
10/24/2018 Turnitin

https://www.turnitin.com/newreport_classic.asp?lang=en_us&oid=1025976544&ft=1&bypass_cv=1 1/16

Turnitin Originality
Report
Processed on: 24-Oct-2018 21:50 WIB

ID: 1025976544

Word Count: 7302

Submitted: 1

Thinking critically while
storytelling By Sri Setyarini

 
Similarity Index

17%
Internet Sources: 15%
Publications: 11%
Student Papers: 13%

Similarity by Source

Document Viewer

exclude quoted  exclude bibliography  exclude small matches   download
refresh  print  mode: quickview (classic) report

1% match ()
http://nationalserviceresources.org

1% match (Internet from 09-Sep-2017)
https://lirias.kuleuven.be/bitstream/123456789/415510/1/VerburghAn_PHD130716.pdf

1% match (Internet from 18-May-2018)
http://researcharchive.vuw.ac.nz

1% match (student papers from 06-Jan-2018)
Submitted to Laureate Higher Education Group on 2018-01-06

1% match (student papers from 28-Sep-2018)
Submitted to Universitas Pendidikan Indonesia on 2018-09-28

1% match (publications)
Zhu, Y., and B. McKenna. "Legitimating a Chinese takeover of an Australian iconic
firm: Revisiting models of media discourse of legitimacy", Discourse & Society,
2012.

<1% match (Internet from 11-Dec-2016)
http://intellectum.unisabana.edu.co

<1% match (student papers from 04-Nov-2016)
Submitted to AUT University on 2016-11-04

<1% match (Internet from 05-Aug-2017)
http://ejournal.iain-tulungagung.ac.id

<1% match (publications)
Orit Hazzan, Einat Heyd-Metzuyanim, Anat Even-Zahav, Tali Tal, Yehudit Judy
Dori. "Application of Management Theories for STEM Education", Springer Nature,
2018

<1% match (publications)

javascript:top.changeExclusion(1,2589886488,0);
javascript:top.changeExclusion(1,1986625120,2909);
javascript:top.changeExclusion(1,85843501,3265);
javascript:top.changeExclusion(1,900590081,1);
javascript:top.changeExclusion(1,1009845674,1);
javascript:top.changeExclusion(1,40988563,37);
javascript:top.changeExclusion(1,3757644018,2474);
javascript:top.changeExclusion(1,731720458,1);
javascript:top.changeExclusion(1,1659864627,2909);
javascript:top.changeExclusion(1,584342002,37);
javascript:top.changeExclusion(1,576925697,37);
https://www.turnitin.com/newreport.asp?r=50.6443313708022&svr=308&lang=en_us&oid=1025976544&sv=2
javascript:refreshReport();
javascript:changeQuoteExclusion(1,0)
javascript:changeBibliographyExclusion(1)
javascript:showSmallMatchExclusions()
javascript:saveReport();
javascript:printReport();
http://nationalserviceresources.org/resources/newsletters/resource_connection/volume_2_number_4/developing_literacy.php
https://lirias.kuleuven.be/bitstream/123456789/415510/1/VerburghAn_PHD130716.pdf
http://researcharchive.vuw.ac.nz/xmlui/bitstream/handle/10063/1211/thesis.pdf?sequenc=
https://www.turnitin.com/paperInfo.asp?r=50.6443313708022&svr=308&lang=en_us&oid=900590081&perc=1&perc=1
https://www.turnitin.com/paperInfo.asp?r=50.6443313708022&svr=308&lang=en_us&oid=1009845674&perc=1&perc=1
http://dx.doi.org/10.1177/0957926512452971
http://intellectum.unisabana.edu.co/bitstream/handle/10818/26247/Nubia%20Gualtero%20Aranda%20%28Tesis%29.pdf?isAllowed=y&sequence=2
https://www.turnitin.com/paperInfo.asp?r=50.6443313708022&svr=308&lang=en_us&oid=731720458&perc=0&perc=0
http://ejournal.iain-tulungagung.ac.id/index.php/ls/article/download/512/pdf
http://link.springer.com/10.1007/978-3-319-68950-0


10/24/2018 Turnitin

https://www.turnitin.com/newreport_classic.asp?lang=en_us&oid=1025976544&ft=1&bypass_cv=1 2/16

Kijpokin Kasemsap. "chapter 4 Promoting Critical Thinking in the Modern
Learning Environments", IGI Global, 2017

<1% match (Internet from 03-Jul-2018)
http://www.managementdynamics.ro

<1% match (Internet from 17-Apr-2018)
http://digilib.unila.ac.id

<1% match (student papers from 06-Sep-2017)
Submitted to University of Exeter on 2017-09-06

<1% match ()
http://lrd.yahooapis.com

<1% match (Internet from 05-Nov-2009)
http://etds.ncl.edu.tw

<1% match (Internet from 12-Jun-2017)
http://eprints.um.edu.my

<1% match (Internet from 24-Aug-2018)
http://scholarcommons.usf.edu

<1% match (student papers from 04-Oct-2017)
Submitted to University of Exeter on 2017-10-04

<1% match (Internet from 25-Dec-2015)
http://edlinked.soe.waikato.ac.nz

<1% match (student papers from 17-Dec-2013)
Submitted to University of Aberdeen on 2013-12-17

<1% match (Internet from 30-Sep-2018)
https://link.springer.com/article/10.1007/s10984-014-9158-x

<1% match (student papers from 05-Nov-2017)
Submitted to Grand Canyon University on 2017-11-05

<1% match (Internet from 14-May-2016)
http://community.dur.ac.uk

<1% match (Internet from 27-Mar-2017)
https://www.careindia.org/sites/default/files/ELL%20India%20%28revised%20pdf%29.pdf

<1% match (publications)
Anat Zohar, Adar Cohen. "Large scale implementation of higher order thinking
(HOT) in civic education: The interplay of policy, politics, pedagogical leadership
and detailed pedagogical planning", Thinking Skills and Creativity, 2016

<1% match (student papers from 19-Apr-2017)
Submitted to Grand Canyon University on 2017-04-19

<1% match (student papers from 12-Nov-2017)
Submitted to HIBT on 2017-11-12

<1% match (Internet from 13-Apr-2018)
https://jurnal.uns.ac.id/icalc/article/view/16140

<1% match (Internet from 14-Jul-2018)

javascript:top.changeExclusion(1,403513836,3265);
javascript:top.changeExclusion(1,4292726265,2909);
javascript:top.changeExclusion(1,75193611,2);
javascript:top.changeExclusion(1,2708247537,304);
javascript:top.changeExclusion(1,1224139024,304);
javascript:top.changeExclusion(1,599552189,2909);
javascript:top.changeExclusion(1,1391213925,3265);
javascript:top.changeExclusion(1,75629595,2);
javascript:top.changeExclusion(1,3737316238,2209);
javascript:top.changeExclusion(1,28578054,2);
javascript:top.changeExclusion(1,1966238094,3265);
javascript:top.changeExclusion(1,874867264,1);
javascript:top.changeExclusion(1,1481913447,2474);
javascript:top.changeExclusion(1,241444213,2909);
javascript:top.changeExclusion(1,613248596,37);
javascript:top.changeExclusion(1,801797246,1);
javascript:top.changeExclusion(1,77350727,2);
javascript:top.changeExclusion(1,4218503387,2909);
javascript:top.changeExclusion(1,607846192,3265);
http://services.igi-global.com/resolvedoi/resolve.aspx?doi=10.4018/978-1-5225-1656-9.ch004
http://www.managementdynamics.ro/index.php/journal/article/view/262
http://digilib.unila.ac.id/30906/20/TESIS%20TANPA%20BAB%20PEMBAHASAN.pdf
https://www.turnitin.com/paperInfo.asp?r=50.6443313708022&svr=308&lang=en_us&oid=75193611&perc=0&perc=0
http://lrd.yahooapis.com/_ylc=X3oDMTVnMTYwMTE5BF9TAzIwMjMxNTI3MDIEYXBwaWQDTHJlazRUTFYzNEdRVjYwVDFRYVlHeC5xMDYuMHVja2pJb3dfYzJFV3NGejhWZzVHX2xkQjRPX1YweDZPdVNOME9zVjg2a0I2BGNsaWVudANib3NzBHNlcnZpY2UDQk9TUwRzbGsDdGl0bGUEc3JjcHZpZAN2Lm84M0VnZUF1M3JiWFJXc2o1NVhRM25KbS5UVGt2WkxaOEFDYmZr/SIG=12qvirc8e/**http%3A//www.mngt.waikato.ac.nz/ejrot/cmsconference/2005/proceedings/it/Richardson2.pdf
http://etds.ncl.edu.tw/theabs/site/sh/detail_result.jsp?id=090NSYS5331007
http://eprints.um.edu.my/16330/1/ETWC-2016_paper_199_(1).pdf
http://scholarcommons.usf.edu/cgi/viewcontent.cgi?amp=&article=8390&context=etd
https://www.turnitin.com/paperInfo.asp?r=50.6443313708022&svr=308&lang=en_us&oid=75629595&perc=0&perc=0
http://edlinked.soe.waikato.ac.nz/research/files/etpc/files/2014v13n3art5.pdf
https://www.turnitin.com/paperInfo.asp?r=50.6443313708022&svr=308&lang=en_us&oid=28578054&perc=0&perc=0
https://link.springer.com/article/10.1007/s10984-014-9158-x
https://www.turnitin.com/paperInfo.asp?r=50.6443313708022&svr=308&lang=en_us&oid=874867264&perc=0&perc=0
http://community.dur.ac.uk/pestlhe.learning/index.php/pestlhe/article/download/194/281
https://www.careindia.org/sites/default/files/ELL%20India%20%28revised%20pdf%29.pdf
https://linkinghub.elsevier.com/retrieve/pii/S1871187116300220
https://www.turnitin.com/paperInfo.asp?r=50.6443313708022&svr=308&lang=en_us&oid=801797246&perc=0&perc=0
https://www.turnitin.com/paperInfo.asp?r=50.6443313708022&svr=308&lang=en_us&oid=77350727&perc=0&perc=0
https://jurnal.uns.ac.id/icalc/article/view/16140


10/24/2018 Turnitin

https://www.turnitin.com/newreport_classic.asp?lang=en_us&oid=1025976544&ft=1&bypass_cv=1 3/16

https://media.neliti.com/media/publications/116985-EN-writing-grammatical-
sentences-voices-of.pdf

<1% match (Internet from 09-Mar-2015)
http://ebooks.cambridge.org

<1% match (Internet from 27-May-2015)
http://www.docstoc.com

<1% match (student papers from 14-Oct-2007)
Submitted to Academy of the Canyons on 2007-10-14

<1% match (student papers from 04-Jul-2006)
Submitted to University of Western Australia on 2006-07-04

<1% match (Internet from 17-Jan-2018)
https://journal.uny.ac.id/index.php/jrpm/article/view/17674

<1% match (Internet from 27-May-2009)
http://www.ohiolink.edu

<1% match (Internet from 09-Dec-2015)
http://nsrajendran.tripod.com

<1% match (student papers from 30-Apr-2018)
Submitted to University of Wales, Bangor on 2018-04-30

<1% match (Internet from 06-Dec-2015)
http://www.researchgate.net

<1% match (Internet from 16-Oct-2012)
http://oa.upm.es

<1% match (Internet from 09-Feb-2018)
http://seaairweb.info

<1% match (Internet from 28-Nov-2017)
http://repository.upi.edu

<1% match (Internet from 12-Oct-2017)
http://repository.upi.edu

<1% match (student papers from 08-May-2017)
Submitted to Universitas Diponegoro on 2017-05-08

<1% match (Internet from 23-Aug-2016)
https://www.scribd.com/doc/314700361/4th-World-Congress-on-TVET-2014-
Proceeding-pdf

<1% match (Internet from 17-Jun-2017)
https://umexpert.um.edu.my/file/publication/00009901_136462.pdf

<1% match (Internet from 25-Apr-2016)
http://media.proquest.com

<1% match (Internet from 13-May-2018)
http://worldconferences.net

<1% match (Internet from 16-Apr-2018)
http://www.untag-smd.ac.id

javascript:top.changeExclusion(1,429566659,2209);
javascript:top.changeExclusion(1,1711812165,2209);
javascript:top.changeExclusion(1,53079608,1);
javascript:top.changeExclusion(1,27068243,1);
javascript:top.changeExclusion(1,3431750768,2909);
javascript:top.changeExclusion(1,185310215,304);
javascript:top.changeExclusion(1,3637306851,2209);
javascript:top.changeExclusion(1,87956366,2);
javascript:top.changeExclusion(1,3613847880,2209);
javascript:top.changeExclusion(1,3475258112,1274);
javascript:top.changeExclusion(1,3766271650,2909);
javascript:top.changeExclusion(1,2560779906,2909);
javascript:top.changeExclusion(1,2131889470,2909);
javascript:top.changeExclusion(1,811109081,1);
javascript:top.changeExclusion(1,2624454735,2474);
javascript:top.changeExclusion(1,688222090,2909);
javascript:top.changeExclusion(1,1042281610,2474);
javascript:top.changeExclusion(1,28249057,3265);
javascript:top.changeExclusion(1,4267085862,2909);
https://media.neliti.com/media/publications/116985-EN-writing-grammatical-sentences-voices-of.pdf
http://ebooks.cambridge.org/ebook.jsf?bid=CBO9780511977244
http://www.docstoc.com/docs/160636428/2012---International-Congress-on-Clinical-and-Counselling-Psychology
https://www.turnitin.com/paperInfo.asp?r=50.6443313708022&svr=308&lang=en_us&oid=53079608&perc=0&perc=0
https://www.turnitin.com/paperInfo.asp?r=50.6443313708022&svr=308&lang=en_us&oid=27068243&perc=0&perc=0
https://journal.uny.ac.id/index.php/jrpm/article/view/17674
http://www.ohiolink.edu/etd/send-pdf.cgi?antioch1147273596
http://nsrajendran.tripod.com/Papers/RELC2000A.pdf
https://www.turnitin.com/paperInfo.asp?r=50.6443313708022&svr=308&lang=en_us&oid=87956366&perc=0&perc=0
http://www.researchgate.net/publication/240959537_Delivering_the_promise_developing_new_graduates
http://oa.upm.es/2424/1/INVE_MEM_2008_55924.pdf
http://seaairweb.info/conference/2017Proceedings.pdf
http://repository.upi.edu/28149/9/D_PD_1302657_Bibliography.pdf
http://repository.upi.edu/27119/1/S_ING_0906444_Title.pdf
https://www.turnitin.com/paperInfo.asp?r=50.6443313708022&svr=308&lang=en_us&oid=811109081&perc=0&perc=0
https://www.scribd.com/doc/314700361/4th-World-Congress-on-TVET-2014-Proceeding-pdf
https://umexpert.um.edu.my/file/publication/00009901_136462.pdf
http://media.proquest.com/media/pq/classic/doc/3823994821/fmt/ai/rep/NPDF?_s=wk7alUJemmUXMy2XkBVoOXnU%2BnU%3D
http://worldconferences.net/proceedings/icasic2017/fullpaper/V1/IC_105.pdf
http://www.untag-smd.ac.id/files/Perpustakaan_Digital_1/ACCOUNTABILITY%20Redesigning%20accountability%20systems%20for%20education.pdf


10/24/2018 Turnitin

https://www.turnitin.com/newreport_classic.asp?lang=en_us&oid=1025976544&ft=1&bypass_cv=1 4/16

<1% match (Internet from 03-Dec-2016)
https://sjsu.instructure.com/courses/1210990/assignments/syllabus

<1% match (Internet from 26-Jul-2018)
https://www.scribd.com/document/379871985/Isi-UTS

<1% match (publications)
Victor C.X. Wang, Theresa Neimann. "chapter 10 English Teaching and Andragogy
in Transitioning Students from Secondary to Higher Education in China", IGI
Global, 2017

<1% match (publications)
Huei-Tse Hou. "Chapter 7 Applying Multiple Behavioral Pattern Analyses to Online
Knowledge Management Environments for Teachers’ Professional Development",
InTech, 2012

<1% match (Internet from 04-Oct-2016)
https://www.scribd.com/document/235902854/Handbook-of-Research-on-
Learning-and-Instruction

<1% match (Internet from 11-Jun-2017)
http://studentsrepo.um.edu.my

<1% match (Internet from 02-Nov-2017)
http://tampub.uta.fi

<1% match (Internet from 04-Nov-2017)
http://digitalcommons.wku.edu

<1% match (Internet from 05-Sep-2016)
https://www.scribd.com/doc/316182948/Education-in-the-21st-Century-Theory-
An

<1% match (Internet from 16-Apr-2018)
http://doras.dcu.ie

<1% match (Internet from 20-Oct-2018)
http://www.academypublication.com

<1% match (Internet from 06-Aug-2018)
https://en.wikibooks.org/wiki/Cognition_and_Instruction/Print_version

<1% match (Internet from 19-Oct-2018)
http://etheses.whiterose.ac.uk

<1% match (Internet from 10-Mar-2016)
http://aurora.auburn.edu

<1% match (Internet from 11-Sep-2018)
http://docplayer.net

<1% match (Internet from 05-Dec-2017)
http://www.ideaedu.org

<1% match (Internet from 10-Oct-2016)
http://www.sciencedirect.com

<1% match (publications)
Carol A. McMullan, Alice L. Boberg. "THE RELATIVE EFFECTIVENESS OF
PROJECTS IN TEACHING ENTREPRENEURSHIP", Journal of Small Business &

javascript:top.changeExclusion(1,3689515944,2474);
javascript:top.changeExclusion(1,829358323,3265);
javascript:top.changeExclusion(1,578077338,37);
javascript:top.changeExclusion(1,42555775,37);
javascript:top.changeExclusion(1,3125629582,2474);
javascript:top.changeExclusion(1,566062118,2909);
javascript:top.changeExclusion(1,2258049406,2909);
javascript:top.changeExclusion(1,2277810860,2909);
javascript:top.changeExclusion(1,2770107511,2474);
javascript:top.changeExclusion(1,4272675494,2909);
javascript:top.changeExclusion(1,2377661772,3265);
javascript:top.changeExclusion(1,1035906699,3265);
javascript:top.changeExclusion(1,2352848853,3265);
javascript:top.changeExclusion(1,15074553,2474);
javascript:top.changeExclusion(1,1693104877,3265);
javascript:top.changeExclusion(1,2677635643,2909);
javascript:top.changeExclusion(1,3197169229,2474);
javascript:top.changeExclusion(1,45499673,37);
https://sjsu.instructure.com/courses/1210990/assignments/syllabus
https://www.scribd.com/document/379871985/Isi-UTS
http://services.igi-global.com/resolvedoi/resolve.aspx?doi=10.4018/978-1-5225-0672-0.ch010
http://www.intechopen.com/books/new-research-on-knowledge-management-applications-and-lesson-learned/applying-multiple-behavioral-pattern-analyses-to-online-knowledge-management-environments-for-teache
https://www.scribd.com/document/235902854/Handbook-of-Research-on-Learning-and-Instruction
http://studentsrepo.um.edu.my/7188/1/KAMALESWARAN_JAYARAJAH.pdf
http://tampub.uta.fi/bitstream/handle/10024/102257/GRADU-1509535981.pdf?sequence=1
http://digitalcommons.wku.edu/cgi/viewcontent.cgi?amp=&article=1040&context=diss
https://www.scribd.com/doc/316182948/Education-in-the-21st-Century-Theory-An
http://doras.dcu.ie/22146/3/BCollinsAmendedEdDThesis.pdf
http://www.academypublication.com/issues/past/tpls/vol04/04/tpls0404.pdf
https://en.wikibooks.org/wiki/Cognition_and_Instruction/Print_version
http://etheses.whiterose.ac.uk/17772/1/D_Indar%20EdD%20Thesis%202017.pdf
http://aurora.auburn.edu/bitstream/handle/11200/48516/Assessing%20Class%20and%20Course%20Libguides%20According%20to%20Bloom%e2%80%99s%20Revised%20and%20Digital%20Taxonomies.pdf?sequence=1
http://docplayer.net/12898105-The-effect-of-instructional-delivery-methods-on-the-critical-thinking-disposition-of-distance-learners-and-traditional-on-campus-learners.html
http://www.ideaedu.org/Portals/0/Uploads/Documents/POD%20Notes%20on%20Learning/Learning%20to%20analyze%20and%20critically%20evaluate%20ideas,%20arguments,%20and%20points%20of%20view%20_.pdf
http://www.sciencedirect.com/science/journal/10967516/21/supp/C
https://www.tandfonline.com/doi/full/10.1080/08276331.1991.10600387


10/24/2018 Turnitin

https://www.turnitin.com/newreport_classic.asp?lang=en_us&oid=1025976544&ft=1&bypass_cv=1 5/16

Entrepreneurship, 2013

INDONESIAN JOURNAL OF APPLIED LINGUISTICS Vol. 8 No. 1, May 2018,
pp. 189-197 Available online at:
http://ejournal.upi.edu/index.php/IJAL/article/view/ 11480 doi:
10.17509/ijal.v8i1.11480 Thinking critically while storytelling: Improving
children’s HOTS and English oral competence Sri Setyarini1, Ahmad
Bukhori Muslim2*, Dwi Rukmini3, Issy Yuliasri4, and Yanuarius Mujianto5
English Language Department, Faculty of Language and Literature
Education, Universitas Pendidikan Indonesia, Bandung, West Java,
Indonesia 1, 2 English Language Education, Faculty of Language and Art,
Semarang State University, Semarang, Central Java, Indonesia 3, 4, 5
ABSTRACT Although studies on the development of higher order thinking
skills (HOTS) as part of Bloom‟s revised taxonomy have grown
significantly among adult learners, little is known about its use for
teaching English to young learners. In the Indonesian context, HOTS is
mandated by the scientific-based 2013 national curriculum. This study
investigates the development of HOTS strategies and possible challenges
through storytelling among seventh grade students to improve their
speaking ability. This Classroom Action Research (CAR) obtains data from
classroom observations, interviews with the teachers and students, and
analysis of lesson plans. The findings reveal that, in its simple form, HOTS
in storytelling was developed in young English learners through open-
ended question, a strategy which enables students to practice speaking
through giving opinion, comment, and imagination while analyzing and
evaluating the story. However, due to their limited language competence
and unfamiliarity with the story context, students still find difficulties in
creating their own stories, the highest level of educational objective. The
study finally comes up with ways to engage students in storytelling while
developing their HOTS. Keywords: English young learners; Higher Order
Thinking Skill (HOTS); storytelling; revised Bloom‟s taxonomy First
Received: 1 April 2017 Final Proof Received: 27 May 2018 Revised: 9
January 2018 Accepted: 9 March 2018 Published: 31 May 2018 How to cite
(in APA style): Setyarini, S., Muslim, A. B., Rukmini, D., Yuliasri, I., &
Mujianto, Y. (2018). Thinking critically while storytelling: Improving
children‟s HOTS and English oral competence. Indonesian Journal of
Applied Linguistics, 8(1), pp. 189-197. doi: 10.17509/ijal.v8i1.11480
INTRODUCTION These days, higher order thinking skills (HOTS) has
become a major theme in education, particularly among adult learners as
it is considered an important medium to survive the information-loaded
global world (Vijayaratnam, 2012; Zohar & Cohen, 2016; Vainikainen,
Hautamaki, Sulainen, & Kupiainen, 2015; Lee et al., 2016; Lee, 2014; Yen
& Halili, 2015; Roets & Maritz, 2017). In all learning activities, including
that of English language, students are encouraged to use their critical
thinking skills to find solutions to their life * Corresponding author: Email:
abukhmuslim@upi.edu problems, so that teachers are demanded to
facilitate them by providing higher order thinking-based activities. As such,
many attempts have been made to include the use of HOTS in all school
subjects (Resnick, 1987), and due to its increasing demand and
importance, this theme has, in the last decade, started to be integrated in
English language learning (Osman & Kassim, 2015; Li, 2016). Despite its
perceived benefits, however, the inclusion of HOTS among young learners
is still rarely investigated as it needs much effort, particularly from
teachers (Mathews & Lowe, 2011; Leon, 2015). Most HOTS activities are
intended for adult learners to develop their reading and writing skills
(Afshar & Rahimi, 2016) and, consequently, its use to improve children‟s
speaking ability is understudy. In fact, as Collins (1991) argues, the
incorporation of critical thinking skill into language arts will both improve
learners‟ writing and speaking skills. To achieve this, teachers of young
learners should make use of all methods and materials, including the use
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of storytelling. For children and young learners, story or narrative is the
backbone of their life by which they dream, remember, anticipate, hope,
despair, believe, doubt, plan, criticize, construct, learn, hope and love
(Hardy, 1978). He, furthermore, explains that stories can be a process of
constructing mind or critical thinking in making meanings which pervades
all aspects of learning which is required in the classroom. In Indonesian
context, many studies have been conducted on the use of storytelling
among young English learners (Setyarini, Damayanti, & Harto, 2008;
Damayanti, 2017) including the inclusion of local stories (Muslim, Nafisah,
& Damayanti, 2009). As a joyful learning strategy, storytelling can be an
alternative to be implemented in the classroom so that learners can have a
fun learning experience. For instance, Setyarini et al. (2008) investigates
how child- friendly storytelling can improve the speaking ability of
students. She found that the improvement of the students‟ speaking
ability stems from their eagerness to give opinions, comments, and
arguments in the discussion. This finding is in line with Yen and Halili
(2015) that storytelling can stimulate students‟ critical thinking
development through arguing and responding to the teachers‟ critical
questions such as why, how, how about, and what if. These studies,
however, do not specifically address how storytelling can develop HOTS
offered by Bloom‟s revised taxonomy (Anderson & Krathwohl, 2000). The
current study, therefore, examines how storytelling can further be used to
instigate HOTS activities among young English learners through oral skills
as well as some challenges teachers may find in implementing this critical
thinking skill within classroom action research. High Order Thinking Skill
(HOTS) as educational objectives Nowadays, the development of HOTS in
education is considered more necessary. The main purpose of education in
the 21st century is to provide students with the ability to think critically, to
know what they do and justify it based on their well-informed decision
making (Zohar & Cohen, 2016; Gardner, 1999; Armstrong, 2009).
Consequently, it is not surprising that most teachers have positive
attitudes towards the use of HOTS in their teaching practices. They have
made various efforts to apply HOTS activities in their classrooms. To
support and develop students‟ critical thinking, teachers at higher
education should be able to provide students with classroom environments
and practices which can support both students‟ sense of control and
disposition for critical thinking (Stupnisky, Renaud, Daniels, Haynes, &
Perry, 2008). HOTS relates to educational objectives. As an effort to
improve the results of learning process, learning objectives have
undergone some significant changes. To have a more effective learning, 
Bloom‟s taxonomy of learning objectives developed in 1956 includes six 
objectives; knowledge, comprehension, application, analysis, synthesis,
and evaluation (Bloom, 1984). The six categories are a continuum of
thinking skills ranging from the lowest (knowledge) commonly called Low
Order Thinking Skill (LOTS) into the highest one (evaluation) called High
Order Thinking Skill (HOTS). Although they are in the form of nouns, each
of these objectives has some operational and identifiable words that
teachers and other educators can use when assessing their students‟
learning achievement. Many scholars, however, consider these educational
objectives less operational and empowering. It is believed that noun is
more rigid and less dynamic, making it hard to be classified in assessment
activities. To make it more identifiable, Anderson and Krathwohl (2000)
revised these educational objectives into six different objectives which are
considered essentially similar but more easily identifiable. The objectives
include six more operational verbs such as remembering, understanding,
applying, analyzing, evaluating and creating. Compared to Bloom‟s
taxonomy, these categories are considered more operational and easily
identifiable. Besides, the revised taxonomy also includes „creating‟ which
is higher than just evaluating. It is the highest thinking skill that not all
learners, particularly children, can perform. Like the original version, this
revised one also ranges thinking activities from low order thinking skill
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(LOTS) into high order thinking skills (HOTS). Considered important in
improving the educational objectives, adults like teachers and teacher
educators, should have good understanding about the HOTS development
of their children or students. As educators, we have to be able to identify
HOTS elements in our students‟ learning activities. Brookhart (2010)
mentions three main characteristics of HOTS; transfer, critical thinking and
problem solving. For her, learning should be more than merely
remembering or understanding but transferring new knowledge into other
new environment, which is the cognitive dimension of the revised Bloom‟s
taxonomy. She also argues that assessing students‟ critical thinking can
increase their academic achievement. Students should be directed to
develop their critical thinking and curiosity for learning new information.
Finally, the ultimate skill that students should have is their ability to
identify problems which appear in their life and set a solution to these
problem. So, problem solving skill is the highest criteria of HOTS in
learning. In practice, HOTS can be developed through students‟ learning
activities. Teachers can involve their students in various critical thinking
activities which include observation, comparison, explanation, and
prediction (Rodd, 1999, p. 351). As part of HOTS development scheme,
students should be encouraged to take part in decision making process.
These activities are expected to be able to nurture in students the ability 
to question the authority or to avoid absolutism (Mathews & Lowe, 2011).
Teachers should involved students in classroom activities which enable
them to develop their sense of scepticism to each information students
receive from their environment. HOTS can be both individual and social
activities. Including verbal and quantitative reasoning, critical thinking can
be developed both individually and in groups (Vainikainen et al., 2015). To
nurture their critical thinking skills, teachers can involve students in these
two types of activities. However, considering the importance of peers
among teenagers, this skill can be developed more easily within social
group. Studies show that HOTS is developed more in social or group than
individual activities like group projects or other collective problem solving
activities. Group problem solving is considered an effective way to develop
higher order thinking skills among students (Vijayaratnam, 2012). To
support social activities, Anderson, Howe, Soden, Halliday, and Low (2001)
encourage the use of peers critiques of class works and other components
which include direct instruction, modelling, coaching. In relation to the
massive influence of technology in the life of today‟s young learners,
cooperation in mobile learning game can be a useful media for developing
critical thinking skills (Lee et al., 2016). HOTS is applicable across
disciplines. Although some studies show that most HOTS is applied in
science and engineering subjects at higher education since university
students are considered to have owned necessary skills to develop their
critical thinking skills, others indicate that it can also be developed in non-
science majors like English language learning. Critical thinking skill can
even be taught in language teaching to non-language-majoring students
(Minakova, 2014). Moreover, components of strategic thinking skills such
as questioning, collecting information and investigating, can be used to
improve language learning, especially the task-based approach (Osman &
Kassim, 2015) as this study focuses. HOTS in English language learning
through storytelling Although its implementation is not as old as in
education, the use of HOTS in language learning has been firmed and
significant. Nevertheless, given the four language skills, most studies on
HOTS focus on literacy, particularly writing skill (Osman & Kassim, 2015;
Roets & Maritz, 2017; Minakova, 2014). It is believed that literacy,
particularly writing, is the barometer of human thought and mind which
necessarily needs critical thinking skill. This notion is also considered more
acceptable among adult learners who rely most on reading and writing as
the parameter of their thinking activities. The focus on literacy (reading
and writing) is not always relevant with English young learners who
commonly rely on verbal acquisition of language as their main learning
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activity. Unlike in adults, oral cycle plays a significant role in the learning
process of young English learners. Among young children, language
strongly relates to verbal, linguistic, and logic, thus language learning can
serve as a good place for the development of critical thinking skills among
learners. Borrowing one element of Bandura‟s (1997) self-efficacy, verbal
persuasion is an important aspect of critical thinking strategies. Positif
affect during task performance will enhance someone‟s efficacy (Mathews
& Lowe, 2011), including English language young learners who rely on oral
skills (listening and speaking). In a more specific context, Mali (2015)
found that positive motivation from friends and teachers is a major
attribution to students‟ speaking enhancement (p. 32) which may also be
applicable among Indonesian students. Of some language learning method
for children, storytelling is the most favorite. It is the backbone activities
by which children live and dream their life (Hardy, 1978). Considering the
necessary role that storytelling has in children‟s language learning
process, it can also be used to develop their critical thinking skills (Thomas
& Thorne, 2009). This notion is supported by Douglas and Gomes (1997)
who claim that stories may promote discussion, generate students‟
imagination and grow their involvement in their classroom activities.
Storytelling can also become a means to improve students‟ oral
communication skill because oral discussion of story content enables
relation to their own life experiences by using their higher order thinking
skill (Thomas & Thorne, 2009). Another claim on the strength of
storytelling in promoting HOTS was also made by Weels (1986) who states
that storytelling enables young learner to assimilate new ideas and help
them understand new concepts linked to their lives more easily. Moreover,
story or narrative also relates to cultural understanding. This competence
is an important part of critical thinking skill young learners should
necessarily acquire for their successful future engagement in the global
world. Again, Douglas and Gomes (1997) add that stories are also
effective in increasing tolerance and understanding of people from other
cultures. Through the medium of story, the listener can safely explore
what all human beings have in common as well as how they differ from
each other. Stories have the power to gently remove the children from
their usual reality and for a time immerse the listeners in a different time
and place. Through story imagination, each child can venture beyond the
boundaries of individual experience and know what it is to share in
another person's travels or feel another's sorrow or celebration. Therefore,
integrating HOTS in storytelling should necessarily be applied among EFL
young learners, particularly to improve their speaking ability which is the
main skill required in storytelling activities. The implementation of HOTS is
influenced by age and psychological maturation. Most HOTS practices are
implemented for adult learners in higher education (Stupnisky et al., 2008;
Mathews & Lowe, 2011; Osman & Kassim, 2015). This choice seems to
make sense considering the ability of adult learners to be engaged in
HOTS-based activities such as questioning the authority, being skeptical
and believing in relativeness. However, as previously mentioned, these
activities can, to certain extent, also be applied in learning activities
among children, including young English language learners. So far, no
studies specifically address how critical thinking skills relate to speaking
ability. One study only investigates the relationship between reflective
thinking and speaking ability among EFL learners (Afshar & Rahimi, 2016),
not their critical thinking. As this study focuses, it will be more interesting
to investigate how HOTS relates to speaking ability and how social support
influences the attrition of speaking skill of year seven students who are the
participants of this study. Bloom’s revised taxonomy, HOTS, and children’s
language learning Considering the nature of children‟s thinking which is
relatively less complicated than that of adults, the implementation of
critical thinking in language learning, especially among young learners of
English, may become more challenging. Roets and Maritz (2017) argue
that mastery of HOTS is not easy to achieve, even for adult learners like
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nursing master students, as evidenced from their lack of logical order of
thoughts, and let alone for children. Therefore, the development of HOTS
may take time and need teachers‟ supports. Evidences show that although
HOTS is encouraged in many educational policy documents, like the
National Curriculum in the case of Indonesia (Ministry of Education and
Culture, 2013), most classroom practices are still based on pedagogy of
knowledge transmission focusing on low -order cognitive levels (Zohar &
Cohen, 2016). As a common practice, especially among Asians, all
learners, both adults and children are used to being taught to use low-
order cognitive levels. For instance, students are often exposed to answer
who, what, and when questions instead of why, what if, and how if. They
are used to retrieving information without having the ability to apply or
synthesize the information they receive from their environment. If they
can perform these skills, reaching the stage of evaluating some
phenomenon or creating a new object or idea, which is the highest
continuum of HOTS, is even harder. The development of HOTS among
young English learners becomes more complex when it is handled by less
competent teachers in both pedagogical and academic skills. Our
observation as teacher educators who are involved in many teachers‟
trainings show that not all teachers have good understanding of HOTS that
they cannot develop this skill in their students. In his study, Li (2016)
found that most teachers in China hold insufficient understanding about
the concept of HOTS. Despite their positive attitudes towards its
integration in language learning through reading, science and math, they
do not believe it should be specifically taught in English classrooms. He
furthermore argues that teachers should have training in developing
content and pedagogical knowledge of teaching thinking skills. To help
develop students‟ HOTS, teachers should also be familiar with students‟
learning styles. Along with the issue of inclusive education, they should, in
fact, know the learning style of each student. Yee, Yunos, Othman,
Hassan, Tee, and Mohamad (2015) state that identifying students'
learning styles is important in developing a more effective and conducive
learning environment for learning HOTS (p. 143). Following Gardner‟s
(1999) and Armstrong‟s (2009) multiple intelligences, some students may
be more verbal and linguistic, some others are more spatial and physical,
and the others tend to be more mathematical and logical. To anticipate
these different learning styles, teachers should not only focus on cognitive
aspect since high cognitive density does not guarantee the promotion of
HOTS as it is more related to social cognition (Lee, 2014). Teachers should
also focus on developing the critical thinking skills of their English learners
in social interaction with their peers. Considering these challenges in
implementing HOTS in students‟ oral competence, it is reasonable that the
development of critical thinking skills has a long process. As Zohar and
Cohen (2016) argue, the development of HOTS may take time and faces
challenges. Although HOTS is encouraged in many educational policy
documents, most classroom practices are still based on pedagogy of
knowledge transmission focusing on low -order cognitive levels. Therefore,
this study examines some possible challenges that English teachers may
encounter in developing HOTS through storytelling in their junior high
school students. METHODS The study used two cycles of Classroom Action
Research (CAR) (McTaggart, 1992) which included year eight students in
two different junior high schools in northern Bandung of Indonesia for one
semester in 2015. Data were collected through classroom observations,
interview with the teachers and students, as well as analysis of teachers‟
written lesson plans for one semester in 2015. During the first month of
the study, the teaching practices in two classrooms (each classroom has
30 students) Indonesia, were observed to identify HOTS practices whereas
two teachers and eight students from the two schools were also
interviewed to identify their understanding of HOTS. Two classes and two
teachers were purposefully selected to provide more comprehensive
account of teacher‟s teaching practices. Following a guide, observations
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focused on identifying HOTS practices in the classroom and students‟
attitudes during the storytelling activity. Meanwhile, data from interviews
with the students were aimed at investigating the students „responses and
comments on HOTS in storytelling to improve the students‟ speaking
ability, whereas teachers‟ lesson plans were examined to identify how the
have included Bloom‟s revised taxonomy in their teaching practices.
Results were triangulated to answer research questions. In the second
month of the study, having identified the teachers‟ practices in storytelling
as well as teacher‟s and students‟ understanding of HOTS, the researchers
involved the participating teachers in a short training on storytelling
strategies and how to develop a lesson plan which focus on deep learning,
using HOTS as the main goals. The teachers were also asked to provide
stories of Indonesian legends and folktales before they implemented this
new strategy for the remaining semester. Following a guide, observations
focused on identifying HOTS practices in the classroom and students‟
attitudes during the storytelling activity. Meanwhile, data from interviews
with the students were aimed at investigating students‟ responses and
comments on HOTS in storytelling to improve the students‟ speaking
ability, whereas teachers‟ lesson plans were examined to identify how the
have included Bloom‟s revised taxonomy in their teaching practices.
Results were triangulated to answer research questions. Finally, due to
ethical requirements, approval was sought from school two principals,
teachers, students and their parents. Prior to data collection process, an
explanatory statement was provided to all participants describing what
they were supposed to do during the observation, interview and document
analysis. Participation in the study was voluntary and each participant was
permitted to withdraw anytime during the data collection process.
FINDINGS AND DISCUSSION The results of this study is divided into three
sections: Bloom‟s revised taxonomy elements identified during storytelling
activity in the first cycle of CAR, HOTS activities identified during the
second cycle, and challenges teachers experienced in developing students‟
HOTS elements and some possible solutions offered. Thinking skill
activities in the first cycle of storytelling Data obtained from observation,
interview and document analysis during the first cycle show that students‟
thinking skills were limited to remembering and understanding the facts
from the story which are only of knowledge and comprehension levels
(Bloom, 1984). Students have not reached applying, analyzing and higher
level. This means that they still have lower order thinking skills (LOTS) as
they only remembered, understood, and mentioned aspects of stories they
had learned during the learning process. For example, when the teacher
asked some possible meanings from the story tittle, the students only
provided one single exact answer without trying to find out other
alternative meanings. During the discussion, the students were only able
to remember the name of the characters of the story and some important
events in the story without providing logical justification to their answers.
This LOTS activity also influences the learning process. Students tend to
show low engagement when they are only individually exposed to
knowledge and comprehension questions. Observations show how
students in both classrooms were not really engaged in the learning
process due to teacher‟s inability to involve them in more challenging
activities. They did not really enjoy listening and then discussing the story
told to them due to teachers‟ ways of organizing learning activities. The
story was not really familiar to the students so that they ignored the
discussion and show psychological boredom when taking part in the
classroom activity. These practices do not represent the philosophy of the
2013 National Curriculum which emphasizes learning autonomy, local
content, and group project. Besides, HOTS should also be developed
through social activities like group project (Vainikainen et al., 2015;
Vijayaratnam, 2012). Some reasons underlie the minimum implementation
of HOTS activities in the first cycle. First, the teacher did not give some
open-ended questions such as how, why, why if, and how if which lead to
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their use of HOTS. Thus, the teachers did not stimulate students‟ higher
order thinking when reading the short story by inviting them to think more
critically based on evidences in the story. During this first cycle, the
teachers simply asked the characters in the story, the plot and the
conflicts occurred, for example, “who were they in the story? when and
where did the farmer go?” Such these remembering and understanding
questions belong to lower order thinking skills as they do not require
students to think critically by providing their opinions, reasons (agreement
and disagreement) and sharing their experience relevant to the story.
Teachers seemed to have problems in implementing HOTS within
storytelling. Interviews with teachers show several problems they face in
running HOTS activities. The first problem relates to teachers‟ lacking the
knowledge of story and storytelling process. The two participating teachers
are not used to reading stories loudly, let alone writing their own stories.
One teacher said that “we never develop our own story…so far we only
adapt the story available in the textbook”. Copying stories from textbooks
does not provide teachers with necessary storytelling competence which
can attract the students‟ minds and stimulate their critical thinking skills.
In addition to low reading habit, the teachers also highlight their
insufficient linguistic knowledge which include grammar and reading skills.
Due to this low grammar skill, they cannot creatively improvise the stories
taken from the textbooks. One teacher said, “I just know that story always
use simple present tense and never think that other tenses can be used in
this context”. Such statement indirectly indicates that the teacher did not
have sufficient ability to compose their own stories, particularly those
which relate to the students‟ cultural backgrounds. Insufficient reading
skill also inhibits their ability to vary the questions given to the students
by involving them in HOTS activities. Teacher‟s inability to implement
HOTS in storytelling activity is also amplified by students. During the
interviews, many students said that they only understood a little about the
stories their teachers told them. The two teachers also could not
internalize the storytelling process into their hearts and minds so that they
could not engage their students. Most students did not understand what
the story was about and found difficulties in understanding the content of
the story, let alone associating the stories into their real life conditions.
One student states, … the story is hard to understand. I found many new
words, new contexts I don‟t know. Some features and objects I also never
met before… I am very confused, really confused. Similarly, document
analysis also supports this absence of HOTS activities. Lesson plans of
storytelling written by the teachers show how teachers still use LOTS
questions. Students were only asked to tell the names of the characters in
their story and its plot without further investigating the content of the
story using HOTS activities. These abovementioned findings show how the
two teachers have just implemented the first two LOTS (remembering and
understanding) and have not moved to the remaining elements of the
educational objectives (Bloom, 1984; Anderson & Krathwohl, 2000) which
include applying, evaluating, analyzing and creating. HOTS activities in the
second cycle of storytelling Having evaluated the learning process in the
first cycle, the researcher involved the two teachers in a training of high
order thinking skills. After the reflection phase, they are exposed to
storytelling techniques and various exercises of Bloom‟s revised taxonomy
of educational objectives (Anderson & Krathwohl, 2000) which include
analyzing, evaluating, creating. The participating teachers were trained to
select their own stories, from the textbooks or other sources, relevant to
their students‟ cultural backgrounds. As suggested by Muslim et al.
(2009), the use of local stories can both improve students‟ comprehension
and enable them to create their own stories. This ability of evaluating the
stories told to them and creating their own stories based on their cultural
background are two levels of higher order thinking skills (HOTS) that 
students need to acquire to survive the information-loaded era. The result
of classroom observation in the second cycle revealed some significant
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changes. During the learning process, the two teachers involved students
in some HOTS activities with relatively high engagement. This change is
caused by several reasons. First, the teacher chose an interesting and
child-friendly story from their cultural background so the students were
familiar with the story. Second, the teacher presented the story
interestingly by using the visual media (pictures and videos) accompanied
by relevant physical gestures to help the students imagine the story. Third,
to improve students‟ HOTS, the teachers provided students with some
open-ended questions which do not require exact answers. Teachers‟
questions include why, what will, how about, how if, and if you were as
seen from this extract, Why did the farmer kill the hen? If you were a
farmer, what would you do with the hen? How if the hen ran away and did
not come back? What will happen if … ? Confirming Rodd (1999), these
questions enable the teachers to exploit their students‟ HOTS by
comparing the story with that of their life as well as asking the students to
predict what will possible happen to the main character in the story (the
farmer and hen). These open-ended questions allow students to exercise
questioning the authority and avoid absolutism (Mathews & Lowe, 2011).
Meanwhile, students‟ ability to come up with some possible „solutions to
the problems‟ offered through these questions show their ability to
„transfer‟ problem into another context and offer a solution (Brookhart,
2010, p. 3) based on the group discussion within their social cohort
(Vijayaratnam, 2012). Similarly, observations show some identifiable
evidences of HOTS development among students. For instance, during the
storytelling process in the classroom, most students seemed to be curious
about the story. In addition to answering LOTS open-questions about The
farmer and hen in pairs or small groups, they kept discussing about the
story with their friends. During the classroom discussion, some students
even had the courage to go against their friends‟ comments when
discussing some open-ended questions in the story. Supporting what
Douglas and Gomes (1997) have claimed, stories may promote discussion,
generate students‟ imagination and grow their involvement in their
classroom activities. The teacher-led discussion during the storytelling
process enables the participating young learners to assimilate new ideas
from the story and link it to their own lived experience. Furthermore, this
gradual shift from LOTS into HOTS in the second cycle is also confirmed by
teachers. Based on the interviews, the two teachers acknowledged that
their students show higher enthusiasm and engagement when listening to
stories derived from their cultural backgrounds. Students found it easy to
relate the stories to their real life background when explaining the stories
or answering the teacher‟s questions about the stories. One teacher said,
“the story adapted from the daily context helps them to get better
understanding. They may link the content of the story with their real life.”
Confirming the previous study (Muslim et al., 2009), cultural familiarity
with the content of the story improves students‟ comprehension, despite
their limited English speaking ability. Besides cultural familiarity, learning
media also increases engagement. The teachers believe that the visual
media used during the story telling such as pictures and videos, physical
gestures, as well as open- ended questions helped them to discuss and tell
the story more interestingly. With the help of these media, students can
actively be engaged in classroom activities. One teacher contended, I use
pictures and video to help the students visualize the story, then I also use
gestures to make the storytelling more interesting. When the story has
been delivered, I ask them some open-ended questions to stimulate them
to think and involve in the classroom activity. That students were more
actively engaged in the second cycle is also confirmed. Interviews with
sample students show that they are more interested in listening to and
discussing the story with their teachers. With teachers‟ use of pictures and
other media, many students find it easier to understand the story which is
also relevant with their cultural background. One student said, I feel easier
to understand the story presented by the teacher because the story is like
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our everyday life and the teacher also uses pictures to help us imagine the
story. These findings show that peers and learning media seem to serve as
a positive support for the thinking development of students who are
technology savvy (Lee et al., 2016). In addition to the benefits of media
use (pictures/video) which supports not only students‟ verbal and
linguistic but also spatial and physical styles of learning (Gardner, 1999;
Armstrong, 2009), peers‟ discussion or critique encourages students and
therefore improves their engagement and involvement in the storytelling
process (Anderson et al., 2001; Yee et al., 2015). Besides, positive
motivation from friends and teachers is a major attribution to students‟
speaking enhancement (Mali, 2015). As young learners, the participating
students feel more challenged, motivated, enthusiastic and encouraged to
express their feelings and imagination about the story and do not feel
embarrassed of making mistakes which is a common phenomenon among
English learners. Moreover, the implementation of HOTS activities is also
confirmed by document analysis. The participating teachers included HOTS
activities such as „evaluating‟ and „creating‟ in their lesson plans. The
learning outcomes mentioned in the lesson plans include students‟ ability
to evaluate whether the story of „the farmer and the hen‟ is good or bad,
interesting or boring, and to extract relevant learned lessons. However,
due to their limited vocabulary and language competence, students still
find difficulties in creating their own interesting stories based on what they
have heard from their teachers. This shows that they have not developed
the ability to create something new out of the existing one, which is the
highest level of HOTS (Anderson & Krathwohl, 2000). In detail, open-
ended questions relatively influence the students to develop their higher
order thinking in speaking. It was understandable because through open-
ended questions, students are provoked to elaborate the answer and
discuss it with the teacher (Resnick, 1987). Amplifying the philosophy of
learner-centered in the 2013 curriculum, students get the autonomy to put
their idea freely without getting restricted in terms of the correct answer
to what questions (Moon & Nikolo, 2000). Some challenges identified
Despite the relatively successful implementation of HOTS among the
participating students, some challenges were identified. First, due to their
limited linguistic knowledge, the two teachers found some difficulties in
developing open-ended questions connected with the story given in the
classroom. As classroom observation reveals, they still find it hard to
develop questions which can stimulate students to evaluate the stories,
synthesize some important issues as well as create stories of their own. To
overcome the difficulties, the researchers provided teachers with some
strategies and techniques for developing open-ended questions, which
offered students an opportunity to develop their higher order thinking
skills through giving the answers, opinion, and even arguments to the
questions based on their own experience and prior knowledge related to
the story they were learning in the classroom. In fact, the implementation
of HOTS activities in speaking skill is relatively novel. In terms of language
skill, this study extends some previous studies which address the
development of HOTS in reading and writing skills (Osman & Kassim,
2015; Roets & Maritz, 2017; Minakova, 2014). The fact that students can
develop their HOTS during oral discussion in the classroom, not only
reflective thinking (Afshar & Rahimi, 2016), shows that the use of open-
ended questions such as why, how if, and as if can improve students‟
speaking ability. In addition to this relatively successful implementation of
HOTS activities, teachers still find challenges in implementing these critical
thinking skills through storytelling. The challenges include teachers‟
limited storytelling skills, students‟ limited English proficiency, the
provision of stories relevant with students‟ cultural backgrounds, and the
financial and psychological cost of designing relevant learning media. One
teacher said, Sometimes I feel confused when I have to use high order
thinking skills with my students. Their English language is not really good
because they are still class seven. I am also not really good at story
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telling. Besides, making media for story telling is also expensive.
Sometime I have to use my own money to prepare the learning media. To
help overcome these difficulties, some suggestions need to be offered.
Based on their low confidence in carrying out effective and engaging
storytelling, teachers need an in-house training on how to deliver a story
with appropriate expressions, intonation, gestures, and media which can
finally enhance students‟ engagement. To enable students to reach the
highest level of HOTS (creating), they need to be exposed to various
stories, particularly from their own cultural backgrounds whose contents
are familiar to them. Teachers also need to provide more creative learning
media so that they can help students‟ comprehension, enhance
engagement as well as support their development of HOTS. Finally, the
development of teachers‟ language competence takes time. The duration
of 3-4 weeks is insufficient to upgrade teachers‟ skill of storytelling and
grammatical competence. Echoing what has been recommended to
Chinese teachers (Li, 2016), a lengthy and continuous training is
necessary for the two participating teachers so that they feel more
confident with their skill of storytelling and developing HOTS activities.
CONCLUSIONS Based on the aforementioned results, this study concludes
some important points. First, the provision of open-ended questions such
as ‘why, why if, how, how about and if you were’ can stimulate and
improve students‟ HOTS which eventually improve their speaking ability.
These questions provide students with the opportunity to express opinions,
arguments, comments, reasonable reasons related to the story discussed.
As a consequence, various alternative and relative answers are more
encouraged and rewarded than single fixed answer. However, the
development of students‟ HOTS is still progressing as they have not
reached the highest level of creating. Second, the teachers still have some
challenges in implementing HOTS, particularly in designing open- ended
questions and composing new stories relevant to their students‟ cultural
backgrounds due to their limited linguistic knowledge. They need to
develop their language competence so that they can feel more confidence
when exploring stories with open-ended questions. Finally, to become
more professional storytellers, the teachers should also be exposed to
more storytelling strategies so that they can engage students and
incorporate elements of Bloom‟s revised taxonomy of higher order
thinking skills. Further study should include more participating students
and teachers from both junior and secondary schools so that a more
comprehensive account of HOTS practices in the Indonesian context can
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