
Languages from Universidad Pontificia Bolivariana (UPB) in Medellín and her track record 
already includes book chapters and major international conference presentations. https://orcid.
org/0000-0001-5716-5998

https://orcid.org
https://orcid.org
https://orcid.org
https://orcid.org
https://orcid.org
https://orcid.org
https://orcid.org
https://orcid.org


List of Contributors

486

Rebecca Rogers is the E. Des Lee Endowed Professor of Tutorial Education and Curators’ Distin-
guished Research Professor at the University of Missouri-St. Louis. Her scholarship centers on edu-
cational literacies, teacher education, community and family literacies, and lifespan learning ecologies. 
She has actively been involved in contributing to and studying communities of practice in the pursuit 
of educational and racial justice. She has written many journal articles and books. Her new book is 
called Reclaiming Powerful Literacies: New Directions for Critical Discourse Analysis (Routledge, 2017) and 
focuses on positive approaches to discourse analysis in educational and community contexts.

Minea Armijo Romero is a PhD candidate in the Language Literacy and Sociocultural Studies 
program at the University of New Mexico, and Faculty at the Education Department at Central New 
Mexico Community College. Her research looks at the intersection of transnationalism, border the-
ory, and intercultural educational models in Latin America. https://orcid.org/0000-0003-1087-2577

Jennifer Rowsell is a Professor of Literacies and Social Innovation at University of Bristol’s School 
of Education in the United Kingdom. She is a co-editor of the Routledge Expanding Literacies in Edu-
cation book series with Carmen Liliana Medina (Indiana University and Co-Editor of Digital Cultures 
and Education. https://orcid.org/0000-0002-9062-8859

S

Pramod K. Sah is a PhD Candidate and Killam scholar in the Department of Language and 
Literacy Education at the University of British Columbia, Canada. His research interests include 
English-medium instruction, language policy and planning, critical literacies, critical pedagogies, 
TESOL, social class, and language ideology. His recent research has appeared in journals, such 
as International Journal of Bilingual Education and Bilingualism, Journal of Multilingual and Multicultural 
Development, International Multilingual Research Journal, and Asia Pacific Journal of Education. https://
orcid.org/0000-0002-6200-8898

Zulfa Sakhiyya is an assistant professor at the English Department, Faculty of Languages and 
Arts, Universitas Negeri Semarang (UNNES), Indonesia. She is the Director of Literacy Research 
Centre in UNNES while actively involved in the New Literacy Studies group in Indonesia. Her 
research interests span from critical literacy, educational policies and gender studies addressing the 
question of how knowledge is produced and represented. Her works appear in journals, such as 
Pedagogy, Culture and Society; Gender and Education; and Globalisation, Societies and Education. She is 
the chief editor of “Education in Indonesia: Critical Perspectives” (Springer, 2021). http://orcid.
org/0000-0003-4183-977X

Susan Sandretto is an associate professor in the University of Otago College of Education, Dun-
edin, New Zealand. Her research interests include critical literacy and critical multiliteracies. She 
is a co-author of Planting Seeds: Embedding Critical Literacy into Your Classroom Programme (with Scott 
Klenner, NZCER, 2011). She has published in Journal of Adolescent and Adult Literacy, Discourse: 
Studies in the Cultural Politics of Education, Journal of LGBT Youth, and Gender and Education. https://
orcid.org/0000-0001-6106-1032

Cassandra Scharber is an associate professor of Learning Technologies in the Department of Cur-
riculum and Instruction at the University of Minnesota, USA. Her research focuses on K–12 com-
puter science education, technology integration, and digital literacies within formal and informal 
learning settings. https://orcid.org/0000-0003-2965-3307

Robin Schell is a visiting assistant professor of TESOL and Literacy at Miami University in Oxford, 
Ohio. Her research focuses on educational equity for English learners and literacy development 

https://orcid.org
https://orcid.org
https://orcid.org
https://orcid.org
http://orcid.org
http://orcid.org
https://orcid.org
https://orcid.org
https://orcid.org


List of Contributors

487

through critical and culturally sustaining pedagogy. Her recent work on English learners and partici-
patory literacy can be found in the Journal of Adolescent and Adult Literacy.

Derek Shafer is a lecturer at the Division of Education, University of Waikato, New Zealand, and 
specialises in secondary initial teacher education, English curriculum practice, critical literacies and 
culturally responsive pedagogies. His current PhD research focuses on the impacts of professional 
development in supporting in-service secondary teachers’ critical thinking and pedagogy in practice. 
https://orcid.org/0000-0002-2128-030X

Jeff Share is a faculty advisor in the Teacher Education Program at the University of California, 
Los Angeles (UCLA), USA. His research and practice focus on preparing educators to teach critical 
media literacy in K–12 education for the goals of social and environmental justice. He is author of 
Media Literacy is Elementary: Teaching Youth to Critically Read and Create Media (Peter Lang, 2015) and 
co-author (with Douglas Kellner) of The Critical Media Literacy Guide: Engaging Media and Transform-
ing Education (Brill Sense, 2019). https://orcid.org/0000-0001-6593-817X

Judy Sharkey is the John & H. Irene Peters Professor & Chair of the Education Department at the 
University of New Hampshire (USA).Within critical second language and literacy education, her 
research focuses on teacher/teacher educator learning and development in plurilingual, transmigrant 
and diaspora communities in the US, Colombia, and Pakistan. Recent research has appeared in Lan-
guage Teaching Research, TESOL Journal, and Journal of Teacher Education. She is the co-editor (with 
Megan Madigan Peercy) of Self-Study of Language and Literacy Teacher Education Practices: Culturally and 
Linguistically Diverse Contexts (Emerald, 2018). https://orcid.org/0000-0002-0332-9712

Catarina Schmidt is an associate professor in Pedagogy at Jönköping University, Sweden and 
University of Gothenburg, Sweden. Her research focuses on conditions and possibilities for chil-
dren’s and young people’s literacy learning and citizenship in relation to multilingualism and critical 
literacy, including ecological and social sustainability. A recent publication is the article “Enhancing 
children’s literacy and ecological literacy through critical place-based pedagogy (published online 
28 Aug 2020), Environmental Education Research, co-authored with Margaretha Häggström. https://
orcid.org/0000-0002-3925-9656

Rob Simon is an associate professor at the Ontario Institute for Studies in Education of the 
University of Toronto. His research explores critical literacy, social justice education, and par-
ticipatory research. More information available at: www.addressinginjustices.com. https://orcid.
org/0000-0003-0569-3531

Anna Smith is an associate professor at Illinois State University. She is co-author of Developing Writers: 
Teaching and Learning in the Digital Age and co-editor of the Handbook of Writing, Literacies, and Education 
in Digital Cultures. Her recent research on writing development, transliteracies, and the intersection of 
teaching and learning can be found in journals such as Learning, Culture and Social Interaction, Theory into 
Practice, and Journal of Literacy Research. https://orcid.org/0000-0002-6448-5620

Margaret Somerville is a professor of Education at Western Sydney University and leader of the 
Planetary Wellbeing and Human Learning Program of Research and Cohort of doctoral students. 
She is interested in alternative and creative approaches to research and writing with a focus on 
relationship to place and planetary well-being. Her research has been carried out in collaboration 
with Aboriginal communities, educational practitioners and doctoral students. She recently led an 
international ARC funded study, Naming the world: enhancing early years literacy and sustainability 
learning, involving collaboration with young children in 10 sites in New South Wales, Queensland, 
Victoria, and Finland, exploring their extraordinary capacities in world naming. She has continued 
this work, developing the concept of planetary literacies in a project involving young children’s 

https://orcid.org
https://orcid.org
https://orcid.org
https://orcid.org
https://orcid.org
http://www.addressinginjustices.com
https://orcid.org
https://orcid.org
https://orcid.org


List of Contributors

488

experience of Australia’s catastrophic bushfires, and learning about bushfire recovery. Her new book, 
Rivers of the Anthropocene was published in Routledge’s Environmental Studies series in 2020. https://
orcid.org/0000-0001-8804-5825

Sandra L. Soto-Santiago is an associate professor in Language and Education in the Department 
of English at the University of Puerto Rico at Mayagüez and her research interests focus on issues of 
social justice and education, transnational youth and translanguaging practices in Puerto Rico. She 
is co-author of Con confianza: The emergence of the zone of proximal development in a university 
ESL course (2015). https://orcid.org/0000-0002-8078-7063

Nerida Spina is a senior lecturer in Education at Queensland University of Technology, Brisbane, 
Australia. Her research interests include teachers’ work, social justice, education and literacy policy, 
practitioner inquiry and the sociology of numbers. Her research explores the everyday work of 
teachers, pre-service teachers and school leaders, and the impact of policy on their practices and 
lives. Her book Data Culture and the Organisation of Teachers’ Work will be published in 2021 by Rout-
ledge. https://orcid.org/0000-0002-2923-0104

Olivia G. Stewart is an assistant professor of Literacy at St. John’s University in Queens, NY, USA. 
Her multiliteracies-framed and critical digital literacies-framed research interests center around mul-
timodal authoring paths to expand notions of “what counts” as writing, particularly for academically 
marginalized students. She has recently published in the Handbook of Research on Integrating Digital 
Technology with Literacy Pedagogies. https://orcid.org/0000-0003-2093-2182

Kelly Stone is a lecturer in early literacies with teaching experiences across undergraduate and post-
graduate programmes in Initial Teacher Education. Her research is primarily concerned with issues 
of equity and social justice, and specifically with critical literacies and the use of children’s literature 
as a platform for social justice and sustainability. Recently published articles have explored the status 
of critical literacies in Scottish educational policy (2019) and critical literacy’s role in Scotland’s new 
LGBTI-inclusive curriculum (2020). https://orcid.org/0000-0002-2693-5539.

Amy Stornaiuolo is an associate professor of literacy education at the University of Pennsylvania. 
Her research examines adolescents’ multimodal composing practices, teachers’ educational uses of 
digital technologies, and relationships between authors and audiences in online, networked spaces. 
She is co-editor of the book Handbook of Writing, Literacies, and Education in Digital Cultures (Rout-
ledge, 2018) and is currently serving as co-editor of the journal Research in the Teaching of English. 
https://orcid.org/0000-0003-0633-7117

Sneha Subramaniam is a teacher educator and curriculum developer in Bangalore, India. She 
works on programs that reposition children as imaginative thinkers and creators of language through 
Literature. Her research interests include literature in education, critical literacy, teacher education 
and inclusive education through education technology.

T

Yuya Takeda (@yuyapecotakeda) is a PhD Candidate at the Department of Language and Literacy 
Education at University of British Columbia. In his dissertation, Yuya studies conspiracy theo-
ries through philosophical and discourse analytic approaches and speculates on how critical media 
literacy education can respond to them. He posits that rationalistic debunking is not an effective 
way to teach conspiracy theories. Instead, he takes existentialist and critical pragmatist stances and 
examines conspiracy theories in relation to cults and counter-culture movements. https://orcid.
org/0000-0002-2171-3355

https://orcid.org
https://orcid.org
https://orcid.org
https://orcid.org
https://orcid.org
https://orcid.org
https://orcid.org
https://orcid.org
https://orcid.org


List of Contributors

489

Shinya Takekawa is an associate professor at Aichi University of Education in Aichi, Japan. His 
focus of research and teaching is in equity and quality issues of literacy, pedagogy and curriculum. 
His current research includes a theoretical and practical investigation on critical inquiry literacy, 
reconstructing theories of critical literacy within the current Japanese context, and a study of teacher 
training to develop critical awareness. His publications include “Effects of Globalised Assessment on 
Local Curricula: What Japanese Teachers Face and How They Challenge It” in The SAGE Handbook 
of Curriculum, Pedagogy and Assessment (SAGE, 2016). https://orcid.org/0000-0002-8337-1792

Siao See Teng is a sociologist working at the Centre for Research in Pedagogy and Practice 
(CRPP), National Institute of Singapore, Nanyang Technological University. She is also Co-Pro-
gram Director of the Schools, Leadership and Systems Studies at CRPP. She currently leads a funded 
study on the intercultural mindedness of secondary school students and another on the life trajecto-
ries and educational pathways of vocational students in Singapore, and is involved in other projects 
researching into immigrant parents’ educational involvement and funds of knowledge. She serves as 
a Managing Editor for the Asia-Pacific Journal of Education.

Angela Thomas is a senior lecturer in English Education at the University of Tasmania, Australia. 
Her research interests include children’s literature, social semiotics, multimodal discourse analysis, 
critical literacies and the fusion of literature and new media. She is the author of Youth Online, and 
co-editor of English teaching and new literacies pedagogy: Interpreting and authoring digital multimedia nar-
ratives. Angela is a co-recipient of the PETAA grant Language and Literacy Learning through Augmented 
Reality, and is an associate editor for the Australian Journal of Language and Literacy. https://orcid.
org/0000-0003-4508-2874

Zhongfeng Tian is an assistant professor in TESOL/Applied Linguistics at the University of Texas 
at San Antonio, USA. He has co-edited a special issue “Positive Synergies: Translanguaging and Crit-
ical Theories in Education” (2019) with Holly Link for Translation and Translanguaging in Multilingual 
Contexts. He is also the co-editor of two books: “Envisioning TESOL through a Translanguaging 
Lens: Global Perspectives” (Springer, 2020) and “English-Medium Instruction and Translanguaging” 
(Multilingual Matters, 2021). https://orcid.org/0000-0003-0233-0284

Jane Tilson is a lecturer at the University of Otago College of Education, Dunedin, New Zea-
land. Her research interests include critical literacy, critical multiliteracies, reflective practice and 
video. She is co-author of Integrating critical multiliteracies using the Four resources model: A New 
Zealand guide (with Susan Sandretto 2016). She has published in Teacher and Teacher Education, Dis-
course: Studies in the cultural politics of education, Journal of Adolescent & Adult Literacy. https://orcid.
org/0000-0002-6972-4088

Lina Trigos-Carrillo  is an associate professor in the Department of Psychology of Develop-
ment and Education at Universidad de la Sabana in Chia, Colombia. Her research focuses on 
community and family literacies, critical perspectives to literacies, popular education, multilin-
gual education, and professional development. Her most recent articles are “Social impact of a 
transformative service-learning experience in a post-conflict setting” (2020) and “Community 
Cultural Wealth and Literacy Capital in Latin American Communities” (2019).  https://orcid.
org/0000-0003-2297-3906

V

Lisa van Leent is a senior lecturer in the School of Teacher Education and Leadership at  
Queensland University of Technology, Australia. Lisa has recently been the guest editor 
for English in Australia on the special issue “Love in English” (2018). Lisa published an article 

https://orcid.org
https://orcid.org
https://orcid.org
https://orcid.org
https://orcid.org
https://orcid.org
https://orcid.org
https://orcid.org


List of Contributors

490

in 2018 titled “A  queer critical media literacies framework in a digital age.” https://orcid.
org/0000-0002-8720-545X

Saskia Van Viegen is an assistant professor in the Department of Languages, Literatures and Lin-
guistics at York University. Her research engages with language in education, bi/multilingualism 
and language and content integrated teaching and learning. She is co-editor of the book Plurilingual 
Pedagogies: Critical and Creative Undertakings for Equitable Language (in) Education (Springer, 2020) 
and is currently serving as co-editor of the international journal Critical Inquiry in Language Studies. 
https://orcid.org/0000-0002-3748-1990

Vivian Maria Vasquez is a professor in the School of Education at American University. She 
has worked in the field of education for over 30 years. Her research interests are in critical literacy, 
early literacy, and information communication technology. Her publications include eleven books 
and numerous book chapters and articles in refereed journals. Her awards include the 2019 NCTE 
Outstanding Elementary Educator in the English Language Arts Award, the NCTE Advancement of 
People of Color Award (2013), the AERA Division B Outstanding Book of the Year Award (2006) 
and The James N. Britton Award (2005).

Amy Vetter is a professor in English education in the School of Education at the University of 
North Carolina Greensboro, where she teaches undergraduate courses in teaching practices and cur-
riculum of English and literacy in the content area, and graduate courses in youth literacies, teacher 
research, and qualitative research design. Dr. Vetter has developed a scholarly record that underscores 
the significance of classroom interactions for impacting the development of reader/writing identi-
ties and teacher identities, the role critical conversations play in identity work within secondary and 
undergraduate classrooms, and the importance of learning from youth’s writing identities. Her most 
recent book, written with Melissa Schieble and Kahdeidra Martin, is Classroom Talk for Social Change: 
Critical Conversations in English Language Arts Classrooms. https://orcid.org/0000-0002-2481-5007

Aslaug Veum is Associate Professor at Department of Language and Literature, University of 
South-Eastern Norway, Norway. Her research interests are critical literacy, critical discourse analysis 
and multimodality. She has published work on immigrant students’ identity texts, school textbooks, 
social media and newspaper texts. From 2020-2023 she is leading the project Critical Literacy in a 
Digital and Global Textual World (CritLit), funded by The Research Council of Norway.

W

Marianna Vivitsou is postdoctoral researcher at the Faculty of Educational Sciences, University of 
Helsinki. She is member of Helsinki Institute of Sustainability Science (HELSUS) and Global Edu-
cation Research in Finland. Her work draws from the theory of narratology, metaphor theory, the 
new materialist thinking and feminist studies. She is interested in policies and practices for sustain-
able university future-oriented hybrid pedagogies, multimodal literacies, and the imaginaries that 
emerge with the use of digital technologies.

David-Alexandre Wagner is an associate professor in History and Leader of the History Group 
at the Department of Cultural Studies and Languages at the University of Stavanger, Norway. He is 
a founding member of the Future-Pasts Group (FPG), a research unit in public history and history 
education. His current research interests are connected to critical literacy and the use of visual media 
in history education. He is a member of the steering group of the Erasmus+ CLAE project (Critical 
Literacies & Awareness in Education—https://clae.no/), involving schools in France, Norway and 
Spain. https://orcid.org/0000-0002-2060-3816

https://orcid.org
https://orcid.org
https://orcid.org
https://clae.no
https://orcid.org
https://orcid.org


List of Contributors

491

Ninni Wahlström is a professor of Education at Linnaeus University, Sweden. Her current research 
focuses on national curriculum and classroom teaching from a perspective of educational philosophy 
and curriculum theory. A recent publication is the article “Reading in the wing chair: The shaping 
of teaching and reading bodies in the transactional performativity of materialities” (published online 
01 Sept 2020), Educational Philosophy and Theory, co-authored with Elin Sundström Sjödin. https://
orcid.org/0000-0001-5554-6041

Ty Walkland is a PhD candidate in Curriculum and Pedagogy at the Ontario Institute for Studies in 
Education of the University of Toronto, where his dissertation research explores critical and holistic 
approaches to school-based drug education at the intersections of critical literacy, public health, and 
teacher education. https://orcid.org/0000-0003-1230-1954

Kathryn F. Whitmore is a professor and chair of the Special Education, Early Childhood Educa-
tion, and Culturally and Linguistically Diverse Education Department at Metropolitan State Uni-
versity of Denver. Her most recent book is Reclaiming Literacies as Meaning Making (co-edited with 
R.J. Meyer, 2020, Routledge). She is a co-lead editor of Literacy Research: Theory, Method and Practice. 
https://orcid.org/0000-0002-5982-2047

Csilla Weninger is an associate professor in the department of English Language and Literature at 
the National Institute of Education, Singapore. Her research examines the imprint and impact of 
political and institutional ideologies on the conduct of schooling, including its material dimensions 
such as textbooks as well as everyday pedagogies. Her publications have appeared, among others, in 
Teaching and Teacher Education, Discourse, TESOL Quarterly, Linguistics and Education, and ELT Journal. 
https://orcid.org/0000-0001-5874-8757

Casey Philip Wong is a post-doctoral scholar in the UCLA Department of Anthropology and a 
visiting scholar at the USC Rossier School of Education. His research focuses broadly on studying 
how communities understand and organize against racialization and interrelated systems of oppres-
sion through education. He has recently co-edited a volume titled Freedom Moves: Hip Hop Knowl-
edges, Pedagogies, and Futures. https://orcid.org/0000-0002-1412-4317

Annette Woods is a professor in the School of Early Childhood and Inclusive Education, in the 
Faculty of Education at the Queensland University of Technology, Brisbane, Australia. She teaches 
and researches in the fields of literacies, social justice, and curriculum, pedagogy and assessment. Her 
most recent edited collection is entitled Literacies in Early Childhood: Foundations in Equity and Quality 
(OUP, 2020) with Beryl Exley. She is a chief investigator in the Australian Research Council Centre 
of Excellence for the Digital Child based at QUT and Immediate Past President of the Australian 
Association for Research in Education (AARE). https://orcid.org/0000-0003-1585-5688

Rahat Zaidi is a professor and chair of Language and Literacy in the Werklund School of Educa-
tion at the University of Calgary. Her research expertise focuses on multilingual literacies that clarify 
intersectional understandings across sociophobia, diversity, immigration, and pluralism. Through 
her research, she advances social justice and equity, transculturalism, and identity positioning in 
immigrant and transcultural contexts, all of which are particularly relevant and pertinent to the 
intertwining social, cultural, and political contexts in which society functions today. Dr. Zaidi’s 
recent publications include “Dual Language Books: Enhancing Engagement and Language Aware-
ness” published by the Journal of Literacy Research, “Digitizing Dual-Language Book Pedagogies in 
Uncertain Times” published by The Reading Teacher.

https://orcid.org
https://orcid.org
https://orcid.org
https://orcid.org
https://orcid.org
https://orcid.org
https://orcid.org


Index

509

Weisi, H. 179
Wells, M. 74
We make the road by walking (Horton and Freire) 195
Weninger, C. 24, 30, 221
West Indies: see Caribbean Isles
Wetzel, M. 66
Whitehead 411
Whitelaw, J. (Whitelaw) 320
White Supremacy 428, 430, 431, 432, 434, 447
Whitmore, K. F. 317
whole language institutionalization 135
Wijetunge, P. 294
Williams, A. 240
Willinsky, J. 224
Wilson, A. 120
Wine, A. 16
Winn, M. 249
Wise, B. 358
Wohlwend, K. E. 75
Wong, C. 428
Wong, C. P. 428
Woodard, R. 77
Woodcock Reading Mastery Test Revised 359
Woodfield, S. 257
Woods, A. 125
Woods, B. 308 – 309
Woolley, S. Woolley, S., 147
Wootton, K. 320, 321
Worms that Saved the World, The (Doyle and Deeley) 328
Wray, D. 241
writing: critical 178 – 179, 179; forward thinking 

100 – 101; four factors 97; identity construction 
through 173; introduction 94 – 95; key concepts 
95 – 96; pedagogy implications 98 – 100; 
politics of 98; reclaiming the experience 99; 
recommendations 100 – 101; relocating the 
personal 99; research implications 98 – 100; as 
resistance 94, 95; rethinking the reader 100; 
rewriting stories 99 – 100; social responsibility as 
academics 101 – 102; theories 96 – 98

writing in place 147
Wu, Y. 385
Wyatt, M. A. 358

xenophobia: anti-Islamophobic curriculum 451; 
cosmopolitan critical literacy see cosmopolitan critical 
literacy; cultural spaces and contributions 452 – 453; 
definition 447; dual language books 451 – 452; in 
Hong Kong 269; introduction 447 – 448; Mexicans 
460; pedagogy implications 450 – 453; research 
implications 453; social responsibility 453 – 454

X-Site Energy Services 83

Yagelski, R. P. 99
Yang, W. K. 20
Yeo, S. M. 220
Young, D. G. 293, 294
youth, concept of 51

456; children’s book characters 311; Cooperative 
Children’s Bo 311; critical sociocultural theory 
248; current conditions 10; disruption 247 – 249; 
educational system 245 – 246; grassroots teacher 
activism 19 – 20, 21; Hawaiian language activism 391; 
inquiry and problem-posing approaches 246; Navajo 
language activism 391, 399; neoliberalism impact 30; 
One World program 429 – 433; Participatory Action 
Research (PAR) 53; privatization of education 
in 26; race in 245; raciolinguistics 248; racism 
in 356; research suggestions 249; research survey 
239; situational classroom research 423 – 424; social 
responsibility as academics 250; sociocritical literacy 
248; sociolinguistics 248; sociopolitical context 245; 
theoretical approaches 246 – 249; translanguaging in 
384; transnational work 249; xenophobia in 447, 460

Valério, K. M. 404, 406
Vander Zanden, S. 75
Van Horn, S. 414
van Leent, L. 86, 88, 89, 125, 128
van Pletzen, E. 227
Van Viegen, S. 94
Vargas Franco, A. 153
Vasquez, V. 143, 145, 457
Vasquez, V. M. 301, 308, 309, 310
Vasudevan, L. 76
Vaughan, A. 77
Vaughn, S. 358
Vazquez, L. 199
Veenendaal, W. 258
Vetter, A. 419
Veum, A. 273
video making 293 – 294
Vila, P. 457
Villa, D. J. 399
Villenas, S. A. 459
Visual Discourse Analysis 323
Visual Learning Analysis 323
Vittoria, P. 18
Vivitsou, M. 273
Vizenor, G. 367
Vossoughi, S. 109
Vygotsky, L. 138

Wager, A. C. 75, 77, 324
Wagner, D. 281
Wahlström, N. 419
Wales 239 – 240
Walkland, T. 143, 147, 321
Walsh, P. 239
Walters, K. 187
Walton, C. 127, 231
Wane, N. N. 299
Wargo, J. 76
Warrican, S. J. 257
wa Thiong’o, N. 231, 299, 302
Watson, S. E. 366



Index

510

Zaidi, R. 447
Zambrana-Ortiz, N. J. 206
Zapata, A. 414
Zárate, G. C. 153
Zendejas, C. 197
Zentella, A. C. 207
Zhu, T. 120
Zhu, Y. 220
Zia, A. 33
Zimbabwe 391
Zimmerman, E. 378
Zoss, M. 320
Zygmunt, E. 441

youth-led spaces 431 – 433
Youth Participatory Action Research (YPAR): 

classroom instruction and 54 – 55; critical and 
traditional literacies 55; epistemologies 54; forward 
thinking 56 – 57; history 53; introduction 50 – 51; 
key concepts 51 – 52; literacy practices 54; privilege 
and 54; recommendations 56 – 57; research 
implications 53 – 55; reviews of 53 – 55; role of adults 
in 56; social responsibility as academics 57 – 58; 
within the system 56 – 57; in teacher education 57; 
teacher education and 55; theories 52 – 53

Youth Radio 109
YR Media 109


	Cover
	Half Title
	Title
	Copyright
	Contents
	Preface
	Introduction to Area 1
	1.1 Introduction to the Handbook of Critical Literacies: The Current State of Critical Literacy Around the World
	1.2 Critical Literacy: Global Histories and Antecedents
	1.3 Literacies Under Neoliberalism: Enabling Ethnonationalism and Transnationalism
	1.4 Critical Literacy in English Language Teaching, Bi/Multilingualism, and Translanguaging
	1.5 Youth Civic Participation and Activism (Youth Participatory Action Research)
	1.6 Teachers Enacting Critical Literacy: Critical Literacy Pedagogies in Teacher Education and K–12 Practice
	1.7 Children’s and Youth’s Embodiments of Critical Literacy
	1.8 Queer Critical Literacies
	1.9 Critical Literacy and Writing Pedagogy
	1.10 Critical Media Production

	Introduction to Area 2
	2.1 Critical Literacy Praxis in Aotearoa New Zealand
	2.2 Critical Literacies in Australia
	2.3 Critical Literacies Made in Brazil
	2.4 Critical Literacies in Canada: Past, Current, and Future Directions
	2.5 Critical Literacies in Colombia: Social Transformation and Disruption Ingrained in our Local Realities
	2.6 Critical Literacy in India: A Case for Critical and Postcritical Education
	2.7 Critical Literacies in Indonesia
	2.8 Critical Literacies in Iran: A Tour D’horizon
	2.9 Critical Literacy in Japan: Reclaiming Subjectivity in the Critical
	2.10 Critical Literacies in México
	2.11 Critical Literacy in Puerto Rico: Mapping Trajectories of Anticolonial Reaffirmations and Resistance
	2.12 Critical Literacy in Russia
	2.13 A Survey of Critical Literacy Education in Singapore: Challenges and Potentialities
	2.14 Critical Literacies in Post-Apartheid South Africa
	2.15 Critical Literacies Work in the United Kingdom
	2.16 Critical Literacy in the United States of America: Provocations for an Anti-Racist Education
	2.17 Critical Literacy in the Caribbean Isles (English- and Dutch-speaking)
	2.18 Critical Literacy in Hong Kong and Mainland China
	2.19 Critical Literacy in the Nordic Education Context: Insights From Finland and Norway
	2.20 Critical Literacies Praxis in Norway and France
	2.21 Critical Literacies in South Asia
	2.22 Critical Literacy in Uganda and Congo: The Urgency of Decolonizing Curricula

	Introduction to Area 3
	3.1 Critical Literacy and Contemporary Literatures
	3.2  Critical Arts-Literacies in Classrooms: Moving With Abduction, Imagination, and Emotion Across Modalities
	3.3 Critical Literacy Out of the Comfort Zone: Productive Textual Tantrums
	3.4 Planetary Literacies for the Anthropocene
	3.5 Critical Literacy, Digital Platforms, and Datafication
	3.6 Connecting Critical Literacy and Dis/Ability Studies: Opportunities and Implications
	3.7 Critical Literacy and Abolition
	3.8 Critical Digital Literacy
	3.9 Critical Literacy and Additional Language Learning: An Expansive View of Translanguaging for Change-Enhancing Possibilities
	3.10 Indigenous Youth Digital Language Activism
	3.11 Critical Literacy and English Language Teaching
	3.12 Proposing a Politics of Immediation for Literacy Studies, or What Is Possible for Literacy Studies Beyond Critical Theory’s Mediations?
	3.13 The Situational in Critical Literacy
	3.14 Supporting Critical Literacies through Culturally Sustaining Pedagogy Within Youth-Led Spaces
	3.15 Critical Community Literacies in Teacher Education
	3.16 Disrupting Xenophobia Through Cosmopolitan Critical Literacy in Education
	3.17 Border Literacies: A Critical Literacy Framework From Nepantla
	3.18 Conclusion: Critical Literacy and the Challenges Ahead of Us

	List of Contributors
	Index

