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ABSTRACT 

Sejati, Sukmawan Bimo. 2014. The Combination of Video and Video-based 

Picture Strips to Improve Students’ Writing Skill of Procedure Text (A 

Case of the Seventh Grade Students of SMP N 2 Binangun in the 

Academic Year 2013/ 2014). Final Project.English Department, Faculty 

of Languages and Arts, Semarang State University.Advisor : Dr. Rudi 

Hartono,S.S, M.Pd. 

 

Keywords: Writing Skill, Procedure Text, Video, Video-Based Picture Strips  

 

In language learning, writing is a productive skill that seems to be difficult to be 

accomplished for many students. It needs time and a lot practices to be developed. 

Furthermore, writing can be fun and meaningful activities to the students. Junior 

high school is a suitable period to deal with genres. The chosen genre is procedure 

text.This texttype belongs to one of text types which has to be taught in seventh 

grade of junior high school, in which the study was undertaken.  

In this study, the writer applied A Classroom Action Research since the 

main purpose of the study was to identifyhow video and video-based picture strips 

as media to learn written procedure text were applied in teaching writing and how 

these media improved students‟ understanding in learning written procedure texts. 

Here, class VII B of SMP N 2 Binangun, Cilacap was chosen as the participants. 

This research design comprised preliminary test, cycle I and cycle II. The research 

instruments used in this study were test, questionnaire and observation sheet. 

Preliminary test was conducted for the purpose of measuring students‟ skill in 

writing procedure texts before treatments while cycle I and cycle II had an aim to 

measure students‟ skill in writing procedure texts after treatments. 

The results of the studyindicate that almost all of the students make some 

improvements. The mean of cycle II test is better than the mean of cycle I test. In 

addition, all aspects assessed in the tests including organization; logical 

development of ideas (content); grammar; mechanics; and style and quality of 

expression are improved. The highest improvement belongs to punctuation, 

spelling and mechanics which is 9%. Furthermore, questionnaire and observation 

sheet shows that the implementation of video and video-based picture strips media 

gets  positive response from the students. Therefore, it can be concluded that the 

combination of video and video-based picture strips appears to be beneficial in 

developing students‟ skill in writing procedure texts in which it contributes in 

many ways including organization, content, grammar, punctuation spelling and 

mechanics and style and quality of expression. 
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CHAPTER I 

INTRODUCTION 

 

This chapter presents the introduction of the study which consists of background 

of the study, reasons for choosing the topic, statements of the problem, purposes 

of the study, significance of the study, and outline of the report. 

 

1.1 Background of the Study 

Students‟ writing skill in procedure text can be developed through video and 

video-based picture strips. Video and video-based picture strips can be very 

helpful media to improve students‟ writing skill. Students will be very helpful if 

the lesson is supported by appropriate media. It means that teachers need 

appropriate methods in teaching English to make the lesson attractive and students 

understand the materials. 

This research needs to be done because there are many students who have 

difficulties in writing texts in English for both Junior and also Senior High 

Schools. They often have difficulties in making cohesive and coherent texts. 

Moreover, some of the students have difficulty to express their ideas through 

making some sentences. It is exactly like what I have ever experienced. When I 

taught as a teacher trainee, I found many mistakes in the students‟ writings.  

At that time, I explained procedure text to the students. I explained the 

social function, generic structure and also linguisticfeatures which took times 
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enough for two meetings. On the next meetings, I gave them some examples of 

procedure text. After having given the explanation and some examples, I asked 

the students to make a mind mapping of their favorite food‟s recipes, so it made 

them easier to organize their drafts. However, I found that most of the students‟ 

works were incorrect while the students were doing this task. Most of students 

made some mistakes in making the sequence sentences. It was shown that the 

students found hard to express their ideas orderly using time conjunctions. Some 

of them also made some mistakes in making correct tenses in this genre.  

Apart from that, the mistakes made by the students showed that there was 

confusion that happened among the students. The actual source of the confusion 

they encountered was about the linguistic features especially in conjunctions and 

grammar. Therefore, it needs to be highlighted besides the students should 

practice more so they can combine words together to make a good sentence. 

Besides, at that time I found that some students were bored since the materials 

were distributed only using some pictures of procedure text. Furthermore, it 

needed the imagination of the students to create their texts. 

In addition, there were some possible reasons why the students did those 

mistakes although their teacher had explained it many times. First, it was probably 

because they were lack of practices in writing which was difficult to learn. 

Second, it might be because they viewed linguistic features as something new to 

them which was hard to be accomplished. The last possible reason was since the 

way the teacher explained which was less interesting or unclear. Therefore, 
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teaching withmultimedia such as video and picture strips might be prosperous 

options to make students interested and motivated to learn and practice. 

Nowadays, both the students and the teacher are very familiar with the 

usage of technology as long astechnologydevelopment increases rapidly. Both 

teacher and students love to do something related to technology, such as watching 

movies or video, using internet, playing (video) games, etc. A professional teacher 

should be able to notice this opportunity to change their interest into media which 

can help them in learning English. He or she should make the lessons interesting 

to avoid boredom during the teaching learning process and be able to be an 

entertainer in a positive sense (Harmer, 1998: 1-2). 

The teacher can use teaching sequence in applying the method to the 

students. First, he or she should engage the students with the media, such as to 

look at a picture or video or other kinds of media. By looking at a sequence of 

pictures, they are stimulated to learn what they have watched. Second, the 

students are asked to study the essential part of a medium to identify the material. 

A teacher, in learning process, makes the students activate their knowledge by 

mentioning the stuffs they have learnt before (Harmer, 1998: 27). 

In this research I chose video because this media become popular and very 

familiar in this era, whether to the teacher or the student itself. It can also be easily 

found through the internet such as in Youtube or BBC.  So many video media can 

be used to develop the students‟ writing skill of procedure text. After the uses of 

video, I completed the treatment using video-based picture strips.By using video, 
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the students are interested to know the material thoroughly because they see the 

role model of the material. 

Video-based picture strips is one kind of media that is very helpful and 

matched with the first media of this research. The students can learn not only the 

language itself but also about technology which help them optimize the lesson 

entirely. They may learn how to make picture strips from the video materials that 

they can get from youtube or BBC easily. I also used screenshot to make picture 

strips. Screenshot is an image taken by the computer user to record the visible 

items displayed on the monitor, television, or another visual output device. Those 

media facilitate them in learning English that lead towards their daily lives. In this 

research, I appliesvideo and video-based picture strips in teaching one of the 

genres of the text, the procedure text. 

 

1.2 Reasons for Choosing the Topic 

This study is related to English teaching learning process dealing with an effort to 

develop students‟ writing skill, especially in writing prcedure texts. The reasons 

for choosing the topic are: 

(1) There are many students who still have difficulties in writing texts in English, 

even in writing procedure text. As we know, writing belongs to productive 

skill which is firm to require. It needs time and a lot practices to be 

developed. However, writing also can be fun and meaningful activities to the 

students. It sharpens their critical thinking ability. Therefore, Junior High 

School is a suitable period to deal with genre of texts. 
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(2) The chosen genre is procedure text. Procedure text is a kind of text which is 

used to lead someone to make or do something. It is common and can be 

easily found, such as on packed things, manuals, handbooks, tutorial videos, 

recipes, etc. Those texts are not always written in Bahasa Indonesia, but they 

are often written in English. This fact is very helpful for the students to learn 

procedure text because it is easily available around them. Moreover, this 

texttype belongs to one of the text types which have to be taught in the 

seventh grade of junior high school, in which the study is going to be 

undertaken. Besides, I thinks that the examples belong to this genre are 

familiar enough to them in their daily routines. I hope the students will be 

able to practice to write texts more easily through this genre since it is closely 

related with their lives. 

(3) Teaching method is one of factors that affects students‟ motivation and 

outcome in teaching learning process. Moreover, the way how the teacher 

delivers an instruction can affect students‟ behaviour. A good teaching 

method might be followed with appropriate teaching and learning technique. 

Using media is one of the teaching techniques that can improve the teaching 

learning process. Therefore, teaching with multimedia especially video and 

video-based picture strips might be alternative option to teacher in conducting 

their lesson in written procedure text. 

(4) The chosen media are video and video-based picture strips. By using video, 

the students are interested to know the material thoroughly because they see 

the role model of the material.Video as an audio-visual aid is very attractive 
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and practical for the students accordingly to teach written procedure text. It 

gives the students a visualization of the sequences of steps in a procedure 

text. Moreover, if it is combined with the video-based picture strips it might 

helps students to understand the meaning of text easier and the steps which 

are captured in screenshot media. Apart from that, it might help the teacher in 

explaining the material to the students. Furthermore, the teacher might 

motivate the students to practice in writing procedure texts more. 

 

1.3 Statements of the Problem 

In this study, the problems that will be discussed are stated on the following 

questions. 

(1) How are video and video-based picture strips as media to learn written 

procedure text applied in teaching writing? 

(2) To what extent do videos and video-based picture strips contribute to the 

students‟ writing skill of procedure text improvement? 

 

1.4 Purposes of the Study 

Based on the problem above, the objective of this study are stated as follows: 

(1) To describe how video and video-based picture strips can be applied as a 

media to learn written procedure text. 

(2) To find out  to what extent  videos and video-based picture strips contribute 

to the students‟ writing skill of procedure text improvement. 
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1.5 Significance of the Study 

 
This study is expected to give some benefits as follows: 

(1) Theoretically 

The findings of the study will give a new understanding for English teachers 

about the use of video and video-based picture strips to teach written 

procedure text. 

(2) Practically 

1) For students 

The use of media especially video and video-based picture strips will 

motivate the students in teaching learning process and make them easier in 

developing their skill in writing procedure texts. 

2) For English teachers 

The study informs an alternative teaching method in using an innovative 

media especially video and video-based picture strips which can be used by 

English teachers as knowledge in designing their teaching learning activity. 

3) For I 

The result of this study can be a knowledge for I that can be used when she 

becomes a real teacher later on. In addition, this study can make I being 

challenged to apply another teaching approach and create another innovative 

teaching method in English teaching learning process. 
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(3) Pedagogically 

The study will give us beneficial knowledge aboutan alternative teaching 

method using media especially video and video-based picture stripsthat can 

be applied to develop students‟ writing skill or to attain students‟ better 

achievement in writing. 

 

1.6 Outline of the Report 

 

This study is divided into five chapters. The first chapter discusses the 

introduction that consists of the background of the study, the reasons for choosing 

the topic, the research problem, the purpose of the study, the significance of the 

study, and the outline of the study. 

The second chapter deals with the review of the related literature which 

consists of the previous studies, the theoretical background of the study, and the 

framework of the present study. 

The third chapter is about the methods of investigation. This chapter 

consists of the research design, the subject of the study, the research variables, the 

types of data, the instrument for collecting data, the method of collecting data, and 

the method of analysing data. 

The fourth chapter presents the results of the study. This chapter discusses 

the general description, the detail results including data analysis, and the 

discussion based on the research findings. 

The last chapter presented in this study is the fifth chapter. It deals with the 

conclusion and some suggestions related to the topic of the study. 
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CHAPTER II 

REVIEW OF RELATED LITERATURE 

 

This chapter presents some studies which had discussed about the effectiveness of 

using multimedia teaching in classroom teaching and learning and also some 

theories underlying the topic of this study.  

 

2.1 Review of Previous Studies 

Multimedia teaching is not something new in educational field in particular in 

language teaching and learning techniques. As long as technology development 

increases rapidly, many researchers and teachers use these media such as video, 

film, internet, pictures etc. to enhance and support the quality of teaching and 

learning process. No wonder many studies have been done on this topic. 

One of the studies correlated to this study was conducted by Williams and 

Lutes (2007), Using Video in the ESL Classroom. In this study, they discussed 

about how commonly accepted principles of learning are supported and enhanced 

by video use, and how video can be used to stimulate and motivate students to 

learn English. 

Research on multimedia teaching had thus far focused on the effectiveness 

of the use the media. However, this study expanded on this line of research by 

conducting two separated studies which are assessing the impact of video on 

interest and motivation in the ESL classroom. Furthermore, they also investigated 
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the students‟ satisfaction towards video technique. This was something innovative 

and really interesting to reveal because recent studies on video and multimedia 

suggest that they enhance memory, comprehension, understanding, and deeper 

learning toward the students. 

In their first study, they conducted quantitative research. Two groups of 

four ESL classes were established for the study, a control group and a test group. 

Both groups covered the same materials, but the test group had a video component 

added to the teaching materials. After that, the same evaluation was conducted 

through tests and assignments. The questionnaire which had several statements 

regarding the students‟ attitude towards the class was distributed to the students at 

the end of the term. 

This first study provides evidence that the test group showed generally 

more positive attitudes about their English classes. In addition, the test group had 

a much more positive experience and reaction to the lessons. The students 

reported that they enjoyed the materials would seem conductive to better 

motivation. 

On the other hand, their second study which was qualitative research 

evaluates student interest and motivation toward using video in the classroom. A 

total of 30 students in three ESL classes were joined this research. They took part 

in a video lesson in place their regular course book based lesson. The entire lesson 

time was focused on watching video and activities related to the video. At the end 

of the course, students were asked to comment on their overall impressions of the 

video lessons compared with the regular lessons. 
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The results clearly show that the students‟ interest in the video lessons was 

significantly higher when compared to the standard lessons, using only the 

standard textbooks. In conclusion, the result of two separated studies strongly 

support that video does have a significant and positive impact on the students‟ 

motivation and interest. 

The relation between Williams and Lutes‟ study and the present study is 

found in the media used in the study; both of the studies use video as a teaching 

and learning technique. However, the present study is going to focus not only the 

usage of video but also the video-based picture strips in teaching writing. 

Moreover, the present study is going to conduct qualitative study which only 

focuses on one class. 

Another previous similar study is conducted by Olifia (2013), namely The 

Use of Photo Essay in Improving Students’ Writing Practice of Procedure Text. 

The Case at the Seventh Graders of SMPN 7 Semarang in the Academic Year of 

2012/2013. She investigated the problem faced by the students to write procedure 

text, how photo essay medium can be implemented in students‟ writing practice of 

procedure text, and also how photo essay medium can improve students‟ writing 

practice of procedure text. 

In this study, she used visual media in the form of photograph. Photograph 

is a picture produced by camera. Photo essay as a media in her study is defined as 

a series of photographs that conveys a story, usually accompanied by a written 

text, which sometimes takes the form of full text essay, article, or book and other 

times limited to captioning.  
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The writer conducted classroom action research at 7D of SMPN 7 

Semarang; she also used tests, questionnaire, and observation checklist as 

instruments of the study. The writer used photo essay to drill the students in 

writing procedure text.  

This study shows that photo essay drills can improve the students‟ 

achievement of writing procedure text as shown in test results. In other words, 

using photo essay as medium to improve student‟ writing practice of procedure 

text can be the one of the alternative medium to increase students‟ achievement. 

There are similarities and difference found in this study with the present 

study. The similarities are the type of the research and genre of text which is 

going to be used in the present study. The type of the research is the same with 

Olifia‟ study is classroom action research. Moreover, the genre text which is 

going to be used by the writer is also the same. However, the media which is 

implemented to the study is different. Olifia‟ study used photo essay which is 

visual media. On the other hand, in the present study the writer is going to use 

audio-visual media in the form of video and also visual media in the form of 

video-based picture strips. Therefore, the results will be different although they 

have same context.  

In short, those previous studies are regarded as relevant to this study and 

needed to be base of the analysis in the next chapter. 
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2.2 Review of Related Literature 

2.2.1  Writing Skill 

Writing is the most complex skill to develop. Heaton (1996:138) stated thatthe 

writing skills are complex and difficult to teach, requiring mastery not only of 

grammatical and rhetorical devices but also of conceptual and judgment elements. 

Boardman and Frydenberg (2002:11) stated that writing is a continuous 

process of thinking and organizing, rethinking and reorganizing. It is really a form 

of thinking using the written words. 

The conclusion from the statetement above, it is clear that writing is a 

process to produce written language. The writer can conclude that writing is a way 

to produce language that comes from our ideas, thoughts, andmemories into 

written form, either in sentences or paragraph forms. 

2.2.2 Genres of Written Language  

We need to acquire the genre of the written language to find out what kind of 

method which is implemented in this research. Brown (2004:219) stated that 

genres of writing are classified into academic writing, job-related writing, and 

personal writing. Academic writing can be defined as writing which is used for 

academic purposes or such kind of writing which is written to accomplish 

academic tasks like tasks in school or college, for instance:  papers, general 

subject reports, essays, compositions, academically focused journals, short answer 

test responses, technical reports (e.g., lab reports), theses, and dissertations. Job-

related writing is writing which deals with jobs, such as: letters, memos, reports 
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emails, schedules, advertisements, and manuals. Meanwhile, personal writing 

encompasses invitations, messages, diaries, personal journals, fiction, etc. 

2.2.3 Procedure Text as the Genre Presented in the Study 

Before composing the text, students should know and understand the genre of the 

text so that they have clear guidelines of what they are going to write. The social 

function, the generic structure and the linguistic features are important to explain 

before they are assigned to make the procedure text which is the chosen genre of 

this research itself.  

Meanwhile the social function, the generic structure and the linguistic 

features of procedure text based on Gerot and Wignell (1994:206) stated as 

follows: 

(1) Social function 

To describe how something is accomplished through a sequence of actions or 

steps. 

(2) Generic structure 

 Goal 

 Materials 

 Steps 

(3) Linguistic features 

 Focus on generalised human agents 

 Use of simple present tense often imperative 

 Use mainly of temporal conjunctions(or numbering to indicate sequence) 

 Use mainly of material process. 
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 In conclusion procedure text is a text type which has a function to tell 

people how to do things. The generic structure comprises goal, materials and 

steps. Moreover, since this genre is related with telling or commanding people to 

do something, the use of present tense and temporal conjunctions become its 

characteristics. 

2.2.4 Approaches in Teaching Writing 

Yan (2005) stated that there are three main approaches in teaching writing which 

have been advocated and used in the past few decades of English language 

teaching.  

The first approach is the product approach. Brown (1994) in Yan (2005) 

agreed that teachers focus on what a final piece of writing look like and measure it 

against criteria of „vocabulary use, grammatical use, and mechanical 

considerations such as spelling and punctuation‟ as well as content and 

organization. This approach receives many criticisms because it does not 

effectively prepare students for the real world or teach them to be the best writer. 

On the other hand, it has some credibility because there will be final draft that 

requires attention to grammar, spelling, and punctuation. 

However, In the mid- 1970s the process approachbegan to replace the 

product approach. Tribble (1996) as stated in Yan (2005) suggested that the 

process approach identify four stages in writing: (1) pre-writing (2) 

composing/drafting (3) revising (4) editing. These stages is recursive or nonlinear, 

and they can interact with each other throughout the writing process. Badger and 

White (2000: 154) stated that in process approaches, the teacher primarily 
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facilitates the learners‟ writing, and providing input or stimulus is to be less 

important. Insufficient importance to the purpose and social context o the piece of 

writing is also the target of its criticism. Even so, this approach allows students to 

understand the steps in writing. 

In the 1980s the genre approach became popular along with the notion that 

student writers could benefit from studying different types of written texts. The 

genre approach to writing consists of three phases: (1) the target genre is modelled 

for the students (2) a text is jointly constructed by the teacher and students, and 

(3) a text is independently constructed by each student. The genre approach has 

been criticized because it undervalues the processes needed to produce a text and 

see learners as largely passive. However, it succeeds at showing students how 

different discourse requires different structures. 

Combination of the approaches obviously results a new way in teaching 

about writing. One example is the process genre approach. This approach allows 

students to study the relationship between purpose and form particular genre as 

they use the recursive processes of pre-writing, drafting, revision, and editing.  

In using the process genre approach,teachers should be aware of three 

general guidelines. First, the teacher should adopt the role of assistant and guide 

and work closely with students to encourage them. Second, teachers should 

directly train students about writing strategies or the schemata. Third, teachers 

should include the listening, speaking, and reading skills in the writing class. In 

general, the teaching procedure for the genre process approach is divided into six 
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steps and interacts in a recursive way with themselves and with other writing 

skills. These are a brief explanation of the six steps in process genre approach:  

1) Preparation 

Prepare the students to write by defining a situation that will require a written text 

and placing it within a specific genre.  

2) Modeling and reinforcing 

The teacher introduces a model of the genre and lets students consider the social 

purpose of the text, including who the audience will be, how the text is structured 

and how its organization develops to accomplish its purpose. 

3) Planning 

Students do brainstorming, discussing and readingassociated material relates to 

their experience. 

4) Joint constructing 

The teacher and students work together to begin writing a text. 

5) Independent Constructing 

The students undertake the task of composing their own text. 

6) Revising 

Students eventually will have a draft that will undergo final revision and editing. 

This does not have to be teacher-centred. Students may check, discuss, and 

evaluate their work with fellow students, as the teacher again guides and 

facilitates. The teacher may publish the students‟ work as students‟ achievement 

and motivation. 
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The genre process approach does help teachers to unite all writing 

elements, and it relates strongly to real-life situation, motivating students and 

preparing them to write outside the classroom. 

2.2.5 Teaching Writing at Junior High School 

The uses of writing in junior high school should be known by both the teacher and 

students. Scott cited in Shrum and Glisan (2000: 224) stated that learners need to 

know the difference between using writing as a tool for communicating messages 

to others (e.g., notes, letters, e-mail messages) and using writing as an academic 

exercise in order to learn content (e.g., writing an essay about cultural 

comparisons). The conclusion of the statement is there are two uses of teaching 

writing, the first is writing as a tool for communicating messages to others, and 

the second is writing as an academic exercise in order to learn content. 

Furthermore, the purposes of writing at Junior High School are as a support skill 

and as a communicative skill. 

2.2.6 School-based Curriculum 

Indonesia has already implemented nine curricula known as the 1950 curriculum, 

1958, 1962, 1968, 1975, 1984, 1994, 2004, 2006 curriculum which is also known 

as the “Kurikulum Tingkat Satuan Pendidikan” (KTSP)and the newest one 2013 

curriculum which has already been being implemented in many schools. 

According to this curriculum, English is acquainted to students since fourth grade 

of Elementary School. In addition, this subject is taught from the seventh grade of 

Junior High School until the twelfth grade of Senior High School and Vocational 

School. Moreover, the contents of the curriculum encompass four skills of 
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language learning (listening, speaking, reading, and writing) (Pusat Kurikulum, 

2006). The difficulty level of the materials is adjusted with the grade. The 

examples of the materials are interpersonal and transactional conversations, short 

functional text, and some text types. These kind of materials should be taught in 

both Junior and Senior High School. However, they are different in the matter of 

the level of difficulty. The materials in Junior High School are of course not more 

complex than those in Senior High School. 

2.2.7 Definition of Media 

Wilkinson (2000:830) stated that  media  are every  tool and material that  can  be  

used  in  transferring  information  in  a  teaching  and  learning  process. From 

that  definition,  we  can conclude that media are tools and materials  that  are 

used  by  teachers  in  teaching  and  learning  process  to  support  in  delivering  

the material to the students, so they  can understand  what the teacher  has  

explained to them. Brown (1977: 2-3) defined that media as the tools or the 

physical things used by a teacher to facilitate the instruction. 

From the definition above, the conclusion is that media are devices used to 

deliver information in various ways. There are several kinds of media according 

to the way of delivering information, in this study the writer will focus on the 

audio-visual media, such as internet, television, video and other things that can 

show pictures and sound. 
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2.2.7.1 Definition of Video 

Danesi (2009:298) stated that video is general term of anything recorded on visual 

device. Moreover, according to Luther (1999: 1), “video is the technology for 

electronic capture, storage, transmission and reproduction of images and motion 

pictures.” From the definition, it can be concluded that the most important part of 

a video is its motion pictures. It will not be a matter if a video does not contain 

any sound, like silent movies. The second important part is the video related to 

electricity. It means that a video should be played through electronic devices. 

As the conclusion from the explanation above, video is a recording that 

contains audio visual material used to show some movements. It is usually used to 

entertain or amuse people by showing some materials with pictures and sound. 

This type of audio visual medium also can be used in education. It can improve 

the teaching method so that the teaching learning process will not be boring. 

In this research, I take the video from the most popular and the credible 

source in internet, YouTube. In this website, the students are ableto watch many 

videos by streaming or download it. Various kinds of video can be found in it, 

such as music video clips, tutorials and movie trailers. As it is the biggest video 

website, it can be accessed from all over the world. I take the videos of procedure 

of making something from this site. 

Furthermore, the students can easily get the real daily example of some 

genres from the video. There are lots of videos that can be an exciting learning 

material for them also. 
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2.2.7.2 Video in Language Teaching 

In the Practice of Language Teaching, Harmer (2001:282) stated that: 

“one of the main advantages of video is that students do not just hear 

language, they see it too. This greatly aids comprehension, since for 

example, general meaning and moods are often confeyed through 

expression, gesture, and other visual clues. Thus we can observe how 

intonation can match facial expression. All such paralinguistic 

features give valuable meaning clues and help viewers to see beyond 

what they are listening too, and thus interpret the text more deeply.” 

Video as one of the media plays important roles in language teaching. It gives 

visual explanation to the learners about the steps. The students are interested to 

know the material thoroughly because they see the role model of the material.It 

attracts the learners to learn the language in the video. 

Harmer (2001: 282) also stated that most of students show an increased level of 

interest when they have a chance to see language as hears it, and when it is 

coupled with interesting task. 

2.2.7.3 Definition of Video-based Picture Strips  

Wibowo (2013) stated that chronological pictures are the pictures having time 

orders and events. Chronological picture can be seen as the series of pictures that 

are constructed in time order, which have a particular order and which lead to a 

particular result. The pictures can be in the form of drawings in color or black and 

white, cartoons or sequential photographs. 

Pictures strips can be concluded as chronological pictures because it has time 

orders, steps and events. Moreover, the picture strips is made from the 

screenshoted video which is have absolute time orders and events. It will be 

perfect and good resources for the students that learn about the procedure text.  
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2.2.7.4 Video-based Picture in Language Teaching 

One of the media I used in this study is video-based picture strips medium. 

Harmer (2001:134) stated that teachers have always used pictures or graphics, 

whether drawn, taken from books, newspaper and magazine or photograph to 

facilitate their teaching and learning process. 

I use this medium after the video. It is known that photographs and 

illustrations do support text, but in video-based picture strips that relationship is 

often reversed; the picture strips lead the text.  In video-based picture strips, the 

students notice the picture first, of course after the video treatment. After that, 

they suppose to write captions for the picture strips. In simply way, these picture 

strips help and facilitate the students to understand the video more so that they can 

produce writing. This learning process can be a very delicate and fun process for 

the students in receiving the material. 

2.3 Framework of the Present Study 

While listening and reading are receptive skills, speaking and writing are 

productive skills. Though all of four skills have to be mastered by the learners, yet 

it is rather difficult to enhance the productive skills in EFL context. It is obviously 

found out especially in writing skill. Writing is an essential skill but difficult to 

accomplish for EFL students. In many countries, writing is emphasized for taking 

tests. Therefore it is not likely to make students interested in writing which 

becomes decontextualised and artificial. It becomes the challenge of educator and 
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teacher to facilitate writing class which is not only focusing to pass examination 

or to get a good grade in class but also to arise a joy in writing.  

Here, I would like to conduct a study to help the students overcome their 

problems through a kind of teaching media which use video and video-based 

picture strips. I am going to use the media in teaching and learning process. 

Meanwhile, since the study is conducted at the seventh grade of Junior High 

School, the material is adjusted with the curriculum at that level. I decide to 

choose procedure text as the text type (as the material). It is hoped that video and 

video-based picture strips might motivate, support and develop students‟ skill in 

writing procedure texts. The framework of the present study can be seen in the 

following scheme: 

 

 

 

 

 

 

 

 

 

Figure 2.1    

Framework of the Present Study 
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CHAPTER III 

METHOD OF INVESTIGATION 

 

This chapter presents the method of investigation. This part describes research 

design, roles of the researcher, subject of the study, procedure of data collection, 

instrument of the study, and finally procedure of data analysis. 

 

3.1 Research Design 

Every research has its own research method as the guidance to achieve the goalsof 

the study. It is a procedural way to get the answer of the research problem. 

Research design is a plan or a blueprint how the writer will conduct the study.  

In this study, Iapplied qualitative approach that is classroom Action 

Research since the main purpose of the study is to identifyhow are video and 

video-based picture strips as  media to learn written procedure text applied in 

teaching writing and how these media can improve students‟ understanding in 

learning written procedure text. 

Wallace in Wibowo (2012:33) defined action research as the strategy 

which is basically a way reflecting on teacher‟s teaching. Arikunto (2006:2) also 

claimed that action research is a kind of research done by someone who conducts 

the research on what he is really doing without changing its system. It is done by 

systematically collecting the data on teacher‟s everyday practice and analyzing it 
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in order to come to some decisions a better teaching and learning technique or 

model.  

Furthermore, Kemmis and McTaggart in Burns (1999:32) suggested that 

action research occur through a dynamic and complementary process, which 

consists of four essential „moments‟: of planning, action, observation, and 

reflection. 

The research design that I used based on Kemmis and McTaggart (1988). 

There are two cycles. In each cycle, there are some steps, namely planning, action, 

observation and reflection. The first cycle, it is the first treatment and first cycle 

test. Meanwhile, the second cycle; it is the second treatment and second cycle test. 

As a result, the writer observes the comparison of the progress of the technique 

from those two cycles.  

The design of classroom action research adapted from Kemmis and 

McTaggart (1988) was as follows:  

 

 

 

 

 

 

 

 

Figure 3.1  

Diagram of Action Research Design  
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3.1.1 Plan 

Plan was the first step of the research procedure. In this step, I prepared the 

research planning after analyzing preliminary test, the students as the subject of 

the study, teaching material, media, measurement tool, and evaluating scoring 

system. Furthermore, the researcher gathered data and information to decide the 

appropriate plan to be implemented in the next step. 

3.1.2 Action 

The second step was action which aimed as solving the student‟s problem. In 

action, I conducted the teaching and learning process based on the research design 

and plan. I used the new technique to the students, which was using video and 

video-based picture strips to teach written procedure text. Modification was 

allowed in the implementation as long as it does not change the principle. 

In this stage, the method or medium was implemented for improving the 

students‟ skill. The data which the writer got in the processof action will be 

analyzed in the next step. 

3.1.3 Observation 

Observation was the third activity which aimed at collecting the data from the 

action stage. It was used to supervise the result of the data to reach the objective. 

The data being taken were students‟ score and students‟ interest and motivation 

checklist. 

The observation sheet was used to observe students‟ activities in the 

classroom. In this step, the researcher helped by the teacher‟s class. 
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3.1.4 Reflection 

The last step of classroom action research process was reflection. In reflection, I 

reflected on, evaluated and described the effects of the action in order to make 

sense of what was happened and to understand the issue that I have explored more 

clearly.  

3.2 Roles of the Researcher 

In this study, the role of the writer was as an active participant. It means that as 

the data collector, I conducted the teaching learning activity in the class and 

observed the students. Moreover, I collected the data that were needed in the 

study through the written tests, (preliminary, cycle I test, and cycle II test), 

questionnaire and observation sheet.Meanwhile, as data analyzer, I analyzed and 

described the data by comparing the students‟ score before the action and their 

score after implementing the action. 

 

3.3 Subject of the Research 

In this study, I conducted the research on the seventh grade students of SMPN 2 

Binangun in the academic year 2013/2014 as the subject of the study. There are 

seven classes which consist of 146 students. I took only one class. From the 

preliminary, the writer chose 7 B as the subject of the study. It consisted of 20 

students, 13 girls and 7 boys. 

 I chose them as participants because of the following considerations: 

(1) The students had been taught English as a local subject to be learned in their 

school. 
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(2) Students‟ English writing mastery in the seventh grade of SMPN 2 Binangun 

was poor. 

(3) The students had never learned writing by using video and video-based 

picture strips. 

(4) In learning writing, the students often got bored and confused because the 

teacher used conventional method. 

 

3.4 Procedure of Data Collection 

In this study, I used three sources in collecting data. They were from the tests, 

questionnaire, and observation sheet. This classroom action research was 

conducted through three steps. They were preliminary, cycle 1, and cycle 2. The 

detail activities can be elaborated as follows: 

3.4.1 Preliminary 

Preliminary is the step which the writer did by teaching writing procedure text to 

the students of 7 B SMP N 2 Binangun. After teaching, I observed that many 

students were still not able to make a good writing of procedure text. Many of 

them have not mastered the concept of procedure text because they did not 

understand yet about it. Moreover, most of students made some mistakes in 

making the sequence sentences. It was showed that the students found hard to 

express their ideas orderly using time conjunctions. Some of them also made 

some mistakes in making correct tenses in this genre. After finding that students‟ 

problem, the writer determined how the treatments would be given to solve that 

problem. 
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3.4.2 Cycle 1 

I conducted cycle 1 in two meetings. In this cycle, I used the treatment to improve 

the students‟ writing skill.  

In the first meeting, I engaged the students to the material of procedure 

text by asking them about procedure text in their daily lives. Moreover, the 

students were shown some real world example of procedure texts; such as recipes 

and booklet. After that, I asked the students to make a group consisted of four 

students. Each group observed the purpose, structure, and the linguistic features of 

the text given.  

Here, the students were asked to watch the video and video-based picture 

strips of how to make buttermilk pancakes. After finishing listing the difficult 

vocabulary, the students analyzed it and then they explained about procedure and 

introduced more about the medium that was video and video-based picture strips. 

In the second meeting, I reviewed the explanation about procedure text in 

the previous meeting. Then the researcher asked the students to make the writing 

procedure text using video and video-based picture strips of how to make 

buttermilk pancakes individually as the first cycle test. After doing the first cycle 

test, the students answered the questionnaire. 

3.4.3 Cycle 2 

Cycle 2 was also conducted in two meetings. In the first meeting, I explained to 

the students that their test result in cycle 1 was not satisfied, so I asked the 

students to discuss about their difficulties. From the test results, it shown that the 
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students had not mastered the linguistic features of procedure text. Therefore, I 

drilled the students about the linguistic features and specifically punctuation rules. 

In the next meeting, the students did the second cycle test by writing the   

procedure text with the theme made by the writer. After the test was conducted, 

the students were given the questionnaire. 

 

3.5 Instrument of the Study 

Instruments are tools for collecting data of the study. According to Best (1981: 

61), “Data collecting instruments are the tools which are used to aid in the 

recording of information gained through observation”. In this study, I used tests, 

questionnaire, and observation sheet as the instruments of the study. The tests 

were preliminary, first cycle test, and second cycle test. The questionnaire will be 

given to the students in the end of the cycle. The observation sheet was used to 

monitor the students‟ activities during the teaching learning process. 

3.5.1 Tests 

Brown (2004: 3) believed ”A test, in simple terms, is a method of measuring a 

person‟s ability, knowledge, or performance in a given domain.” In this study, the 

writer gave three tests. They were preliminary, first cycle test, and second cycle 

test. Preliminary was carried out before I gave the treatment. The aim of giving 

thepreliminary test is to investigate and measure the students‟ skill, here, skill in 

writing procedure texts, before the treatments were given to the students. 

On the other hand, first cycle test was carried out in the cycle 1 and second 

cycle test was given to the students after they had been taught in cycle 2. The 

purpose of these tests was to assess the result of the study of the teaching learning 
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process. The tests used in this study are written tests. They are in the form of 

essay tests. 

3.5.2 Questionnaire 

Brown (2001:6) defined “questionnaires are any written instruments that present 

respondents with a series of questions or statements to which they are to react 

either by writing out their answer or selecting from among existing answers to get 

information.” In short, questionnaire is some questions in terms of written to get 

the information from respondents. 

There are two kinds of questionnaire; those are open-ended and close-

ended questionnaire. In this study, I used close-ended questionnaire in the form of 

multiple choice items. There were fourteen multiple choice items. Each question 

has three options namely a, b, and c which shown the quality of each question. It 

dealt with the students‟ interest in writing procedure text, the advantages of 

medium in writing procedure text, the students‟ achievement, the students‟ 

opinion of video and video based picture strips and students‟ responses of using 

medium in writing procedure text. The purpose of the questionnaire was to gather 

information from the students after being taught by using video and video based 

picture strips. It was used to support the primary data from the teaching learning 

activities and the test. 

3.5.3 Observation Sheet 

I used an observation sheet in this study for taking the detail research description. 

It was observation sheet for the students. The observation sheetwasused to 



32 

 

 

describe the students‟ activities during teaching learning process. Moreover, it 

was also used in observing and monitoring the process of teaching learning. 

The observation sheet for the students was used to observe and record the 

students‟ attention, students‟ activeness, and students‟ cooperation during the 

teaching learning process. So, it might support the primary data from the teaching 

learning activities and the test. 

 

3.6 Procedure of Data Analysis 

After collecting data using the chosen instruments, I analysed  the data. The data 

from all of the chosen instruments were gathered to be analysed. The results of the 

analysed data were used as the basis for making the conclusion of the study. The 

methods of analysing data are as follows: 

3.6.1 Tests (Preliminary, Cycle I and Cycle II Tests) 

3.6.1.1 Mode of Scoring 

I used the analytic scale for rating composition tasks given by Brown and Bailey 

(Brown, 2004: 244-245). This rubric of assessment measures five components. 

The first component is organization which deals with generic structure of a text. 

The second component is logical development of ideas which deal with the 

content of the text. The third component is grammar. The fourth component is 

punctuation, spelling, and mechanics. The last component is style and quality of 

expression which deals with vocabulary. The rubric can be seen as follows: 
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Table 3.1  Rubric of Assessment 
 

Language Assessment: Principles and Classroom Practices 

(Brown and Bailey cited in Brown 2004: 244) 

 

Categories Test Score Level of Achievement 

1. Organization 

(goals, materials, steps)  

20 – 18 Excellent to good 

17 – 15 Good to adequate 

14 – 12 Adequate to fair 

11 – 6 Unacceptable-not 

College-level work 
5 – 1 

2. Logical development of ideas: 

Content of procedure text.  

20 – 18 Excellent to good 

17 – 15 Good to adequate 

14 – 12 Adequate to fair 

11 – 6 Unacceptable-not 

College-level work 
5 – 1 

3. Grammar  20 – 18 Excellent to good 

17 – 15 Good to adequate 

14 – 12 Adequate to fair 

11 – 6 Unacceptable-not 

College-level work 
5 – 1 

4. Punctuation, spelling, and 

mechanics of procedure text.  

20 – 18 Excellent to good 

17 – 15 Good to adequate 

14 – 12 Adequate to fair 

11 – 6 Unacceptable-not 

College-level work 
5 – 1 

5. Style and quality of expression.  20 – 18 Excellent to good 

17 – 15 Good to adequate 

14 – 12 Adequate to fair 

11 – 6 Unacceptable-not 

College-level work 5 – 1 
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The range score of each component is 1-20. Therefore, the maximum score for 

each student is 100. The total score for each student is by adding the score in each 

component. Certainly, the application of the scoring is based on the condition and 

ability of students. Besides, the specific explanation of the analytic scoring would 

be elaborated in the appendix. 

3.6.1.2 Classifying the Scores 

The next method was marking the students‟ achievement. The scores would be 

more meaningful if they were changed into numerical data, which were arranged 

from the highest to the lowest group. In mode of scoring, the score were converted 

into numerical data to analyze both of student‟s personal achievement and class 

achievement. Besides, it would be more efficient to teacher to compare every 

class achievement using mode of scoring. There were five items and each item 

was scored 20 as maximum score for each component. Therefore, the maximum 

score was 100. Meanwhile, in classifying the scores, the writer used the 

measurement students‟ achievement suggested by Harris (1969: 134) which can 

be seen as follows: 

Table 3.2 

The Measurement of the Students’ Achievement 

 

Criterion of Mastery Grade 

91-100 Excellent 

81-90 Very Good 

71-80 Good 

61-70 Fair 

51-60 Poor 

Less than 50 Very Poor 
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3.6.1.3 Criterion of Assessment 

The writer used a formula of mean score which is adapted to Arikunto (2006: 189) 

to find the degree of students‟ achievement in each test. The formula of the mean 

score of the test can be calculated as follows: 

 

M means mean score;  Σx means the total score;and N is the number of sample. 

3.6.2 Questionnaire 

In this research questionnaire wasn‟t a primary instrument, but it used to support 

the main data by using description method, which involved the description and 

interpretation of data. Before describing and interpreting into sentences, the 

questionnaire was analyzed by the following steps: 

1) Grading the items 

I used Heaton‟s score ranges taken from Mills (2000: 58) which can be seen 

below. 

Table 3.3 

The Score Range of Questionnaire 

Options Score 

A 1 

B 2 

C 3 
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2) Tabulating the data 

I tabulated and arranged the data from each questionnaire gathered from the 

students. 

3) Calculating the mean 

I used a formula of mean score which is adapted to Arikunto (2006: 189) to 

calculate the mean of questionnaire scores which can be seen below. 

 

M means mean score;  Σx means the total score;and N is the number of sample. 

4) Matching the mean to the criterion  

I would match the mean of questionnaire results to the criteria below as taken 

from Mills (2000: 58). The criteria can be seen as follows: 

Table 3.4 

Classification of Graded Scores of Questionnaire 

 

Range of 

Mean 

Students’ 

Interest 

The 

Relevance 

The 

Advantage 

Students’ 

Achievement 

Sustainability 

0.00-1.00 Low 

Not 

Relevant 

Not helpful Low Not necessary 

1.01-200 Medium Relevant Helpful Medium Necessary 

2.01-3.00 High 

Very 

relevant 

Very helpful High 

Very 

necessary 
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3.6.3 Observation Sheet 

I used observation sheet to observe the teaching and learning process in the 

classroom which focused on the students‟ activities. The class teacher was in 

charge of observing the students‟ activities in teaching and learning process. I 

provided some observation sheets to note those observation aspects. It contained 

observation results about students‟ attendance, interest & motivation, students‟ 

activities during teaching learning process and the students‟ activities in focusing 

the attention to the teacher‟s explanation during the research conducted.   

The observation sheet would always be used during the research. It was 

aimed to understand the students‟ progress because it would be helpful to decide 

the next step of the research and do correction for the teaching learning process 

done. There were several indicators adapted from Linda (2012: 37) in the 

observation sheet which can be seen as follows: 
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Table 3.5 

Observation Sheet towards the Students’ Activities 

 

No. Students’ Activities Indicator 

1 Students‟ attendance 1. 5 students were present. (25%) 

2. 10 students were present. (50%) 

3. 15 students were present. (75%) 

4. 20 students were present. (100%) 

2 Students‟ interest and 

motivation 

1. 5 students had great interest and motivation. 

(25%) 

2. 10 students had great interest and motivation. 

(50%) 

3. 15 students had great interest and motivation. 

(75%) 

4. 20 students had great interest and motivation. 

(100%) 

3 Students‟ activities during the 

teaching and learning process 

1. 5 students were active during the teaching and 

lesson process. (25%) 

2. 10 students were active during the teaching and 

lesson process. (50%) 

3. 15 students were active during the teaching and 

lesson process. (75%) 

4. 20 students were active during the teaching and 

lesson process. (100%) 

4 Students‟ activities in focusing 

the attention to the lesson. 

1. 5 students focused on the lesson. (25%) 

2. 10 students focused on the lesson. (50%) 

3. 15 students focused on the lesson. (75%) 

4. 20 students focused on the lesson. 

(100%) 

5 Students‟ cooperation in their 

tasks assign to them 

1. 5 students were cooperative in their tasks. (25%) 

2. 10 students were cooperative in their tasks. 

(50%) 

3. 15 students were cooperative in their tasks. 

(75%) 

4. 20 students were cooperative in their tasks. 

(100%) 
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CHAPTER V 

CONCLUSION AND SUGGESTION 

 

This is the last chapter presented in this study. It consists of conclusion and 

suggestion related to the topic of the study. 

 

5.1 Conclusion 

Overall, almost all of the students make some improvements after their writing 

skill is developed through video and video-based picture strips. The average score 

of the cycle II test (72.65) is better than the cycle I test (66.25). All aspects 

assessed in the tests including organization; logical development of ideas 

(content); grammar; mechanics; and style and quality of expression are improved 

from cycle I test to cycle II test. The highest improvement belongs to punctuation, 

spelling and mechanics which is 9%. Moreover, there is a significant difference 

between the cycle I test and the cycle II test scores.Furthermore, based on 

questionnaire and students‟ checklist, it shows that the implementation of video 

and video based picture strips as a teaching media gets a positive response from 

the students and most of them feel that this kind of teaching can give significant 

benefits to their writing skill. In summary, teaching using video and video-based 

picture strips appears to be beneficial in developing students‟ skill in writing 

procedure text texts in which it contributes to the development of writing 
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procedure texts in many ways including organization; logical development of 

ideas (content); grammar; mechanics; and style and quality of expression 

5.2 Suggestion  

Based on the conclusion above, I would like to give some suggestions. They are 

as follows: 

(1) For English teachers 

Writing still seems to be a hard skill for students because it needs mastery of 

several aspects. To develop students‟ writing skill, teachers should be as 

competent as possible in delivering the materials. Here, teachers need to guide 

students well including guiding them in creating cohesion and achieving 

coherence while they were writing texts. In addition, teachers should give chances 

for students to practice a lot. Moreover, teachers are demanded to be able to create 

interesting teaching methods that not only can make the students active and 

excited towards the teaching learning process, but also can make them understand 

the materials more easily. 

One more thing, as good educators, teachers should try to always give 

feedback to the students. Some teachers sometimes only ask the students to write 

without giving any feedback to their works. Whereas, the role of „feedback‟ is 

very important because through this feedback students can know their mistake and 

can learn from it. In addition, the given feedback should be positive and 

beneficial. 

(2) For the Students 
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To attain a good writing skill, students need to practice a lot. They should not 

think that writing is boring and difficult. Furthermore, students should more pay 

attention to any feedback given by their teacher. 

(3) For the Readers 

The readers are hoped to take benefits of this study. In addition, for the readers 

who are willing to conduct other studies under the same field, this study can be a 

reference and they are hoped to make better studies in the future.  
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Appendix 1 

Students’ List of VII B 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

  

 

 

 

 

 

 

 

 

 

 

 

No. 
Code of the 

Students 

1 S-01 

2 S-02 

3 S-03 

4 S-04 

5 S-05 

6 S-06 

7 S-07 

8 S-08 

9 S-09 

10 S-10 

11 S-11 

12 S-12 

13 S-13 

14 S-14 

15 S-15 

16 S-16 

17 S-17 

18 S-18 

19 S-19 

20 S-20 
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Appendix 2 

The Result of Preliminary Test 

 

No 
Students' 

Code 

Aspects 

TOTAL 
Organization Content Grammar 

Punctuation, 

Spelling and 

Mechanics 

Style and 

Quality of 

Expression  

1 S-01 7 8 6 7 7 35 

2 S-02 6 7 7 8 9 37 

3 S-03 8 12 11 7 8 46 

4 S-04 11 12 12 12 12 59 

5 S-05 9 9 9 6 8 41 

6 S-06 10 9 10 7 8 44 

7 S-07 9 9 10 6 8 42 

8 S-08 7 9 9 8 8 41 

9 S-09 7 8 9 8 9 41 

10 S-10 10 10 10 9 9 48 

11 S-11 7 8 9 7 8 39 

12 S-12 7 9 7 8 9 40 

13 S-13 7 10 7 8 8 40 

14 S-14 10 10 10 11 11 52 

15 S-15 9 10 9 9 10 47 

16 S-16 8 9 8 9 9 43 

17 S-17 9 9 8 9 9 44 

18 S-18 7 7 8 7 8 37 

19 S-19 7 9 8 8 9 41 

20 S-20 9 10 9 10 8 46 

TOTAL 164 184 176 164 175 863 

AVERAGE 8.2 9.2 8.8 8.2 8.75 43.15 
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Appendix 3 

The Result of Cycle I Test 

 

No 
Students' 

Code 

Aspects 

TOTAL 
Organization Content Grammar 

Punctuation, 

Spelling and 

Mechanics 

Style and 

Quality of 

Expression  

1 S-01 17 14 10 10 10 61 

2 S-02 17 12 10 10 10 59 

3 S-03 16 13 13 12 12 66 

4 S-04 18 15 15 13 15 76 

5 S-05 16 15 15 11 14 71 

6 S-06 17 16 13 13 15 74 

7 S-07 17 14 14 10 13 68 

8 S-08 16 11 10 10 10 57 

9 S-09 16 13 13 10 11 63 

10 S-10 15 16 14 11 14 70 

11 S-11 15 16 14 10 10 65 

12 S-12 17 13 13 10 11 64 

13 S-13 16 15 15 12 11 69 

14 S-14 16 14 15 11 13 69 

15 S-15 15 14 14 12 11 66 

16 S-16 15 14 14 12 14 69 

17 S-17 16 13 10 10 11 60 

18 S-18 16 13 11 12 14 66 

19 S-19 17 12 11 12 13 65 

20 S-20 17 14 14 10 12 67 

TOTAL 325 277 258 221 244 1325 

AVERAGE 16.25 13.85 12.9 11.05 12.2 66.25 
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Appendix 4 

The Result of Cycle II Test 

 

No 
Students' 

Code 

Aspects 

TOTAL 
Organization Content Grammar 

Punctuation, 

Spelling and 

Mechanics 

Style and 

Quality of 

Expression  

1 S-01 18 18 15 13 15 79 

2 S-02 18 13 11 11 11 64 

3 S-03 17 14 14 13 13 71 

4 S-04 19 18 17 18 15 87 

5 S-05 17 17 15 16 15 80 

6 S-06 18 16 15 15 15 79 

7 S-07 18 16 15 12 15 76 

8 S-08 10 11 11 10 10 52 

9 S-09 17 16 14 11 12 70 

10 S-10 17 16 15 12 14 74 

11 S-11 17 17 15 11 11 71 

12 S-12 16 15 15 12 12 70 

13 S-13 17 16 15 13 12 73 

14 S-14 17 15 15 13 13 73 

15 S-15 17 16 15 13 13 74 

16 S-16 16 17 16 13 14 76 

17 S-17 18 15 12 12 13 70 

18 S-18 17 14 13 13 15 72 

19 S-19 18 15 12 13 13 71 

20 S-20 17 15 15 11 13 71 

TOTAL 339 310 285 255 264 1453 

AVERAGE 16.95 15.5 14.25 12.75 13.2 72.65 
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Appendix 5 

The Result of Questionnaire I (Cycle I) 

 

No 
Students' 

Code 

Score per Item Total 

Score 
Mean 

1 2 3 4 5 6 7 8 9 10 11 12 13 14 

1 S-1 2 2 2 1 2 2 2 2 3 3 2 3 2 2 30 2.1 

2 S-2 2 2 2 1 2 3 1 1 2 2 2 2 2 2 26 1.9 

3 S-3 2 2 2 1 2 3 2 2 3 3 3 2 2 2 31 2.2 

4 S-4 3 1 2 1 2 2 2 2 2 2 2 3 1 2 27 1.9 

5 S-5 3 1 2 1 2 2 2 2 2 2 2 2 2 2 27 1.9 

6 S-6 2 2 2 1 2 3 2 2 3 3 3 3 2 2 32 2.3 

7 S-7 3 1 2 1 2 3 2 2 3 2 2 3 3 2 31 2.2 

8 S-8 2 2 2 1 2 1 2 2 2 3 2 3 2 3 29 2.1 

9 S-9 2 2 2 1 2 2 2 1 3 2 2 3 2 2 28 2.0 

10 S-10 2 2 2 1 2 3 2 2 2 2 2 2 3 2 29 2.1 

11 S-11 3 2 2 2 2 3 2 1 3 2 2 2 2 2 30 2.1 

12 S-12 2 2 2 1 2 1 2 2 2 3 2 3 2 3 29 2.1 

13 S-13 2 2 2 1 2 3 2 2 2 3 3 3 2 2 31 2.2 

14 S-14 2 1 2 1 2 3 2 2 3 3 3 3 3 2 32 2.3 

15 S-15 2 2 2 1 2 3 2 2 2 2 2 3 3 1 29 2.1 

16 S-16 2 2 2 1 2 3 2 2 3 3 3 3 2 2 32 2.3 

17 S-17 2 2 2 1 2 2 2 1 3 2 2 3 2 2 28 2.0 

18 S-18 2 2 2 1 2 3 2 2 3 3 3 3 2 2 32 2.3 

19 S-19 2 2 2 1 2 2 2 1 3 2 2 3 2 2 28 2.0 

20 S-20 2 2 2 1 2 3 3 2 2 2 2 2 2 2 29 2.1 

 
SUM 45 38 43 25 45 56 47 43 60 59 57 66 56 55 590 42.1 

 
MEAN 1.81 2.08 2.4 2.4 2 10.8 2.1 
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Appendix 6 

The Result of Questionnaire II (Cycle II) 

 

No 
Students' 

Code 

Score per Item Total 

Score 
Mean 

1 2 3 4 5 6 7 8 9 10 11 12 13 14 

1 S-1 3 2 3 2 3 3 2 2 3 3 2 3 3 2 36 2.6 

2 S-2 2 2 1 2 2 2 3 2 2 2 2 2 2 2 28 2.0 

3 S-3 3 2 3 2 3 2 3 3 3 2 2 3 2 2 35 2.5 

4 S-4 3 1 3 2 3 3 3 2 3 2 2 2 2 2 33 2.4 

5 S-5 3 1 3 2 3 3 2 2 3 2 3 2 2 3 34 2.4 

6 S-6 3 2 3 2 3 3 3 2 2 3 2 3 3 2 36 2.6 

7 S-7 3 2 3 2 3 3 3 2 3 2 3 3 3 2 37 2.6 

8 S-8 2 3 2 3 2 3 3 2 3 3 3 3 2 2 36 2.6 

9 S-9 3 2 3 2 3 3 3 2 2 3 3 3 2 2 36 2.6 

10 S-10 3 2 3 3 3 3 3 2 3 3 3 3 2 2 38 2.7 

11 S-11 3 3 2 3 3 3 3 2 3 3 2 3 2 2 37 2.6 

12 S-12 3 3 2 3 3 3 3 2 3 2 3 2 3 2 37 2.6 

13 S-13 3 2 3 3 3 3 3 2 2 3 2 3 2 2 36 2.6 

14 S-14 3 3 2 3 3 3 2 2 3 3 3 3 3 2 38 2.7 

15 S-15 3 2 3 2 3 3 3 2 3 2 2 3 3 2 36 2.6 

16 S-16 3 2 3 2 3 2 3 2 3 3 2 2 2 2 34 2.4 

17 S-17 2 3 2 3 3 3 3 2 2 2 3 3 2 2 35 2.5 

18 S-18 3 2 2 3 3 3 2 2 3 3 2 2 2 2 34 2.4 

19 S-19 3 2 3 2 3 3 2 2 3 3 3 3 2 2 36 2.6 

20 S-20 3 2 2 3 3 3 3 2 3 2 2 3 2 2 35 2.5 

 
SUM 58 45 54 53 63 63 62 49 64 61 60 66 59 55 707 50.5 

 
MEAN 2.6 2.6 2.6 2.5 2 12.3 2.5 
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Appendix 7 

Lesson Plan 

(Cycle I) 

 

School   : SMP Negeri 2 Binangun, Cilacap 

Subject  : English 

Grade/ Semester : VII/ II 

Time Allocation : 4 x 40 minutes (2 meetings) 

 

A. STANDARD COMPETENCE  

 

(Menulis) 

12. Mengungkapkan makna dalam teks tulis fungsional dan esei pendek sangat 

sederhana berbentuk descriptive danprocedureuntuk berinteraksi dengan 

lingkungan terdekat. 

B. BASIC COMPETENCE 

12.2 Mengungkapkan makna dan langkah retorika dalam esei pendek sangat 

sederhana dengan menggunakan ragam bahasa tulis secara akurat, lancar 

dan berterima untuk berinteraksi dengan lingkungan terdekat dalam teks 

berbentuk descriptive dan procedure. 

 

C. INDICATORS 

1. Students identify the information from a procedure text given by the 

teacher. 

2. Students analyze the social function, the generic structure, and the 

linguistic features of procedure text. 

3. Students write a procedure text individually.  
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Character education : 

1. Self-confidence 

2. Responsibility 

3. Creativity 

4. Diligence 

 

D. LEARNING OBJECTIVES 

In the end of the study, the students are able to: 

1. Identify the information from a procedure text with the help of video and 

video based picture strips given by the teacher confidently. 

2. Analyze the social function, the generic structure, and the linguistic 

features of procedure text with the help of video and video based picture 

strips correctly. 

3. Write a procedure text individually with the help of video and video based 

picture strips media well-organized.  

 

E. LEARNING MATERIAL 

1. An example of procedure text 

 

 

 

 

 

 

 

    Source: www.google.com/procedure text 

http://www.google.com/procedure
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2. Procedure Text 

1. Definition 

Procedure text is a text that is designed to describe how something is achieved 

through a sequence of actions or steps. It explains how people perform different 

processes in a sequence of steps.  

2. Social function: 

To describe how something is accomplished through a sequence of action or step.  

3. Generic structure: 

• Goal (the final purpose of doing the instructions) 

Title of the text (especially for a recipe) 

• Materials (ingredients, utensils, equipments) 

It is an optional, not for all procedural texts. 

• Steps (a set of instructions) 

A series steps oriented to achieving the Goal 

4. Linguistic features: 

• The use of Simple Present Tense, often in an imperative form 

For example: Heat the oil, Cook and Stir constantly. 

• The use of action verbs. 

For example: Cook, stir, put etc. 

• The use mainly of temporal conjunction (or numbering to indicate 

sequence especially in written text) 

 

 As the sentence introducers (sequencers) 
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First…Firstly… 

Second…Secondly… 

Then…Thirdly… 

After that…Afterwards… 

Finally…Lastly… 

e.g. Firstly, prepare a bottle of milk! 

 As time introducers 

...before… 

After… 

When… 

While… 

…until.. 

During.. 

e.g. While you are boiling the water, grind the chilies, onions, and salt. 

• The use of precise vocabulary 

For example: a cup of flour, three teaspoons of sugar etc. 

3. Video (How to make buttermilk pancakes) 

4. Grammar 

 

(HIDDEN SUBJECT) + V1 + OBJECT. 
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5. Vocabulary 

 

    Source: www.facebook.com/englishisfun 
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Source: www.facebook.com/englishisfun 

F. LEARNING METHODS 

1. Lecturing  

2. Presentation 

3. Question and Answer 

4. Discussion 

5. Drill 

6. Practice  

http://www.facebook.com/englishisfun
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G. LEARNING ACTIVITIES 

Opening Activities 

In Opening Activities, the students 1. Response teacher‟s questions in 

order to become more friendly and 

comfortable with the condition.  

2. Response teacher‟s questions about 

students attending.  

3. Response teacher‟s question about 

the opening material.  

4. Pay attention the purpose of the 

study which teacher says to reach 

the goal.  

5. Active in learning activities.  

FIRST MEETING 

Main Activities 

The students Exploration  
1. Answer the teacher‟s questions 

about procedure text  they know in 

their daily life.  

2. Mention kinds of procedure text  

they usually meet in their life.  

3. Tell their experiences about the 

procedure text  they knew.  

Elaboration  
4. The teacher shows the students real-

world examples of procedure texts. 

For example: recipes or booklet. 

5. The teacher asks the students what 

they know about procedure text. 

6. The students try to explain what 

they know about procedure text. 

7. The teacher gives the example of 

procedure text. 

8. Students are asked to read the given 

text. 

9. The teacher divides the students 

into four member groups. 

10. The students observe the purpose/ 

the structure/ the linguistic features 

of procedure in group. 

11. The teacher reviews about 

procedure text, the purpose, the 

structure, and linguistic features to 

the class. 

Confirmation  
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12. Students are asked to watch the 

video of how to make buttermilk 

pancakes. 

13. Students analyze the purpose/ the 

structure/ the linguistic features of 

procedure. 

14. Teacher gives feedback to the 

students‟ work. 

SECOND MEETING 

Main Activities 

 Exploration  
1. Teacher reviews about the previous 

materials given to the students. 

2. The students answer the questions 

from the teacher related to the 

previous materials. 

Elaboration  

3. Students work in pair. 

4. Students watch a video of how to 

make buttermilk pancakes. 

5. Students are asked to enrich the 

material deeply after watching the 

video in pair. 

6. Students observe the video based 

picture strips to make them easier to 

analyze steps to make buttermilk 

pancake. 

7. Students are asked to answer the 

questions that appropriate in  given 

video in pair. 

8. Students are asked to understand the 

contain of  the video and make draft 

in pair. 

Confirmation  
9. Students are asked to write a 

procedure text on their draft 

individually. 

10. Teacher gives feedback to the 

students‟ work. 

Closing Activities 

In closing activities, the students 1. Teacher asks whether the students 

have questions or not related to the 

lesson. 

2. Pay attention the summary and 

conclusion about what was the 

teacher taught.  
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3. Give some comments all about what 

they had been studied although they 

understand or not, pleasure or not.  

4.  Give some questions all about what 

they had been studied to improve 

the knowledge.  

5. Teacher closes the learning process. 

 

 

H. LEARNING SOURCES 

1. Computer 

2. LCD 

3. Video of cooking (How to make buttermilk pancakes) taken from 

www.youtube.com 

4. Video-based picture strips (How to make buttermilk pancakes) 

5. Wardiman, A. et al.2008. English in Focus Kelas VII. Jakarta: Pusat 

Perbukuan Departemen Pendidikan Nasional. 

6. Sources from internet that are suitable with the material 

 

I. ASSESSMENT 

Indicator 

Assessment 

Techniques Instrument Form Example of Instrument 

 

 

3. Students write a 

procedure text 

individually.  

 

 

 

Character education

 : 

1. Self-confidence 

2. Responsibility 

3. Creativity 

4. Diligence 

 

 

 

 Written test 

 

 

 

 

 

 Essay test 

(composition 

task) 

 

 

 

 

 

 

 

 Write a procedure text 

by yourself 

(individually) based on 

the video and video 

based picture strips 

shown! Make sure that 

your work includes the 

right generic structure 

and linguistic features 

of procedure text! 
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I. Indicator : Students are able to write a procedure text individually. 

1. Technique of assessment : Written test 

2. Instrument form : Essay test (composition task) 

3. Example 

  Individual work 

  Make a procedure text by yourself (individually)! Make sure that 

your work includes the right generic structure and linguistic features of procedure 

text! 

4. Rubric of Assessment 

  The rubric of assessment is shown on the next page. 

 

    

         Semarang,    April 2014 

English Teacher,     Teacher in Practice, 

 

 

Tusiman,S.Pd.       Sukmawan Bimo Sejati 

         NIM.2201410012 

      Acknowledged by, 

      School Principal, 

 

 

            Saleh, S.Pd. 
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Appendix 8 

Lesson Plan 

(Cycle II) 

 

School   : SMP Negeri 2 Binangun, Cilacap 

Subject  : English 

Grade/ Semester : VII/ II 

Time Allocation : 4 x 40 minutes (2 meetings) 

 

A. STANDARD COMPETENCE  

 

(Menulis) 

12. Mengungkapkan makna dalam teks tulis fungsional dan esei pendek sangat 

sederhana berbentuk descriptive danprocedureuntuk berinteraksi dengan 

lingkungan terdekat. 

B. BASIC COMPETENCE 

12.3 Mengungkapkan makna dan langkah retorika dalam esei pendek sangat 

sederhana dengan menggunakan ragam bahasa tulis secara akurat, lancar 

dan berterima untuk berinteraksi dengan lingkungan terdekat dalam teks 

berbentuk descriptive dan procedure. 

 

C. INDICATORS 

1. Students identify the information from a procedure text given by the 

teacher. 

2. Students analyze the social function, the generic structure, and the 

linguistic features of procedure text. 

3. Students write a procedure text individually.  

Character education: 
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1. Self-confidence 

2. Responsibility 

3. Creativity 

4. Diligence 

 

D. LEARNING OBJECTIVES 

In the end of the study, the students are able to: 

1. Identify the information from a procedure text with the help of video and 

video based picture strips given by the teacher confidently. 

2. Analyze the social function, the generic structure, and the linguistic 

features of procedure text with the help of video and video based picture 

strips correctly. 

3. Write a procedure text individually with the help of video and video based 

picture strips media well-organized.  

 

E. LEARNING MATERIAL 

1. An example of procedure text 
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2. Procedure Text 

1. Definition 

Procedure text is a text that is designed to describe how something is achieved 

through a sequence of actions or steps. It explains how people perform different 

processes in a sequence of steps. In simplest way, procedure text is a text used to 

tell someone how to do or make something. This type of text comes in many 

forms, such as instruction manuals and recipes. 

2. Social function: 

To describe how something is accomplished through a sequence of action or step.  

3. Generic structure: 

• Goal (the final purpose of doing the instructions) 

Title of the text (especially for a recipe) 

• Materials (ingredients, utensils, equipments) 

It is an optional, not for all procedural texts. 

• Steps (a set of instructions) 

A series steps oriented to achieving the Goal 

4. Linguistic features: 

• The use of Simple Present Tense, often in an imperative form 

For example: Heat the oil, Cook and Stir constantly. 

• The use of action verbs. 

For example: Cook, stir, put etc. 

• The use mainly of temporal conjunction (or numbering to indicate 

sequence especially in written text) 
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 As the sentence introducers (sequencers) 

First…Firstly… 

Second…Secondly… 

Then…Thirdly… 

After that…Afterwards… 

Finally…Lastly… 

e.g. Firstly, prepare a bottle of milk! 

 As time introducers 

...before… 

After… 

When… 

While… 

…until.. 

During.. 

e.g. While you are boiling the water, grind the chilies, onions, and salt. 

• The use of precise vocabulary 

For example: a cup of flour, three teaspoons of sugar etc. 

3. Video (How to make an omelet) 

4. Grammar 

 

 

 

 

(HIDDEN SUBJECT) + V1 + OBJECT. 
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Source: www.facebook.com/englishisfun 

 

 

5. Vocabulary 
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Source: www.facebook.com/englishisfun 
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F. LEARNING METHODS 

1. Lecturing  

2. Presentation 

3. Question and Answer 

4. Discussion 

5. Drill 

6. Practice  

G. LEARNING ACTIVITIES 

Opening Activities 

In Opening Activities, the students 1. Response teacher‟s questions in 

order to become more friendly and 

comfortable with the condition.  

2. Response teacher‟s questions about 

students attending.  

3. Response teacher‟s question about 

the opening material.  

4. Pay attention the purpose of the 

study which teacher says to reach 

the goal.  

5. Active in learning activities.  

FIRST MEETING 

Main Activities 

The students Exploration  
1. Pay attention to the teacher while 

giving the review of the material in 

Source:facebook.com/englishisfun 
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previous meeting.  

2. Pay attention and listen to the 

teacher while giving the review of 

cycle I test results.  

3. Tell their difficulties about the 

procedure text  they have written in 

the last meeting (cycle I test).  

Elaboration  
4. The teacher shows the students real-

world examples of procedure texts. 

For example: a recipe. 

5. The teacher asks the students to 

observe its structure and linguistic 

features. 

6. The students try to explain their 

understanding about the text. 

7. The teacher drills the students about 

simple present tense especially 

imperative sentences. 

8. Students are asked to make some 

imperative sentences. 

9. The teacher drills and explains more 

to  the students about linguistic 

features of procedure text especially 

time conjunctions and precise 

vocabulary. 

10. The students observe the example 

of time conjunction and precise 

vocabulary on the given text. 

11. The teacher reviews about 

procedure text, the purpose, the 

structure, and linguistic features to 

the class. 

Confirmation  
12. Students are asked to watch the 

video of how to make an omelet. 

13. Students make a list of precise 

vocabulary, imperatives sentences 

and time conjunctions used in 

video. 

14. Teacher gives feedback to the 

students‟ work. 

 

SECOND MEETING  

Main Activities 

 Exploration  
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1. Teacher reviews about the previous 

materials given to the students. 

2. The students answer the questions 

from the teacher related to the 

previous materials. 

Elaboration  

3. Students work in pair. 

4. Students watch a video of how to 

make a cheese omelet. 

5. Students are asked to enrich the 

material deeply after watching the 

video in pair. 

6. Students observe the video based 

picture strips to make them easier to 

analyze steps to make a cheese 

omelet. 

7. Students are asked to answer the 

questions that appropriate in  given 

video in pair. 

8. Students are asked to understand the 

contain of  the video and make draft 

in pair. 

Confirmation  
9. Students are asked to write a 

procedure text on their draft 

individually. 

10. Teacher gives feedback to the 

students‟ work. 

Closing Activities 

In closing activities, the students 1. Teacher asks whether the students 

have questions or not related to the 

lesson. 

2. Pay attention the summary and 

conclusion about what was the 

teacher taught.  

3. Give some comments all about what 

they had been studied although they 

understand or not, pleasure or not.  

4.  Give some questions all about what 

they had been studied to improve 

the knowledge.  

5. Teacher closes the learning process. 

H. LEARNING SOURCES 

1. Computer 

2. LCD 
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3. Video of cooking (How to make a cheese omelet) 

4. Video-based picture strips (How to make a cheese omelet) taken from 

www.youtube.com 

5. Wardiman, A. et al.2008. English in Focus Kelas VII. Jakarta: Pusat 

Perbukuan Departemen Pendidikan Nasional. 

6. Sources from internet that are suitable with the material 

I. ASSESSMENT 

Indicator 

Assessment 

Techniques 
Instrument 

Form 
Example of Instrument 

 

 

4. Students write a 

recount text 

individually.  

Character education: 

1. Self-confidence 

2. Responsibility 

3. Creativity 

4. Diligence 

 

 

 

 Written test 

 

 

 

 

 

 Essay test 

(composition 

task) 

 

 

 

 

 

 

 

 Write a procedure text 

by yourself 

(individually) based on 

the video and video 

based picture strips 

shown! Make sure that 

your work includes the 

right generic structure 

and linguistic features 

of procedure text! 

    1. Indicator: Students are able to write a procedure text individually. 

1. Technique of assessment : Written test 

2. Instrument form : Essay test (composition task) 

3. Example 

    Individual work 

  Make a procedure text by yourself (individually)! Make sure that 

your work includes the right generic structure and linguistic features of procedure 

text! 

4. Rubric of Assessment 

  The rubric of assessment is shown on the next page.   

 

 

         Semarang,    April 2014 

English Teacher,     Teacher in Practice, 

 

 

Tusiman, S.Pd.     Sukmawan Bimo Sejati 

         NIM.2201410012 
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      Acknowledged by, 

      School Principal, 

 

 

     Saleh,S.Pd. 

Appendix 9 

CYCLE 1 TEST 

Time Allocation : 40 minutes 

Instructions : 

 Write down your name and student number on the test paper. 

 Look at the how to make buttermilk pancakes video and video-based 

picture strips! 

 Create a text of how to make buttermilk pancakes! 

 You might use time conjunctions such as first, second, third, fourth, fifth, 

next, then, finally and so on. 

 Key words: Combine, mix, add, heat, pour, flip, brown, ready, served. 

 Tools:  

 Large bowl 

 Wooden spoon 

 Griddle 

 Ingredients:  

 3 cups flour  3 tablespoon sugar 
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 ¾ teaspoon salt 

 3 cups buttermilk 

 ½ cup milk 

 3 eggs 

 1/3 cup butter 

 butter or margarine 

 ice cream and berry 

topping

Appendix 10 

Video - based  Picture Strips Cycle I 

HOW TO MAKE BUTTERMILK PANCAKES 

 
STEP 1 

 
STEP 2 

 
STEP 3 

 
STEP 4 
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STEP 5 

 
STEP 6 

 
STEP 7 

 
STEP 8 

 
STEP 9 

 
STEP 10 
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STEP 11 
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Appendix 11 

CYCLE 2 TEST 

 

Time Allocation : 40 minutes 

Instructions : 

 Write down your name and student number on the test paper. 

 Look at the how to make a cheese omelet video and video-based picture strips! 

 

 Create a text of how to make cheese omelet! 

 You might use time conjunctions such as first, second, third, fourth, fifth, next, 

then, finally and so on. 

 Key words: beat, mix, heat, pour, cook, add, fold, flip,  

 Tools:  

 A bowl 

 A fork 

 A plate 

 A skillet 

 

 Ingredients: 

 3 eggs 

 butter or margarine 

 shredded Cheddar cheese 

 Salt  

 White pepper 

 Chili sauce 
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Appendix 12 

 

Video - based  Picture Strips Cycle II 

HOW TO MAKE A CHEESE OMELETTE 

 

 
STEP 1 

 
STEP 2 

 
STEP 3 

 
STEP 4 
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STEP 5 

 
STEP 6 

 
STEP 7 

 
STEP 9 
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STEP 8 

 
STEP 10  

STEP 11 

STEP 12 

 
STEP 13 
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INGREDIENTS 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

STEP 14 STEP 15 
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Appendix 13 

Rubric of Assessment 
 

Language Assessment: Principles and Classroom Practices 

(Brown and Bailey cited in Brown 2004: 244) 

Aspects 
Score 

20-18 17-15 14-12 11-6 5-1 

I. Organization: 

Introduction, 

Body, and 

Conclusion 

Appropriate 

title, effective 

introductory 

paragraph, 

topic is stated, 

leads to body, 

transitional 

expressions 

used; 

arrangement of 

material shows 

plan (could be 

outlined by 

reader); 

supporting 

evidence given 

for 

generalizations; 

conclusion 

logical and 

complete 

Adequate 

title, 

introduction

, and 

conclusion; 

body of 

essay is 

acceptable, 

but some 

evidence 

may be 

lacking, 

some ideas 

aren‟t fully 

developed; 

sequence is 

logical but 

transitional 

expressions 

may be 

absent or 

misused  

Mediocre or 

scant 

introduction 

or 

conclusion; 

problems 

with the 

order of 

ideas in 

body; the 

generalizatio

ns may not 

be fully 

supported by 

the evidence 

given; 

problems of 

organization 

interfere 

Shaky or 

minimally 

recognizable 

introduction; 

organization 

can barely be 

seen; severe 

problems 

with ordering 

of ideas; lack 

of supporting 

evidence; 

conclusion 

weak or 

illogical; 

inadequate 

effort at 

organization 

Absence of 

introduction 

or 

conclusion; 

no apparent 

organization 

of body; 

severe lack 

of 

supporting 

evidence; 

writer has 

not made 

any effort to 

organize the 

composition 

(could not 

be outlined 

by reader) 

II. Logical Essay addresses Essay Developmen Ideas Essay is 
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development 

of ideas: 

Content 

the assigned 

topic; the ideas 

are concrete 

and thoroughly 

developed; no 

extraneous 

material; essay 

reflects 

thoughts 

addresses 

the issues 

but misses 

some 

points; 

ideas could 

be more 

fully 

developed; 

some 

extraneous 

material is 

present 

t of ideas not 

complete or 

essay is 

somewhat 

off the topic; 

paragraphs 

aren‟t 

divided 

exactly right 

incomplete; 

essay does 

not reflect 

careful 

thinking or 

was hurriedly 

written; 

inadequate 

effort in area 

of content 

completely 

inadequate, 

no apparent 

effort to 

consider the 

topic 

carefully. 

III. Grammar Fluent in 

English 

grammar; 

correct use of 

relative clauses, 

prepositions, 

modals, 

articles, verb 

forms, and 

tense 

sequencinng; 

no fragments or 

run-on 

sentences 

Good 

proficiency 

in English 

grammar; 

some 

grammar 

problems 

don‟t 

influence 

communicat

ion, 

although the 

reader is 

aware of 

them; no 

fragments 

or run-on 

Ideas are 

getting 

through to 

the reader, 

but grammar 

problems are 

apparent and 

have a 

negative 

effect on 

communicati

on; run-on 

sentences or 

fragments 

present  

Numerous 

serious 

grammar 

problems 

interfere with 

communicati

on of the 

writer‟s 

ideas; 

grammar 

review of 

some areas 

clearly 

needed; 

difficult to 

read 

sentences 

Severe 

grammar 

problems 

interfere 

greatly with 

the 

message; 

reader can„t 

understand 

what the 

writer was 

trying to 

say; 

unintelligibl

e sentence 

structure 
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sentences 

IV. Punctuation, 

spelling, and 

mechanics 

Correct use of 

English writing 

conventions: 

left and right 

margins, all 

needed capitals, 

paragraphs 

indented, 

punctuation and 

spelling; very 

neat 

Some 

problems 

with writing 

conventions 

or 

punctuation; 

occasional 

spelling 

errors; left 

margin 

correct; 

paper is 

neat and 

legible 

Uses general 

writing 

conventions 

but has 

errors; 

spelling 

problems 

distract 

reader; 

punctuation 

errors 

interfere 

with ideas 

Serious 

problems 

with format 

of paper; 

parts of essay 

not legible; 

errors in 

sentence 

punctutation 

and final 

punctuation; 

unacceptable 

to educated 

readers 

Complete 

disregard 

for English 

writing 

conventions

; paper 

illegible; 

obvious 

capital 

missing, no 

margins, 

severe 

spelling 

problems 

V. Style and 

quality of 

expression 

Precise 

vocabulary 

usage; use of 

parallel 

structures; 

concise; 

register good 

Attempts 

variety; 

good 

vocabulary; 

not wordy; 

register OK; 

style fairly 

concise 

Some 

vocabulary 

misused; 

lacks 

awareness of 

register; may 

be too wordy 

Poor 

expression of 

ideas; 

problems in 

vocabulary; 

lacks variety 

of structure 

Inappropriat

e use of 

vocabulary; 

no concept 

of register 

or sentence 

variety 
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Appendix 14 

QUESTIONNAIRES  

Nama : 

No : 

Jawablah pertanyanyaan berikut ini dengan memberikan tanda silang (X) pada pilihan 

yang tersedia! 

1. Apakah Anda menyukai pelajaran Bahasa Inggris? 

a. tidak suka   b. cukup suka  c. suka 

2. Menurut Anda sulitkah mempelajari Bahasa Inggris? 

a. tidak sulit   b. sulit   c. sangat sulit 

3. Bagaimanakah pembelajaran Bahasa Inggris Anda selama ini? 

a. tidak menyenangkan b. menyenangkan c. sangat menyenangkan 

4. Menurut Anda bagaimanakah pelajaran menulis dalam Bahasa Inggris? 

a. cukup sulit  b. sulit   c. sangat sulit 

5. Apakah Anda pernah menulis proceduretext sebelumnya? 

a. tidak pernah  b. pernah  c. sering 

6. Apakah Anda pernah menyadari bahwa contoh proceduretextsering kali kita temui 

dalam kehidupan sehari-hari? 

a. tidak pernah  b. pernah  c. sering 

7. Pernahkah terlintas dalam benak Anda bahwa acara memasak di televisi merupakan 

contoh proceduretext? 

a. tidak pernah  b. pernah  c. sering 

8. Apakah Anda cukup mengenal „video‟ dan ‘video snapshots/ video based picture 

strips’ dalam kehidupan sehari-hari? 
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a. tidak mengenal b. mengenal   c. sangat mengenal 

9. Apakah mempelajari proceduretextmenggunakan „video‟ dan ‘video snapshots/ 

video based picture strips’dapat meningkatkan semangat Anda dalam belajar 

Bahasa Inggris? 

a. tidak menambah b. menambah  c. sangat menambah 

10. Apakah Anda menyukai pembelajaran proceduretextdengan menggunakan „video‟ 

dan ‘video snapshots/ video based picture strips’? 

a. tidak suka  b. suka   c. sangat suka 

11. Apakah media („video‟ dan ‘video snapshots/ video based picture strips’) yang 

digunakan dapat menghilangkan kejenuhan selama pelajaran Bahasa Inggris? 

a. tidak dapat  b. dapat  c. sangat bisa 

12. Apakah „video‟ dan ‘video snapshots/ video based picture strips’ sebagai media 

pembelajaran dapat membantu Anda dalam menguasai proceduretext? 

a. tidak membantu b. membantu  c. sangat membantu 

13. Apakah terdapat perbedaan penguasaan proceduretextAnda sebelum dan sesudah 

menggunakan media tersebut? 

a. tidak berbeda  b. sedikit berbeda c. sangat berbeda 

14. Apakah kegiatan belajar mengajar menngunakan „video‟ dan ‘video snapshots/ 

video based picture strips’ sebagai media selanjutnya perlu dilakukan dalam 

pembelajaran proceduretext? 

a. tidak perlu  b. perlu  c. perlu sekali 
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Appendix 15 

OBSERVATION SHEET 

(CYCLE I) 

 

Class  : VII B 

Observer : Tusiman, S.Pd. 

 

a. Observation sheet towards the students’ activities 

 

No. Students’ Activities Indicator Result 

1 Students‟ attendance 5. 10 students were present. (25%) 

6. 19 students were present. (50%) 

7. 28 students were present. (75%) 

8. 37 students were present. (100%) 

100% 

2 Students‟ interest and 

motivation 

5. 10 students had great interest and 

motivation. (25%) 

6. 19 students had great interest and 

motivation. (50%) 

7. 28 students had great interest and 

motivation. (75%) 

8. 37 students had great interest and 

motivation. (100%) 

65% 

3 Students‟ activities 

during the teaching and 

learning process 

5. 10 students were active during the 

teaching and lesson process. (25%) 

6. 19 students were active during the 

teaching and lesson process. (50%) 

7. 28 students were active during the 

teaching and lesson process. (75%) 

8. 37 students were active during the 

teaching and lesson process. 

65% 
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(100%) 

4 Students‟ activities in 

focusing the attention to 

the lesson. 

5. 10 students focused on the lesson. 

(25%) 

6. 19 students focused on the lesson. 

(50%) 

7. 28 students focused on the lesson. 

(75%) 

8. 37 students focused on the lesson. 

(100%) 

70% 

5 Students‟ cooperation 

in their tasks assign to 

them 

5. 10 students were cooperative in 

their tasks. (25%) 

6. 19 students were cooperative in 

their tasks. (50%) 

7. 28 students were cooperative in 

their tasks. (75%) 

8. 37 students were cooperative in 

their tasks. (100%) 

70% 
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Appendix 16 

OBSERVATION SHEET 

(CYCLE II) 

 

Class  : VII B 

Observer : Tusiman, S.Pd. 

 

b. Observation sheet towards the students’ activities 

 

No. Students’ Activities Indicator Result 

1 Students‟ attendance 9. 10 students were present. (25%) 

10. 19 students were present. 

(50%) 

11. 28 students were present. 

(75%) 

12. 37 students were present. 

(100%) 

100% 

2 Students‟ interest and 

motivation 

9. 10 students had great interest and 

motivation. (25%) 

10. 19 students had great interest 

and motivation. (50%) 

11. 28 students had great interest 

and motivation. (75%) 

12. 37 students had great interest 

and motivation. (100%) 

85% 

3 Students‟ activities 

during the teaching and 

learning process 

9. 10 students were active during the 

teaching and lesson process. (25%) 

10. 19 students were active 

85% 
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during the teaching and lesson 

process. (50%) 

11. 28 students were active 

during the teaching and lesson 

process. (75%) 

12. 37 students were active 

during the teaching and lesson 

process. (100%) 

4 Students‟ activities in 

focusing the attention to 

the lesson. 

9. 10 students focused on the lesson. 

(25%) 

10. 19 students focused on the 

lesson. (50%) 

11. 28 students focused on the 

lesson. (75%) 

12. 37 students focused on the 

lesson. 

(100%) 

85% 

5 Students‟ cooperation 

in their tasks assign to 

them 

9. 10 students were cooperative in 

their tasks. (25%) 

10. 19 students were cooperative 

in their tasks. (50%) 

11. 28 students were cooperative 

in their tasks. (75%) 

12. 37 students were cooperative 

in their tasks. (100%) 

85% 
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STUDENTS’ 

WRITING  
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Appendix 18 

Documentations 

        

 

 

        The students were  

         discussing the generic 

        structure of procedure text.  

 

 

 

 

 

    

   The students were doing  

  the  cycle I test. 

 

 

 

 

 

 

 

        The students were paying  

        attention to the video-based  

        picture strips. 
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