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ABSTRACT 

 

 
Reswari, Girindra Putri Ardana. 2015. The Use of Authentic Materials in 

Teaching News Item Text (An Action Research of Students of X IS 2 of 

SMAN 9 Semarang). Final Project. English Education Department, 

Faculty of Language and Arts, Semarang State University. Advisor: 

FatmaHetami, S.S., M.Hum.  

 

Key Words: Authentic Materials, News Item Text 

 

This study is about the use of authentic materials in teaching news item 

text. The purpose of the study is to find out the effectiveness of authentic 

materials in introducing students with real literacy practice by reading some 

newspaper articles of various topics related to disabilities, valentine days, football 

club, National Commission on Human Rights, and North Korea military parade.  

The subject of this action research study were 37 students of XI IS 2 in 

SMAN 9 Semarang. The treatment was given in two cycles. It used cooperative 

learning and vocabulary guessing technique in the practice. First cycle was 

teaching news item text using authentic materials in groups and second cycle was 

teaching news item text using authentic materials in pairs. This study was begun 

by giving pretest and ended by giving post-test. Those tests were given in order to 

assess the improvement of students‟ competence in understanding news item 

texts. In order to know the students‟ opinion and interest toward the learning 

process, the open-ended questionnaire was given. The students‟ behavior was also 

recorded in observation checklist. 

 The result of this study shows that there is an improvement of the students 

in understanding news item text. This improvement is proved by the comparison 

between the average score of Pre-test (58.45) and that of Post-test (69.35). The 

results of the observation checklists shows that the students‟ attitude in cycle 2 is 

better compare to the students‟ attitude in cycle 1. Based on the finding of open-

ended questionnaire, the students also support the use of authentic materials in 

teaching news item text. It is demonstrated by their positive responses in relation 

to the use of that medium. With regard to the previous results it is concluded that 

the use of authentic materials in teaching news item texts was effective since the 

findings reveal two results. Firstly, by this strategy the students are able to 

comprehend news item texts easily. It can be seen by the result of the post test. 

Secondly, there are some students‟ positive behaviors towards the application of 

the use of authentic materials in teaching news item text in terms of participation 

and interest in the class. They are active, motivated and interested in doing the 

reading activities. Therefore, the use of authentic materials in teaching news item 

text is recommended. 
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CHAPTER I 

INTRODUCTION 

  

This chapter consists of six sub chapters they are background of the study, 

reasons for choosing the topic, research questions, purposes of the study, 

significance of the study, and outline of the report. 

 

1.1. Background of the Study 

Teaching reading for students is aiming to give extra knowledge as a 

source to develop their ideas. By comprehending the reading skill, students may 

master the language aspects such as vocabulary and along with the information 

inside the text it can help students develop in mastering other skills such as 

writing, speaking, and listening.  

One of reading types in 2013 curriculum for tenth grade students of Senior 

High School is news item text. News item text is a kind of genre that is used to 

inform readers about events of the day. The events are considered newsworthy or 

important.  

However, during the process of understanding, Indonesian students as 

English as Foreign Language (EFL) learners, usually face various problems since 

the interpretation is influenced by the reader‟s past experiences, language 

background, and cultural framework (Hundelson, 1994:130).  

 To deal with those problems, an English teacher of SMAN 9 Semarang 

attempts to make reading as a habitual activity for them in. It is in line with the 
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previous claimed Palani (2012:91) by stating that, effective reading is important 

avenue of effective learning and reading is interrelated with the total educational 

process and hence, educational success requires successful reading habit. He 

believes reading is the identification of the symbols and the association of 

appropriate meaning with them. 

 However, it was relatively hard to make students interested in having 

reading habit. Kusumarasdyati (2008) study implicitly found that the reasons for 

not having regular English reading practices are that they do not understand the 

content of the text in English and encounter a lot of unfamiliar words that obstruct 

reading. 

 Students today have become more passive and reluctant in regard to 

reading, doing no more than what is required. Educators are concerned with 

students‟ disinterest and, therefore, are endeavoring to find ways and sources to 

encourage students to read. Textbooks are widely adopted in classroom teaching 

because they cater for specific language needs and gradual mastery of language 

skills (Wang, Lin, & Lee, 2011:96). But perhaps because textbooks materials 

often break down language to discrete linguistic points, it may be too formulaic 

for students. “While [textbook] materials provide valuable information to learners, 

students seem to have little interest in them” (Guo, 2011:246); hence, the source 

for English learning does not need to be limited to a specific set of textbooks and 

practices (Griffiths & Keohane, 2000), and Widdowson (1990) suggests the 

incorporation of authentic materials for learners. 
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Based on the problems, I am encouraged to find a new way of teaching 

news item text. I used authentic materials in teaching news item text. Steps and 

rules of using authentic materials in reading are being matched with the syllabus 

of 2013 curriculum for X grade students of Senior High School. To enhance 

students‟ motivation, the students will work together in pairs or in groups with 

their friends. Having a group and pair reading can help students to understand 

reading materials since they can have discussion related to reading materials.  

Cohen (1994:6) states that “Group work is an effective technique for 

achieving certain kinds of intellectual and social learning goals. It is a superior 

technique for conceptual learning, for creative problem solving, and for increasing 

oral language proficiency.” 

Thus, I was encouraged to conduct an action research entitled The Use of 

Authentic Materials in Teaching News Item Text. The framework I used for the 

action research was integrated action, as proposed by Phillips and Carr (2010: 78).  

 

1.2. Reasons for Choosing the Topic 

The topic I would like to propose in this research is “The Use of Authentic 

Text Materials in Teaching News Item Text (An action research of tenth grade 

students of SMAN 9 Semarang)”.  

Therefore, the reason in choosing the topic of this study can be stated as 

follows:  

1. The main purposes of using authentic materials in the classroom is to “expose” 

students to as much real language as possible. 
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2. Authentic materials are helping the students in learning updated and real news 

item text. 

 

1.3. Research Question 

In line with the background of the study, the research question is as follows: 

How is the use of authentic materials in teaching news item text?  

 

1.4. Purpose of the Study 

With regard to the research question, the objectives of the study can be stated as 

follows: 

To find out the use of authentic text materials in teaching news item text. 

 

1.5. Significance of the Study  

The result of the study can contribute some benefits related to theoretical, 

pedagogical and practical significance as follow:  

 (1) Theoretically 

The finding of this research can be used to deepen the existing theory of the 

use of authentic materials in learning news item text in teaching English for 

EFL students.   

(2) Practically 

 For English Teachers: Teacher can improve students motivation in reading as 

a way of learning language by giving authentic text in reading materials and 

find a new way in teaching news item text.  
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(b) For the Researcher: It is hoped that this study may answer my curiosity 

about how useful is reading authentic text in teaching news item text. This 

research also presented as my final project after studying English for more 

than three years at English Department of Semarang State University. 

 

1.6. Outline of the Report 

  The research is entitled The Use of Authentic Materials in Teaching News 

Item Text (An Action Research of X IS 2 Students of SMAN 9 Semarang 

Academic year 2014/2015). In order to give the readers a complete description of 

what this writing is about, I present the general outline as follows: 

Chapter I is Introduction. This chapter includes information about 

background of the study, reasons for choosing the topic, research problems, 

purpose of the study, significance of the study, and outline of the study. 

Chapter II is Review of Related Literature. This chapter gives review of 

previous studies, review of the theoretical study, and theoretical framework. 

Chapter III is Methods of Investigation. This chapter deals with the 

method of the research. It consists of research design, object of the study, 

population and sample, roles of researcher, setting of the study, research variable 

and hypothesis, type of data, method of collecting data, and method of analyzing 

data. 
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Chapter IV is Data Analysis, Findings, and Discussion. This chapter 

provides the details of the analysis which consist of general description, data 

analysis and findings, and discussion. 

Chapter V or the last chapter covers conclusions and suggestions. 
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CHAPTER II 

REVIEW OF RELATED LITERATURE 

 

This chapter presents literatures including theories and studies which 

support those theories as the fundamental concept and reference of conducting the 

research. Studying this literature can be considered as planning stage of the 

research. These literatures give much influence in deciding what points should be 

taken into consideration, what action could be done to solve the problem, what 

assumption associated with the action, and how the research should be carried out.  

This chapter presents review of the previous studies, theoretical 

background related to general explanation of authentic materials in reading, news 

item text, group and pair activity, general concept of correlation between 

authentic text materials in reading and reading comprehension, correlation 

between reading group and pair activity, action research, and also framework of 

the present study. 

 

2.1 Previous Studies 

Several studies have been conducted dealing with the use of authentic text 

materials in reading to improve students reading comprehension. 

The first study was conducted by Apsari (2014). She noticed from the 

analysis and findings of her research, the use of authentic reading text in 

comparison to created materials (non-authentic reading text) did not produce 

significantly better learning outcomes. It was indicated by the fact that significant 

7 
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values were less than 0.05. Additionally, the effect size was small. This 

conclusion suggested that the students‟ reading comprehension was affected not 

only by the reading materials, but also by other factors. Nevertheless, it is 

recommended that teachers use authentic reading materials for a change. 

Furthermore, when bringing authentic materials into classroom, they should be 

used in accordance with students' ability, as well as with suitable tasks being 

given. 

The second study was conducted by Gilmore (2007) who said that besides 

the linguistic advantages, authentic materials have some non-linguistic 

advantages, too. Authentic materials have a strong positive effect on motivation. 

Motivation is regarded as the key element in the success of learning in general, 

and in learning languages in particular. Using authentic materials helps increase 

learners' motivation for learning a language, because they feel that they are 

practicing a real language used beyond the classroom. 

The third study was held by Marwan (2014). Based on his research, it can 

be concluded that the authentic materials themselves worked well in maintaining 

the students‟ willingness. Furthermore, the accompanying action also successfully 

prompted the students in doing their job effectively. In terms of quantitative data, 

there was an improvement on the students‟ reading comprehension. It could be 

seen from the result of pre-test and post-test. The mean of the students‟ scores 

improved from 6,7 on pre-test to 7,5 on post-test. It showed that authentic 

materials were successful in improving the students‟ reading comprehension. 
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Based on the previous studies above, it is clear that the students‟ reading 

comprehension could be well improved by using authentic materials in reading. 

However, research about the use of authentic materials in teaching news item text 

has never been conducted so far. Therefore, I chose authentic materials as medium 

to teach news item text.  

 

2.2 Theoretical Background 

Theoretical background presents theories underlying issues or reference of 

this study to guide and keep the study on the right track.  

2.2.1 Authentic Materials  

The most common sources of authentic materials that can be used in the 

classroom are newspaper, magazine, songs, literature and materials from the 

internet. Wallace (1998: 145) defines authentic texts as “real-life texts, not written 

for pedagogic processes”. One of the main purposes of using authentic materials 

in the classroom is to “expose” students to as much real language as possible. 

Therefore, the students can gain real information and know what is going on in 

the world around them. 

Moreover, Gebhard (1996) sees authentic materials as a way to 

contextualize language learning. It means that authentic materials are also 

effective in providing the students with the context of every text. When they 

normally study the pedagogical materials, they tend to focus more on content and 

meaning rather than the context. On the other hand, authentic materials provide 
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rich source of context in language instead of the language which are only 

provided by the teacher. 

2.2.2 News Item Text  

News Item is one of factual genres. Its social function is to for the readers, 

listeners, or viewers about events of the day, which are considered newsworthy or 

important (Gerot and Wignel, 1995:200). They also list the characteristic of news 

item as follows:  

A. The generic structure:  

a. Newsworthy event(s), recounts the event in summary form  

b. Background events(s), elaborate what happened to whom in what 

circumstances  

c. Source, comments by participants in, witnesses to and authorities‟ expert on 

the events  

B. The significant grammatical patterns  

a. Short, telegraphic information about story captured in headline.  

b. Use of material processes to retell the event  

c. Use of projecting verbal processes in sources stage.  

d. Focus on circumstances  

 2.2.3 Group and Pair Activity  

Working in a group children are more engaged not only intellectually but 

emotionally as well. They have to think, contribute to the group, evaluate what 

other members of the group say, share information, ask friends for clarification, 

and prepare a presentation together. "Group work gives learners exposure to a 
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range of language items and language functions." (Krall,1989-1993:161). Students 

use and experiment with the language items they already know in order to develop 

fluency; they also use some items taught by the teacher or contributed by the 

members of the group to express themselves more fully and improve the quality 

of their performance. Preparing the presentation they learn the new items, process 

them and make them more personal. They also have to use different strategies to 

compensate for the items they do not know.  

Brumfit says that pair work and group work are the most effective 

techniques of classroom organization which combine aspects of communication 

learning and natural interaction in a stress free environment (Brumfit, 1984:78).  

 Pair work and group work also in line with the use of cooperative learning 

in practicing the reading of authentic text materials. Larsen-Freeman and 

Anderson (2011:186) states that cooperative learning (sometimes called 

collaborative learning) essentially involves students learning from each other in 

groups. But it is not the group configuration make the group distinctive; it is the 

way that students and teachers work together that is important. As we have just 

seen, with learning strategy training, the teacher helps students learn how to lean 

more effectively. In cooperative learning, teachers teach students collaborative or 

social skills so that they can work together more effectively.  Indeed, cooperation 

is not only a way of learning, but also a theme to be communicated about and 

studied. 

Introduced by Aronson (2000), Jigsaw, as one of cooperative learning 

method is a grouping strategy in which the members of the class are organized 
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into "jigsaw" groups. The students are then reorganized into "expert" groups 

containing one member from each jigsaw group. The members of the expert group 

work together to learn the material or solve the problem, then return to their 

"jigsaw" groups to share their learning. In this way, the work of the expert groups 

is quickly disseminated throughout the class, with each person taking 

responsibility for sharing a piece of the puzzle. 

On the other hand, in pair activity, the think, pair, share strategy is a 

cooperative learning technique that encourages individual participation and is 

applicable across all grade levels and class sizes. Students think through questions 

using three distinct steps: 

1. Think: Students think independently about the question that has been posed, 

forming ideas of their own. 

2. Pair: Students are grouped in pairs to discuss their thoughts. This step allows 

students to articulate their ideas and to consider those of others. 

3. Share: Student pairs share their ideas with a larger group, such as the whole 

class. Often, students are more comfortable presenting ideas to a group with the 

support of a partner. In addition, students' ideas have become more refined 

through this three-step process.    

2.2.4 Correlation between Authentic Text Materials and News Item Text 

 Authentic materials are often more interesting because they reflect real life 

phenomena. It is in line with Brown (2001) s‟ statement that the learners are more 

eager to learn when the language is authentic or meaningful. It is supported by 

Nuttall (1996: 172) who states that “authentic texts can be motivating because 

https://www.teachervision.com/pro-dev/cooperative-learning/48531.html
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they are proof that the language is used for real life purposes by real people”. 

Moreover, they have a positive effect on comprehension and learner satisfaction 

(Berado, 2006). Thus, it can be implied that the use of authentic materials can 

help the students in learning news item text.  

 Authentic materials potentially prompt the students‟ motivation in 

comprehending texts. Here these are some arguments in using authentic materials: 

1) Authentic materials have a positive effect on learner motivation. 

2) They provide authentic cultural information. 

3) They provide exposure to real language. 

4) They relate more closely to learners ' needs and interests. 

5) They support a more creative approach to teaching. 

6) They provide a wide variety of text types, language styles not easily found 

in conventional teaching materials. 

7) Unlike traditional teaching materials, authentic materials are continuously 

updated. 

8) They have a positive effect on comprehension and learner satisfaction. 

(Wong, Kwok, & Choi, 1995; Berado, 2006) 

Moreover, The use of authentic texts (newspaper articles, advertisements, 

letters, news broadcasts) and less traditional literacy texts (graffiti, cartoons, 

commercials, television sitcoms) also appeals to the students‟ interests and helps 

for a communicative approach to critical reading. The authentic texts from 

different genres serve to provoke optimal arousal and create a sense of 

competency; and the practice of involving the students in the process of text 
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selection provides an increased sense of student control in the EFL classroom. 

Wallace (1999:98-110).  

2.2.5 Correlation between Reading and Group and Pair Activity 

Newman and Green (2004:24-29) recommend book clubs for learners 

opportunities to band socially, share insights and impression communally, and 

select reading materials for free reading materials for free reading outside the 

class. These built – in support groups enhance motivation by offering them 

choices among graded learners read and later discussed together in groups. These 

are easier than many intensive readings, and stress reading for pleasure, as well as 

developing such skills as re – telling, summarizing, reflecting, clarifying, recalling 

details and vocabulary, and saving their reactions to the study.  

2.2.6 Action Research  

I used an action research in this study. Skytt in Hamilton (1997:3) states 

that “action research is a process of systematic inquiry into a self-identified 

teaching or learning problem to better understand its complex dynamics and to 

develop strategies geared towards the problem‟s improvement”.  

Koshy, (2005: 38) explains some advantageous of action research. Action 

research is a powerful and useful model for practitioner research because:   

1) Research can be set within a specific context or situation;  

2) Researchers can be the participants – they don‟t have to be distant and 

detached from the situation;  

3) Action research involves continuous evaluation and modifications can be made 

as the project progresses;  



15 
 

 
 

4) There are opportunities for theory to emerge from the research rather than 

always follow a previously formulated theory;  

5) The study can lead to open-ended outcomes;  

6) Through action research, the researcher can bring a story to life. 

2.2.7 Steps of Action Research  

Kemmis and McTaggart cited by Burns (2010: 7), in action research, a 

cycle consists of four steps. The cycles can be repeated as necessary. They are 

planning, acting, observing, and reflecting. The steps can be seen in the following 

figure  

 

 

Figure 2.1 Cyclical Action Research Model by Kemmis and McTaggart  

(Cited in Burns, 2010:9) 
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The steps above will be explained as follow:  

(1) Planning  

Planning is the first step in doing action research. In this step, the researcher or the 

teacher identifies the problem or issue and develop a plan of action in order to 

improve specifics area of the research context.  

(2) Action  

In this step, the researcher or teacher executes carefully the plan that is made 

before through some treatments. The action uses certain methods or material 

suitable with the situation and the main issue. This step is the main step of action 

research. In other words, this is the implementation of the planning.   

(3) Observation  

In the observation, the researcher or teacher observes the process of the action 

step. The purpose of this step is to find out whether the improvement or the 

change has reached or not throughout the action.  

(4) Reflection  

In the last step, reflection, the research or the teacher evaluates the effect of the 

action in order to know what has happened and to understand the problem and 

describe whether there is any positive or negative result for the study 

improvement. Based on the reflection, the researcher revises the previous plan to 

be applied for the next cycle. 
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2.3 Framework of the Present Study 

 In this part, a brief conclusion from both previous studies and theoretical 

studies will be explained. Authentic text itself had been well- known as one of the 

best materials in teaching reading that many researchers had been succeed in 

proof that. 

 The importance of teaching reading in English is the main reason for me to 

conduct this research. In teaching reading, the teacher should be able to make 

reading as a habit to the students. Therefore, it needs an attractive material in 

order to create a reading desire among the students. Thus, I intend to improve 

students reading habit to help the process of teaching news item text using action 

research in a research entitled The Use of Authentic Materials in Teaching News 

Item Text. The following scheme illustrates this theoretical framework:  
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Figure 2.2 

Framework of the Present Study 
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CHAPTER III 

METHODS OF INVESTIGATION 

 

This chapter presents the description of methodology used in conducting the 

research of action research. This point presents subject of the study, roles of the 

researcher, population and sample, research variables, types of data, instrument 

for collecting data, method of collecting data, method of analyzing data, and 

research design.  

 

3.1 Subject of the Study  

The subject of the study was 32 students of X IS 2 of SMAN 9 Semarang. 

They were chosen using random sampling method. The selection of tenth grade 

students instead of other grade was considering that the study of news item text 

was in tenth grade of senior high school. SMA N 9 Semarang was selected as the 

generalized subject of the study since the teacher had already tried to build 

reading habit to the students in English teaching-learning process, but then they 

found that the students got difficulties in did that. Therefore, I was encouraged to 

conduct this research in the school. 

 

3.2 Role of the Researcher 

The role of the researcher in this study is as the following: 
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3.2.1 Researcher as the Teacher 

In this study, before the students did reading authentic materials without my 

guidance, I taught them how to do it correctly. The purpose of the treatment is 

students have a clear understanding about how to do reading activity using 

authentic materials. 

3.2.2 Researcher as the Observer 

During the study, I observed students‟ behaviour and activities occurred in the 

classroom that might be important for the study. The result of the observation was 

recorded on notes or audio recording. 

3.2.3 Researcher as a Tool of Confirmation 

The final step reading activity using authentic materials was confirmation. At that 

stage, students were checking the individual reading journal in order to make sure 

that every student was contributed. Therefore, my duty during the study was to 

confirm the verity of the journal.   

3.2.4 Researcher as Collector of the Data, Interviewer, and Analyzer 

During the study, I collected the data by collecting students‟ worksheet, 

feedbacks, and results of the interview. Then, the data were analyzed to determine 

whether the research was complete or need to be developed. Therefore, my role 

here was also as the collector of the data, interviewer, and analyzer of the data. 
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3.3 Research Variable  

There were two kinds of variable in this research. Those are independent variable 

and dependent variable. The independent variable is authentic materials in, while 

the dependent variable is the news item text.  

 

3.4 Types of Data 

Action research was being used in this research. There for it used two forms of the 

data. The first was quantitative, and the second was the qualitative. They would be 

explained as follows:  

3.4.1 Quantitative Data  

Any numerical data collected in the research was accounted as quantitative data 

(Phillips and Carr, 2010: 26). The quantitative data of this study was the students‟ 

reading score. To get their score a Pre-test and a Post-test were conducted in each 

cycle. Then, the results of those scores were compared to know whether or not the 

result of reading news item text of tenth grade students of SMAN 9 Semarang 

improved. 

3.4.2 Qualitative Data  

Qualitative data included any information collected in a non-numerical 

form of data. The qualitative data was the students‟ attitude during the teaching 

and learning process and their response after the treatments. Their attitude was 

collected by using observation checklist when the teaching and learning process 

was going on.  
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Second, their response to the use of authentic materials in teaching news 

item text was collected by giving them a questionnaire after the treatment was 

end. This qualitative data at the end would be use to support the quantitative data 

to know how was the students‟ behavior in reading authentic materials in teaching 

news item text. 

 

3.5 Instrument for Collecting Data 

The instrument of this study was used to know how is the use of authentic text 

materials in teaching news item text for students The instruments used in this 

study are explained as follows: 

3.5.1 Authentic Text Materials 

I gave them a news item text as the reading materials to practice reading authentic 

materials. I got the reading material from updated “The Jakarta Post, February 

14, 2015”. There are six reading materials in this research. The title of the 

materials is as follows:  

1. Disabled Residents Strive to be more Mobile with Modifications 

2. Voters with Disabilities want Greater Access 

3.  Single Jakartans the Least Happy? Not Really 

4. Van Gaal Struggling with United Identity Crisis 

5.  Komnas HAM Digs into „Shaman‟ Killings 

6. North Korea to Hold Giant „Grand Style‟ Military Parade  
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3.5.2 Test 

Pre-test and Post-test was used in this research. Pre-test was conducted at the first 

meeting before the students were treated with the treatment while the post-test 

was given after the cycle of research was done. The students was given a text and 

should answered reading comprehension questions, vocabulary questions, and 

should wrote a simple paragraph about if they were one of the stake holders in the 

reading passage to check their critical thinking. The purpose of these tests was to 

see their improvement as the effect of reading authentic text materials in teaching 

news item text.  

3.5.3 Checklist 

Students‟ observation checklist was used in this research. Based on Aiken (1996) 

cited in Arhar et al. (2001), checklists are structured observation tools used when 

specific, predictable results are expected. Items on the checklist help the observer 

remain focused on key points by asking for the frequency, absence, or presence of 

specific events. Category, numeric, graphic, and pictorial rating scales help the 

observer record information. The use of scales and offer a continuum of options 

help decrease bias as does the use of multiple raters. Due to the explanation 

above, in using the checklist, I made some aspects becoming the focus of the 

observation. These were students‟ attendance during the teaching and learning 

process, students‟ activeness during the process, students‟ participations in teaching 

and learning process activity, students‟ role play in doing the task given by the 

teacher whether in a group or individually and students‟ problems in the process like 

asking for a difficult words, got problem during the group activities and also feel 

confused and do not understand about the text.  
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3.5.4 Questionnaire  

Open-ended questionnaire was given to the students after both the treatment and 

post test were conducted. Arhar et al. (2001) state that open-ended questions allow 

the participants to provide more complete or comprehensive response. It is also 

said that although open-ended responses are difficult to analyze, they often 

provide specific and meaningful information. In addition to it, open-ended 

questionnaire could be also employed as a feedback to enhance the technique as 

well as to find its strengths, weaknesses, advantages, and disadvantages. 

3.5.4 Student’s Worksheet  

Reading journal was made by every student in order to report their reading 

activity. The journal was given information about reading material, difficult 

vocabulary and meaning that they found, and summary of the reading materials. 

Table 3.1  

Reading Journal  
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3.6 Method of Collecting Data 

There were four data that I used to collect in this research. The method of 

collecting data would be explained as follows: 

3.6.1 Library Research 

This research was done by using a library research. Library research is a research 

carried out by using either literature books, records, and reports of the results from 

previous research (Hasan, 2005:11). I used some books and many other sources as 

references that I thought related to the subject matter that was being analyzed. I 

also browsed some important journal, electronic book of literature and previous 

study from the internet to add my understanding. 

3.6.2 Field Research 

According to Phillips and Carr (2010:77), to collect necessary data, there were 

three methods that an action researcher could use: observation and artifacts. 

Observation meant that the researcher had to critically and deliberately watch as a 

participant in the classroom. Meanwhile, artifacts were any kinds of physical 

documents that provided information about the research. The following table 

explains the information related to some data collection tools or instruments used 

in this research. They are classified according to the three methods as the 

following: 
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Table 3.2 

Data Collection Tools (Instruments) by Phillips and Carr (2010: 78) 

OBSERVATION  INTERVIEW  ARTIFACT 

 

Checklist 

Digital photography 

Questionnaire 

 

Student work 

Test scores 

Attendance records 

 

3.6.2.1 Observation  

Checklist was used in observing students behaviour during reading the authentic 

text materials, while the process of doing the treatment would be recorded in 

digital photography.  

3.6.2.2 Interview 

Questionnaire was used for asking for students‟ opinion regarding to the use of 

authentic text materials in reading. The questionnaire that was used is writing 

questionnaire in open-ended questionnaire.  

3.6.2.3 Artifacts  

I used pre-test to collect the score of reading comprehension before the treatment. 

There were several questions to be tested. The score was recorded individually. 

After that, I used post-test. The material for this test was the same with those of 

pre-test so that I could see the improvement. The score was recorded individually 

supported by the attendance records. Meanwhile, the reading journal was used as 

the students‟ work to see the improvement of the use of authentic materials in 

teaching news item text. 
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3.7 Method of Analyzing Data 

Data were analyzed through several methods as the following:  

3.7.1 Pre Test and Post Test Score 

Pre test and post test were scored by using a rubric as a guidance. The analysis of 

the result was conducted as follows: 

 

Table 3.3  

 Reading Comprehension Rubric 

PART A (reading comprehension questions) 5 

PART B (vocabulary mastery) 5 

PART C (imaginative questions) 5 

 

Table 3.4 

 

Writing Imaginative Paragraph Rubric 

 

CRITERIA 2 3 4 5 

TASK 

COMPLETION 

  

Information 

was either 

missing, not 

needed or off 

task. 

Task was 

completed, but 

could be 

better. Some 

information is 

needed and 

some was on-

task. 

Task was 

completed 

well. 

Most of the 

information 

was needed 

and on-task. 

Task was 

completed 

very well. 

All of the 

information 

was needed 

and on-task. 

ORGANIZATION Poor 

organization of 

ideas. No 

paragraphs and 

sentence 

marker errors. 

Little 

organization of 

ideas. 

Paragraphs 

and sentence 

markers were 

used, but with 

some errors. 

Good 

organization of 

ideas. Good 

use of 

paragraphs and 

sentence 

markers. 

Excellent 

organization 

of ideas. 

Excellent use 

of 

paragraphs 

and sentence 

markers. 

VOCABULARY 

& SPELLING 

Poor use or 

range of 

vocabulary. 

Many spelling 

Adequate 

(fair) use of 

vocabulary. 

Some spelling 

Good use of 

vocabulary. A 

few spelling 

errors. 

Excellent use 

of spelling. 

Very few 

spelling 
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errors. errors persist. errors. 

GRAMMAR & 

PUNCTUATUION 

Poor use of 

grammar and 

punctuation. 

Many errors. 

Adequate 

(fair) use of 

grammar and 

punctuation. 

Some errors 

still present. 

Good use of 

grammar and 

punctuation. A 

few errors still 

present. 

Excellent use 

of grammar 

and 

punctuation. 

Very few 

errors are 

present 

 

 

TOTAL SCORE :  

Gn  = 

Vg1 

X 100 

Ng 

 

Note: 

Gn = Score  

Vg1 = number of correctly answers 

Ng = number of total questions 

3.7.2 Checklist Result 

To analyze the students‟ observation checklist, the first thing to do was determining 

the point. Next, I counted the mean score and match mean score to the criteria. The 

result of checklist in fist cycle and second cycle was being compared and analyzed.  

3.7.3 Questionnaire Result 

Participants‟ answers in open-ended questionnaire were compiled and analyzed to 

find out their opinion about the technique, the strength and weaknesses of using 

authentic text materials in reading, and what the students had learnt from the 
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reading activity. After being compiled and analyzed, the result of the students‟ 

questionnaire would be interpreted with the theories that have been written in 

review of related literature in chapter 2. 

3.7.4 Students Improvement in Using Authentic Text Materials in Teaching 

News Item Text 

Pretest and posttest means were then compared and analyzed how reading 

authentic text materials is working in teaching news item text. To measure the 

improvement, I used the following method: 

Improvement = Posttest – Pretest x 100% 

Pretest 

It was expected the percentage of the participants‟ improvement was relatively 

high. The result of this calculation was then used to justify that the technique did 

help the process of teaching news item text.  

 

3.8 Method of Reporting Data 

An action research project was used qualitative and quantitative form, 

which means that the researcher should be carefully to analyze and interpret the 

collected information. The process of quantitative analysis includes finding data, 

calculating the finding of data from the test to determine the improvement of the 

students.   

When producing reports, it is not enough only to offer the numerical data. 

The descriptions and explanations need to be given for the activities, in terms of 

the students‟ response and behavior related to the activities of reading the 
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authentic text materials. The result of the analysis of test and students‟ 

questionnaire and observation checklist was used to determine the effectiveness of 

authentic text materials in teaching news item text. This reflection could also be 

used to improve the technique and determined whether the research should be 

further conducted or completed. 

 

3.9 Research Design 

I adapted the essence of action research design proposed by Kemmis and 

McTaggart and the steps of action research by Grabe and Stoller (2002: 160) to 

determine the research design of The Use of Authentic Text Materials in Teaching 

News Item Text since I included pre-test and post-test to determine the 

effectiveness of reading authentic text materials.  

This research would use two cycles. The first cycle would use three 

reading materials from the authentic text and in groups consist of four to five 

students. Second cycle would use the other three reading materials but students do 

it in pairs in hope that students read more and know more if they do it in limited 

number of group members. Guessing vocabulary technique would also be 

introduced to the students in order to help the students in reading the long passage 

and understanding unfamiliar vocabularies.   

3.9.1 Step One: Pre-test 

The purpose of the test is to identify students‟ competence in understanding news 

item text by answering some questions from a news item text reading passage 

including the comprehension questions and also their ability in writing a 
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paragraph of the imagination questions like “If you were one of the stake holders 

in the reading passage” to check their critical thinking.  The result of the pre-test 

would be compared to the post-test to determine the effectiveness of authentic text 

materials in teaching news item text. 

3.9.2 Step Two: Treatment 

Students were exposed to using authentic text materials in reading in this part of 

the research. The treatment will be conducted in four stages: 

a. Stage One: Planning 

This stage was dealing with the researcher only. The researcher determined 

the steps of doing group and pair reading authentic text materials according to 

experts‟ theories and previous studies (see chapter 2: Review of Related 

Literature).  

The following is the steps in doing group and pair in reading authentic text. 

 

Table 3.5 

Group Technique in Reading Authentic Text Materials (cycle 1) 

Step 1 Students made a group for 4 to 5 

Step 2 Students did reading authentic text material in the classroom together 

with the guidance of the researcher as a teacher as a model and 

training before the students did the reading out of the school time.  

Step 3 Every group did jigsaw method from cooperative learning discussing 

the authentic reading materials.  

Step 4 Each group wrote a journal.  
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Step 5 Students did group reading by themselves. They could choose their 

own place and time in reading two authentic texts.  

Step 6 Students wrote the result in their group journal.   

 

 

Table 3.6 

In Pair Technique in Reading Authentic Text Materials (cycle 2) 

Step 1 Made a group of two ( in pair). 

Step 2 Students did reading authentic text materials in the classroom under 

the guidance of the researcher as a teacher as a model and training 

before the students did by their shelves.   

Step 3 Every pairs did think-pair-share method from cooperative learning 

discussing the authentic reading materials.  

Step 4 Each group wrote the reading journal.  

Step 5 Students did pair reading by themselves. They could choose their 

own place and time. They read two authentic reading materials.   

Step 6 Students write the result in their group reading journal. 

 

 Students would also be introduced to the use of vocabulary guessing 

technique. Steps of doing vocabulary guessing were based on Clarke and Nation 

in Lai (2005: 20) who presented an inductive five-step approach to guess, 

including: 

1. Finding the part of speech of the unknown word. 
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2. Looking at the immediate context of the unknown word and simplify this 

context if necessary. 

3. Looking at the wider context of the unknown word. This means looking at 

the relationship between the clause containing the unknown word and 

surrounding clauses and sentences. 

4. Guessing. 

5. Checking the guess. 

 

They also added several ways to check the guess which are: 

1. checking that the part of speech of the guess is the same as the part of speech 

of the unknown word. 

2. breaking the unknown word into parts and see if the meaning of the parts 

relate to the guess. 

3. substituting the guess for the unknown word. Does it make sense in context? 

4. looking in a dictionary. 

 

b. Stage Two: Action and Observation 

Each action and observation would be prompted in one meeting (1x45 

minutes) while the research was planned to be completed on its fourth meeting. 

This stage includes: 

1) Training  

Students were to do reading authentic materials in the classroom 

according to table 1 and 2 with my guidance and assistance. My role at this 
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point is as a teacher. The purpose of this step is so the students understand 

how to apply the technique properly. Therefore, this step would be 

conducted once only in every cycles.  

2)  Practice 

Students were to do reading according to table 1 and 2 without my 

assistance. The purpose of this step is to build the students‟ reading habit. 

My role at this stage was as an observer and gave the reading material.  

3) Observation  

During this stage, I observed classroom activity and record important 

behaviour that might be useful for the development of the research using 

observation checklist. I also asked for students‟ thought of the technique. 

c. Analysis and Reflection 

The result of the exercise would be analyzed to figure out how successful 

the students in doing group and pair technique in reading authentic text reading 

materials. Checklist would also be used to discover the technique strengths and 

weaknesses. 

The result of the analysis in cycle 1 would be used as the reflection to 

develop the technique in the next cycle.  

3.9.3 Step Three: Post-Test 

The material for post-test is same with that of pre-test. Its result would be 

compared to the result of pre-test in order to determine the effectiveness of using 

authentic materials in teaching news item text. Post test would be given after cycle 

2 was already done.  
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3.9.4 Step Four: Report 

All the result of the research would be reported in a form of journal, quantitative 

data and further explanations in qualitative data. 
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CHAPTER V 

CONCLUSIONS AND SUGGESTIONS 

 

Based on the results of the data analysis and those reflection, some conclusions 

and suggestions can be offered.  

 

5.1 Conclusions 

Before this study was conducted, the students of XI IS 2 of SMAN 9 

Semarang had problems in learning news utem text. The teacher then tried to give 

them additional task in reading to increase their reading habit, but the students still 

lack of motivation in doing that.. It was proved by the result of observation in the 

classroom and the result of the pre-test. 

 In order to help the students in learning news item text, the students need 

the new way of reading that they were know before. In this study, reading 

authentic materials was able to improve the students in understanding news item 

text. It was proved by the improvement of the students‟ reading news item text 

score, attitude, and motivation in reading which gradually increased. 

 The improvement of the students‟ reading score was significant. It was 

proved by the increasing mean score of post-tests. In the Final Post-test, the 

students got a better mean score (69.35) than that of the Pre-test (58.45). They 

could improved every aspects of reading comprehension in the test which were 

answering reading questions, vocabulary, and also critical thinking.  
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 The use of reading journal to the students showed that reading authentic 

text could influence the students‟ motivation in doing reading and helped them to 

improve their reading comprehension. The checklist result also showed that the 

students‟ participant, activeness, and motivation were increased. 

 

5.2   Suggestions  

First, it will become a good alternative for the teacher to look up some 

interesting material like updated news to be given to the students as their guidance 

to enhance their reading habit. It will make the students feel interesting in 

discussing the material that they are familiar with.  

The students are suggested to be accustomed learning reading using group 

and pair technique because the technique can motivate them to have reading habit. 

They will be easier to find the difficult meaning so that they can understand the 

text since they have partner in doing reading. They can freely share their opinion, 

thought, and ideas along the reading process. They also will be easier to 

comprehend the reading comprehension since they are habituated to read a long of 

reading passage, understand it and mastering the vocabulary more.   

Third, is for the researcher. It is needed to conduct further research related 

to other techniques in helping the students to improve their reading 

comprehension. It is important since most of the English test will use reading 

comprehension started from national examination to the English proficiency test.    
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22 Kezia Elvaretta Anggen S22 
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26 Muhammad Faridhon S26 
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37 Alvien Gibran S37 
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Appendix 5  

Instrument of Pretest and Post Test 

 

CODE  : 

 

Bridge breaks in Central Java, killing 5 people and injuring 29 others 

A footbridge packed with tourists broke at a mountainous resort on Java Island 

Wednesday, killing five people and injuring 29 after they plunged into a rocky 

riverbed, police and tourist officials said. 

The victims were evacuated to three nearby hospitals, said Surono, an employee at 

the Baturaden resort in Central Java province, adding that they fell more than 20 

meters (yards) after one of the steel cables holding the small bridge snapped. 

Local police, chief Emron Putra Agung said five people were killed and 29 

injured. The accident occurred as the country enjoys a weeklong holiday marking 

the end of the Islamic month Ramadan, when people traditionally flock to holiday 

sites. Baturaden, located 300 kilometers (190 miles) east of the capital Jakarta, is 

one of the most popular resorts on the slopes of Mount Slamet (3,428 meters, 

11,246 feet), Java's second-highest peak.  

((from the Jakarta Post, Tuesday Feb, 5, 2013) 

A. Answer the question according to the text.  

Choose the best answer according to the text 

1.    The text tells us about …. 

A.  The evacuation of the victims. 

B.   The tourist resort in Central Java. 

C.   The killing of five visitors in Baturaden. 

 D.  The accident on the broken bridge in Baturaden. 

E.  The popular tourist resort in Central Java. 

 

2.    Some local tourist were killed and injured in Baturaden when …. 

A. They were swimming in the river. 

B. They were enjoying the view on the small bridge. 

C. They were in the riverbed. 

D. They were climbing Mount Slamet, Central Java. 

E. They were swinging on the small bridge over the Rocky River. 

 

3.    The footbridge in Baturaden broke because ….  
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A. It couldn‟t afford supporting overload. 

B. It had been too old to walk on. 

C.  It had not been used for long time. 

D.  It lied on the slope of Mount Slamet. 

E. It was used to evacuate the victims. 

 

4.    How many victims were in this accident? 

A. Five 

B. Twenty nine 

C.  Thirty 

D. Twenty four 

E. Thirty four 

 

5. Which of the following statement is NOT TRUE according to the text? 

A.  The broken footbridge killed five visitors. 

B.  The accident happened at the end of Ramadhan. 

C.  The victims were left behind without relief. 

D.  The visitors were killed because of falling into a rocky riverbed. 

E. The bridge broke because of one of the broken steel cables. 

 

6. “ . . . killing five people” 

Which is the synonym of the underlined word?  

A. slapping 

B. murdering 

C. thieving 

D. deranging 

E. picking 

 

7. “ . . . injuring 29 after they plunged into a rocky riverbed” 

The word “injuring” has the same meaning as . . . .  

A. avoiding 

B. bombing 

C. topple 

D. concerning 

E. hurting 

 

8. “when people traditionally flock to holiday sites.” 

The opposite of the underline word is . . . 

A. simply 

B. gradually  

C. currently 

D. constantly  

E. usually  

 

9. “The accident occurred as the country enjoys a weeklong holiday marking the 

end of the Islamic month Ramadan.” 
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The italic word means . . . 

A. an event not intended by anyone but which has the result of injuring 

someone or damaging something. 

B. an event causing great harm, damage, or suffering. 

C. a sudden, violent movement of the earth‟s surface, often causing damage 

and sometimes deaths. 

D. physical harm or damage done to a living thing. 

E. the state or condition of being ill.  

 

10. “The victims were evacuated to three nearby hospitals, . . .” 

 The underline word means . , ,  

 A. to remove people from a dangerous place 

B. the process of making two people or groups of people friendly again after 

they have argued seriously or fought and kept apart from each other, or a 

situation in which this happens 

C. to move to a new place 

D. to make or keep someone or something safe from danger or harm, or to 

bring something to a satisfactory condition 

E. If something helps a difficult or painful situation, it improves it or makes it 

easier or less painful 

 

B. The following is an open ended question for you to answer. Please give your 

brief and critical answer related to the question below.  

 

If you were the employee of Baturaden resort, what would you do in order to 

help the victim?  

 
  
 
  
 
 
  
 
 
 

 

 

 

 

 

 

http://dictionary.cambridge.org/dictionary/american-english/event
http://dictionary.cambridge.org/dictionary/american-english/great_1
http://dictionary.cambridge.org/dictionary/american-english/harm
http://dictionary.cambridge.org/dictionary/american-english/damage
http://dictionary.cambridge.org/dictionary/american-english/suffering
http://dictionary.cambridge.org/dictionary/american-english/physical
http://dictionary.cambridge.org/dictionary/american-english/harm
http://dictionary.cambridge.org/dictionary/american-english/damage
http://dictionary.cambridge.org/dictionary/american-english/living
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Assessment 6 

Extensive Reading Journal 

EXTENSIVE READING JOURNAL 

NAME    :  
STUDENT NUMBER  : 
CODE                 : 
 

NO DATE READING MATERIAL NEW 
VOCABULARY 

SUMMARY 

TITLE SOURCES 
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Appendix 7 

STUDENTS OBSERVATION CHECKLIST 

N

o 
Students’ Activities 

Scoring Scale 

Notes Poo

r 

Enoug

h 

Goo

d 

1

.  

The Number of Students 

Attending the Class 

   For Number 1 

- Less than  75% 

(less than 26 

students) = poor   

- 75% - 90% = 26 – 

37 students = 

enough 

- 100% (37 students) 

= good 

2

.  

 

Students‟ activeness during 

the learning teaching 

process 

   Indicator: 

- Students ask for 

confirmation 

- Students speak in 

their group 

- Students discuss in 

group by answering 

the question.  

Poor = reach 1 indicator 

Enough = reach 2 indicator 

Good = reach 3 indicator 

3

.  

Students‟ participants in 

answering the questions 

from the teacher.  

   Poor = 0 – 12 students 

Enough = 13 – 25 students 

Good = 26 – 37 students 
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4

.  

Students‟ role play in group    For number 4: 

There are 3 indicators: 

- Students are not 

disruptive when the 

other member speak 

- The students can 

deliver the material 

well. 

- Students understand 

the news item text 

without teacher‟s help. 

Poor = reach 1 indicator 

Enough = reach 2 indicator 

Good = reach 3 indicator 

 

5

. 

The number of the students 

who asks about the meaning 

of the difficult word to the 

teacher. 

   Poor = 0 – 12 students 

Enough = 13 – 25 students 

Good = 26 – 37 students 

 

 

Poor = 27 - 37 students 

Enough = 17 – 27 students 

Good = less than 17 

students 

 

6

.  

The number of students who 

got problem during the 

group activities 

   

7

.  

The number of students who 

feel confused and do not 

understand about the text 
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Appendix 8 

End – of – Course Questionnaire 

CODE : 

 

OPEN – ENDED QUESTIONNAIRE  

 

1. Apakah Anda menikmati kegiatan Group and Pair in Extensive reading? 

Kemukakan alasan Anda. 

 

 

2. Kesulitan apa saja yang Anda hadapi selama melakukan Group and Pair 

technique in extensive reading yang berhubungan dengan:  

(a) kerjasama di dalam grup;  

 

 

(b) mengartikan kata-kata? 

 

 

3. Kemudahan apa saja yang Anda dapat selama melakukan Group and Pair 

technique in extensive reading yang berhubungan dengan: (a) kerjasama di 

dalam grup; (b) mengartikan kata-kata? 

 

 

4. Secara individu, manfaat apa saja yang Anda dapatkan dari kegiatan ini? 

 

 

5. Apakah melakukan extensive reading secara kelompok (group) dan 

berpasangan (in pair) lebih membantu anda dalam melakukan extensive 

reading? 
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6. Apakah melakukan extensive reading secara kelompok (group) dan 

berpasangan (in pair) lebih membantu anda dalam mengerjakan soal reading 

comprehension? 

 

 

 

7. Beri komentar/kesan/saran/kritik terhadap kegiatan Group and Pair technique 

in extensive reading. 
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Appendix 9 

Result of Students Observation Checklist 

 cycle 1 

No Students’ Activities Scoring Scale Notes 

Poor Enough Good 

1 The Number of 

Students Attending 

the Class 

  V For Number 1 

a. Less than  75% 

(less than 26 

students) = poor   

b. 75% - 90% = 26 – 

37 students = enough 

c. 100% (37 students) 

= good 

2 Students‟ activeness 

during the treatment 

 V  Indicator: 

a. Students ask for 

confirmation 

b. Students speak in 

their group 

c. Students discuss in 

group in answering 

the question.  

 

Poor = reach 1 
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indicator 

Enough = reach 2 

indicator 

Good = reach 3 

indicator 

3 

 

 

 

 

 

 

 

 

 

 

4 

Students‟ 

participations during 

the treatment  

 

 

 

 

 

 

Students‟ role play 

in group 

V 

 

 

 

 

 

 

 

 

 

 

V 

   

Poor = 0 – 12 

students 

Enough = 13 – 25 

students 

Good = 26 – 37 

students 

For number 4: 

There are 3 

indicators: 

a. Students are not 

disruptive when the 

other member speak 

b. students can 

deliver the material 

well. 

c. Students 

understand the news 
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item text without 

teacher‟s he 

Poor = reach 1 

indicator 

Enough = reach 2 

indicator 

Good = reach 3 

indicator 

5 The number of the 

students who asks 

about the meaning of 

the difficult word to 

the teacher. 

 V  Poor = 26 - 37 

students 

Enough = 13 – 25 

students 

Good = 0 – 12  

students 

6 The number of 

students who got 

problem during the 

group activities 

 V   

Poor = 27 - 37 

students 

Enough = 17 – 27 

students 

Good = less than 17 

students 

 

7 The number of 

students who feel 

confused and do not 

understand the text 

 V  
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Cycle 2 

No Students’ Activities Scoring Scale Notes 

Poor Enough Good 

1 The Number of 

Students Attending 

the Class 

  V For Number 1 

a. Less than  75% 

(less than 26 

students) = poor   

b. 75% - 90% = 26 – 

37 students = enough 

c. 100% (37 students) 

= good 

2 Students‟ activeness 

during the treatment 

  V Indicator: 

a. Students ask for 

confirmation 

b. Students speak in 

their group 

c. Students discuss in 

group in answering 

the question.  

 

Poor = reach 1 

indicator 
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Enough = reach 2 

indicator 

Good = reach 3 

indicator 

3 Students‟ 

participations during 

the treatment 

 V   

Poor = 0 – 12 

students 

Enough = 13 – 25 

students 

Good = 26 – 37 

students 

 

4 Students‟ role play 

in group 

 V  For number 4: 

There are 3 

indicators: 

a. Students are not 

disruptive when the 

other member speak 

b. students can 

deliver the material 

well. 

c. Students 

understand the news 
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item text without 

teacher‟s help. 

Poor = reach 1 

indicator 

Enough = reach 2 

indicator 

Good = reach 3 

indicator 

5 The number of the 

students who asks 

about the meaning of 

the difficult word to 

the teacher. 

 V  Poor = 26 - 37 

students 

Enough = 13 – 25 

students 

Good = 0 – 12  

students 

6 The number of 

students who got 

problem during the 

group activities 

  V  

Poor = 27 - 37 

students 

Enough = 17 – 27 

students 

Good = less than 17 

students 

7 The number of 

students who feel 

confused and do not 

  V 
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understand the text  
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Appendix 10 

Pretest and Posttest Score 

 

No  Code   A B C Score   A B C Score 

1 S-1  C 3 3 2 53 C 5 3 3 73 

2 S-2  Y 4 4 0 53 Y 4 3 4 73 

3 S-3  C 4 3 2 60 C 4 4 2 66 

4 S-4  L 2 3 0 33 L 4 2 2 53 

5 S-5  E 5 4 4 86 E 5 5 5 100 

6 S-6  - 1 3 0 26 - 4 4 1 53 

7 S-7  1 4 3 2 60 2 5 3 3 73 

8 S-8   3 4 1 53  4 3 3 66 

9 S-9   4 5 2 73  5 5 3 86 

10 S-10   2 2 2 40  4 4 0 53 

11 S-11   5 3 3 73  5 3 1 60 

12 S-12   5 3 5 86  4 5 5 93 

13 S-13   3 4 3 66  4 4 3 73 

14 S-14   5 3 3 73  5 4 4 86 

15 S-15   3 2 1 40  4 2 2 53 

16 S-16   2 4 3 60  5 2 1 53 

17 S-17   3 2 3 53  3 5 3 73 

18 S-18   2 5 2 60  4 4 5 86 

19 S-19   2 4 2 53  5 3 3 73 

20 S-20   1 4 2 46  5 3 0 53 

21 S-21   4 4 0 53  4 4 2 66 

22 S-22   4 4 1 60  5 3 3 73 

23 S-23   2 2 1 33  5 4 0 60 

24 S-24   2 2 2 40  4 3 3 66 

25 S-25   5 4 3 80  5 3 3 73 

26 S-26   2 5 2 60  3 5 1 60 

27 S-27   4 5 0 60  3 5 1 60 

28 S-28   4 4 3 73  5 4 4 86 

29 S-29   5 4 3 80  5 4 3 80 

30 S-30   2 3 2 46  4 4 2 66 

31 S-31  3 1 2 40  3 3 3 60 
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32 S-32  4 4 3 73  5 5 0 66 

33 S-33  4 5 2 73  5 4 2 73 

34 S-34  3 4 3 66  4 5 2 73 

35 S-35  5 4 2 73  4 5 5 93 

36 S-36  2 2 0 26  3 1 0 26 

37 S-37  4 4 4 80  5 3 4 86 

Total Score   122 129 75 2163  160 136 91 2566 

Mean Score   3.29 3.48 2.02 58.45  4.32 3.67 2.4

5 

69.35 

Max Score   5  5  5 86   5 5  5  100 

Min Score  1  1  0 26   3  1  0 26 

 

 

 

 

 

 

 

 

 

 

 

 

 

A = Reading Questions Correct Answers 

B = Vocabularies Correct Answers 

C = Critical Thinking Correct Answer 
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Appendix 11 

Cycle 1 Reading Materials   
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Appendix 12 

Cycle 2 Reading Materials 
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Appendix 13 

Example of  Test 
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Appendix 14 

Example of Group Journal 



116 
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Appendix 15 

Example of Pair Journal 
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Appendix 16  
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Example of End – of – Course Questionnaire  
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Appendix 17  

Documentation 

 

Meeting I  

Pretest 
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Meeting I  

Cycle 1 Treatment 
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Meeting II 

Cycle 2 Treatment 

 

 

 

 

 

 

  

 

 

Meeting III 

Posttest 
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