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ABSTRACT 

Primadani, Putri. Investigating the Authenticity of English Try-out Reading Test 

Items (A Case of Ninth Graders of SMP Negeri 29 Semarang in the 

Academic Year of 2018/2019). Final Project. English Department. 

Faculty of Languages and Arts. Universitas Negeri Semarang. Advisor: 

Novia Trisanti, S. Pd, M .Pd 

Keywords: English try-out test, authenticity of the test tasks, authenticity of the 

test texts 

This study is conducted to investigate the authenticity achieved in the 

English try-out reading test for ninth-grade students of SMP Negeri 29 Semarang 

in the Academic Year of 2018/2019. The objectives of this research are to find out 

the authenticity of the test tasks and the test texts in the English try-out reading 

test for ninth-grade students of SMP Negeri 29 Semarang in the Academic Year of 

2018/2019. A qualitative research designed was used by the writer in this study. 

Descriptive method was chosen to analyze the data, and the result analysis was 

presented in descriptive form. The English try-out test consists of 40 items of 

multiple-choice and 27 reading passages as the researcher analyzed in reading 

section only. The multiple-choice items were analyzed to find out the authenticity 

of the test tasks. While the reading passages in the multiple-choice were analyzed 

to find out the authenticity of the test texts. The result of the study showed that the 

authenticity of the test tasks is 90.5% and the authenticity of the test texts is 83%. 

So, the result of the authenticity of English try-out test for ninth-grade students of 

SMP Negeri 29 Semarang in the Academic Year of 2018/2019 is 86.75%, it is 

categorized into relatively authentic. The representation of the real-world task 

indicator had become problematic aspect to reach the higher standard of the 

authenticity of the test tasks. And the provenance indicator also had become 

problematic aspect to reach the higher standard of the authenticity of the test texts. 

Based on the result, the writer suggested to the test-makers to more consider about 

the authenticity in designing the test. So, the test will be as authentic as possible.  
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CHAPTER I 

INTRODUCTION 

Chapter I consists of the following subchapters; background of the study, reasons 

for choosing the topic, research question, objective of the study, significance of 

the study, limitation of the study, and outline of the study. 

1.1  Background of the Study 

Language is a very important thing in our life. People use language as a 

means of communication. By using language, they can communicate with each 

other, express their feeling, show their purposes, thoughts, and minds to other 

people. Language served as a tool, a means of increasing the reach; power and 

effectiveness of individuals or social groups (Hamilton, 1990, p.20). 

One of the many very important languages is English. English is the most 

important and influencing language, i.e. international languages that used in the 

way to communicate with each other around the world in many sectors such as 

politics, economics, work, business, and also education. Certainly, learning 

English is very important for most people in this world. Nowadays, this language 

takes an important role in the Indonesia Educational System, English subject has 

been put in the same line with Bahasa Indonesia, Mathematics, and Science for 

National Examination in Junior High School level. In Indonesia, National 

Examination plays an essential role, it is one of the requirements that students 

must pass. By passing the National Examination, students can graduate from a 

certain education level and continue their study to the next level. National 
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Examination also has a function to measure students‟ achievement in particular 

subjects which are tested. It means that the government can control the quality 

level of education using National Examination. This exam will give information 

that encourages and improves the quality of education continually. As stated in 

Permbendikbud Nomor 4 Tahun 2018, National Examination then called as UN, is 

an activity to measure graduate competency achievement at certain national 

subjects which refers to the Graduate Competency Standards. To face National 

Examination, students must prepare themselves, both material and psychological 

readiness. Nevertheless, there are many problems related to National Examination 

realization. One of them is students‟ readiness before taking National 

Examination. Most of the students are afraid to do the test because they think that 

the test is too difficult and it really determines their graduation. Especially in the 

English National Examination, students think that they are not familiar with the 

test and the use of the language in the test is different from their native language. 

Here, students‟ readiness to learn English becomes one thing that should be 

considered. It is because if students have learned, they will ready to face the exam 

and get a better result. However, in learning activities in the classroom, students 

still faced many obstacles due to the lack of readiness in learning English. 

According to Baden and Major (2004, p.27) “Piaget believed that the activities 

learners could complete matched views their cognitive aspects and their 

readiness”. It means that the activities of learners related to cognitive aspects and 

their readiness. So their readiness will certainly affect the cognitive aspect, such 

as National Examination scores. 
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In order to prepare students‟ readiness of taking National Examination, 

many schools give their students additional courses, such as enrichment, try-out 

test, etc to add and measure their students‟ capability. Try-out test itself is a test 

which has the same level with National Examination and expected with. So, the 

test should pay attention in developing and constructing items and topics referring 

to particular specifications and lesson objectives to test students‟ competencies; 

the test should be well-prepared.  

According to Brown (2004, p.19) a good test can be tested by measuring 

validity, reliability, practicality, authenticity, and wash back. In this research, the 

writer only focuses on authenticity analysis. Authenticity is used to investigate the 

extent to which score interpretations generalize beyond performance on the test to 

language use. Bachman and Palmer (1996, p.23) argued that authenticity as the 

degree of correspondence of the characteristic of a given language test task to the 

feature of a language task. The presence of authenticity in a test will affect test 

takers‟ performance. As stated by Bachman and Palmer (1996, p.24)  

“authenticity has a potential effect on test takers‟ performance”. It means this 

effect is between those features of authenticity which should be demonstrated if 

we want to change the speculation about the nature of authenticity to a 

comprehensive characterization of the notion. Lynch (1982, p.11) also states that 

authenticity is an important quality for the test development. In this context, 

authenticity should be considered as an important thing in measuring students‟ 

achievement. Authenticity has two important parts; there are test task 

characteristics and test text characteristics. The test tasks refer to the test 
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instructions and the optional answers of the items while the test texts refer to the 

passages used in the test. Spence-Brown (2001, p.463) also stated that authentic 

tasks have become one of the most important components of tests that aim to 

measure language learners‟ ability to apply what they have learned from class to 

real world situations. In this regard, authenticity is more focused on the 

correlation between test takers and the test, and it also depends on how they 

interpret the test texts and the test tasks. 

A good test also measures students‟ skills, abilities, and knowledge by 

presenting the appropriate test score and fulfill the intended language learning. It 

means that the test measures what is intended to be measured. Yet, there is often a 

large gap between students‟ ability to perform in tests and their ability to use the 

language in everyday real-life situations, it is because some of the tests lack 

authenticity. So, the writer decided to analyze the authenticity of the English try-

out reading test items of SMP Negeri 29 Semarang in the Academic Year of 

2018/2019. The English try-out test consists of 50 items in the form of multiple-

choice (reading and writing section). Nevertheless, the researcher only wants to 

analyze the multiple-choice items and the reading passages on reading section. 

Finally, by analyzing the authenticity of the test, the test-makers can improve the 

quality of the test. 

1.2  Reason for choosing the topic 

In this study, the writer would like to focus on analyzing the authenticity 

of English try-out reading test items of SMP Negeri 29 Semarang in the Academic 
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Year of 2018/2019. Every test items in the try-out test should fulfill the criteria of 

good test items, particularly in the term of authenticity to select qualified test 

which must have the same quality with the National Examination.  

One of the problems when constructing a try-out test is authenticity. The 

test-makers usually only make a test without considering about the authenticity of 

the test because their lack of knowledge of authenticity itself or probably because 

of they think that authenticity is not important to be considered in designing a test. 

The gap between the language tests and real-life language experience is also 

rarely bridged by the test-makers whereas a test should demand the students to 

perform the application of their knowledge, skill, and ability in a real-life 

situation. Here, the test-makers need to pay attention to this problem because if a 

test does not reflect the authenticity, students will be confused to use language in 

context. Besides, it is important that the materials in a test are culturally relevant 

to students‟ majors to ease students in understanding the test as well. 

1.3  Research Question 

Based on the background of the study explained above, the research 

question is as follow: 

1. How is the authenticity of the English reading try-out test tasks of SMP 

Negeri 29 Semarang in the Academic Year of 2018/2019 in terms of: 

a. The naturalness of language used in the test 

b. The relevance of the test topics for the learners 

c. The representation of the real-world tasks 
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2. How is the authenticity of the English reading try-out test texts of SMP 

Negeri 29 Semarang in the Academic Year of 2018/2019 in terms of: 

a. Provenance 

b. Inherent textual qualities 

1.4  Objectives of the Study 

The objectives of this research are: 

1. To find out the authenticity of the English reading try-out test tasks of 

SMP Negeri 29 Semarang in the Academic Year of 2018/2019 in terms of: 

a. The naturalness of language used in the test 

b. The relevance of the test topics for the learners 

c. The representation of the real-world tasks 

2. To find out the authenticity of the English reading try-out test texts of 

SMP Negeri 29 Semarang in the Academic Year of 2018/2019 in terms of: 

a. Provenance 

b. Inherent textual qualities 

1.5  Significance of the Study 

Through this study, the writer hopes that the result of this study will give 

some advantages as follows: 

1. Theoretically 

This study provides the test-makers about the authenticity of the 

English reading try-out test items. The researcher hopes that the 

information could be a reference for the test-makers in designing a test. 
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So, they will pay more attention to designing a test, especially in 

authenticity. 

2. Pedagogically 

The researcher hopes that this information can help the test-makers in 

designing the good test items by concerning in some criteria of a good test, 

especially for the authenticity so that the test makers can prevent of 

making mistakes in constructing the test. 

3. Practically 

By this study, the researcher hopes to give practical information to the 

readers about the authenticity of the English reading try-out test items so 

the test-makers can make a good test. 

1.6 Limitation of the Study 

The researcher would like to put forward the following limitation to her 

study:   

1. In this study, the researcher analyzed only the English reading try-out test 

items of SMP Negeri 29 Semarang in the Academic Year of 2018/2019. 

2. The English reading try-out test consists of 40 items in the form of 

multiple-choice items. The researcher analyzed the test tasks and the test 

texts in terms of its authenticity. 

3. The researcher used the theory by Brown (2004) to analyse the 

authenticity of the test tasks. Authenticity is determined by five indicators 

namely the naturalness of language used in the test, the contextualization 
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of the items, the relevance of the test topics for the learners, the presence 

of thematic test items organization, and the representation of the real-

world task or sources. These five indicators build a test which is relevant 

for students‟ skills and represent an original situation to the test-takers. In 

this study, there are three indicators used, namely the naturalness of 

language used in the test, the relevance of the test topics for the learners, 

and the representation of the real-world task. Besides that, the researcher 

also used the theory by Will (2018) to analyze the authenticity of the test 

texts. Provenance, inherent textual qualities, aspects of post-production, 

use of the text (appropriate response).  These four indicators are needed in 

order to classify text genres as authentic or non-authentic. But, the 

researcher only used two indicators, namely provenance, and inherent 

textual qualities.  

1.7 Outline of the study 

This study consists of five chapters. Chapter I is an introduction which 

consists of the background of the study, reasons for choosing the topic, research 

question, objective of the study, significance of the study, limitation of the study, 

and outline of the study. 

Chapter II presents the review of related literature about this research such 

as review of previous study, review of theoretical studies, and theoretical 

framework. 

 Chapter III presents the method of collecting and analyzing data. It 

consists of research design, object of the study, role of the researcher, types of 
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data, unit of analysis, instrument for collecting data, procedure for collecting data, 

procedure for analyzing data, interpretation of data analyzing result, and 

triangulation. 

Chapter IV presents the result of the study that has been conducted by the 

researcher. This chapter is divided into three sections. The first section is about 

the results of the analysis. This section is divided into two sub-sections. The first 

sub-section discusses the result of the authenticity of the test tasks analysis. The 

second sub-section consists the result of the authenticity of the test texts analysis. 

The second section is the interpretation of data analysis result. And the last 

section is the experts‟ judgment. 

Chapter V presents the conclusions and suggestions based on the result of 

the study.  
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CHAPTER II 

REVIEW OF RELATED LITERATURE 

Chapter II is generally separated into three main sections. First part is the review 

of the previous studies. This part contains the preview studies which are related to 

the study and as the reference for conducting the research. The second is review of 

theoretical study that provides the theories supporting the research. The last 

section is theoretical framework of analysis which is the framework of how the 

analysis will be conducted. 

2.1 Review of the Previous Studies 

 Regarding the topic, it is not a new one in writing a final project. In this 

part, the writer presents the review of the previous studies to describe some 

researches which have been conducted earlier related to the topic to be used as 

background knowledge and reference in this study. Related to this study, the 

writer chooses some literatures about previous researches which are relevant to 

the test analysis. From those studies, the writer also shows the different between 

the writer‟s research and those studies. 

 The first study wrote by Janet (2018) entitled Exploring Content Validity 

and Authenticity of English Summative Test (A Case of Tenth Graders of SMA 

Negeri 1 Kendal in the Academic Year of 2015/2016). The objectives of this 

research were to find out the relevance of the English summative test items to the 

syllabus of curriculum 2013 and the authenticity of the test tasks and the test texts 

in the English summative test for tenth-grade students of a State Senior High 
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School in Kendal in the academic year 2015/2016. The result of the study showed 

that the content of English summative test for tenth-grade students of a State 

Senior High School in Kendal in the academic year 2015/2016 was 96% valid 

since most of the test items were relevant to the syllabus of curriculum 2013. 

Moreover, the result of the authenticity of the test tasks was 84% and for the 

authenticity of the test texts was 33%. So, the result of the authenticity of English 

summative test for tenth-grade students of a State Senior High School in Kendal 

in the academic year 2015/2016 was 59%. 

 The second study was conducted by Natalia (2013) entitled Analysis of 

Authenticity of Teachers’ Made Assessment and Its Contribution to Students’ 

English Achievement in Elementary Schools in Buleleng Reegency. The 

authenticity of teachers‟ made assessment was seen in terms of teachers‟ 

assessment planning, assessment implementation as perceived by teachers, 

teachers‟ assessment implementation as perceived by students. This study was 

intended in order to know the contribution of those aspects to students‟ English 

achievement. The research design for this study was Exploratory Mix-Method 

design, involving 33 English teachers. The result of data analysis showed that 

teachers‟ assessment planning, assessment implementation as perceived by 

teachers and students had sufficient level of authenticity. However, it was also 

found that the three aspects were integratedly gave significant contribution to 

students‟ English achievement. 

 The next study was carried out by Adnyayanti (2013) entitled Analysis of 

Authenticity of Teacher’s Made Assessment and Its Contribution to Students’ 
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English Achievement (A Study in Junior High Schools in Buleleng Regency). 35 

Junior High School English teachers in Buleleng Regency were used as the 

subjects in this research. The findings demonstrated that teachers‟ made 

assessments have sufficient authenticity level of planning, have high authenticity 

level of assessment implementation as perceived by teachers, have sufficient 

authenticity level of assessment implementation as perceived by students, and is 

considered as having high level on the students‟ English achievement after being 

assessed with teachers‟ made assessment. The findings also showed that only 

assessment implementation as perceived by students and simultaneous predictors 

gave significant contribution to students‟ English achievement. Assessment 

planning and assessment implementation as perceived by teachers did not show 

significant contribution because there was found inconsistent finding between 

what teachers planned with what teachers have implemented. This study has 

positive contribution to the importance of considering the authenticity of 

assessment in teaching English as a foreign language. 

 The fourth study is from Purwandani (2017) entitled The Analysis of The 

Authenticity of Authentic Reading Materials in Students’ Text Book. The objective 

of this research was to examine the compatibility of the current authentic reading 

materials in students‟ textbook with the criteria of authenticity. The subjects were 

twelve English teachers. The sources of the data were documents of three 

authentic reading passages which were taken from Pathway to English 2 by 

Erlangga Publisher. The instrument was the combination of criteria authenticity 

checklist proposed by McGrath (2002) and the criteria of good reading materials 
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proposed by Arias (2007). The result showed that the authentic reading materials 

in the selected textbook were compatible with the criteria of authenticity. This 

indicates that the contents of the texts are appropriate to use as teaching materials.  

 Then, the study conducted by Widyaningrum (2012) entitled Content 

Validity and Authenticity of the 2012 English Test in Senior High School National 

Examination. The study aimed to find out how valid the content of the English 

test items of National Examination year 2012 for senior high schools is and how 

authentic the English test items of National Examination year 2012 for senior high 

schools is. The data were obtained from the document and analysed by using 

checklists. Besides, to maintain the validity of the analysis, a triangulation was 

done by distributing a questionnaire to four experts in language assessment. There 

were two findings resulted from the analysis. First, the content of the National 

Examination year 2012 was 98.8% valid since almost all of the contents were 

relevant to the test specifications. However, there were three reading test versions 

which failed to represent kinds of texts, namely explanation text. Second, the 

National Examination year 2012 met the criteria of authenticity with percentage 

79.5% since some listening and reading test items failed to conform to 

authenticity criteria. Natural language use, the relevance of the test topics, and 

real-world representativeness became problematic aspects to meet the higher 

standard of authenticity. 

 The sixth study is from Geribka (2016) entitled A Study on The Content 

Validity and Authenticity of English National Examination 2015 for Junior High 

School. The study aimed to find the content validity and authenticity of English 
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National Examination 2015 items. The research objects were the documents of the 

English National Examination. The instruments of this research were checklists. 

The method of the data analysing was matching method. To obtain results ralted 

to the research question, the researcher analysed the data by using checklist in 

form of checklist tables. This research demonstrated two findings, the content 

validity of the examination items reached 94% and the authenticity of the topics of 

the National Examination reached 89%. 

 The seventh study was done by Hapsari (2017) entitled The Authenticity of 

Assessment Used in Reading Class at The Third Semester of English Education 

Program in Universitas Pekalongan Academic Year 2016/2017. The objectives of 

the study were to describe the types of assessment used in raeding at the third 

semester in Universitas Pekalongan, to describe the most frequently used 

assessment in reading class, to know the authenticity of the assessment used by 

the lecturer in reading class, and to describe the problems faced by lecturer in 

applying authentic assessment in reading class. The result of the study showed 

that the lecturer used two types of assessment, namely performance in the form of 

oral presentation and teacher observation in the form of anecdotal records. 

Performance and teacher observation had high level of authenticity. 

 The next study was carried out by Nuryanto (2018) entitled The Validity 

Analysis of Reading Test Items on National Standard School Final Examination 

for 12th Grade of Man 1 Semarang. The objectives of this study were, to examine 

whether the test items of NSSFE are match the materials, to examine whether the 

test items of NSSFE are match the expected learning objectives, to examine 
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whether the test items of NSSFE meet the teachers‟ perception, to examine 

whether the test items of NSSFE meet the students‟ perception. The subjects of 

the study were three English teachers and 40 students of Natural science major 

from 12th grade of MAN 1 Semarang. The data sources used in this study were: 

documents, and informants. The techniques of collecting data used were 

document analysis, interview and questionnaire. The findings of this study 

showed that the test has fulfilled the criteria of having content validity since the 

findings of the current study were, the test items of NSSFE are match the 

materials, the test items of NSSFE are match the learning objectives, the test items 

of NSSFE meet the teachers‟ perception, and the test items of NSSFE meet the 

students‟ perception. 

 The ninth study was conducted by Apriliani (2013) entiled Item Analysis 

of English Tryout Test in Detik-Detik Ujian Nasional Bahasa Inggris 3 SMP/MTs 

Published By Intan Pariwara. The general objective of the research was obtaining 

an objective description of the structure of a good test item. The writer conducted 

two activities. The first was library activities, the writer selected some books 

which gave information, or supporting data for reference. Then the second was 

field activity, it was used to collect the data. The result showed there are validities 

of this test are good in face validity, good in content validity and good in construct 

validity. The reliability of the test is 0.87, so this test is perfect reliable. In the 

term of difficulty level this item categorized as easy item because the mean is 

0.73. There are 2 difficult items, 19 desirable items, and 29 easy items. From the 

point of view of discrimination power, it can be concluded as good because the 
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mean of the discrimination power is 0.59. There are 10 excellent items, 38 good 

items and 2 satisfactory items. 

 The tenth study wrote by Cindrakasih (2017) entitled Analysis of English 

Try-out Test of The Ninth Grade Students at MTSN Probolinggo. The objectives 

of the study were to analyze the content validity, the reliability , the item 

distractor, the item difficulty and the discriminating power of the English try out 

test of the ninth grade students at MTSN Probolinggo. The subject of this study 

was 3 classes of the third grade students of MTSN Probolinggo with 91 students. 

The findings of the research showed that the content validity based on the basic 

competence are 96% appropriate and 4% unappropriate with the syllabus. The 

reliability in Packet 1 is moderate and the rest packets have high criteria. Packet 1, 

2, 3, 4 and 5 has 26, 35, 31, 24 and 28 options of excellent distractor. The item 

difficulty in Packet 1, 2, 3, 4 and 5 is there were 14, 18, 10, 11 and 16 difficult 

items. In the result of SPSS 23.0 of discriminating power, Packet 1, 2, 3, 4 and 5 

has 13, 19, 17, 26 and 15 very good items. The conclusion is the content validity 

based on syllabus is high however in SPSS, the content validity is low. The 

reliability is moderate and high. The item difficulty is low. The item distractor is 

high and the discriminating power is low. 

 There was also another research about authenticity that had been written 

by Lewkowicz (2000) entitled Authenticity in language testing: some outstanding 

questions. This study took a look at the concept of authenticity and the way this 

notion has evolved in language testing and also at the importance of authenticity 

for test takers. A group of 72 first-year students from the University of Hong 



17 

 

 

 

Kong were identified for this study, they were given two language tests within a 

period of three weeks. The test administered first to all the students was a 90-item 

multiple-choice test based on a TOEFL practice test and the second test 

administered was an EAP (English for academic purposes) test. The results of the 

study showed that valuable insights can be obtained about authenticity from test-

taking informants and that their response to test tasks may be much subtler and 

more pragmatic than testers might prefer to believe and the results also raised the 

issue of the importance accorded to authenticity in the literature. They showed 

that test takers‟ perceptions of authenticity vary.  

 The next research paper was written by Qichun (2005) entitled The 

Analysis of Authenticity in Language Test. This study focused on analysis of one 

of major test qualities – authenticity. It has been placed upon the theoretical 

analysis and operational practices that differences in test purposes have influenced 

the authenticity, it also included the best time to take stock of the authenticity 

factor and how to keep balance among the test qualities affecting the usefulness of 

the test. The result of the study was the overall test quality or test usefulness was 

determined by the appropriate balance among all the six test qualities. The 

authenticity of test depends to a great extent on the test constructors understanding 

and knowledge of the characteristics of test takers, so any test which goes beyond 

the scope of test takers topical language knowledge and abilities fails to be an 

authentic test.  

 The next study was written by Joy (2011) entitled The duality of 

authenticity in ELT. This study aimed to find out the dual-perspectives on 
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authenticity in English language teaching. The problem of the study was that the 

concept of authenticity has generated the quite a ripple in ESL/EFL classrooms. 

The method used in this study was a survey of literature has been done to trace the 

genesis of authenticity and its various facets. And the result found that a balanced 

outlook on authenticity is required by the teachers to promote better teaching-

learning experiences.  

 Another research that discussed the analysis of authenticity was a research 

by Shomoossi and Ketabi (2007) entitled A Critical Look at the Concept of 

Authenticity. This article is intended to briefly overview the concept of 

authenticity which cannot be defined similarly for all contexts. In other words, 

authenticity is a relative concept, materialized within each context with the 

interaction of its participants. Authentic materials require at least two features: 

communicative potential and relevance. Therefore, literature on authenticity 

suggests that authenticity is subject to pragmatic variation which cannot be 

defined in vacuum and that its defining characteristics lie in the context. This 

argument has implications for teacher education and material development 

because of the changing situation of ELT practice around the world. 

The final conclusion is that the notion of authenticity within the global context 

must be considered in the light of the pragmatic appropriateness of the materials 

used and the interaction tasks set in relation to learners‟ needs and interests. The 

knowledgeable teacher is the nexus for empowering materials and tasks that are 

„authentic‟ 
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 The next study was undertaken by Wang (2008) entitled Authenticity in 

Language Testing. This paper begins with a brief overview of authenticity in 

language testing. This is followed by a discussion of several characteristics of 

authenticity in particular types of tests. The final conclusion of this study was 

authenticity is one of the crucial components that test designers should include if 

the goal of testing is to reflect test takers‟ actual language competence and 

abilities. Test designers should understand test takers‟ goals of learning a 

language, clarify the objectives of their tests, investigate the real situations on 

which their tests are based, and experiment with the authenticity and practicality 

of the tests in order to avoid the negative backwash caused by assessment tasks. 

 The next research paper was written by MacDonald, Malcolm, Badger, 

Richard and Dasli, Maria. (2006) entitled Authenticity, Culture and Language 

Learning. This paper reviews four key conceptualisations of authenticity which 

have emerged in the field of applied linguistics: text authenticity, authenticity of 

language competence, learner authenticity and classroom authenticity. Text 

authenticity can lead to a poverty of language; authenticity of competence can 

lead to a poverty of performance; learner authenticity can lead to a poverty of 

interpretation; classroom authenticity can lead to a poverty of communication. 

This paper proposes that a pedagogy of intercultural communication be informed 

by a more hybrid view of authenticity as a process of subjectification, derived 

from the Heideggerian concept of self-concern. 

 Another research paper was written by Shomoossi and Tavakoli (2010) 

entitled Authenticity and Authentication in Language Testing: an Operational 
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Perspective. This paper reviews the concept of authenticity in language testing 

and intends to find a balance between theoretical and operational levels through 

the concept of authentication. The conclusion of this paper are the authenticity as 

a test feature may be side-lined by a more important notion in test validity, i.e. the 

authentication process, the notion of authenticity within the global context must 

be considered in the light of the pragmatic appropriateness of the materials used 

and interaction tasks set in relation to learners‟ needs and interests. The 

knowledgeable teacher is the nexus for empowering materials and tasks that are 

authentic for specific groups of learners. 

 The next research paper was written by Alkubaidi (2009) entitled 

Authenticity in Language Test Design. This paper suggests a possible definition of 

authenticity wherein a test may be seen to be authentic in terms of language 

testing. It is possible to design an authentic test by the definition proposed. This 

paper argues and defends its definition by various readings, and support the notion 

of the impossibility to create a truly authentic test. The conclusion of this paper is 

authenticity in test design cannot be fully realized; however, we may attempt to 

authenticate a test through a progressive continuum of a series of testing so that a 

single test is not the only source of assessment. In each test, specific constructs 

should be designed to measure the 'can dos'. Additionally, to come close to real-

life situations as well as to simulate natural responses from learners, primary 

resource material should be intertwined with the learning process to produce the 

required register for assessment. 
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 The next study was written by Doye, Peter (1991) entitled Authenticty in 

Foreign Language Testing. This paper is about the congruence between the test 

situation and the real-life situation the learner is expected to master. Some 

language educators make authenticity a major criterion of test quality. However, 

complete congruence of test and real-life situation is impossible. The solution is to 

find a reasonable balance between authenticity abstraction in tests. Pragmatics, 

with its analyses of speech acts and their characteristics, can be helpful in finding 

the right degree of abstraction for testing.  

 The last study was written by Gilmore (2007) entitled Authentic Materials 

and Authenticity in Foreign Language Testing. This article reviews some of the 

wide-ranging issues and research surrounding authentic materials and authenticity 

in foreign language learning. The paper discusses four important areas of concern: 

i) the gap between authentic and textbook discourse; ii) the English-as-a-world-

language debate; iii) authenticity and motivation; iv) text difficulty and task 

design and their effects on language acquisition.  

All of the research studies above are about authenticity analysis. Those 

studies have some similarities in the theory which is used. But, the study 

presented in this final project is different from the previous studies. In this study, 

the writer conducts her research only on analysis of authenticity in the English 

reading try-out test items for the ninth grade students. 
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2.2  Review of the Theoretical Studies 

In this subchapter, the writer explains about the theoretical background of 

the study, those are: 

2.2.1 Testing, Assessment and Teaching 

 Testing, assessment, and teaching are three basic interrelated 

concepts. The relation among testing, assessment, and teaching are found 

in a diagram below: 

 

 

 

 

 

 

Figure 2.1 Tests, assessment, and teaching 

Based on the diagram above, Brown (2004, p.5) shows that teaching 

overlaps assessment, measurement, and tests in order to evaluate learners‟ 

competence. Teaching sets up the practice games of language learning: the 

opportunities for learners to listen, think, take risks, set goals, and process 

feedback from the “coach” and then recycle through the skills that they are 

trying to master.  
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  As stated in Brown (2004, p.4) assessment, on the other hand, is an 

ongoing process that encompasses a much wider domain. Whenever a 

student responds to a question, offers a comment, or tries out a new word 

or structure, the teacher subconsciously makes an assessment of the 

students‟ performance. Bachman (2004, p.7) also stated assessment can be 

thought of broadly as the process of collecting information about a given 

object of interest according to procedures that are systematic and 

substantively grounded. A product, or outcome of this process, such as a 

test score or a verbal description, is also referred to as an assessment.  

2.2.2 Test 

As reported by Brown (2004, p.3) a test in simple terms, is a 

method of measuring a person‟s ability, knowledge, or performance in a 

given domain. A test is first a method. It is an instrument – a set of 

techniques, procedures, or items – that requires performance on the part of 

the test-taker. To qualify as a test, the method must be explicit and 

structured. Second, a test must measure. Some tests measure general 

ability, while others focus on very specific competencies or objectives. 

Next, a test measures an individual‟s ability, knowledge, or performance. 

Testers need to understand who the test-takers are, their previous 

experience and background, that they can determine appropriate kind of 

test to their ability and how to interpret their scores. Fourth, a test 

measures performance, but the results imply the test-taker‟s ability, or, to 

use a concept common in the field of linguistics, competence. Most 
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language tests measure one‟s ability to perform language, that is to speak, 

write, read, or listen to a subset of language but the others can also infers 

general competence. Finally, a test measures a given domain. In the case 

of a proficiency test, even though the actual performance on the test 

involves only a sampling of skills, that domain is overall proficiency in a 

language-general competence in all skills of a language. A well-

constructed test is an instrument that provides an accurate measure of the 

test-taker‟s ability within a particular domain.  

Bachman (1995, p.20) also claimed that a test is “a measurement 

instrument designed, to elicit a specific sample of an individual‟s 

behavior”. As one type of measurement, a test necessarily quantifies 

characteristics of individuals according to explicit procedures. What 

distinguishes a test from other types of measurement is that it is designed 

to obtain a specific sample of behavior. 

Based on the definitions of test above, it can be concluded that a 

test is a standardized device to measure students‟ achievement after getting 

materials from the previous meetings given by teacher.  

2.2.3 Type of Tests 

(1) Based on the Objective of the Test 

According to Brown (2004, p.43), there are five types of tests: 

a. Language Aptitude Tests 

Brown (2004, p.43) stated a language aptitude test is designed to measure 

capacity or general ability to learn a foreign language and ultimate 



25 

 

 

 

success in that undertaking. Language aptitude tests are ostensibly 

designed to apply to the classroom learning of any language. Two 

standardized aptitude tests have been used in the United Stated are the 

Modern Language Aptitude Test (MLAT) and the Pimsleur Language 

Aptitude Battery (PLAB). 

b. Proficiency Tests 

Brown (2004, p.44) stated a proficiency test is not limited to any one 

course, curriculum, or single skill in the language; rather, it tests overall 

ability. Hughes (2003, p.11) noted proficiency tests are designed to 

measure people‟s ability in a language, regardless of any training they 

may have had in language. Proficiency tests have traditionally consisted 

of standardized multiple-choice items on grammar, vocabulary, reading 

comprehension, and aural comprehension. Proficiency tests are almost 

always summative and non-referenced. They provide results in the form 

of a single score, which is a sufficient result for the gate-keeping role they 

play of accepting or denying someone passage into the next stage of a 

journey. A typical example of a standardized proficiency test is the Test 

of English as a Foreign Language (TOEFL). It is widely used as a 

proficiency test, which is used to measure the English language 

proficiency of foreign students who wish to study in the United States. 

c. Placement Tests 

Placement tests are used to place a student into a particular level or 

section of a language curriculum or school. A placement test usually 
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includes a sampling of the material to be covered in the various courses in 

a curriculum; a student‟s performance on the test should indicate the point 

at which the student will find material neither too easy nor too difficult 

but appropriately challenging. Placement test come in many varieties: 

assessing comprehension and production, responding through written and 

oral performance, open-ended and limited responses, selection (e.g. 

multiple choice) and gap-filling formats, depending on the nature of a 

program and its needs. The ultimate objective of a placement test is to 

correctly place a student into a course or level and the secondary benefits 

to consider include face validity, diagnostic information on students‟ 

performance, and authenticity. (Brown, 2004, p.46) 

d. Diagnostic Tests 

A diagnostic test is designed to diagnose a specified aspects of a 

language. Hughes (2003, p.15) told that diagnostic tests are used to 

identify learners‟ strengths and weaknesses. They are intended primarily 

to ascertain what learning still needs to take place. For example, a test in 

pronunciation might diagnose the phonological features of English that 

are difficult for learners and should therefore become part of a 

curriculum. Writing would elicit a writing sample from students that 

would allow the teacher to identify those rhetorical and linguistic features 

on which the course needed to focus special attention. Diagnostic tests 

should elicit information on what students need to work on in the future. 

(Brown, 2004, p.46-47). 
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e. Achievement Tests 

According to Brown (2004, p.47-48) achievement test is related directly 

to classroom lessons, units, or even a total curriculum. Achievement tests 

are limited to particular material addressed in a curriculum within a 

particular time frame and are offered after a course has focused on the 

objectives in question. Hughes (2003, p.13) stated that achievement tests 

are directly related to language courses, their purpose being to establish 

how successful individual students, groups of students, or the courses 

themselves have been in achieving objectives. The primary role of an 

achievement test is to determine whether course objectives have been met 

and appropriate knowledge and skills acquired by the end of a period or 

instruction. Achievement tests are often summative because they are 

administered at the end of a unit or term of study. They also play an 

important formative role. An effective achievement test will offer 

washback about the quality of a learner‟s performance in subsets of the 

unit or course. This washback contributes to the formative nature of such 

tests. 

(2) Based on the Function the Test Gives 

Bloom in Harrys and Vallete (2003, p.10-11) divides the type of the test as 

follows:  

a. Formative Test 

This test is given during the course of instruction; its purpose is to show 

which aspects of the chapter the student has mastered and where remedial 
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work is necessary. The formative test is usually graded on a pass-fail 

basis, and students who fail are given the opportunity to study and then 

take the test again. 

b. Summative Test 

The summative test is usually given at the end of a marking period and 

measures the “sum” total of the material covered. On this type of a test, 

students are usually ranked and graded. 

Brown (2005, p.1-2) has different idea in dividing the test based on its 

function. They are: 

a. Norm-Referenced Test (NRT) 

The test is designed to measure global test ability. In norm-referenced 

tests, each test-taker‟s score is interpreted in relation to a mean (average 

score), median (middle score), standard deviation (extent of variance in 

scores), and/or percentile rank.  

b. Criterion-Referenced Test (CRT) 

The test is usually produced to measure well-defined and fairly specific 

instructional objective. Criterion-referenced test are designed to give test-

takers feedback, usually in the form of grades, on specific course or lesson 

objectives.  

(3) Based on the Way the Test is Scored 

a. Objective Test 

Objective test is one for which there is a specific correct response; 

therefore, whether the item is scored by one teacher or another, whether it 
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is scored today or last week, it is always scored the same way. (e.g 

multiple-choice, fill-in-the-blank and short-answer questions).  

b. Subjective Test 

Subjective test is one that does not have a single right answer. A short 

composition or an impromptu interview may be scored in different ways 

by different teachers, and even by the same teacher scoring the answer 

twice under different circumstances.  

(4) Based on the Constructor of the Test 

According to Harrys and Valette (2003, p.1) there are two types of test: 

a. Standardized Test 

It is formal, large-scale, standardized instruments which are prepared by 

professional testing services to assist institutions in the selection, 

placement, and evaluation of students. 

b. Teacher-Made Test  

It is generally prepared, administered, and scored by one teacher. In this 

situation; test objectives can be based directly on course objectives, and 

test content derived from specific course content. 

2.2.4 Type of Test Items 

  There are some types of test items that stated by Brown (2004, 

p.194) in the following:  

1. Multiple-Choice 
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  By far the most popular method of testing a reading knowledge of 

vocabulary and grammar is the multiple-choice format, mainly for reasons 

of practicality: it is easy to administer and can be scored quickly. The most  

straightforward multiple-choice items may have little context, but might 

serve as a vocabulary or grammar check.  

  Multiple choice items are made up of an item stem, or the main 

part of the items at the top, a correct answer, which is obviously one 

choice, and distractor which are those choice that will be counted as 

incorrect (Brown, 2004, p.48). Multiple-choice or selection items types 

were developed to overcome a number of the weakness of the composition 

test that we noted earlier. The multiple-choice item consists of (1) a stem 

or lead, which is either a direct question or an incomplete statement, and 

(2) two or more choices or responses, of which one is the answer and the 

others are distracters - that is the incorrect responses (Harrys and Valette, 

2003, p.7).  

According to Brown (2004, p.56): 

1. Multiple-choice items are all respective, or selective, response items 

in that the test-takers chooses from a set of responses rather than 

creating a response. 

2. Every multiple-choice item has a stem, which presents a stimulus, and 

several options or alternatives to choose from 

3. One of those options, the key, is the correct response, while the others 

serve as distracters. 
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2. Matching 

 The test-taker‟s task is simply to respond correctly, which makes 

matching an appropriate format. Matching tasks have the advantage of 

offering an alternative to traditional multiple-choice items or fill-in-the-

blank formats and are sometimes easier to construct than multiple-choice 

items, as long as the test designer has chosen the matches carefully. Some 

disadvantages do come with this framework, however. They can become 

more of a puzzle-solving process than a genuine test of comprehension as 

test-takers struggle with the search of the match, possibly among 10 or 20 

different items. 

3. Gap-filling   

  An extension of simple gap-filling tasks is to create sentence 

completion items where test-takers read part of a sentence and then 

complete it by writing a phrase. The obvious disadvantage of this type of 

task is its questionable assessment of reading ability. The task requires 

both reading and writing performance, thereby rendering it of low validity 

in isolating reading as the sole criterion. 

4. Cloze 

  It is, the ability to fill in gaps in an incomplete image (visual, 

auditory, or cognitive) and supply (from background schemata) omitted 

details. Cloze tests were developed for native language readers and 

defended as an appropriate gauge of reading ability. Cloze tests are 

usually a minimum of two paragraphs in length in order to account for 
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discourse expectancies. They can be constructed relatively easily as long 

as the specification for choosing deletion and for scoring are clearly 

defined. Typically every seventh word (plus or minus two) is deleted (as 

known as fixed-ratio deletion), but may cloze test designers instead use a 

rational deletion procedure of choosing deletions according to the 

grammatical or discourse functions of the words. Rational deletion also 

allows the designer to avoid deleting words that would be difficult to 

predict from the context. 

2.2.5 Characteristics of a Good Test 

According to Brown (2004, p.19) all good tests possess five 

qualities: practicality, reliability, validity, authenticity, and washback.  

a. Practicality 

A test should be practical across time, cost, and energy. Dealing 

with time and energy, tests should be efficient in terms of making, doing, 

and evaluating. Then, the tests must be affordable. It is quite useless if a 

valid and reliable test cannot be done in remote areas because it requires 

an inexpensive computer to do it (Heaton, 1975:158-159; Weir, 1990: 34-

35; Brown, 2004: 19-20). Brown in his book Language Assessment 

Principles and Classroom Practice clearly also mentioned that an 

effective test is practical. This mean that it: is not excessively expensive; 

stays within appropriate time constraints; is relatively easy to administer; 

and has a scoring or evaluation procedure. A test is impractical if it is 

prohibitively expensive, consumes more time and money than necessary to 
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accomplish its objective, and takes a few minute for a student to take, 

while several hours for an examiner to evaluate. 

b. Reliability 

  A reliable test is consistent and dependable (Brown, 2004, p.20). It 

means that the test-result of the test takers or students should yield similar 

with the result that they get in another occasion. Factors affecting 

reliability are (Brown, 2004: 21-22): 

1. Student-related reliability: students personal factors such as 

motivation, illness, anxiety can hinder from their „real‟ performance.  

2. Rater reliability: either intra-rater or inter-rater leads to subjectivity, 

error, bias during scoring tests. 

3. Test administration reliability: when the same test administered 

indifferent occasion, it can result differently. 

4. Test reliability: dealing with duration of the test and test instruction. 

If a test takes a long time to do, it may affect the test takers 

performance. 

c. Validity 

When teachers want to assess their students, they will deal with a 

question “how to measure students‟ ability”. According to Harrys and 

Valette (2003, p.19) in the selection of any test, two questions must always 

considered: (1) What precisely does the test measure? And (2) How well 

does the test measure?. It implies that teachers should be able to design a 

measurement to bring up students‟ potentials as they wish. It is called 
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validity and a good test should be valid. Brown (2004, p.22) defines 

validity as the extent to which inferences made from assessment results are 

appropriate, meaningful, and useful in terms of the purpose of the 

assessment. Gronlund and Waugh (2009, p.46) also state that validity is 

concerned with the interpretation and use of assessment results. From 

these definitions, it can be inferred that when a test is valid, it can elicit 

students‟ certain abilities as it is intended to. The valid test can also 

measure what it is supposed to measure.. 

d. Authenticity 

Authenticity is the fourth major principle in language testing. It is a 

concept that is a little slippery concept to define in evaluating and 

designing tests. According to Bachman and Palmer (1996, p.23), 

authenticity as the degree of correspondence of the characteristics of a 

given language test task to the features of a target language task, and then 

suggest an agenda for identifying those target language tasks and for 

transforming them into valid test items. Authenticity in a test task is likely 

to be enacted in the “real world” because many test item types fail to 

simulate real world tasks. 

e. Washback 

In large scale assessment, washback generally refers to the effects 

the tests have on instruction in terms of how students prepare for the test. 

Washback also occurs in the information that washes back to students in 

the form of useful diagnoses of strengths and weaknesses. According to 



35 

 

 

 

Brown (2004, p.29) the challenge to teachers is to create classroom tests 

that serve as learning devices through which washback is achieved. 

Students‟ incorrect responses can become windows of insight into further 

work. Their correct responses need to be praised. Teachers can suggest 

strategies for success as part of their “coaching” role. Washback enhances 

a number of basic principles of language acquisition: intrinsic, motivation, 

autonomy, self-confidence, language, ego, interlanguage, and strategic 

investment, among others. 

2.2.6 Authenticity  

There are many definitions of authenticity stated by the experts. 

According to Bachman and Palmer (1996, p.23) authenticity as the degree 

of correspondence of the characteristics of a given language test task to the 

features of a target language task. Brown (2004, p.28) also argued that 

authenticity in a task should stimulate real word tasks. It means that a test 

should cover materials which are related to the real-word. Lynch (1982) 

said authenticity is an important quality for the test development. 

Authenticity is more focused on the connection between the test takers and 

the test itself, and it depends on how the individual interprets the test tasks, 

which will affect both the validity and reliability of test scores (Bachman, 

p.10). Widdowson (1990) defined authenticity was a quality of the 

outcome present if the audience could realize the author‟s intentions which 

would only be possible where the audience was aware of the conventions 

employed by the writer or speaker. Bachman and Palmer (1996) also 
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stated that authenticity is an important quality for language tests for two 

reasons. The first is because it provides a link between test performance 

and the Target Language Use (TLU) tasks and domain to which we want 

to generalize. The target language use of the English try-out test is 

American English and British English. The second is because the way test 

takers perceive the relative authenticity of test tasks can potentially 

facilitate their performance. In this case, original materials or topics are 

absolutely needed. Based on the definitions of authenticity above, it can be 

seen that authenticity has become more important in a test. Authenticity is 

an important quality of language test development that shows the real-

world sources and true language use. 

In this research, the criteria of authenticity set by Brown (2004) 

and Will (2018). Both of these theories are used to examine the 

authenticity of English try-out reading test items of SMP Negeri 29 

Semarang in the Academic Year of 2018/2019, such as the language in the 

test is as natural as possible, items are contextualized rather than isolated, 

topics are meaningful (relevant, interesting) for the learner, some thematic 

organization to items is provided, tasks represent or closely approximate 

real-world tasks. These are used to analyze the test tasks. While 

provenance, inherent textual qualities, aspects of post-production, use of 

the text (appropriate response) are used to analyze the test texts.  

The naturalness of language used in reading test items includes 

linguistic facets, such as typography, lexis, morphology, word orders and 
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grammar (syntactic matters), diction, and semantics. It shows the 

appropriateness of the test language to the target language in order to 

avoid test makers‟ confusion in understanding the test instructions. 

The contextualization of the test items means that the test items are 

related to the existence of some thematic organization items. 

Contextualization is putting language items into a meaningful and real 

context rather than being treated as isolated items of language for language 

manipulation practice only. Contextualizing language tries to give real 

communicative value to the language that learners meet. 

The relevance of the test topics and the learners means that the 

materials should be appropriate to learners, fulfil the core competence, the 

basic competence, and relevant to the objective of the material. Many of 

authentic passages have difficult level of language which make difficult 

for learners who have low level of language ability. 

Some thematic organization to items is provided means that the 

test-makers should organize the test items orderly. 

The last indicator to analyse the test tasks is the test tasks should 

represent the real-world task, it means that authentic materials are taken 

from real-world sources. The test tasks should be designed to obtain 

certain information related to the text rather than asking grammatical form 

or lexical items. 

Provenance can lead to a broad definition that is based on the 

producer‟s communicative intention, which means the intention to convey 
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a real message. There are three elements to determine the provenance of a 

text: real source, real-life text, and native-like or natural language.  

Inherent textual qualities means that a text produced for language 

learning that looks authentic by virtue of idiomatic features or a certain 

range of vocabulary. All of the texts fulfill inherent textual qualities if they 

were grammatically correct, and also had good cohesive and coherence.  

Aspects of post-production means the aspect after the production 

which must be happen, that is simplification of text. It is used to make 

texts suitable to the learners‟ level of language proficiency without 

changing the original text.  

The last indicator to analyse the test texts is use of the text 

(appropriate response). It means texts should reflect the original 

communicative purpose on which they are based, so it can activate 

learners‟ existing knowledge of the target language and culture.  

To be authentic, the passage used in the test which covers topics 

should meet the criteria of authenticity. In this study, the writer only uses 

three indicators of authenticity to analyze the English try-out reading test 

tasks. Namely, the naturalness of language used in the test, the relevance 

of the test topics, and the representation of the real-world tasks. And also 

two authenticity indicators to analyze the English try-out reading test texts. 

Namely, provenance and inherent textual qualities.  
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2.2.6.1 Task Authenticity 

Nunan (1989, p.5) has defined task is a communicative work in 

which students are involved in comprehending, manipulating, producing, 

or interacting in the target language while their attention is principally 

focused on meaning rather than form. Newman and Wehlage (1993) have 

said that tasks prepare students on activities they encounter in the office, at 

home, or any other social contexts. A task is authentic when it related to 

real-world relevance and provides opportunities for language use in such a 

way that students waive inhibitions while using the language. The 

opportunities for language use include taking right decisions, presenting 

persuasive opinions, filling in the missing data and resolving problems or 

it is also known as reasoning-gap, opinion-gap, information-gap, and 

problem-solving tasks. 

2.2.6.2 Text Authenticity 

Authentic material gives opportunities for students to see, 

experience, and perform the functions of the text which are realistic in 

nature. Nunan (1989, p.99) said that authentic material is produced for 

purposes other than to teach language. Crossley, Louwerse, McCarthy, and 

McNamara (2007) have defined all text-based articles intended for the 

target audience as authentic texts. Here, texts are sorted from many and 

different sources, countries, and it adapts to suit the needs and 

appropriateness for the test takers. According to Widdowson (1994, p.386) 

every text is produced in a specific context and the very act of extracting a 
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text from its original source, even if it is left in its entirety, could be said to 

„disauthenticate‟ it since authenticity is „non-transferable‟. 

2.3 Theoretical Framework 

 Brown (2004, p.3) argues that a test is a method of measuring a 

person‟s ability, knowledge, or performance in a given domain. Test is used to 

measure the achievement or understanding of the students after being taught by 

the teacher in the previous meetings. It can be said that a test is a main instrument 

used by the teacher to gather information of the students in their achievement. In 

order to measure and obtain students‟ achievement, a test should cover five 

principles of assessment, there are practicality, reliability, validity, authenticity, 

and washback. These five principles should be applied in developing and 

constructing tests especially language tests since the language tests, especially 

English test is employed in National Examination. National Examination is 

categorized into achievement test because the test is given at the end of the course 

(Alderson, 2003, p.12). 

 In Indonesia, students are prepared to do a try-out test before taking 

National Examination. Try-out test itself is a test which has same level with 

National Examination and expected with. In other words, the try-out test is a test 

to measure the students‟ readiness before they take the National Examination. In 

measuring students‟ readiness, the try-out test should have good criteria so that 

the test can inform students‟ capabilities.  

 In this study, the writer purposed to find out the quality of the English 

try-out reading test items of SMP Negeri 29 Semarang in the Academic Year of 
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2018/2019. The writer analyzed the quality of the test in terms of the authenticity 

with the authenticity indicators set by Brown (2004) and Will (2018) to prove the 

authenticity of the English try-out reading test items. 

 To simplify the explanation about the analysis framework of this study, 

the writer created a chart of analysis framework that can be seen in the figure 2.2 

below: 
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Figure 2.2. Analysis framework of study 
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CHAPTER V 

CONCLUSIONS AND SUGGESTIONS 

Chapter V presents the conclusions based on the result of the study. Furthermore, 

some suggestions are also provided in this chapter for those who concerned in the 

education field. 

5.1 Conclusions 

There are two objectives of this study. First, to find out the authenticity of 

the English try-out reading test tasks of SMP Negeri 29 Semarang in the 

Academic Year of 2018/2019 in terms of the naturalness of language used in the 

test, the relevance of the test topics for the learners, and the representation of the 

real-world tasks. Second, to find out the authenticity of the English try-out reading 

test texts of SMP Negeri 29 Semarang in the Academic Year of 2018/2019 in 

terms of provenance and inherent textual qualities. After conducting this study, it 

could be concluded that most of the test items are authentic since the authenticity 

of the test tasks analysis reached 90.5% and the authenticity of the test texts 

analysis reached 83%. So, the average of the authenticity of the test tasks and the 

test texts analysis is 86.75%, it is categorized into relatively authentic. In short, 

the researcher makes the conclusions of this study. 

Based on the results of the authenticity analysis of the English try-out 

reading test items of SMP Negeri 29 Semarang in the Academic Year of 

2018/2019, it could be drawn the conclusions as follows: 
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5.1.1 The Authenticity Results of the Test Tasks Analysis 

a. In the naturalness of language used indicator, it was found that there were 

32 of 40 tasks that fulfil all of the criteria, 7 of 40 tasks that fulfil two 

criteria, and one of 40 tasks that fulfil one criterion. In this indicator, it 

reached 92.5% of percentage. 

b. In the relevance of the test topics indicator, it was found that all of the 

tasks fulfil all of the criteria (100%). It means that the test makers made 

the English reading try-out test based on the Graduate Standard 

Competence or SKL which is designed based on Curriculum 2013. 

c. In the representation of the real-world tasks, it was found that there were 

12 of 40 tasks that fulfil all of the criteria, 27 of 40 tasks that fulfil three 

criteria, and one of 40 tasks that fulfil two criteria. In this indicator, it 

reached 81.8% of percentage.  

5.1.2 The Authenticity Results of the Test Texts Analysis 

a. In the provenance indicator, it was found that there were 8 of 27 texts that 

fulfil all of the criteria, and 19 of 27 texts that fulfil two criteria. In this 

indicator, it reached 77.78%. 

b. In the inherent textual qualities, it was found that there were 22 of 27 texts 

fulfil all of the criteria, and 5 of 27 texts that fulfil only one criterion.  in 

this indicator, it reached 90.7%.  

5.2 Suggestions 

Concerning from the conclusion above, the researcher would like to offer 

some suggestions to all of the teacher and the test-makers. First, the test-makers 
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should more pay attention in typing the test tasks and the test texts because there 

are still some linguistic mistakes that will make the test-takers feel confused. Such 

as grammatical mistake, typographical mistake, morphological mistake, etc. 

Second, the test texts will be more authentic and understandable by the test-takers 

if the test texts are taken from the country that the test-takers are come from. 

Third, the test-makers should put the real-source of the test tasks and the test texts.  

Lastly, from the conclusions and suggestions that have been explained 

above, the writer hopes that the next test especially for the English try-out test in 

SMP Negeri 29 Semarang is better and can fulfill all of the authenticity 

requirements of a test. Besides, the writes hopes that this result of the analysis 

could be used as an example and reference in the preparation of the next test and 

for future researchers who have an idea to analyse the same topic as mine, which 

is about authenticity. The writer suggested for the future researchers to expand 

this study with a deeper analysis to find out the authenticity of a test and hopefully 

the data will be more valid. Then, the future researchers are better to involve some 

experts for assessing the data and the results.  
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