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ABSTRACT 
 

Permanasari, Rani C. 2013. Improving Students’ Speaking Skill Through Three 

Steps Interview Technique (An Action Research of the Tenth Grade Students 

of SMK Negeri 9 Semarang in the Academic Year of 2013-2014). English 

Department. Faculty of Languages and Arts. Semarang State University. First 

Advisor: Sri Wahyuni, S.Pd., M.Pd., Second Advisor: Rini Susanti 

Wulandari, S.S., M.Hum. 

 

Key Words: speaking, cooperative learning, three steps interview technique, action 

research. 

The tenth grade students in vocational schools are expected to be able to speak the 

simple utterances in English. However, in reality, only a few students in vocational 

school could do that. Based on that condition,  this study is aimed knowing how 

Three Steps Interview Technique improve the students’ speaking skill. The subject of 

this study was 36 students of class X AK.1 in SMK N 9 Semarang.  
The research method used was an action research. This study conducted five 

meetings for two cycles. The first cycle was conducted in two meetings and the 

second cyle was conducted in one meeting. One meeting was for pre-test and the last 

meeting was for post-test. The intruments used in this study were speaking tests, 

observation check list, an observation list, and a questionnaire. 

The result of the study showed that the students’ responses in learning 

speaking was good. They enjoyed the activities using Three Steps Interview 

Technique in class by having a discussion, sharing, and cooperating well. The 

students’ improvement was proved by their speaking test results which increased 

from test to test. In pretest, all of students final scores were under 50. In the cycle 

one test, no one of them got final score less than 50. From the cycle two test, most of 

the students got final score more than 70. Then, the data of post-test showed that all 

of the students got score more than 70.  

Based on the result above, Three Steps Interview Technique can be used as 

an alternative teaching technique to improve students’ speaking skill. I suggest the 

teachers to use a topic variation to make the learning process more enjoyable. Then, 

for the next researchers, they could use this study as a reference to do deeper 

research about teaching method. Finally, for the English learners, they should keep 

practicing speaking English every day to make their speaking ability better. 
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CHAPTER I 

INTRODUCTION 

 

This chapter presents the introduction of the research, which is divided into six sub 

chapters: general background of the study, reasons for choosing the topic, statement 

of the research problem, purpose of the study, significance of the study, and outline 

of the study report. 

 

1.1  General Background of the Study 

Indonesian students in a school have to learn English as one of the target languages. 

They need to learn both language skills and also language components. Language 

skills as stated by Brown (2001:232) are listening, reading, speaking, and writing. 

Language components contain vocabulary, grammar, and pronunciation. 

Furthermore, students are expected to be able to apply those skills and components in 

their daily activities.  

Related to the information above, one of the important skills that should be 

learned by the students is speaking skill. Lado in Flutcher (2003:18) wrote :”The 

ability to speak a foreign language is without doubt the most highly prized language 

skills and rightly so.”  In other words, he wants to say that speaking is the most 

credited ability that should be learnt by the learner. Whereas, students who are not 
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accustomed themselves to speak in English will find many difficulties when they 

learn to speak in English.  

In a vocational school, the English material tends to be English practice, like 

a communicative English, that will be useful for the students when they participate in 

some vocations . Based on the School Based Curriculum (KTSP), the levels of study 

in vocational school are divided into three; they are novice, elementary, and 

intermediate level (Sudira, 2006:51). Students in the tenth grade of vocational 

schools are expected to get to the novice level. Based on American Council on the 

Teaching of Foreign Language, ACTFL Guidelines 1986, “Novice level is 

characterized by an ability to communicate minimally with learned material” 

(Flucher, 2003:230). It means the students in grade ten of vocational school at least 

could understand and answer the question in target language in the simple utterances 

(Sudira, 2006:51).  

In reality, although English has been taught since in elementary school, most 

of the students in vocational schools rarely use English when they communicate with 

their teacher or their partner in the classroom. This condition can be caused at least 

by two main factors. First, the students do not have enough English ability such as 

vocabulary or pronunciation mastery. The lack of students’ mastery in vocabulary 

and also pronunciation make students do not feel confident when they want to share 

their idea in English orally. They are afraid of making mistakes and being mocked by 

their friends. Those conditions are not supported with enough motivation given by 

the teacher.  
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Second, the teacher does not create the appropriate conditions in class where 

the students can actively communicate with others in English. It can be caused by the 

situation that there is no adequate resources including teaching materials and also 

teaching media. The lack of resources also impacts the teacher’s knowledge about 

teaching and learning method in which the students have more opportunities to 

explore themselves. The teacher still uses the traditional method where he or she 

becomes the center of the class. 

In relation to the statements in the previous, the researcher intends to help the 

English teacher improves the students’ speaking skill by introducing one of 

cooperative learning techniques. Brown (2001:47) states “in cooperative classroom 

the students and the teachers work together to pursue goals and objectives.” It means 

in a cooperative classroom the interaction between students and teachers in teaching 

and learning process will be created. The researcher will offer a cooperative learning 

technique named Three Steps Interview that may become the most appropriate 

alternative solution to solve the problem. Kagan stated that by using Three Steps 

Interview Technique, Each person much produce and receive language during the 

process of learning. The students have their own roles and turns to practice speaking 

in English (Jacob, et all :1997).  

In short, Three Steps Interview Technique may be very useful to help teacher 

to improve students’ speaking skill because students will have an interaction in pairs 

as an interviewer and an interviewee,so that they automatically learn what to say and 

how to speak it up in English.  
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1.2  Reasons for Choosing the Topic 

Based on the general background above, the researcher intends to give an alternative 

teaching techniques that can be used in teaching speaking to the students and make 

speaking class enjoyable, interesting and communicative. The reasons why the 

researcher chooses the topic “Improving students’ speaking skill through Three Steps 

Interview Technique” are as follows : 

First, speaking is one of the important skills that should be learned by the 

students. Students of vocational schools will meet some situations in their vocations 

when they need to communicate using English. Therefore, by having a good ability 

in speaking, they can communicate better. 

Second, the students have difficulties in speaking English because they are 

not accustomed themselves to speak in English. Thus, the students should be given 

more opportunities to share their idea by using English orally. 

Third, many teachers still use a conventional method like classroom lecturing 

to teach English and it is boring. The teacher needs to be introduced  to another 

method to teach English which is more interesting. Based on that reason, the 

researcher think that the cooperative learning technique can be the most appropriate 

solution to solve the problems. 

Finally, the researcher chooses Three Steps Interview Technique, one of the 

cooperative learning techniques, that gives students more opportunities to speak up 

in class and along the way they can share their ideas and interact with their partners. 

Moreover, by using Three Steps Interview Technique there is an equal participation 

because each person.  All students will participate to share the idea because they 
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have their own turn. The technique will make them not only active in thinking but 

also in speaking. It also helps the teacher to teach the students speaking English 

easier and more interesting. Students will not be bored because they have to be active 

and give their participation. 

1.3  Research Problem 

Based on the topic chosen and the general background stated above, the research 

problem are :  

1) To what extent does Three Steps Interview Technique improve students’s 

speaking skill? 

2) How do the students respond the technique? 

 

1.4  Purpose of the Study 

The purpose of the study is to find out in what aspects Three Steps Interview 

Technique improves students’ speaking skill. The study also tries to find out the 

students’ responses to the technique. 

 

1.5  Significance of the Study 

Theoretically, the study will provide teachers with a new understanding about the use 

of Three Steps Interview Technique to improve students’ speaking skill.  

Practically, for the English learners, the use Three Steps Interview Technique 

will help the English learners to practice speaking in English. They will get a 
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motivation to learn what to speak and how to speak in English through group work, 

so the learners can support each other. This technique will make speaking process, 

especially for delivering an idea easier. For the English teachers, they will have an 

alternative technique to help them improve their students’ speaking skill. They can 

manage their students effectively in class by doing Three Steps Interview Technique. 

For other researchers, they can have an alternative source when they intend to do 

another research about the same technique or skill. They can develop other ideas 

based on this research. 

Pedagogically, the result will give the readers fundamental knowledge that 

can be implemented in the classroom for the benefit of the students’ development in 

speaking English. 

 

1.6 Outline of the Study Report 

This final project report is divided into five chapters. Each chapter will be explained 

as follows:  

Chapter I  presents introduction that consists of  general background of the 

study, reasons for choosing the topic, research problem, purpose of the study, 

significances of study, and outline of the study report.  

Chapter II  presents review of related literature. It provides the study of 

previous research findings, theoretical background of the study, and theoretical 

framework of the study.  
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Chapter III  presents research methodology. This chapter deals with research 

design, subject of the study, instruments for collecting the data, procedures of 

collecting the data, procedures of analyzing the data, and criterion of assessment.  

Chapter IV presents the data anaylisis and the discussion of the findings. This 

chapter discusses the result of the study in detail by using supporting evidence that 

the reseacher gets from the research.  

Chapter V presents the conclusions and suggestions. This chapter offers the 

conclusions of the result of the research and suggestion for the next researchers.  
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CHAPTER II 

REVIEW OF RELATED LITERATURE 

 

This chapter presents the review of related literature, which is divided into three sub 

chapters: review of the previous studies, review of the theoretical studies, and 

theoretical framework 

 

2.1 Review of the Previous Studies 

Many researchers have done the studies about how to improve students’ speaking 

skill. Some of them also choose Cooperative Learning and working in groups as the 

teaching method. The followings are some of them: 

Gibson (2004) in his research stated about the effectiveness of group 

working. He revealed  that arranging the students in groups of four or five at the 

beginning of each class is the first step towards developing students’ conversation 

abilities and effectively managing large classes. Supported by Kayi (2006), she 

agreed that working in groups could create a classroom environment where students 

have real-life communication, authentic activities, and meaningful tasks that promote 

oral language. Furthermore, the research conducted by George (1994) to 61 students 

of undergraduate educational psychology class in 18 meetings showed that the 

cooperative group significantly stronger performance than the noncooperative group. 
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Moreover, the students exposed to the cooperative instructional method were 

reported significantly more favorable attitudes toward classroom instruction. 

The research about Cooperative Learning is closely related with the research 

about working in groups. McCafferty et all (2006:39) also mentioned that group 

work was the main requirement to achieve cooperative learning goal. Thus, the 

studies above have a relationship with the study in Semarang State University done 

by Suriya (2011). Her research was about using Think Pair Square Share as one of 

Cooperative Learning techniques, in teaching speaking for students of vocational 

school. She found that by using the Cooperative Learning technique, the students’ 

speaking ability improved. By applying Cooperative Learning, students showed 

positive responds, they were motivated to learn English because the technique made 

English was easier to be learnt.  

Another research was conducted by Itsnaini (2011). Her research was about 

the use of Round Robin technique to improve students’ speaking skill. Round Robin 

is also one of Cooperative Learning techniques. The result of the research showed 

that Round Robin technique was useful in teaching learning process to improve 

students’ speaking skill. It helped students very much to learn speaking optimally. 

The conclusion is that working in groups will help students achieve the 

learning objectives easily. Besides, by managing the class into groups, the teachers 

can develop students’ ability in speaking skills effectively. Cooperative Learning is a 

teaching method in which the students are often working in a group to help each 

other achieve the learning goals. Furthermore, the researcher intends to find out 
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whether Three Steps Interview Technique may be used as an alternative teaching 

technique to improve students’ speaking skill. Because by using cooperative learning 

method in teaching and learning activities, students will do many activities in group 

that will help them achieve the goals of learning English. 

 

2.2 Review of the Theoretical Studies 

The researcher carries out some underlying studies as guidance. This sub chapter 

shows the review of some theoretical studies based on many experts. The review is 

divided into 6 parts; they are language skills, speaking skill, teaching English 

speaking, Cooperative Learning, Three Steps Interview Technique, and action 

research. 

2.2.1 Language Skill 

In this part, the researcher presents about the theoretical studies of language, skill, 

and language skills. 

Language is defined by Carol in Ramelan (1992: 10) as “an arbitrary system 

of speech sounds which are used in interpersonal communication by an aggregation 

of human beings, and which are rather exhaustively catalogue things, processes and 

events in the human environment.” Moreover, Hornby (1995) defined “language as a 

method of communicating idea, feelings, and desires by means of a system of sound 

and sound symbols.” 
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Based on Oxford Dictionary, “skill is an ability to do something expertly or 

well.”  In addition, the definition of skill in Wikipedia is “the learned ability to carry 

out a task with pre-determined results often within a given amount of time, energy, 

or both.” Therefore, language skill is an ability to use an arbitrary system of speech 

sounds to communicate ideas, feelings, and desires that can be learnt by practicing. 

Based on the use of language, Brown (2001:232) and Benner (2002:43), 

mentioned language skills consisting of reading, writing, listening and speaking. All 

those skills are important to be learnt because they related one to another.  Students 

in vocational schools have the same responsibilities to learn about all those skills. 

They will apply them when they involve in the work place. Not to mention, in the 

globalization area English skills will be very useful to support their job career. 

Futhermore, Heaton (1974:12) states, “one of skills that is important in daily 

life is speaking ability since the area of language are firstly presented orally before 

reading and writing are practiced.” In other words, speaking is the basic language 

skill that should be learnt by the students. For that reason, the researcher concerns 

herself only in speaking skills.  

 

2.2.2 Speaking Skill 

As stated in the previous part, speaking is one of the important language skills that 

should be learnt. In this part, the researcher will present more information needed 

about speaking skill.  
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According to Flutcher (2003:23), “speaking is the verbal use of language to 

communicate with others” Moreover, Mackey in Bygate (1987:5) summarized 

speaking, the oral expression, as follows: “Oral expression involves not only the use 

of the right sounds in the right patterns of rhythm and intonation, but also the choice 

of words and inflections in the right order to convey the right meaning.”  

In other words, Burns and Joyce in Florez (1999:1) defined  “speaking is an 

interactive process of constructing meaning that involves producing, receiving, and 

processing information.” Yet, Brown (2001:267) stated that “the successful of 

language acquisition is almost always the demonstration of an ability to accomplish 

pragmatic goals through interactive discourse with other speakers of the language.” 

When people speak, they do not only think about the use of right sounds or patterns 

but also the choice of words in order to communicate with other persons so they can 

convey the right meaning. 

Brown (2004:141) cites five stages of speaking performance. They are 

imitative, intensive, responsive, interactive, and entensive. The explanation about 

those categories is stated as follows: 

1) Imitative: the ability to simply imitate a word or phrase or possibly a sentence. In 

this stage, the teacher focuses only on students’ pronunciation than the ability to 

understand or convey meaning. 

2) Intensive: the production of short stretches of oral language designed to 

demonstrate competence in narrow band of grammatical, phrasal, lexical, or 

phonological relationship. The speaker is  aware of semantic properties in order to 
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be able to respond, but interaction with an interlocutor or test administrator is 

minimal as best. 

3) Responsive: this performance includes interaction and test comprehension, but at 

the somewhat limited level of very short conversation, standard greetings, small 

talk, simple request, and comments. 

4) Interactive: in this stage, the length and complexity of the conversation is more 

then responsive stage, which sometimes includes multiple exchange and/or 

multiple participants. 

5) Extensive: extensive oral production includes speeches, oral presentations, and 

story telling. In this stage, the students should be able to produce their own 

language with their own idea.  

A teacher should know that speaking is not only about the use of the right 

sounds but also the choice of words so that someone can communicate with others. 

The stage of students’ performance also becomes part of consideration to design 

English teaching activities. The goals of our teaching will influence the activities in 

the class.  

 

2.2.3 Teaching English Speaking 

Teacher should consider about the difficulties of the students to learn the speaking 

skills. In teaching speaking skill, there are some consideration that the teacher should 
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pay attention to. In this part, the researcher present the information about teaching 

English speaking. 

Teaching speaking gives a systematic information, instruction, or training to 

students about how to convey meaning to communicate with other by using correct 

sounds and words. In line with that statement, Nunan in Thomas (2011:18) describes 

what teaching involves. He stated to teach speaking means to teach language learners 

to: 

(1) “produce the English speech sounds and sound patterns; 

(2) use word and sentence stress, intonation patterns and the rhythm of the second 

language; 

(3) select appropriate words and sentences according to the proper social setting, 

audience, situation and subject matter; 

(4) organize their thoughts in a meaningful and logical sequence; 

(5) use language as a means of expressing values and judgments; and 

(6) use the language quickly and confidently with few unnatural pauses, which is 

called as fluency.” 

Bygate (1987:3) stated that one of the basic problems in foreign-language 

teaching is to prepare learners to be able to use the language. In other words, the 

teacher needs to have a good preparation and plan for teaching and learning activities 

in the class. The preparation includes the teaching method and teaching material. It is 

also important to consider the age range of the students before he or she designs 

teaching activities because teaching children, teens, and adults are different. The 
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students in vocational school includes in teenagers. Teenager is an age of transition, 

confusion, self-consiousness, growing, and changing body and minds (Brown, 

2001:92). He also mentioned how to keep students’ self-esteem because it will be 

most important corcern to teach teens. They are “avoiding embarrassment of students 

at all costs, affirming each person’s talents and strengths, allowing mistakes and 

other errors to be accepted, de-emphasizing competiton between classmates, and 

encouraging small-group works. 

After the teacher knows how to handle teens students, Brown (2001:275) 

mentioned  seven principles for designing speaking techniques. They are: “(1) using 

techniques that cover the spectrum of learner needs, (2) providing intrinsically 

motivating techniques, (3) encouraging the use of authentic language in meaningful 

contexts, (4) providing appropriate feedback and correction, (5) capitalizing on the 

natural link between speaking and listening, (6) giving students opportunities to 

initiate oral communication, and (7) encouraging the development of speaking 

strategies.” 

Another idea is from Johnson in Setiyadi (2006:19). They suggested five 

possible learner roles that can make language learners more autonomous. One of 

them is “learners are member of a group and learn by interacting with others”. It 

means that by working in groups, students will have more opportunity to speak up 

their idea in order to learn English more effective. 

From the explanation above, the conclusion is the teacher needs to know 

various strategies and decide most appropriate strategy to improve students’ speaking 
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ability by considering some factors such as students ages, teaching materials, and 

teaching method. A good strategy will influence the success of the goal achievement.  

 

2.2.4 Cooperative Learning 

In this part, the researcher presents the information related to Cooperative Learning. 

They are definitions, basic principles, aims, advantages, structures, and the last is 

teacher and learner’s roles. 

2.2.4.1 Definition of Cooperative learning 

First defintion comes from Richards and Rodgers (2001:195). They described 

“Cooperative Language Learning is an approach designed to foster cooperation 

rather than competition, to develop critical thinking skills, and to develop 

communicative competence through socially structured interaction activities.” 

Another statement came from Macpherson (2011), she defines “cooperative 

learning is part of a group of teaching or learning techniques where students interact 

with each other to acquire and practise the elements of a subject matter and to meet 

common learning goals. It is much more than just putting students into groups and 

hoping for the best.” 

Slavin in George’s Journal (1994) also emphasized that cooperative learning 

could be shown to enhance learning. He stated that “working in dyads or small 

groups, usually with some incentive or reward for the group's accomplishments, 
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students are motivated in cooperative learning to help one another master skills or 

learn the material.” 

In addition, Kagan (1994) defined “cooperative learning is a successful 

teaching strategy in which small teams, each with students of different levels of 

ability, use a variety of learning activities to improve their understanding of a 

subject.” Based on definitions stated above, we can get several points that should be 

apply in cooperative learning. They are small group, group working, social 

interaction, work together, and help each other.  

2.2.4.2 Basic Principles of Cooperative Learning 

Kagan in Richards and Rodgers (2001:196) proposed five basic principles of 

cooperative learning as follows : 

1) Positive interdependence 

Group members feel that what helps one member helps all and what hurts one 

member will hurts all. Learners in group help, assist, encourage, and support 

each others’ efforts to learn. Students must feel that they need each other in 

order to complete the group's task, that is, they "sink or swim together.” 

 

 

2) Group formation 

“One of the important factors that creating positive interdependence in groups is the 

group formation. When the teachers grouping the students, they have to consider 

some aspects such as the size of the group, assigning students to group, and students 

role in group.” 
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3) Individual accountability 

The individual accountability involves both groups and individuals 

performance. The performance of each individual learner is assessed and the 

results are given back to the group and the individual. Ways to build in 

individual accountability include: students take individual quizzes; each 

student is responsible for a specific portion of a task; each must be able to 

summarize another's ideas; any student may be called on at random to answer 

for the team. 

 

4) Social skills 

Skill communication is necessary for effective group functioning so that the 

students can interact each other with their reammates. These include skills for 

working together effectively (staying on task, summarizing, recording ideas) 

as well as group maintenance skills (encouraging each other). Learners must 

have, and use, the needed leadership, decision making, trust-building, 

effective communication, and conflict-management skills. 

 

5) Structuring and structures 

“It refers to the ways of organizing the students’ group. The ways includes how the 

students interact with the teammates.” 

2.2.4.3 The Aims of Cooperative Learning 

The application of cooperative learning method in teaching and learning has  goals 

based on Richards and Rodgers (2001:193) as follows: 

1) “to provide opportunities for naturalistic second language acquisition through the 

use of interactive pair and group activities, 

2) to provide teachers with methodology to enable them to achieve this goal and one 

that can be applied in variety of curriculum settings, 

3) to enable focused attention to particular lexical items, language structures, and 

communicative functions through the use of interactive tasks, 
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4) to provide opportunities for learners to develop successful learning and 

communication strategies, and 

5) to enhance learners motivation and reduce learner stress and to create a positive 

affective classroom climate.” 

2.2.4.4 The Advantages of Cooperative Learning 

McGroarty in Richards and Rodgers (2001:195) offers six learning advantages by 

doing Cooperative Learning in classroom activity. They are: 

1) “increased frequency and variety of second language practice through different 

types of interaction, 

2) possibility for development or use language in ways that support cognitive 

development and increased language skills, 

3) opportunities to integrate language with content-based instruction, 

4) opportunities to include a greater variety of cirrcular materials to stimulate 

language as well as concept learning, 

5) freedom for teachers to master new proffesionals skills, particularly those 

emphasizing communication, and 

6) opportunities for students to act as resources for each other, thus assuming a more 

active role in their learning.” 

2.2.4.5 Structures of Cooperative Learning 

Cooperative Learning method consists of instructional strategy called structures. 

There are many Cooperative Learning structures that are available for any teaching 

learning situation. Each structure and technique has a different function in teaching 
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learning process depending on the student’s ability, condition and levels.  According 

to Kagan (1994), there are number of Cooperative Learning structures and 

techniques categorized as follows:  

(1) Team Building  

This category focuses on doing brainstorming in teaching activities. This category 

has three structures, RoundRobin , Corners, and Match.  

(2) Mastery  

This category concern in how students could master the lesson. This activity also has 

three structures, Numbered Heads Together, Color-Coded Co-op Cards, and Pairs 

Check.  

(3) Concept Development  

In this category, students are supposed to gain their knowledge from the lesson. They 

are expected to develop their concept of the lesson in solving the problem. It includes 

three structures, Three-Step Interview, and Think-Pair-Share.  

(4) Multifunctional  

This category could be applied in any situation of the teaching learning process. It 

could be used for manage the classroom, understanding the lesson, and developing 

the lesson. It includes five structures, RoundRobin , Inside-Outside Circle, Partners, 

Jigsaw, and Co-op Co-op. 

2.2.4.6 Learner and Teacher Roles 

The primary role of a learner is a member of a group who must work collaboratively 

on tasks with other group members. Learners have to learn teamwork skills. Learners 
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are also directors of their own learning. They are taught to plan, monitor, and 

evaluate their own learning (Richards and Rodgers, 2003:199). 

The teacher role in cooperative learning is different from the teacher role in 

traditional teaching method. In cooperative learning, Johnson et all (1994) mentioned 

that the teacher has to create a highly structured and well-organized learning 

environment in the classroom; set goals, plan, and structure tasks; establish the 

physical arrangement of the classroom; assign students to groups and roles; and 

select materials and time. An important role of the teacher is being the facilitator for 

the students.  

Harrel in Richards and Rodgers (2001:199) added “as a facilitator, the teacher 

gives feedback, redirects the groups with questions, encourages the groups to solve 

the problems, extends activities, encourages thinking, manages conflict, observes 

students, and supplies resources.” 

Based on all informations above, Cooperative Learning focuses in group 

work and social interaction to make the students achieve the learning goals easily. It 

concerns in the positive dependency where the students help each other. By using 

Cooperative Learning, students will be the center of teaching learning activities in 

the class. They will have more opportunities to explore themselves. Moreover, they 

can be more active because they will be taught to plan, monitor, and evaluate their 

own learning. The students do not only learn about the teaching materials, but they 

will also learn about social interaction and character building. They will be 
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accustomed themselves to respect their partner, be dicipline, and be more responsible 

with their own. 

 

2.2.5 Three Steps Interview Technique 

The previous part has given the information about Cooperative Learning. The 

researcher chooses one of the Cooperative Learning technique as a suggestion for 

teachers to improve students’ speaking skill.  It is Three Steps Interview technique. In 

this part, the researcher presents the information related to Three Steps Interview 

technique. There are general concept, aims, benefits, and the procedures. 

2.2.5.1 General Concept of Three Steps Interview Technique 

Lipton and Wellman (1998) defined Three Step Interview Technique is a cooperative 

structure that helps students personalize their learning. It also teach them to listen to 

and appreciate others’ thinking and idea. Being active in listening and paraphrasing 

will develop the students’ understanding and empathy to other person. 

Kagan in Jacobs et all(1997) suggested Three Steps Interview Technique is 

used as a technique in teaching speaking because it includes interaction activities that 

appropriate in supporting teaching speaking. By applying Three Steps Interview 

Technique, students will have an interaction in pairs as an interviewer and an 

interviewee.  They automatically learn what to say and how to speak in English. 
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Three Steps Interview Technique is an effective way to encourage students to 

share their thinking, ask questions, and take notes. It works best with four students 

per group, but it can be modified based on class situations. 

2.2.5.2 The Aims of Three Steps Interview Technique 

The aims of Three Steps Interview technique is to engage students in conversation 

for the purpose of analyzing and synthesizing new information. Three-Step Interview 

is a strategy that is effective when students are solving problems that have no 

specific right answers. Three problem-solving steps are involved in this process 

(Kagan, 1994). 

2.2.5.3 The Benefits of Three Steps Interview Techniques 

Three Steps Interview technique will give benefits to the students as follows: 

1) Three-Step Interview creates simultaneous accountability, 

2) students share and apply different questioning strategies, and 

3) over time, students can be introduced to different taxonomies of thinking to 

extend their ability to use different levels of questioning and thinking. 

2.2.5.4 The Procedure of  Three Steps Interview Technique 

Based on Olsen and Kagan in Richards and Rodgers (2001:198) , the procedure of 

Three Steps Interview technique are as follows: 

1) teacher makes a group of 4 students and gives them labelled. It can be A, B,C, D, 

2) teacher pairs the student A with student B, and student C with student D, 

3) teacher gives topic to the studnets, 

4) students are in pairs, one is interviewer and the other is interviewee, 
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5) student A interview student B. Student C interview student D, 

6) students reverse roles, and  

7) each shares with team member what was learned during the two interviews.  

Three Steps Interview technique is one of Cooperative Learning in which 

students works in a group consisting of 4 persons. Students will be accuctomed to 

have a conversation for the purpose of analyzing and synthesizing new information 

by listening to and appreciating the others’ idea and thinking. Three Steps Interview 

technique will also help students speak in English, because they have to make an 

interaction with their partner in order to share the ideas orally. So, Three Steps 

Interview Technique is very useful to be used by the teacher to improve students’ 

speaking skill. 

 

2.2.6 Action Research 

In this part, the researcher will show the information related to Action Research. 

They are definitions of action research, basic principles of action research, the 

procedure to apply action research, and the benefits of action research. 

2.2.6.1 The Definition of Action Research 

Action research, mentioned by Reason and Bradbury  (p.2), is about working toward 

practical outcomes, and also about creating new forms of understanding, since action 

without reflection and understanding is blind, just as theory without action is 

meaningless. It is supported by Watts in Ferrance (2000) that action research is a 

process in which participants examine their own educational practice. 
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Also disscussing about action research, Carr and Kemmis in Burns (2003:30) 

argued that classroom action research is “simply a form of self-reflective enquiry 

undertaken by participants in social situations in order to improve the rationality and 

justice of their own practices, their understanding of these practices and the situations 

in which the practices are carried out”.  

Another statement mentioned by Wallace in Suriya (2011), “an action 

research is a process, which is done by systematically collecting data on teacher’s 

everyday practice and analyzing it in order to come to some decisions about what her 

future practice should be.” 

In short, action research is one of research designs that is commonly used by 

teacher that has function to improve students’ ability by applying some strategies in 

daily activities of teaching and learning proccess including daily practices and also 

evaluation. 

2.2.6.2 The Basic Principles of Action Research 

A good teacher must consider some of the following principles to do an action 

research in order to achieve goals successfully. Borgia and Schuler in Hien (2009) 

described components of action research as follows:  

1) Commitment: Time commitment should be carefully considered by participants of 

action research since it takes them time to get acquaintance with other participants, 

think about change, try new approach, collect data, interpret results, etc. 

2) Collaboration: In an action research all participants are equal to each others in 

terms of giving ideas, suggestions or anything that leads to success of the change. 
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3) Concern: In the research process, participants will build up a group of “critical 

friends” who trust each other and the value of the project. 

4) Consideration: As it is mentioned above, reflective practice is a mindful review of 

a professional research like action research. It demands concentration and careful 

consideration as one seeks patterns and relationships that will create meaning within 

the investigation. 

5) Change: For humans, especially teachers, change is continuing and it is a 

significant element in remaining their effectiveness.  

2.2.6.3 The Procedures to Apply Action Research 

In this research, the researcher applied the four phases of Kemmis and Mc Taggart in 

Burns (2010:8) in each cycle. The phases are planning, action, observing, and  

reflecting. The design of this research is presented in the figure and explanation 

below:  

 

 

 

 

 

 

 

 

Figure 2.1 Action Research Process 
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1) Planning  

The first phase in doing classroom action research is planning. In this phase, the 

researcher will identify a problem or issue and develop a plan of action in order to 

bring about improvements related with the topic. It includes problem and situation 

analysis and also prepare the instrument to collect the data.  

2) Acting  

Doing an action is the main phase of action research. In this step, the Three Steps 

Interview Technique will be the main activities to be applied. This phase is the 

implementation of the plan that the researcher has made to solve the problems. 

3) Observing  

This phase involves the researcher’s observation to the students’ activities during 

teaching and learning process. This phase includes monitoring and evaluating the 

action. The researcher will observe systematically the effects of the action phase and 

documentating all the information about what is happening. The results of the 

observation will be used as the indicator to know the students’ progress of speaking 

skill in each cycle. 

4) Reflecting  

A reflection is an effect to inspect what has been done. The result of reflection is 

used to establish the next steps of the research. In other words, a reflection is the 

inspection effort of the success or the failure in reaching the research purpose. 

2.2.6.4 The Benefits of Action Research 

Gay and Airasian in Hien (2009) proved benefits resulted from the application of 

action research to education as follows: 
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1) Teachers investigate their own practice in new ways, looking deeper in what they 

and their studenst actually do and fail to do. 

2) Teachers develop a deeper understanding of students, the teacher learning process 

and their role in the education of both teachers and students. 

3) Teachers are viewed as equal partners in deciding what works best and what 

needs improvement in their classroom or classrooms. 

4) In most cases, solutions for identified problems are arrived cooperatively among 

teachers. 

5) Teachers are often more committed to action research because they identify the 

areas they view as problematical and in need of change. 

6) Action research is an ongoing process and its strategies can be widely applied. 

7) Professional development and school improvement are core aspects for any 

teacher who engages in action research. 

8) Teacher’s reflection can be conducted individually or in a school-based team 

composed of students, teachers and admistrators. 

Sharing the view with Borgia and Schuler (1996), Mills (2006) in Hien 

(2009) admitted the importance of action research in education by adding that action 

research: 

1) encourages change in schools, 

2) fosters a democratic approach to education, 

3) empowers individuals through collaboration on projects, 
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4) positions teachers and other eduactors as learners who seek to narrow the gap 

between practice and their vision education, 

5) encourages educators to reflect on their practice, and 

6) promotes a process of testing new ideas 

 

2.3 Theoretical Framework 

One of the important skills that should be learned by the students is speaking skill. In 

vocational school, the English material tends to English practice such as the 

communicative English that will be useful to the students when they engage in their 

vocations. 

Many problems then arise when the students try to speak. Two of them are 

lack of English ability and no opportunity given by the the teacher. Those two 

reasons make the students can not speaking English in a good way. The researcher 

suggests the technique named Three Steps Interview Technique, which is one of the 

Cooperative Learning method, that may solve the problems. The process of the 

treatment will be conducted in two cycles. By doing the two cycles, the students’s 

speaking skills are expected to improve.  
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How the process of the research will be applied, the figure below presents the 

theoretical framework of the study: 

Figure 2.2 Theoretical Framework of the Study 
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CHAPTER III 

RESEARCH METHODOLOGY 

This chapter discusses the methods of investigation. There are seven subchapters: 

Research Design, Subject of the Study, Types of  Data, Instrument of the Study, 

Procedure of Collecting Data, and Procedures of Analyzing Data. 

 

3.1 Research Design 

The researcher applied the classroom action research and took a part as a teacher for 

36 students of X-AK1. The research was conducted in two cycles as an effort to 

improve the students’ speaking skills. The two cycles were called as cycle 1 and 

cycle 2. It was conducted in five meetings starting from August 19th 2013 up to 

September 16th 2013.  

The first meeting was for pre-test in which the researcher tried to find out the 

students’ speaking skill before they got treatment. The second meeting was for cycle 

one treatment, the third meeting was for the cycle one test, the fourth meeting was 

for cycle two treatment and cycle two test, and the last meeting was for post-test and 

administrating the questionnaire. 
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The schedule of the research can be seen in the table as follows: 

Table 3.1 Schedule of The Research 

 

Kemmis and Mc Taggart quoted by Burns (2010:8) defines that in classroom 

action research there are four components consist of planning, acting, observing, and 

reflecting. The design of this research is presented in the figure 2.1. The explanation 

about the design is presented as follows: 

3.1.1 Planning  

The first phase was planning. This phase included problem and situation analysis and 

also preparationof the instrument to collect data. 

The activities were: 

(1) plan the implementation of doing three steps interview technique to teach 

speaking, 

Date  

Pre 

Test 

Cycle 1 

Treatment 

Cycle 

1 Test 

Cycle 2 

Treatment 

Cycle 

2 Test 

Post 

Test 

Administrating 

Questionnaire 

19-08-2013        

26-08-2013        

02-09-2013        

09-09-2013        

16-09-2013        
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(2) make the instructional documents based on the syllabus of the 10th grade of the 

vocational school, 

(3) arrange the activities guidelines to do three steps interview techniques in English 

learning process, 

(4) arrange the evaluation program, and 

(5) prepare the instruments to collect the data needed in this research. 

 

3.1.2 Acting  

In this step, Three Steps Interview techniques was applied. This phase was the 

implementation of the plan that the researcher had made to solve the problems. The 

action was done by the following steps as follows:  

(1) teacher explained the materials, 

(2) teacher explained about the three steps interview techniques, 

(3) students did the three interview techniques as follows:  

1. the students made a group consists of 4 persons; 

2. each person be labelled as A, B, C, and D; 

3. teacher gave the topic to the students; 

4. students were in pairs, one was the interviewer and the other was the 

interviewee. 

5. student A interviewed student B. Student C interviewed student D; 

6. students reversed roles; and 

7. each shared with team member what was learned during the two interviews.  
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3.1.3 Observing  

The teacher observed the students’ activities during teaching and learning process. 

This step included monitoring and evaluating the action. The researcher used 

observation check list, observation list, and also questionnaire to observe the 

implemetation on Three Steps Interview Technique. The results of the observation 

were used as the indicator to assess the students’ progress of speaking skill in each 

cycle. The activities in this phase were:  

(1) observing the activities as the implementation of three steps interview technique 

in teaching and learning process, 

(2) taking note and taking some documentations, 

(3) evaluating student’s result after each cycle, and 

(4) asking students to answer the questionnaire. 

3.1.4 Reflecting  

In this phase, the researcher analyzed the result of the the test and observation. The 

analysis was used to determine the next strategy in the next cycle. In the cycle one of 

the research, the reflection was done after the researcher analyzed the data from 

observation checklist, observation list, and also the test result along the cycle one 

process. The results in cylce one were used to decide the next strategy in cycle two.  

The reflection in cycle two was done after the researcher analyzed the results 

of checklist, observation list, questionnaire, and the test result. The researcher also 

did the post test to be compared with the result of the pre test, to know whether there 

is an improvement or not along the two cycles process.  
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3.2 Subject of the Study 

The subject of the study was tenth grade students of  SMKN 9 Semarang  in the 

academic year of 2013/2014. From five classes of all students in grade ten, X.AK.1 

was chosen as the subject of the study. This class was chosen because it was the most 

managable class of all. There were 36 students in the class who got the treatment 

during the process.  

 

3.3 Types of Study 

This study used the qualitative and quantitative data. The qualitative data were 

gained from the observation, questionnaire, and the documentations. As stated by 

Anne Burns (2003:24): 

The major focus of action research is on concrete and practical issues of 

immediate concern to particular social groups or communities. It is conducted 

in naturally occuring settings, primarily using methods common to qualitative 

research such as observing and recording events and behaviours. 

 

The quantitative data were taken from the result of pretest, cycle 1 test, cycle 

2 test, and post test that was used to prove the description. The results of all test were 

exactly used to support the qualitative data in describing the students’ achievement in 

speaking after using three steps interview technique in their learning processes. 
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3.4 Instrument of the study 

In this study, the researcher used three kinds of instrument to collect the data. There 

were test, observation list, and questionnaire which were explained as follows : 

1) Test 

Based on Airasian and Russel (2008:9) test is a formal, systematic, procedure used to 

gather information about students’ achievement or other cognitive skill. Test was 

used to measure the students’ achievement and students’ improvement during the 

process.  

In collecting the data the researcher used some kinds of tests. They were pre-

test, post-test, cycle test. Pre-test was given in the begining of the research to know 

their ability in speaking English before they got treatment. The cycle test was 

conducted after each cycle treatment. The aims of this test was to know the students’ 

improvement after each cycle treatment. The post-test was the last test to know the 

students’ improvement. The result of this post-test was compared with the others 

tests to find out the result of the students’ achievement data. During the process, the 

researcher assessed the students’ tests by using Brown Scoring system in table 3.2.  

2) Observation list and observation checklist 

Observation involves watching or listening to students carry out a specific activity or 

respond in a given situation. The observation in this research includes the 

observation checklist and observation list. The observation list (see appendix 27 page 

164) was the criteria of the students’ behaviour to define the students’ improvement 

and students’ responses about during the process of the research. There were about 
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the students’ presence, the students’ attention to the teacher, the students’ 

cooperation, the students’ self confidence, and the students’ understanding. 

Then, the observation checklist (see appendix 23 page 156) was used to find out 

whether students are working in a groups in a correct way or not. A checklist was a 

written list of students’ performances in class to be observed. There were attending 

the class, paying attention to the teacher, following teacher’s instruction, working on 

own, sharing information, listening to other waiting turn to speak, answering teacher 

question, interacting with the teacher, and doing the task well.  

3) Questionnaire 

Questionnaire, based on Airasian (2008:81), is a checklist to get responses or 

information from some people about factual or demographic, behavioural, and also 

attitudinal. From the questionnaire, the researcher collected the information from the 

students related to the implementation Three Steps Interview Technique to improve 

their speaking skill (see appendix 31 page 171). The questionnaire accomodated the 

students’ feedback and opinion about their interest in classroom activities, their 

motivation in learning English by using three steps interview technique, the 

advantages of the three steps interview technique to improve their speaking skill.  

  

3.5 Procedure of collecting the data 

The procedure of collecting the data of the research is presented as follows: 

1) Testing 

The first test was Pre-test. It was given in the first meeting to know their ability in 

speaking English before they got treatment. In pre-test session, the students were 
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asked to Each student was asked to introduce him/herself in front of the class. The 

introduction included name, age, address, when and where they were born (see 

appendix 9 on page 118). 

The cycle test was conducted after each cycle treatment. The cycle test was 

conducted in two times, there were cycle one test and cycle two test. The aims of this 

test was to know the students’ improvement after each cycle treatment. The cycle 

one test was conducted ofter cycle one treatment. In this session, the students were 

asked to make a dialogue based on the situation given (see appendix 10 on page 

119). They could choose one of the three situations freely. The dialogue was the 

implementation of the expression they had learnt such as greeting, introduction, 

thanking, and leave taking.  

The next test was cycle two test. It was conducted after cycle two treatment. 

In this session, the students were asked to develop the short paragraph based on the 

interview of their friend (see appendix 11 page 120) and then shared their paragraph 

in front of the class orally.  

The last test was post-test. It was conducted to know the students’ 

improvement. In this session, the students were asked to make a short paragraph 

about their house (see appendix 12 page 121) then shared it in front of the class 

orally. The result of all tests were compared to define the students’s achivement and 

improvement during all cycles.  
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2) Observing 

The researcher observed the students’ responses and also improvement by using 

observation list and checklist. Based on the criteria in the observation checklist, the 

resracher gave check (v) when the students did the criteria. The result from the 

observation checklist were summarized into observation list and describe based on 

the criteria in the observation list.  

3) Using questionnaire  

The researcher collected the information about students’ responses in the 

implementation of Three Steps Interview Technique by using questionnaire in last 

meeting after doing the post-test. The students were asked to answer 15 questions 

(see appendix 31 page 171) related to their response and also their opinion about the 

treatment. The questions were Yes/No question, so the stduents can directly choose 

the answer based on their experiences during the process.  

4) Taking documentation 

The documentation was taken to support the data which obtained by taking 

photographs and recording the activities. The documentation of the research to be 

analyzed included the voice recording from the students.  

 

3.6 Procedure of analyzing data 

The data analysis did after the researcher get the empirical data required for this 

research. The methods of analyzing the data are:  
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3.6.1 Transcribing the Students’ Speaking Test  

The first step in analyzing the data was to transcribe the students’ speaking test such 

as pre-test, cycle tests, and post-test. The spoken data were transcribed verbatim, it 

meant the transcription includes silence and some strange voices produced by the 

speaker.  

3.6.2 Scoring the Students’ Productions  

The next step that the researcher did after transcribing the students’ speaking test was 

scoring to the test based on the six speaking components. They were grammar, 

vocabulary, comprehension, fluency, pronunciation, and content. The researcher 

gave the score based on Brown (2004:172) scoring model in the following table:  

Table 3.2 Table of Speaking Scoring 

 

Score  Grammar  Vocabula

ry  

Comprehe

nsion  

Fluency  Pronunci

ation  

Task  

1  Errors in 

grammar 

are 

frequent  

Speaking 

vocabular

y 

inadequate 

to express 

anything  

Could ask 

and answer 

question 

topic very 

familiar to 

him  

(No 

specific 

descriptio

n)  

Errors in 

pronunciat

ion are 

frequent 

but could 

be 

understoo

d  

Can 

understand 

simple 

questions and 

statements if 

delivered 

with slow 

speech, 

repetition, 

and 

paraphrase 

2  Accent 

usually the 

constructi

on, but 

does not 

confident 

control of 

Has 

speaking 

vocabular

y 

sufficient 

to express 

the idea  

Able to 

satisfy 

routine 

social 

demands 

and work 

requirement

Could 

handle 

with 

confidence 

but not 

including 

casual 

Accent is 

intelligible 

though 

often quite 

faulty  

Can get the 

idea of most 

conversation 

of non 

specialized 

knowledge 
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the 

grammar  

s  conservati

ons  

3  Control of 

grammar 

is good 

and able to 

speak with 

sufficient 

structural 

accuracy  

Vocabular

y is broad 

enough 

that rarely 

has to 

grope for a 

world  

Could 

participate 

effectively 

in most 

formal and 

informal 

conversatio

ns  

Could 

discuss 

particular 

interest of 

competenc

e with 

reasonable 

words  

Errors 

never 

interfere 

with 

understand

ing  

Comprehensi

on is quite 

complete at a 

normal rate 

of speech 

4  Errors in 

grammar 

are quite 

rare and 

able to 

speak 

accurately  

Could 

understand 

and 

participate 

in any 

conversati

on.  

Could 

handle 

informal 

interpreting 

from and 

into 

language  

Could 

participate 

in any 

conversati

on within 

the range 

of the 

experience 

with a 

high 

degree of 

fluency  

Errors in 

pronunciat

ion are 

quite rare  

Can 

understand 

any 

conversation 

with the 

range of his 

experience 

5  Equivalent 

to that of 

an 

educated 

native 

speaker  

Speech on 

all levels 

is fully 

accepted 

by 

educated 

native 

speakers  

Speaking 

proficiency 

equivalent 

to that of 

educated 

native 

speaker  

Has 

complete 

fluency in 

the 

language.  

Equivalent 

to and 

fully 

accepted 

by 

aducated 

native 

speaker  

Equivalent to 

that of an 

educated 

native 

speaker 

The final score of the each student’s test calculated by the formula : 

Final score = 

Score X 10 

3 
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Then, the final score of each student was clasified based on the table below: 

Table 3.3 Table of Score Clasification 

 

From the table above, the result of the test was stated clearer whether the 

students’ speaking ability was good enough or not. 

 

3.6.3 Analyzing the observation checklist and observation list 

The data from the observation checklist and observation list were used to support the 

qualitative data. The researcher made a description  of the students’ attitude and 

achievement in speaking after applying Three Steps Interview Technique. 

 

3.6.4 Analyzing the questionnaire 

The questionnaire was analyzed to find out the students’ interest in classroom 

activities, their motivation in learning English by using Three Steps Interview 

Technique, the advantages of the Three Steps Interview Technique to improve their 

speaking skill. The questionnaire consisted of 15 questions. The students had to 

Category Range Frequency Precentage 

Poor 0-49   

Fair 50-69   

Good 70-84   

Excellent 85-100   

LOWEST SCORE   

HIGHEST SCORE   
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answer all of the questions. After that, the researcher summarized the results of the 

answers and analyzed them as one of the aspects to be considered as an 

improvement. 
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CHAPTER IV 

DATA ANALYSIS AND DISCUSSION OF FINDINGS 

 

This chapter presents the result of the study and its discussion. In this chapter, the data 

which had been collected were analyzed and interpreted. Therefore, it provides data 

analysis of each activity including pre test, cycle 1, cycle 2, and post test. Moreover, this 

chapter also presents the analysis of questionnaire, observation list and checklist, the 

improvement of students’ speaking skill, and the advantages of Three Steps Interview 

Technique. They are presented as follows: 

 

4.1 Data Analysis 

In this sub chapter, the researcher presents about the data analysis that was found 

during the implementation of the classroom action research in SMK N 9 Semarang. 

The primary data are pretest,  cycle one test, cycle two test,  and post test.  The 

secondary data are observation checklist, observation list, and questionnaire. All data 

gained during the process were used to answer the question in research problem. 

 

4.1.1 Analysis of Pre-test 

The pre-test was carried out on August 19th 2013 with 35 students of  X.AK1 SMK 

N 9 Semarang. It was the first session of the research. There should be 36 students in 

the class, but one student was absent on that day.  
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The result of the pre test would be compared with the post test result. The 

comparison between the results could be used to determine the improvement of the 

students’ ability in speaking English. 

In this session, the researcher played a role as the students’ teacher so we 

could call the researcher as the teacher. The teacher gave the example of introducting 

oneself by introducing herself in English. Then, each student was asked to do the 

same as the teacher did. Each student was asked to introduce him/herself in front of 

the class. The introduction included name, age, address, when and where they were 

born (see appendix 9 on page 118). The teacher recorded each students’ performance 

as a documentation. 

After collecting the data, the next step was transcribing the students’ records. 

The teacher transcribed every sound appreared along the students’ performance.  

Then, she analyzed the transcription and gave them score based on Brown Scoring 

System in Table 3.2 which measured six components. They were grammar, 

vocabulary, pronounciation, fluency, task, and comprehension.  The teacher got the 

student’s final score of each student by using the formula : 

Final score = 

Score x 10 

3 

The student’s final score then was categorized into poor, fair, good, or excellent 

speaking skill based on Table 3.3. 

The results of the pretest (see appendix 17 on page 145) was not good 

enough.  All of the students were poor in speaking English because none of them got 
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score more than 50.00. Furthermore, the mean of students’ pre-test was 45.43. This 

result was very low when it was compared with Minimum Criteria Mastery of 

Learning of English Subject of SMK N 9 Semarang that was 70.00. The data showed 

that the students’ English speaking skill were low in every component. It could be 

seen from the mean of grammar (2.86), vocabulary (2.00), fluency (2.94), 

pronounciation (1.83), comprehension (3.00), and task (2.00) respectively.  

The pre-test score showed that the students were poor in pronunciation, 

vocabulary, and task. The example of their inappropriate pronounciations were 

presented as follows:  

I want to introduce [maisef]. My [nIm] is Fera Yustina . I [am] [faiftin] [yer 

ol]. I [lef]..... I [lef] at Jalan Angsara Plamongan Indah. I [wes] born in 

Semarang on [nen] [febuari] [nenti:] [nenti:] [eits]. 

In pronounciation, the students actually knew the meaning of every word they 

said but some of them didn’t know how to pronounce it correctly. Many students did 

misspronounce [fifte:n] into [faifte:n], [neim] into [nIm] or the other misprounced 

words (see appendix 13 on page 122). It could be the main problem for the future if it 

was not be corrected. It could make misunderstanding between the speaker and the 

listener if some words were pronounced incorrectly.  

The pre-test result asserted that the students got the low mark in 

comprehension and task category too. The lack of understanding the task and sharing 

the idea were also the main problems of the students in speaking English. It was 

because they did not have enough vocabulary to speak up. They could not explain 

their idea in a good sentence and correct pronunciation. Moreover, most of the 
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students felt nervous so they only used limited vocabulary items and it influenced 

their speaking fluency. It showed in the data that some of the students produced 

sounds like [ee...] or [emm..] when they tried to find appropriate word. The following 

table displays the summary of the pre-test result: 

Table 4.1 The Summary of Pre-Test Result 

Category Range Frequency Precentage 

Poor 0-49 35 100% 

Fair 50-69 0 0% 

Good 70-84 0 0% 

Excellent 85-100 0 0% 

LOWEST SCORE 40 

HIGHEST SCORE 46,67 

 

In addition, the average of the students’ score in pre test can be seen below: 

M = 

Total score of students 

Number of students 

 

 = 

1590 

35 

       =    45,43  
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The results of the pre-test showed in the diagram below: 

Figure 4.1 The Result of the Pre-Test 

 

Then, the summary for each component can be seen in the following diagram: 

 

 

 

 

 

Figure 4.2 The Summary of each Component of Pre-Test 
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In short, it could be said that the students’ speaking skill in English were still 

low and should to be improved. Therefore, treatment was needed. The data which the 

teacher got in the pre-test was used as the basis to conduct the classroom action 

research in order to improve students’ speaking skill by using Three Steps Interview 

Technique.  

 

4.1.2 Cycle One 

Cycle one was conducted in two meetings, there were on August 26th 2013 and 

September 2nd 2013 . The first step in conducting cycle one was planning. In this 

step, the lesson plan (see appendix 4 on page 98) and learning material (see appendix 

7 on page 112) was made. The teacher also prepared some instruments needed in the 

research such as an observation list, an observation check list, and test item. 

In the first meeting on August 26th 2013, the teacher started the action step by 

greeting the students and checking their attendance. The process continued by 

explaining about the activities they would do. There was also an explanation about 

the learning strategy named Three Steps Interview that would be applied along the 

learning process. The introduction about the learning strategy was needed in order to 

make the students understand what they should do and what its purpose was, so that 

the learning activities could run well as the teacher expected. It was explained to the 

students that the important thing in applying this learning strategy was to work 

cooperatively with their group. 
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The next activity was explaining the material about “Introduction”. The 

teacher did the review about the last activity in the previous week. The students got 

the example of how to intoduce themselves and another person. They practiced the 

dialogue given in pairs. In this session, several students started to be active in class 

and gave positive responses to the teacher. Some of them proposed themselves as 

role model for their friend and it motivated other students to do the same. They were 

active in answering the questions from the researcher. It helped other students to 

understand the material. After the researcher was sure that all of the students 

understood the material and the meaning of word by word, the teacher asked them to 

practice Three Steps Interview to improve their speaking skill. The teacher grouped 

the students into the sitting arrangement as follows: 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Figure 4.3 The Students Sitting Arrangement 
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Before the students practiced Three Steps Interview Technique with their 

group and partner, they got the explanation about the role of each person in applying 

Three Steps Interview activities. Student who got label A paired with student B, and 

student who got label C paired with student D. For each pair (A and B, C and D), 

there were some questions (see appendix 7 on page 112) to be asked and answered.  

In the first trial, many students still felt confused to understand and do the 

activities as the teacher’s instruction. There were some students who didn’t want to 

speak up in English, didn’t understand the turn, and didn’t pay attention to their pair. 

Because of that condition, she decided to repeat the activity from the very beginning. 

She explained the role once again and ascertained that all students understood what 

their should do step by step.  

The second trial ran better then the previous one. When all of the students had 

already done their part, the teacher explained what they should do next. She asked 

five students to come in front of the class to share about the interview result about 

their friend.   

In this first meeting of cycle one, the students did practice Three Steps 

Interview once. In this session, they cooperated enough, followed the instructions, 

and tried to do the instruction as well as the researcher expectated. Overall, in the 

first meeting of cycle one, the teacher was satisfied enough about the result. 

Although, some students still made mistakes in pronouncing the words such as 

[neim] into [nIm] or [homtaun] into [homton], but their performance was better. In 

this session, the students’ performance was not assessed, because it was only for their 

practice.  
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The second meeting of cycle one was conducted on September 2nd 2013. In 

this session, the students worked with the same group and partner as the previous 

meeting. They were given two sets of questions (see appendix 7 on page 112) to be 

asked and answered while applying Three Steps Interview Technique.  

In this second meeting, the students had already understood about the steps, 

so the researcher didn’t need to repeat the instructions to them about the steps. Each 

student had already known what they had to do. They paid attention to the 

intructions, worked at their own, and waited for their turn. They realized that 

listening to others was important to increase their knowledge and achievement. They 

shared their idea with their pair well and actively. In this session, the students’ self 

confidence also improved. They didn’t feel afraid to ask what they didn’t understand 

yet to the teacher. The interaction between the students and the teacher was growing 

up during the process.  

The researcher observed and paid attention to the students discussion result 

and added more information related to the material in order to improve the students’ 

understanding about the material at that day.  As a whole, the students were very 

active in the discussion because they were happy to work with their classmates. In 

this step, the teacher also observed the use of  Three Steps Interview Technique to 

improve students’ speaking skill covering six aspects, they were grammar, 

vocabulary, pronunciation, comprehension, fluency, and task. From the observation, 

the students still made mistake in grammar and pronunciation, however it was less 

than the previous. It seemed that the students became more cooperative in sharing 
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and discussing the topic given by the teacher. They also paid more attention and 

interest to the English lesson. 

 

4.1.3 Cycle One Test  

The next step was doing cycle one test. After ensured that all of the students 

understood the material, the teacher did the cycle one test. The purpose of this test 

was to measure the improvement of students’ speaking skills and to check the 

students’ understanding of the material they had learnt. Students worked with their 

pairs as previous. They were asked to make a dialogue based on the situation given 

(see appendix 10 on page 119). They could choose one of the three situations freely. 

The dialogue was the implementation of the expression they had learnt such as 

greeting, introduction, thanking, and leave taking.  

After collecting the data, the next step was same as pre test analysis. The 

teacher was transcribing the students’ records, analyzing the transcriptions, giving 

them score based on Brown Scoring System in Table 3.2, finding out the final score 

of each student, and the last categorizing the final scores into poor, fair, good, or 

excellent speaking skill based on Table 3.3. 

The result of cycle one test (see appendix 18 on page 147)  was better than 

the pre test. The data showed that the students’ speaking skill increased after being 

taught by using Three Steps Interview Technique in the cycle one. The result of cycle 

one test showed that the students spoke better than before. It could be seen from the 

mean of each component which showed an improvement such as in grammar (3.00), 
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vocabulary (3.00), fluency (3.28), pronounciation (2.75), comprehension (3.00), and 

task (3.00). 

There was a significant improvement of students’ speaking skill especially 

the fluency of sharing the idea. The data showed that 100% of the students already 

fair in speaking English. It could be said that all of students’ speaking skill was near 

to good.  From those data, all of the students were able to perform well in speaking. 

However, some students were still nervous when they performed in front of the class. 

Therefore, it influenced the quality of their grammar and pronunciation. The students 

still did mistakes in using the appropriate grammar and pronouncing some words. 

For example, one of the students said -Whats [yur] [ni:m]? that should be 

pronounced -Whats [yo:] [neim]?. Another example was a student said -I wants go 

home, it should be –I want to go home (see appendix 14 on page 126). 

For comprehension and task components, most of the students already did a 

good execution to the test. They already understood what they should share and 

perform in front of the class. Students tried to use vocabularies as many as possible 

in order to have a conversation with their partners. It could be seen in the data that 

students used more vocabulary variation (see appendix 14 on page 126). However, 

some of them seemed memorizing the dialogues.  

Meanwhile, the mean of the cycle one was higher than the mean of the pre-

test that was 60.09. However, it was not enough. The result was still below The 

Minimum Criteria Mastery of Learning of English Subject of SMK N 9 Semarang.  
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The summary of the students’  result can be seen in the table as follows:  

Table 4.2 The Summary of Cycle One Test Result 

 

The average of the students’ score in cycle one test is as follows: 

M = 

Total score of students 

Number of students 

 

 = 

2163.33 

36 

       =    60.09  

The diagram below is the percentage of the result: 

Figure 4.4 The Result of Cycle One Test 

Category Range Frequency Precentage 

Poor 0-49 
 

0% 

Fair 50-69 36 100% 

Good 70-84 
 

0% 

Excellent 85-100 
 

0% 

LOWEST SCORE 56.67 
 

HIGHEST SCORE 63.33 
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Then, the summary result for each component can be seen in the diagram below: 

 

 

 

 

 

 

 

 

 

Figure 4.5 The Summary of Each Component of Cycle One Test 

 

In order to improve students’ speaking skill, the implementation of Three Steps 

Interview Tecnique in cycle two was needed to be planned better. The activities had 

to make the students speak correctly and fluently. In addition, the pronounciation and 

vocabulary mastery of the students was needed to be exercised more. 

Based on findings in cycle one, the teacher noted that there were some actions 

needed to be applied in cycle two in order to get a better result of students’ speaking 

skill. The actions that the teacher planned in the next cycle were such as:  

(1) Focusing on the vocabulary and pronunciation component so that the students 

could express their idea in a wide range of vocabulary variation. The correct 

pronounciation of every word was also needed to be drilled so that there wouldn’t be 

missunderstood about the meaning of words. It could influence the result of 
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comprehension, fluency, and task components. About the grammar, the students had 

already understood the structure of the sentence, so the researcher wouldn’t focus on 

that component. 

(2) Providing a better atmosphere in the learning activities so that the students could 

pay more attention to the researcher and the treatment could produce the maximun 

result.  

(3) Providing interesting and appropriate material so that the students could 

cooperate with other students and would feel comfortable in developing their idea. 

(4) Giving more feedback to the students so they would be more enthusiastic and 

motivated in doing their learning.  

 

4.1.4 Cycle Two 

In cycle two, the teacher tried to do better plans after knowing the weaknesses in 

cycle one. Cycle two was conducted in a meeting, on September 7th 2013. The 

purpose of the cycle two activities was to find out how effective Three Steps 

Interview Technique improves students’ speaking skill. In this session, the students 

got more difficult task, but the steps and the techniques were similar with the cycle 

one (see appendix 5 on page 103).  

The material in this session was “how to describe person or thing” (see 

appendix 8 page 116). First, the students got pictures which were completed with the 

adjective words that decribed them. The students practiced to pronounce the words 

and tried to express the meaning. After that, the students worked in groups as the 

previous meetings. The students’ sitting arrangement was same as the cycle one, so 
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they worked with the same partners as before and did Three Steps Interview 

Technique. Each pair got a set of questions (see appendix 11 on page 120) that 

should be asked and answered. After they finished the interview session, each person 

shared the interview result to all of the group members. This activities ran about 20 

minutes.  

From the observation, it showed some improvement in the students’ attitude 

towards the learning activity. They understood their role and job. They respected and 

listened each other. They shared the information needed for their group. The students 

were more active in class and performed their speaking skill confidently. Most of the 

students tried to take a part for every activity. Some of the students might still make a 

mistake in their grammar and pronounciation, but they wanted to try to be better. The 

most important thing was they wanted to speak up and be active in class. The 

interaction between the students and the teacher improved. Most of the students 

asked every thing they didn’t understand in order to get the better result.  

It can be concluded that in cycle two the students’ participation in teaching 

learning process increased. The students were more talkative to speak and share their 

ideas. Overall, students did their job well in all activities along the process.  

 

4.1.5 Cycle Two Test 

Cycle two test was conducted on September 7th 2013. In this test, the students were 

asked to share their interview result in front of the class. Based on the information 

they had got from interview, they made a short paragraph about describing someone, 

then shared it in front of the class. The teacher gave them a short paragraph as a 
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guidance (see appendix 8 on page 116) and 10 minutes to prepare or ask something 

they didn’t understand related to the test.  

After 10 minutes left, students did the cycle two test one by one. The students 

came in front of the class and shared about the interview result about their partner. 

The teacher recorded every sound coming from each the student. The next step was 

still the same from the previous test. The teacher was transcribing the students’ 

records, analyzing the transcriptions, giving them score based on Brown Scoring 

System in Table 3.2, finding out the final score of each students, and the last 

categorizing the final scores into poor, fair, good, or excellent speaking skill based 

on Table 3.3. 

The result (see appendix 19 on page 149) showed that the students’ speaking 

skill increased significantly during the process of implementing Three Steps 

Interview Technique in the two cycles. The result of cycle two test showed that the 

students spoke better than before. It could be seen from the mean of each component 

such as the mean of grammar (3.11), vocabulary (3.92), fluency (3.72), 

pronounciation (3.67),  comprehension (3.86), and task (3.67) respectively. 

Students were better in mastering vocabulary and pronounciation. The 

vocabulary variation increased, because students learnt many vocabularies in group 

and along the treatment. The task understanding and the ability to synthesize the idea 

also improved. From those data, most of the students were able to perform well in 

speaking. The mean of the cycle one test was 70.09. It was already higher than The 

Minimum Criteria Mastery of Learning of English Subject of SMK N 9 Semarang 

that was 70.00. There were 24 students or 67% of the students who already achieved 
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more than Minimum Criteria Mastery of Learning of English Subject of SMK N 9 

Semarang (see appendix 19 on page 149). It could be said most of the students now 

can speak English well. 

The following table displays the result of the cycle two test: 

 

Table 4.3 The Summary of Cycle Two Test Result 

 

The average of the students’ score in cycle two test can be seen as follows:  

M = 

Total score of students 

Number of students 

 

 = 

2523.33 

36 

       =    70.09 

 

 

Category Range Frequency Precentage 

Poor 0-49 

 

0% 

Fair 50-69 12 33% 

Good 70-84 24 67% 

Excellent 85-100 

 

0% 

LOWEST SCORE 63,33 

 

HIGHEST SCORE 76,67 
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The diagram below displays the percentage of cycle two test: 

 

Figure 4.6 The Result of Cycle Two Test 

 

The summary of each component result can be seen in the diagram below:  

Figure 4.7 The Summary of Each Component of Cycle Two Test 
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4.1.6 Post Test 

The last step of the classroom action research was post test. In this session, students 

were asked to make a description about their house (see appendix 12 on page 121). 

They were given a text as guidance. The teacher gave 30 minutes for them to prepare 

or ask something they didn’t understand about the test. For each student, the teacher 

gave 1 minute to tell about the house.  

Each students came in front of the class and did the post test. The teacher 

recorded every sound coming from the students. The next step was still the same as 

the previous. The teacher was transcribing the students’ records, analyzing the 

transcriptions, giving them score based on Brown Scoring System in Table 3.2, 

finding out the final score of each students, and the last categorizing the final scores 

into poor, fair, good, or excellent speaking skill based on Table 3.3. 

After conducting all cycles, there were no students in poor or fair category. 

All of the students were already good in speaking English. The result was very 

satisfying. The students made a significant improvement in grammar, vocabulary, 

comprehension, fluency, pronunciation, and also task. It can be seen from the data of 

each component result in the post test (see appendix 20 on page 155) such as the 

mean of grammar (3.67), vocabulary (4.00), fluency (4.00), pronounciation (3.83), 

comprehension (4.00), and task (4.00) respectively. 

Moreover, the mean of the post-test was 78.24. It was higher than 70.00 as 

the school’s Criteria Mastery of Learning. All students had passed the standardized 

score of the Criteria Mastery of the Learning. The result of cycle two test showed 
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that the students spoke better than the previous cycle. It could be said the students’ 

speaking skill improved after the treatment in two cycles. 

The following table shows the result of post test:  

Table 4.4 The Summary of Post- Test Result 

Category Range Frequency Precentage 

Poor 0-49 

 

0% 

Fair 50-69 

 

0% 

Good 70-84 36 100% 

Excellent 85-100 0 0% 

LOWEST SCORE 73,33 

HIGHEST SCORE 83,33 

 

 

The average of the students’ score in the post-test can be seen as follows: 

 

M = 

Total score of students 

Number of students 

 

       

 

 =    78,24 

 

= 

2816.67 

36 
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The diagram below displays the percentage of post test: 

Figure 4.8 The Result of Post Test 

 

The summary of each component displays in the diagram below: 

Figure 4.9 The Summary of Each Component of Post Test 
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The data result from the pre-test up to the post-test showed that the students’ 

speaking skill increased relatively stable along the process of implementing Three 

Steps Interview Technique in the two cycles (see appendix 21 on page 153) through 

the improvement of each component (see appendix 22 on page 155).  

The mean of grammar was 2.86 for the pretest, 3.00 for cycle one test, 3.00 

for cycle two test, and 3.67 for the post test. While, the mean of vocabulary was 2.00 

for the pretest, 3.00 for cylce one test, 3.92 for cycle two test, and 4.00 for the post-

test. The next improvement can be seen from the mean of fluency: 2.94 for the pre-

test, 3.28 for cycle one test, 3.72 for cycle two test, and 4.00 for the post-test.  

The other improvements could be seen from the mean of pronounciation 1.83 

for the pre-test, 2.75 for cycle two test, 3.67 for cycle two test, and it increased to 

3.83 in the post test. The mean of the pre test in comprehension also improved, 3.00 

for the pre-test, 3.00 for cycle one test, 3.86 for cycle two test, and 4.00 for the post-

test.  

The last component was task. The mean of the pre test in task was 2.00, while 

in cycle one test was 3.00. Then the mean of the cycle 2 test in comprehension was 

3.67 and it increased to 4.00 in the post-test.  
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The following diagram is presented in order to deliver a clearer explanation about the 

students’ improvement in each test: 

 

 

Figure 4.10  The Improvement of All Students’ Test Result 

in Each Component 

While, the improvement of each student test result is presented in the diagram below:  

Figure 4.11 The Improvement of All Students’ Test Result 
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Based on the result of all tests, the researcher decided not to conduct the next cycle 

of this classroom action research.  

 

4.2 Analysis of Questionnaire 

Questionnaire was used as an instrument to gain more information about students’ 

responses. In order to get the information from the respondents, there were fifteen 

questions which were asked in the questionnaire (see appendix 31 on page 171). The 

students’ answers then were classified into two categories (see appendix 32 on page 

173) so it can be analyzed easier. 

The result summary of the questionnaire was as follows:  

 

Table 4.6 The Result of the Questionnaire 

Question 
Total Answer 

Yes No 

Q1 26 10 

Q2 11 25 

Q3 36 0 

Q4 36 0 

Q5 6 30 

Q6 13 23 

Q7 0 36 

Q8 29 7 

Q9 36 0 

Q10 36 0 

Q11 25 11 

Q12 27 9 

Q13 31 5 

Q14 32 4 

Q15 36 0 
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The result above gives the information that is explained below: 

1) 78% of the students liked to learn English lesson. 

2) 31% of the students liked to learn speaking English. 

3) All of the students had difficulties in speaking English. 

4) All of the students admitted that the difficulty came because they rarely trained 

themselves to speak in English.  

5) 83% of the students didn’t do special treatment for themselves to improve their 

speaking skill since they learnt English, only 17% did. 

6) 36% students had already got a treatment from their teacher to improve speaking 

skill since they learnt English in Elemnetary school 

7) All students never used Three Steps Interview Technique as a method to help them 

practice in speaking English before the treatment.   

8) 19% students were not interested in using Three Steps Interview Technique to help 

them improve their speaking skill. 

9) Although several students were not interested in using Three Steps Interview 

Technique, all of the students agreed that it could help them to learn speaking 

English. 

10) All of the students felt their speaking ability improved because of Three Steps 

Interview Technique. 

11) 69% of the students agrred that their self confidence improved. 

12) 75% of the students felt more motivated after using  Three Steps Interview 

Technique. 
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13) By the strategy that was applied, there were 86% of the students who became more 

interested to learn English.  

14) For about 11% of the students still got the difficulties in speaking English 

although they used Three Steps Interview Technique. 

15) All of the students agreed that this technique could be applied in the English 

classroom for any material. 

From the result of the questionnaire, the information showed that most of the 

students thought that speaking English was difficult for them and they didn’t like to 

learn it. They admitted that the reason why they couldn’t speak English well was 

because they rarely trained themselves to speak in English. Futhermore, their teacher 

did not use special treatment and technique to tecah them how to speak English well.  

Three Steps Interview Technique was a new model of teaching technique that 

they never got before. Some of the students enjoyed the process when the teacher 

drilled them to speak in English by using Three Steps Interview Technique. 

Moreover, all of them agreed that this technique could help them to improve their 

speaking skill. It could lead them to a condusive environment so they could practices 

in speaking English delicately.  

The students were interested in the strategy that had been applied, and they 

were also motivated to learn speaking English. The students’ motivation in learning 

English as a foreign language increased after they were taught by using Three Steps 

Interview Technique. The students’ interest to learn English also increased. It was 

very good. It showed a positive response from the students, so that Three Steps 

Interview Technique could be applied in teaching speaking. 
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Overall, from the respondents’ answers, it was concluded that the application 

of Three Steps Interview Technique in teaching speaking to the students of vocational 

school worked well. It showed that the students’ answers were equivalent to the 

students’ score in the cycle 1 test and cycle 2 test. The students’ positive responses 

and good scores towards the strategy used showed that the strategy was effective to 

improve the students’ speaking skill, then it can be said that the strategy is useful to 

be applied in teaching speaking English. 

 

 

4.3 Analysis of Observation Checklist and Observation List  

In this sub chapter, the researcher presents about the analysis of observation checklist 

and observation list that was noted along the implementation of the classroom action 

research in SMK N 9 Semarang. The observation checklist consisted of the indicators 

that should be observed in order to know the improvements of students’ attitude 

towards the teaching technique. They were: attending the class, paying attention to 

the teacher, following teacher’s instructions, working on own, sharing information, 

listening to other, waiting turn to speak, answering teacher’s questions, interacting 

with teacher, and doing the task well. The indicators then were categorized in five 

criteria as an observation list. They were: student’s presence, student’s attention to 

the teacher, student’s cooperation, student’s self confidence, and student’s 

understanding. The analysis of the observation checklist and observation list are 

presented in the next  explanations. 
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4.3.1. The analysis of observation check list and observation list in the Pretest 

During the pretest process, the researcher observed the attitude of each student. By 

using the data from observation checklist list  (see appendix 23 on page 156) , the 

researcher got the conclusion which is described in observation list (see appendix 27 

on page 164) as follows: 

(1) Students’ presence 

There were only 35 students who attended the class from 36 students. One student 

was absent because of sick. The name of the student was Siti T with student’s code 

was 31. So, the precentage of the students’ presence was 97,22%. 

(2) Students’ attention to the teacher 

Only 18 of all the students gave attention towards teacher’s explanation, and yet 

somehow many students seemed doing other activities when the teacher was 

explaining something. They seemed have a personal conversation with their 

chairmate. The teacher needed to repeat the explanation and instructions for several 

times to get the students’ attention. But, almost students’ did well in executing the 

teacher’s instruction.  

(3) Students’ cooperation 

Because it was the first meeting, the students hadn’t got any treatment yet related to 

the material and the technique. It influenced their understanding in both material and 

instruction. They weren’t accustomed to get the instruction in English, so almost of 

the students depended themselves on their friends.  They also gave little attention to 

the other students who got the turn to speak up. Some of the students didn’t want to 
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wait until the teacher permitted them to speak up. But, overall it could be handled. 

The students  shared the information needed cooperatively.  

(4) Students’ self confidence 

Only 5 students who were always actively answering the teacher questions. Most of 

the students kept passive and didn’t want to share their idea. It could be influenced 

by their hesitancy to their speaking ability. Yet,  the interaction between the teacher 

and the students started to be built. About 13 students started to give positive 

response to the teacher and interact with the teacher.  

(5) Students’ understanding 

All of the students who attended the class that day gave their participation in the 

pretest. They did the pretest well. 

 

4.3.2. The analysis of observation check list and observation list in the Cycle one 

process 

From the result of observation checklist list during cycle one process (see appendix 

24 on page 158), the researcher got the conclusion which was described in 

observation list (see appendix 28 on page 166) as follows: 

(1) Students’ presence 

All of the students attended the class that day. None was absent at that time. So, the 

precentage of the students’ presence was 100%. 

(2) Students’ attention to the teacher 

The number of  the students who gave attention towards teacher’s explanation 

increased although there were still several students seemed doing other activities 
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when the teacher was explaining the material. In doing the teacher instruction 

especially when Three Steps Interview  Technique was applied, the students got 

difficulty in the beginning to understand the instruction. Some of them felt confused 

of what they should do. Teacher needed to repeat the activities in doing Three Steps 

Interview because in the first trial students’ did the wrong steps. In the second trial, 

almost students’ did well in executing the teacher’s instruction after the teacher 

explained the steps slowly. 

(3) Students’ cooperation 

The students started to listen to others while waiting their turn to speak up.  Most of 

the students cooperated well. They were able to share communicatively to their 

friends. They did their job well in the group. They helped each other. Some of the 

students seemed to have the discussion with their friends to solve the problem they 

faced. The students shared the information needed very cooperatively.  

(4) Students’ self confidence 

The students who came in the class responded the teacher’s questions well although 

some of them still had difficulties in delivering their answer.  Almost of the students 

tried to give their participation in the class that day. The students who came in class 

showed their effort to be active in class. They actively did all the teacher’s 

instruction to practices using Three Steps Interview Technique. The didn’t feel shy to 

ask whenever they had difficulty in understanding teacher’s instruction and 

explanation.  
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(5) Students’ understanding 

All of the students had already known their own part. They did the instructions and 

task from the teacher well. 

 

4.3.3. The analysis of observation check list and observation list in the Cycle 

Two Process 

The next data coming from the result of observation checklist list during the cycle 

two process (see appendix 25 on page 160). The researcher got the conclusion which 

is described in observation list (see appendix 29 on page 168) as follows: 

(1) Students’ presence 

All of the students attended the class that day. None was absent. So, the precentage 

of the students’ presence was100%. 

(2) Students’ attention to the teacher 

All of the students gave their participation in the class that day. They followed the 

teacher’s instruction to practices speaking in English by using Three Steps Interview 

Technique. They did better than the previous meeting. 

(3) Students’ cooperation 

All of the students coorperated well. They shared information and worked 

communicatively with the teacher and their friends. Students had taken a part in the 

activities either in pairs or in groups. They help each other and participated in every 

part of discussion. They listened to other and waited for their turn. Students started to 

understand that they had to respect other including their teacher and their friend.  
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(4) Students’ self confidence 

All of the students who came in the class respond the teacher’s questions well. They 

took all the opportunities that could help them improved their speaking skill.  All of 

the students had a better confidence to interact with the teacher so that they were 

active in answering teacher’s questions.  

(5) Students’ understanding 

Students did the test well and in good order as the instruction given. 

 

4.3.4. The analysis of observation check list and observation list in the Post Test 

The last was the result of observation checklist list during the cycle two process (see 

appendix 26 on page 162), the researcher got the conclusion which is described in 

observation list (see appendix 30 on page 170) as follows: 

(1) Students’ presence 

No one was absent that day. So, the precentage of the students’ presence was 100%. 

(2) Students’ attention to the teacher 

All of the students paid their attention to the teacher. 

(3) Students’ cooperation 

All of the students cooperated well.  

(4) Students’ self confidence 

All of the students were actively participating in class.  

(5) Students’ understanding 

All of the students did the post test well as the teacher’s intruction. 
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4.4 Discussion 

In this sub chapter, the researcher present about the students’ improvement and also 

the advantages by using Three Steps Interview in teaching speaking. They are 

presented as the information below: 

 

4.4.1 The Students’ Improvement 

The researcher conducted a classroom action research using Three Steps Interview 

Technique as a method in teaching speaking. The result in every test showed that 

students’ speaking skill improved. The criteria to assess the improvement were 

grammar, vocabulary, comprehension, fluency, pronunciation and task.  

The final result of the test deals with the total score the students gained before 

and after using Three Steps Interview Technique. In the pre-test result, the students 

had problems in every aspect of speaking skill. In short, pronounciation control was 

very poor and they could not produce good utterances. They often made mistakes in 

very familiar words such as fifteen and name. The lack of vocabulary variation was 

also the problem. The vocabulary mastery was very low, less than 3.00. It means that 

the vocabulary variation was not enough sufficient to express the idea. It influenced 

to the result of task and comprehension component, while the students couldn’t show 

the performance as the teacher’s expectation. 

After conducting cycle one and cycle two, the result of the post-test 

increased. The result of all test answered the first question of the research problem in 

chapter I. By using Three Steps Interview Technique, the researcher improved 
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students’ speaking in all aspects. All students got good scores in grammar, 

vocabulary, comprehension, fluency, pronunciation, and content.  

As Kagan stated in Jacobs (1997) that students’ interaction between the 

interviewer and interviewee along the process of interviewing will teach them 

automatically to learn what to speak and how to speak it up in English. It influenced 

to the improvement of their speaking ability because they practiced to speak a lot. 

The improvement of each aspect of speaking skill is explained as follows: 

1) Grammar  

The target tenses that the students should be learnt were simple present tense and 

simple past tense. They basically knew structure, but they could not implement it 

perfectly in speaking. They forgot to use -e/es and also –ed in the end of the verb. 

After doing the cycles, the result of grammar aspect increased. The result showed 

that the students understood how to use simple present tense correctly. They also 

corrected their grammar by themselves when they did mistakes in performing a 

converstation. 

2) Vocabulary  

The pre-test data showed that the students had limited vocabularies to express their 

idea and feeling. They only used familiar and simple words in their sentences. By 

using Three Steps Interview Technique, the students got challenge to enrich 

themselves about the vocabulary variaton in order to answer the question from their 

pair. After doing several practices using Three Steps Interview Technique, the test 

result increased from a test to another. The students’ vocabulary achievement 
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improved because they got new vocabulary from the treatment and the teacher’s 

explanation. They also tried to find new vocabulary from their dictionary. 

3) Fluency 

Fluency is one of the most important and difficult aspects to be achieved in speaking 

skill. The result of the pre-test showed that fluency got a low score. As stated above 

in the questionnaire result, the students admitted that they rarely practices speaking 

in English, so it influenced their fluency also. After given the treatment, the students’ 

fluency increased. It was influenced by their habit in speaking when they practiced as 

an interviewer and interviewee. They also had to report the interview result to their 

group and classmate. It trained them a lot to speak. So, since they had a lot of 

practices, their fluency achievement in the post-test was much better than in the pre-

test. 

4) Pronounciation 

The students’ pronunciation got the lowest score in pre test. They did many mistakes 

though they used a familiar and simple words. After given the treatment, the 

students’ achievement increased. The students’ pronunciation improved because they 

learned how to pronounce the words correctly since their wrong pronunciation were 

corrected in the cycle one and two. The students also often heard the words and 

sentences read by their friends in drilling section, so they remembered and applied 

them in pronouncing the words. 

5) Comprehension 

The most significant improvement was in the comprehension aspect Comprehension 

is the ability to understand the sentence completely and be familiar with the situation, 
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fact etc. The result of the research showed that the students’ comprehension 

increased. In the beginning of the treatment, the students did many mistakes related 

to the teacher’s instruction. They almost didn’t understand what they should do and 

share. After the treatment, the students could understand what the teacher said and 

got the point of information related to the topic discussed. They did the exercise 

given by the teacher well. In this aspect, the researcher found out how good they 

understood a spoken language. 

6) Task 

The improvement of the task aspect also improved significantly. The point of the 

result was 4.00, it means students could handle formal or informal conversation. 

They were ready to involve in the simple conversation. In Three Steps Interview, the 

students were accustomed to work together in group. They involved in many 

interactions with other. They could get many ideas from their group members so the 

task or the content became better. 

 

The explanation of each component above shows that the technique is 

effective to improve students’ speaking. The students who got treatment also 

admitted that their speaking skill improved. The questionnaire’s result and the 

teacher’s observation during all processes showed the self-improvement from each 

student not only in their speaking skill but also in their positive characters. The 

information from questionnaire and observation asnwered the second question of the 

reserach problem in chapter I. Students showede positive responses. Their motivation 

ton learn English increased. The students enjoyed the process of learning speaking 
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English. The most important, the students admitted that the technique improved their 

speaking skill. 

The students had to listen to others in order to get the information they 

needed while Three Steps Interview Technique was implemented. Moreover, it taught 

them to respect the other too. The students needed to push their ego down while their 

pair was speaking up. They had to be patient to wait their turn to speak up. The 

positive characters building during the process will help them in the future when they 

involved in their vocations. They will not be surprised when they have to wait for 

their turn. 

The result of the research was in line with Lipton and Wellman (1998) in the 

previous chapter who said that Three Step Interview Technique helped students 

personalize the their understanding to the material and appreciation to the ideas of 

others.  Active listening and paraphrasing develop the students understanding and 

also empathy to the others thinking 

The students’ success can’t be separated from the implementation of five 

basic principles of Cooperative Learning stated by Kagan and Olsen (1992) along the 

treatment. They are explained as follows: 

(1) Positive interdependence 

While the proccess of doing the technique, each student realized that they needed to 

help each other. It could be seen when the student tried to explain to his partner who 

didn’t understand the teacher instructions. Learners in group help, assist, encourage, 

and support each others to learn. They realized that the achievement of each member 

would influence others.   
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(2) Group formation 

As stated in the previous chapter that one of the important factors was the group 

formation. The researcher already grouped the students in the right composition so 

that the students could enjoy working in their groups. It could be seen when no one 

of the students protested againts the researcher decision about the group members. 

(3) Individual accountability 

In the implementation of Three Steps Interview Technique, the individual 

accountability was very needed. The performance of each individual learner would 

influence the result of the treatment, so that the students needed to give their active 

parcipation. In this research, each individual learner did his/her job very well. The 

students already gave their active contribution to the group so that the learning goal 

could be achieved. 

(4) Social skills 

The students interaction was already built along the research process. The social 

skills such as working together, interacting with other, having a good communication 

to other had already been applied.  

(5) Structuring and structures 

The teacher’s intructions along the proccess were already clear enough. It could be 

seen when the students could do the intructions well as the teacher intended. 

In short, the aims of Three Steps Interview Technique has been achieved.  

The students engaged in conversation for the purpose of analyzing and synthesizing 

new information. The students were accustomed to respect and appreciate others 
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while the process of interviewing was on going. They learnt to share and create new 

idea in the process of solving the problem with no specific right answer.  

 

4.4.2 The Advantages of Using Three Steps Interview Technique in Teaching 

Speaking 

The use of Three Steps Interview Technique had several advantages towards the 

students’ speaking skill. First, the most important is it improves the students’ 

speaking skill in oral communication. Three Steps Interview Technique forced the 

students to speak up. All of the students must say something or must give opinion 

about something. This condition that made the class become conductive for the 

students to learn speaking English. All of the students could be more active in class, 

it increased students’ oral communication especially in English. The result is 

students’ speaking skill is getting better.  

Second, the use of Three Steps Interview Technique in teaching speaking 

could increase students’ motivation and interest in learning English especially for 

speaking skill. By using a fun treatment and not too formal, students will like the 

learning atmosphere. Students will enjoy those condition so that their interest in 

English improves. In addition, all the activities that were involved in this strategy 

gave the students an experience in speaking English so that they could be more 

confident in performing their speaking. Students also will not feel shy when 

conveying their ideas. 

Third, Three Steps Interview Technique is a technique that requires 

cooperation with other students in group. Students learn how to work together to 



83 

 

 

achieve the goal and how to solve the problem. Thus, by conducting Three Steps 

Interview Technique, students learn social skills such as cooperation, teamwork, and 

communication skills which are useful in their future life. 
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CHAPTER V 

CONCLUSIONS AND SUGGESTIONS 

In this chapter, the conclusions and suggestions from the research are presented. 

5.1 Conclusion 

Based on data interpretation and discussion presented in the previous chapter, I draw 

the following conclusions:  

The application of Three Steps Interview Technique ran well and smoothly. 

The strategy was easy to be applied in teaching speaking to vocational school 

students. Moreover, the use of Three Steps Interview Technique in teaching speaking 

improves students’ motivation and interest in learning English. The students got into 

the habit of speaking in English that they rarely did before. Thus, the students’ 

learning can be improved.  

Through the activities of Three Steps Interview Technique, the students’ 

speaking skill can be improved. It is proved by the result of the improvement result 

from pre-test to post-test. The mean of the scores of the pretest is 47,87; cycle 1 test 

is 61,8; then for the cycle 2 test is 71,29; and the last is 78,42 for the post-test. Those 

scores were good enough; and it also increased from a test to another test. The 

collected data showed that Three Steps Interview Technique can be an alternative 

strategy to improve students’ speaking skill.  
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From the questionnaire, students were interested in the application of Three 

Steps Interview Technique as a strategy in teaching learning English. Most of them 

agreed that Three Steps Interview Technique could help them improve their speaking 

skill. They also said that it can be applied in learning any materials.  

 

5.2 Suggestions 

As concluded above, there are some suggestions which are presented in order to 

improve the students’ speaking skill.  

(1) For the English teachers, they should make a variation of the topic of the 

material and also make it interesting and enjoyable for the students. Three Steps 

Interview Technique actually can be applied to teach other material, it depends on the 

teachers’ creativity. In addition, the use of the learning strategy should be appropriate 

with the condition of the student and the facilities of the school.   

(2) For the students, they need to pay attention to the teacher’s instruction. Although 

Three Steps Interview Technique is easy to be applied in learning English and already 

proved that it improved speaking skill, the success of the method depends on the 

learners. The students are better to make themselves enjoy the process of learning. 

Then, always practicing speaking in English every day makes their speaking ability 

better from day to day.  

(3) For the next researcher, speaking is one of the difficult skills for students to 

master. This research may be still have many weaknesses. Thus, the researcher 

suggests to the next reserachers to be actively explore many methods of teaching 

speaking. This research also could be one of the references for the next researchers.  
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Finally, the researcher hopes that the result of this research would be useful for the 

reader. It is also hoped that the readers would have more information about the use of 

Three Steps Interview Technique in teaching speaking. 
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Appendix 1 Student’s Code 

CODE STUDENT’S NAME 

1.  Alga Agatha 

2.  Annisa Eka 

3.  Azzahra Dwiana 

4.  Devi Yulianti 

5.  Devinta Fajar 

6.  Diah Arum Nastiti 

7.  Dinda Ayu Saraswati 

8.  Eni Istiani 

9.  Erlin Fajar R 

10.  Febby Ari Safitri 

11.  Febby Setyarani 

12.  Fera Yustina Eka 

13.  Henditya Ika A 

14.  Hero Cipta 

15.  Indah Nurmala 

16.  Iqmal Kesag 

17.  Katarina Hana 

18.  Kidwi Mardiana 

19.  Kiki Lovea 

20.  Laras Meilana 

21.  Linda Fatmawati 

22.  Marlinda Setio 

23.  Nina Puji Astutik 

24.  Oktaviana Dewi 

25.  Olivia Virlianda 

26.  Revia Argi 
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27.  Rike Yuyun 

28.  Rizky Putra 

29.  Satria Arif K 

30.  Siskya Nanda 

31.  Siti T 

32.  Solekah 

33.  Swa Zulfa 

34.  Ulfah Unnuriyah 

35.  Vera Ristianti 

36.  Yulius Anggoro 
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Appendix 2 English Syllabus 

Silabus Bahasa Inggris 

Sekolah Menengah Kejuruan 

NAMA SEKOLAH  :   SMK  

MATA PELAJARAN  :   BAHASA INGGRIS 

KELAS/SEMESTER  :   X / 1 - 2 

STANDAR KOMPETENSI :   Berkomunikasi dengan Bahasa Inggris setara Level Novice 

KODE KOMPETENSI :    

ALOKASI WAKTU  :   148 jam X 45 menit 

 

KOMPETENSI 

DASAR 
INDIKATOR 

MATERI 

PEMBELAJARAN 

KEGIATAN 

PEMBELAJARAN 

PENILAIAN ALOKASI 

WAKTU 

SUMBER 

BELAJAR 

TM PS PI 

1. 1 Memahami 

ungkapan-

ungkapan 

dasar pada 

interaksi sosial 

untuk 

kepentingan 

kehidupan 

 

 Ucapan salam 

(greetings) pada 

saat bertemu dan 

berpisah 

digunakan secara 

tepat 

 Memperkenalkan 

diri sendiri dan 

orang lain 

diperagakan 

dengan tepat 

 Berbagai 

ungkapan  terima 

kasih dan 

responnya 

digunakan secara 

tepat 

 Berbagai 

ungkapan 

penyesalan dan 

permintaan maaf 

serta responnya 

diperagakan secara 

tepat 

 Greetings and 

leave takings 

− Good morning. 

− How are you? 

− I’m fine, thanks 

− See you later. 

 Introducing 

− May I introduce 

myself. I am 

Budi.  

− Ani, this is Ida.  

− Nice to meet 

you.  

 Thanking 

− Thank you very 

much.  

− You are 

welcome. 

 Apologizing 

− I am sorry for ... 

− Please forgive 

me .. 

 Grammar Review 

− Personal 

Pronoun (Subject  

&  possessive) 

 I – my 

 You – 

your 

− Simple Present 

Tense : to be & 

Verb 1 

 

 Listening 

− About 

greetings, 

introducing, 

thanking, 

leave 

takings, and 

apologizing 

− Listening for 

information 

− Matching 

pictures 

 Speaking 

− Saying 

greetings,  

introducing, 

thanking, 

leave 

takings, and 

apologizing 

− Role playing, 

dialogues, 

introducing, 

thanking, 

leave 

takings, and 

apologizing 

 Reading for 

information 

      − letters 

      − passage 

 Writing 

− Completing 

dialogues 

− Composing  

letters 

 

 Tes lisan:  

 Memperagakan 

dialog secara 

berpasangan 

 

 

 Tes tertulis:  

 Melengkapi 

dialog 

 Answering 

questions 

9    Get Along 

with English 

for 

Vocational 

School Grade 

X  Novice 

level 

 Global 

Access to the 

World of 

Work 

 English for 

Hotel 

Services 

 Grammar in 

Use 
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KOMPETENSI 

DASAR 
INDIKATOR 

MATERI 

PEMBELAJARAN 

KEGIATAN 

PEMBELAJARAN 

PENILAIAN ALOKASI 

WAKTU 

SUMBER 

BELAJAR 

TM PS PI 

1.2 Menyebutkan 

benda-benda, 

orang, ciri-ciri, 

waktu, hari, 

bulan, dan 

tahun 

 

 Nama-nama benda 

dan kata yang 

mendeskripsikan 

benda yang terkait 

dengan warna, 

bentuk, asal 

(origin), ukuran, 

bahan, jumlah dan 

kualitas 

disebutkan dengan 

tepat. 

 Kata-kata yang 

mendeskripsikan 

orang yang terkait 

dengan profesi, 

kebangsaan, ciri-

ciri fisik, kualitas, 

dan aktifitasnya 

disebutkan dengan 

tepat. 

 Waktu (time of the 

day), nama-nama 

hari/tanggal, 

bulan, tahun 

disebutkan dengan 

tepat. 

 

 Adjectives 

showing colours, 

quality, size, 

shape, age, 

origin, material 

- green, good, 

big, old, 

Indonesian, 

wooden, dsb. 

 Profession, 

nationality 

 Adjectives 

showing physical 

(appearance), 

non-physical 

(characteristic)  

- beautiful, 

humorous dsb 

 Nouns showing 

time, day, date, 

month, year 

-  six o’clock, 

Sunday, 1st of 

May, July, 

2006 

 Grammar 

review: 

− Singular – 

plural nouns. 

(book – books 

box - boxes 

child – children 

fish – fish) 

 Listening 

− Matching 

pictures 

with 

statements 

− Dictation 

− Listening for 

information 

 Speaking: 

− Role playing 

dialogues  

 Reading: 

− Reading for 

information 

 Writing: 

-  Writing dates 

-  Writing 

descriptions   

   of things 

 Tes lisan 

     − Mendes-   

        kripsikan  

        gambar  

        secara   

        lisan 

 

 Tes tertulis 

− Meleng-    

   kapi    

         kalimat 

     − Pilihan   

        Ganda 

− Memberi    

   label   

   pada    

         gambar 

− Menja-   

        wab per- 

        tanyaan    

        cerita. 

 

 

 

12    Get Along 

with English 

for 

Vocational 

School Grade 

X  Novice 

level 

 Breakthrough 

 Global 

Access to the 

World of 

Work 

 Person to 

Person 

 Grammar in 

Use 
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Appendix 3 Lesson Plan 1 

LESSON PLAN 1 

(Pre-test Session) 

School    : SMK Negeri 9 Semarang 

Lesson    : Bahasa Inggris 

Class/Semester  : X / I 

Meeting   : 1-2 

Time Allocated  : 2 x 45 menit (2 meetings) 

Skill    : Speaking 

Competence Standard : Berkomunikasi dengan Bahasa Inggris setara Level 

Novice 

Basic Competence : 1.1 Memahami ungkapan-ungkapan dasar pada 

interaksi sosial untuk kepentingan kehidupan 

Indicator  : Students use the expression about how to 

introduce ourselves and others. 

Learning Objective : In the end of the class, the students are  able to use 

the expression about how to introduce ourselves and 

others. 

Learning  Materials  : Expression of introducing 

Learning Method  : 1. Brainstorming 

        2. Questions and answers 

       3. Practice and perform 

Learning activities  : 
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1. Opening : (10 minutes) 

- The teacher greets the student. (respect, politeness) 

- The teacher and students pray together (respect) 

- Checks the students attendance (dicipline) 

2. Main Activities 

a. Exploration (20 minutes) 

- Teacher tells the students that today they will learn about how to 

introduce ourselves. 

- Teacher gives example about how to introduce ourselves 

- Teacher explains all the difficult words and the important information. 

b. Elaboration (10 minutes) 

- Pre test section : Students a text about introducing themselves. (self 

confidence) 

c. Confirmation (45 minutes) 

- Students perform in front of the clas one by one (confidence) 

3. Closing (5 minutes) 

-  Students review the material together with the teacher. 

- The teacher tells about the next material 

Learning sources : 

1. Text book 

Assesment: 

1. Type  : Spoken Test 

2. Assessment Rubric 
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Score  Grammar  Vocabulary  Comprehension  Fluency  Pronunciation  Task  

1  Errors in 

grammar are 

frequent  

Speaking 

vocabulary 

inadequate to 

express 

anything  

Can understand 

simple questions 

and statements 

if delivered with 

slow speech, 

repetition, and 

paraphrase 

(No specific 

description)  

Errors in 

pronunciation 

are frequent but 

could be 

understood  

Could ask and 

answer 

question topic 

very familiar 

to him  

2  Accent 

usually the 

construction

, but does 

not 

confident 

control of 

the grammar  

Has speaking 

vocabulary 

sufficient to 

express the idea  

Can get the idea 

of most 

conversation of 

non specialized 

knowledge 

Could handle 

with 

confidence 

but not 

including 

casual 

conservations  

Accent is 

intelligible 

though often 

quite faulty  

Able to satisfy 

routine social 

demands and 

work 

requirements  

3  Control of 

grammar is 

good and 

able to 

speak with 

sufficient 

structural 

accuracy  

Vocabulary is 

broad enough 

that rarely has 

to grope for a 

world  

Comprehension 

is quite 

complete at a 

normal rate of 

speech 

Could discuss 

particular 

interest of 

competence 

with 

reasonable 

words  

Errors never 

interfere with 

understanding  

Could 

participate 

effectively in 

most formal 

and informal 

conversations  

4  Errors in 

grammar are 

quite rare 

and able to 

speak 

Could 

understand and 

participate in 

any 

conversation.  

Can understand 

any 

conversation 

with the range 

of his 

Could 

participate in 

any 

conversation 

within the 

Errors in 

pronunciation 

are quite rare  

Could handle 

informal 

interpreting 

from and into 

language  
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3. Scoring 

 Formula :    

 

 

Maximum score : 100 

 

accurately  experience range of the 

experience 

with a high 

degree of 

fluency  

5  Equivalent 

to that of an 

educated 

native 

speaker  

Speech on all 

levels is fully 

accepted by 

educated native 

speakers  

Equivalent to 

that of an 

educated native 

speaker 

Has complete 

fluency in the 

language.  

Equivalent to 

and fully 

accepted by 

aducated native 

speaker  

Speaking 

proficiency 

equivalent to 

that of 

educated 

native speaker  

Total poin 

x 10 

3 

Semarang,  19 Agustus 2013 

Teacher, 

 

Rani Candrakirana 

NIM. 2201409060 
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Appendix 4 Lesson Plan 2 

 

LESSON PLAN2 

(Cycle 1) 

School    : SMK Negeri 9 Semarang 

Lesson    : Bahasa Inggris 

Class/Semester  : X / I 

Meeting   : 3-6 

Time Allocated  : 4 x 45 menit (2 meetings) 

Skill    : Speaking 

Competence Standard : Berkomunikasi dengan Bahasa Inggris setara Level 

Novice 

Basic Competence : 1.1 Memahami ungkapan-ungkapan dasar pada 

interaksi sosial untuk kepentingan kehidupan 

Indicator  : Students use the expression about how to 

introduce ourselves and others. 

Learning Objective : In the end of the class, the students are  able to use 

the expression about how to introduce ourselves and 

others. 

Learning  Materials  : Expression of intoducing 

Learning Method  : 1. Brainstorming 

2. Questions and answers 

3. Three Steps Interview Technique 

4. Practice and perform 
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Learning activities  : 

1. Opening : (10 minutes) 

- The teacher greets the student. (respect, politeness) 

- The teacher and students pray together (respect) 

- Checks the students attendance (dicipline) 

2. Main Activities 

a. Exploration (30 minutes) 

- Teacher tells the students that today they will learn about how to 

introduce ourselves. 

- Teacher explains the materials. 

- Teacher gives example about how to introduce ourselves 

- Teacher explains all the difficult words and the important information. 

- Students practice the dialogue. 

- Teacher gives feedback. 

b. Elaboration (90 minutes) 

- Teacher explains about the three steps interview techniques. 

- Students do the three interview techniques as follows:  

8. The students make a group consists of 4 persons; 

9. Each person be labelled as A, B, C, and D; 

10. Teacher gives the topic to the students; 

11. Students are in pairs, one is the interviewer and the other is the 

interviewee. 

12. Student A interviews student B. Student C interviews student 

D; 

13. Students reverse roles; 
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- Each shares with team members the information they have got during 

the interviews.  

- Teacher chooses several students as a representative to come in front 

of the class to share the group work. 

- The representative students from each group share the group’s result in 

front of the clas one by one (confidence) 

c. Confirmation (45 minutes) 

- Each student chooses a partner to perform a conversation based on the 

topic given by the teacher. 

- Each pair chooses one from three topics. 

- Each pair performs in front of the class.  

4. Closing (5 minutes) 

-  Students review the material together with the teacher. 

- The teacher tells about the next material 

Learning sources : - handout from teacher 

Assesment: 

1. Type  : Spoken Test 

2. Assessment Rubric 
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Score  Grammar  Vocabulary  Comprehension  Fluency  Pronunciation  Task  

1  Errors in 

grammar are 

frequent  

Speaking 

vocabulary 

inadequate to 

express 

anything  

Can understand 

simple questions 

and statements 

if delivered with 

slow speech, 

repetition, and 

paraphrase 

(No specific 

description)  

Errors in 

pronunciation 

are frequent but 

could be 

understood  

Could ask and 

answer 

question topic 

very familiar 

to him  

2  Accent 

usually the 

construction

, but does 

not 

confident 

control of 

the grammar  

Has speaking 

vocabulary 

sufficient to 

express the idea  

Can get the idea 

of most 

conversation of 

non specialized 

knowledge 

Could handle 

with 

confidence 

but not 

including 

casual 

conservations  

Accent is 

intelligible 

though often 

quite faulty  

Able to satisfy 

routine social 

demands and 

work 

requirements  

3  Control of 

grammar is 

good and 

able to 

speak with 

sufficient 

structural 

accuracy  

Vocabulary is 

broad enough 

that rarely has 

to grope for a 

world  

Comprehension 

is quite 

complete at a 

normal rate of 

speech 

Could discuss 

particular 

interest of 

competence 

with 

reasonable 

words  

Errors never 

interfere with 

understanding  

Could 

participate 

effectively in 

most formal 

and informal 

conversations  

4  Errors in 

grammar are 

quite rare 

and able to 

speak 

accurately  

Could 

understand and 

participate in 

any 

conversation.  

Can understand 

any 

conversation 

with the range 

of his 

experience 

Could 

participate in 

any 

conversation 

within the 

range of the 

experience 

with a high 

Errors in 

pronunciation 

are quite rare  

Could handle 

informal 

interpreting 

from and into 

language  
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3. Scoring 

 Formula :    

 

 

Maximum score : 100 

 

 

 

 

 

 

 

 

degree of 

fluency  

5  Equivalent 

to that of an 

educated 

native 

speaker  

Speech on all 

levels is fully 

accepted by 

educated native 

speakers  

Equivalent to 

that of an 

educated native 

speaker 

Has complete 

fluency in the 

language.  

Equivalent to 

and fully 

accepted by 

aducated native 

speaker  

Speaking 

proficiency 

equivalent to 

that of 

educated 

native speaker  

Total poin 

x 10 

3 

Semarang,  26 Agustus 2013 

Teacher, 

 

Rani Candrakirana 

NIM. 2201409060 
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Appendix 5 Lesson Plan 3 

LESSON PLAN 3 

(Cycle 2) 

School    : SMK Negeri 9 Semarang 

Lesson    : Bahasa Inggris 

Class/Semester  : X / I 

Meeting   : 7-8 

Time Allocated  : 2 x 45 menit (2 meetings) 

Skill    : Speaking 

Competence Standard : Berkomunikasi dengan Bahasa Inggris setara Level 

Novice 

Basic Competence : 1.2 Menyebutkan benda-benda, orang, ciri-ciri, 

waktu, hari, bulan, dan tahun 

Indicator  : Students use the right adjective words to describe 

people or thing. 

Learning Objective  : In the end of the class, the students are  able to use 

the right adjective words to describe people or 

thing. 

Learning  Materials  : Adjectives words, descriptive text 

Learning Method  : 1. Brainstorming 

2. Questions and answers 

3. Three Steps Interview Technique 

4. Practice and perform 
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Learning activities  : 

1. Opening : (5 minutes) 

- The teacher greets the student. (respect, politeness) 

- Checks the students attendance (dicipline) 

2. Main Activities 

a. Exploration (15 minutes) 

- Teacher tells the students that today they will learn about how to 

describe people or thing. 

- Teacher gives example of adjective words. 

- Teacher gives example about how to describe people. 

- Teacher explains all the difficult words and the important information. 

b. Elaboration (20 minutes) 

- Students do the three interview techniques as the previous session:  

1. The students make a group consists of 4 persons; 

2. Each person be labelled as A, B, C, and D; 

3. Teacher gives the topic to the students; 

4. Students are in pairs, one is the interviewer and the other is the 

interviewee. 

5. Student A interviews student B. Student C interviews student 

D; 

6. Students reverse roles; 

7. Each student shares with team members the information they 

have got during the interviews.  

 

c. Confirmation (45 minutes) 
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- Each student performs in front of the class to share their interview’s 

result.  

3.Closing (5 minutes) 

-  Students review the material together with the teacher. 

- The teacher tells about the next material 

Learning sources : - handout from teacher 

Assesment: 

1. Type  : Spoken Test 

2. Assessment Rubric 

 

Score  Grammar  Vocabulary  Comprehension  Fluency  Pronunciation  Task  

1  Errors in 

grammar are 

frequent  

Speaking 

vocabulary 

inadequate to 

express 

anything  

Can understand 

simple 

questions and 

statements if 

delivered with 

slow speech, 

repetition, and 

paraphrase 

(No specific 

description)  

Errors in 

pronunciation 

are frequent 

but could be 

understood  

Could ask and 

answer question 

topic very familiar 

to him  

2  Accent usually 

the construction, 

but does not 

confident control 

of the grammar  

Has speaking 

vocabulary 

sufficient to 

express the 

idea  

Can get the 

idea of most 

conversation of 

non specialized 

knowledge 

Could handle 

with 

confidence 

but not 

including 

casual 

conservations  

Accent is 

intelligible 

though often 

quite faulty  

Able to satisfy 

routine social 

demands and work 

requirements  

3  Control of 

grammar is good 

Vocabulary 

is broad 

Comprehension 

is quite 

Could discuss 

particular 

Errors never 

interfere with 

Could participate 

effectively in most 
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and able to 

speak with 

sufficient 

structural 

accuracy  

enough that 

rarely has to 

grope for a 

world  

complete at a 

normal rate of 

speech 

interest of 

competence 

with 

reasonable 

words  

understanding  formal and 

informal 

conversations  

4  Errors in 

grammar are 

quite rare and 

able to speak 

accurately  

Could 

understand 

and 

participate in 

any 

conversation.  

Can understand 

any 

conversation 

with the range 

of his 

experience 

Could 

participate in 

any 

conversation 

within the 

range of the 

experience 

with a high 

degree of 

fluency  

Errors in 

pronunciation 

are quite rare  

Could handle 

informal 

interpreting from 

and into language  

5  Equivalent to 

that of an 

educated native 

speaker  

Speech on all 

levels is fully 

accepted by 

educated 

native 

speakers  

Equivalent to 

that of an 

educated native 

speaker 

Has complete 

fluency in the 

language.  

Equivalent to 

and fully 

accepted by 

aducated 

native speaker  

Speaking 

proficiency 

equivalent to that 

of educated native 

speaker  
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3. Scoring 

 Formula :    

 

 

Maximum score : 100 

 

 

 

 

 

 

 

 

 

Total poin 

x 10 

3 

Semarang,  7 September 2013 

Teacher, 

 

Rani Candrakirana 

NIM. 2201409060 
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Appendix 6 Lesson Plan 4 

LESSON PLAN 4 

(Post-test Session) 

School    : SMK Negeri 9 Semarang 

Lesson    : Bahasa Inggris 

Class/Semester  : X / I 

Meeting   : 9-10 

Time Allocated  : 2 x 45 menit (2 meetings) 

Skill    : Speaking 

Competence Standard : Berkomunikasi dengan Bahasa Inggris setara Level 

Novice 

Basic Competence : 1.2 Menyebutkan benda-benda, orang, ciri-ciri, 

waktu, hari, bulan, dan tahun 

Indicator  : Students use the right adjective words to describe 

people or thing. 

Learning Objective : In the end of the class, the students are  able to use 

the right adjective words to describe people or 

thing. 

Learning  Materials  : descriptive text 

Learning Method  : Performance 

Learning activities  : 

1. Opening : (5 minutes) 

- The teacher greets the student. (respect, politeness) 
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- The teacher and students pray together (respect) 

- Checks the students attendance (dicipline) 

2. Main Activities 

d. Exploration (10 minutes) 

- Teacher tells the students that today they will do the post test as the 

last test. 

- Teacher explains what the students should do. 

e. Elaboration (30 minutes) 

- Pre test section : Students make a description about their house. 

f. Confirmation (30 minutes) 

- Students perform in front of the clas one by one (confidence) 

5. Closing (15 minutes) 

-  Students review the material together with the teacher. 

- The teacher asks them to answer the questionnaire 

- The teacher says goodbye. 

Learning sources : Teacher’s handout 

Assesment: 

1. Type  : Spoken Test 

2. Assessment Rubric 
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Score  Grammar  Vocabulary  Comprehension  Fluency  Pronunciation  Task  

1  Errors in 

grammar are 

frequent  

Speaking 

vocabulary 

inadequate to 

express 

anything  

Can understand 

simple questions 

and statements 

if delivered with 

slow speech, 

repetition, and 

paraphrase 

(No specific 

description)  

Errors in 

pronunciation 

are frequent but 

could be 

understood  

Could ask and 

answer 

question topic 

very familiar 

to him  

2  Accent 

usually the 

construction

, but does 

not 

confident 

control of 

the grammar  

Has speaking 

vocabulary 

sufficient to 

express the idea  

Can get the idea 

of most 

conversation of 

non specialized 

knowledge 

Could handle 

with 

confidence 

but not 

including 

casual 

conservations  

Accent is 

intelligible 

though often 

quite faulty  

Able to satisfy 

routine social 

demands and 

work 

requirements  

3  Control of 

grammar is 

good and 

able to 

speak with 

sufficient 

structural 

accuracy  

Vocabulary is 

broad enough 

that rarely has 

to grope for a 

world  

Comprehension 

is quite 

complete at a 

normal rate of 

speech 

Could discuss 

particular 

interest of 

competence 

with 

reasonable 

words  

Errors never 

interfere with 

understanding  

Could 

participate 

effectively in 

most formal 

and informal 

conversations  

4  Errors in 

grammar are 

quite rare 

and able to 

speak 

accurately  

Could 

understand and 

participate in 

any 

conversation.  

Can understand 

any 

conversation 

with the range 

of his 

experience 

Could 

participate in 

any 

conversation 

within the 

range of the 

experience 

with a high 

degree of 

Errors in 

pronunciation 

are quite rare  

Could handle 

informal 

interpreting 

from and into 

language  
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3. Scoring 

 Formula :    

 

 

Maximum score : 100 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

fluency  

5  Equivalent 

to that of an 

educated 

native 

speaker  

Speech on all 

levels is fully 

accepted by 

educated native 

speakers  

Equivalent to 

that of an 

educated native 

speaker 

Has complete 

fluency in the 

language.  

Equivalent to 

and fully 

accepted by 

aducated native 

speaker  

Speaking 

proficiency 

equivalent to 

that of 

educated 

native speaker  

Total poin 

x 10 

3 

Semarang,  16 September 2013 

Teacher, 

 

Rani Candrakirana 

NIM. 2201409060 
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Appendix 7 Learning Material For Cycle 1 
 

 

 

 

 

 

 

 

 

 

 What are the two  people doing? 

 Do they know each other? 

 What will they probably say? 

 Do you ever introduce yourself 

to   another person? 

 What did you say? 

 

 

Introducing is basically telling about your name and other important 

information. It’s quite simple. There some expressions that are usually 

used when someone wants to introducing her self or other. 
 

Introducing yourself Introducing someone 

May I Introduce 

myself? 

My name is .... Allow me to 

introduce my friend. 

His name is .... 

Allow me to 

introduce myself. 

My name’s ........ I would like to 

introduce my friend. 

Her name is .... 

I’d like to introduce 

my self. 

I am ........ 

You can call me 

....... 

Let me introduce 

my friend. 

She / he is ...... 

Let me introduce 

myself. 

I’m ...... I want to introduce 

my friend. 

This is ....... 

I want to introduce 

myself. 

 I want you to know 

my friend. 

Please meet ......... 

 

INTRODUCTION 
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Nice to meet you. 

Glad to know you. 

Pleased to meet you. 

My pleasure to know you. 

Happy to know you. 

Response 

Example 1 

Hello, may I 

introduce my self? 

Yes, ofcourse. 

My name is 

Baskara. 

And you? 

My name is 

Rianti. 

Nice to know 

you, Rianti. 

Nice to know 

you too. 
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Example 2 

Tyas  : Hi, Winda. 

Winda : Hi, Tyas. Please meet my friend.    

Her name is Ulfa. 

Tyas  : Hi, Ulfa. My name is Tyas. 

   How do you do. 

Ulfa  : How do you do. Glad to meet you. 

Tyas  : Glad to meet too. 

Example 3 

Good morning, everybody ! Let me introduce 

myself. My name is Ryan Mahardika. You can 

call me Ryan. I was born in Semarang, on 29 

August 1997. I live at Diponegoro Street No 27. 

My hobbies are swimming and reading a book. I 

want to be a doctor someday. So, I have to study 

hard start from now to reach my dream. Nice to 

meet you al. Thank you   
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In this section we will do practice by using Three Steps Interview 

Technique. Follow the instructions above to make your practicing perfect ! 
   

1) Make a group consists of 4 persons. 

2) Give label A, B, C, D to each person. 

3) Student A will be paired with student B, and student C will be paired with student D. 

4) Student A will interview student B, Student C will interview student D. 

5) Change the role when the teacher says “Change” 

6) After all interviews are done, start from student A then B, C, D tell the interview 

result to all group’s members. 

7) Teacher will ask the representative for each group to share the interview result in front 

of the class. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Let’s do practice ! 

Question 1 

1. Who is your name? 

2. When were you born? 

3. How old are you? 

4. Where is your hometown? 

5. Where do you live? 
Question 2 

1. How many brother (s) and sister (s) 

do you have? 

2. Who are their name? 

3. How old are they? 

4. Do you often spend your time with 

them? 

5. Do you love them? 

 

Question 3 

1. What is your favorite color? 

2. Who is your favorite singer? 

3. What is your favorite food? 

4. What is your dream? 

5. Why do you want to be a ..... ? 
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Appendix 8 Learning Material for Cycle 2 

 

 

 

 

 

 

 

 

 

ADJECTIVE WORDS ! 

    

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

HOW DO I LOOK LIKE? 

thin 
fat 

curly straight 

short 
long 

big small 

old 
young 
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Example : 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Andina is my bestfriend. She is a cute girl. Her body is 

small but she is very atractive and energic. Her hair is 

short and she likes wearing a beautiful ribbon in her 

hair. She has a brown little eyes. Her eyes is always 

shining when she see an ice cream because it is her 

favorite food. Andina is a smart girl. She always gets 

rank 1 in my class but she is not arrogant. She always 

wants to help anyone who asks her about the lesson 

includes me. She is not stingy to share her knowledge. 

That is why many people likes her. She is so lovable. 

Andina is my bestfriend ever. 
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Appendix 9 Pre-test Intrument 

 

PRE-TEST 
 

 

 

Introduce yourself in front of the class. 

The information you have to share including : 

1. Your full name 

2. Your age 

3. Where you was born 

4. When you was born 

5. Where you live 
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Appendix 10 Cycle One Test Intrument 
 

 

 

 

 

 

 

 

CHOOSE YOUR PARTNER THEN MAKE A CONVERSATION BASED ON THE 

SITUATION BELOW ! USE THE EXPRESSIONS OF GREETING, INTRODUCING, 

THANKING, AND LEAVE TAKING. YOU AND YOUR PARTNER WILL PERFORM 

THE CONVERSATION IN FRONT OF THE CLASS 

1. You see someone who looked confused. You ask her does she need a help. 

You introduce yourself and she introduces herself back. She is a new 

student at your school and she wants to see one of the teachers but she 

doesn’t know where the teacher room is. Then you show the teacher room 

to her. She says thanks to you. 

2. You see a boy is crying in front of house. You ask him who is he and what 

happen. He tells you that he lost and wants to go home. Then you take him 

to his home. He says thanks to you. 

3. You sit in the bus station and wait for your bus to go home. Then someone 

come towards you and introduce himself. He tells that he wants to go to the 

Salatiga but he doesn’t know what bus he should go with. You tell him that 

he should go with bus number 4. He says thanks to you and go with bus 

number 4. 
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Appendix 11 Cycle Two Test Intrument 

 
 

 

 

 

 

A. Do The Three Steps Interview Technique and use the list of 

question below as your guidance to interview your partner : 

1. Do you have bestfriend / boyfriend/ girlfriend/ brother/ sister? 

2. Who is her / his name? 

3. Is she / he beautiful / handsome? 

4. Does she/he has a white skin? 

5. Does she / he has a long hair? 

6. What is the color of his / her eyes? 

7. How is her body? Tall / short? 

8. Is she / he thin? 

9. Is she / he a nice boy / girl? 

10. Why does she / he become your .............. ? 

11. Do you love her / him? 

B. Come in front of the class and share your interview’s result. 
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Appendix 12 Post- Test Intrument 

 

MAKE A DESCRIPTION ABOUT YOUR HOUSE. YOU 

CAN SEE THE EXAMPLE BELOW AS YOUR 

GUIDANCE 

 

I live in my comfortable house. I live in there with my family.My 

house is not small, but it is not big either. It is medium large. My 

house’s color is white, so it seems like The White House of 

Barrack Obama. My house consists of eight rooms. We have one 

living room for our family’s guest. There are three bedrooms and 

two bathrooms for me, my sistes, and my parents. Then we also 

have a small but nice kitchen. My mother always use it to cook a 

delicious food for my family. And the last in the middle of the 

house is family room. In that room, we usualy gather and talk 

about our activities in a whole day while we watch the television. 

In front of my house, there is a beautiful garden that full of 

flowers. That’s all of my house. I do really enjoy to spend my time 

in my house. 
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Appendix 13 Students’ Pre Test Transcription 
 

STUDENTS’ 

CODE 

PRE-TEST 

TRANSCRIPTION 

1.  I want to introduce myself. My name is Alga Agatha. I’m 

[faiftin] years old. I live at Jalan Ngemplak Tandang. I [wIs] 

born in Kendal on 14 July 1998. 

2.  Hello, I want to introduce myself. My [nIm] is Anisa Eka 

Nilam Sari. I am [faiftin] years old. I live at Jalan Candi Pawon 

Selatan [Nomer] Three. I was born in Semarang, 7 [AprIl] 

1998. 

3.  I want to introduce myself. My name is Azzahra Dwiana Putri. 

I am 16 years old. I live at Jalan Imam Putra Asri [tiga] [blok] 

[bI] [Nomor] [Satu] [eh] Number One. I was born in Semarang, 

6 Desember 1997. 

4.  My [nIm] is Devi Yulianti. You can call me Devi. I am [faiftin] 

years old. I live at Cemara Raya 2 Number 24 A. I was born in 

Semarang, 26 July [nainti:] [nainti:] 8.   

5.  I want to [introdas] myself. My name is Devinta Fajar Amelia. 

I am 14 years old. I am live at Jalan Indah Mas 2 Number 

twelve. I was born in Semarang on Seven September 1998 

[eik]. 

6.  Hello. I want to [introdus] myself. My name is Diah Arum 

Nastiti. I am [sikti:n] [yer] [od]. I live at Jalan Gayamsari [tiga] 

[nomor] [tiga] [erwe] [tiga] . I was [bern] in Semarang [berapa 

ya bu] [eiktin] [febuari] [nainti:n] [nain] seven. 

7.  Let me introduce myself. My name is Dinda Ayu Saraswati. I 

am [faif] [fifti:n] years old. I live at Jalan Kijang Selatan 

Number 28.  I was born in Semarang on [one] March [nainti:] 

[eh] [nainti:] 8.  

8.  I want to introduce myself. My name is Eni Istiani. I am 

[faiftin] years old. I live at Jalan Pucang Gading. I was born on 
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30 [Mart] [nainti:] 98. 

9.  I want to introduce myself. My name is Erlin Fajar Rahmawati. 

[eee..] I am [faiftin] years old. I live at Jalan ...... number 3.  I 

was born in Semarang on [tu] September 1998. 

10.  I want to introduce myself. My name is Febby Ari Safitri. I am 

[faiftin] years old. I live at Cokroaminoto Street. I was born in 

Semarang on [faif] [eh] on 4 [febuari] 1998. 

11.  I want to introduce myself. My name is Febby Setyarani. I am 

[fifti] [eh] 15 years old. I live in Jalan Candi Gabang. I was 

born in Semarang, [twenti:] [wan] [febuari] 1998. 

12.  I want to introduce [maisef]. My [nIm] is Fera Yustina . I [am] 

[faiftin] [yer ol]. I [lef]..... I [lef] at Jalan Angsara Plamongan 

Indah. I [wes] born in Semarang on [nen] [febuari] [nenti:] 

[nenti:] [eits]. 

13.  I want to introduce myself. My name is Henditya Ika ......... 

Setyaningrum. I was, I am 14 years old. I live in Seruni Street 

Number  21 Tlogosari Semarang. I was born in Kendal, 20 

April [nainti:] 99. 

14.  I want to introduce myself. My name is Hero Cipta Wicaksana 

Sugiarto. [e..] I am 15 years old. I was born in... live at Jalan 

Peterongan Sari Number 15. I was born in Semarang on 3rd 

September 1998. 

15.  I want to introduce myself. My name is Indah Nurmala Sari. I 

am [faiftin] years old. I live at Jalan Pringgading. I was born in 

Semarang on 8 [febuari] 1998. 

16.  I want to introduce myself. My [nIm]  is Iqmal Kesag Pradita. I 

am 16 years old. I live at Jalan Wono priyamukti WS number 

[twenti]... 2026. I was born in Semarang on 13 August 1997. 

17.  I want in.... I want to introduce myself. My name  is Katarina 

Hana Ivana. I am [faiftin]  years old. I [lef] [Ət] Jalan Citarum 

Selatan [satu] [nomor] [dua] [lima] . I [wes] born in Grobogan 

on 29 [April] [nenten] [nainti:] [eik] 
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18.  I want to [introdus] myself. My [nIm]  is Kidwi Mardiana. I am 

14 years old. I live at Jalan Jolotundo. I was born in Grobogan 

on [si:k] [April] 1999. 

19.  Hello, I [wen] to introduce myself. My [nIm] is Kiki Lovea 

Lumiti. I am 15 years old. I was born in Semarang on 21 

[Febuari] 1998.  

20.  Hello guys, I [wen] introduce myself. My [nIm] is Laras 

Meilana Wijayanti. I am 15 years old. I live at Sendang Mulyo 

Gendong [erte] 5 [erwe] 8 Number [Nomer] 122. I was [bron] 

in Semarang, on 25 May 19 [nainti:] [ait]. Good Bye. 

21.  I want to introduce myself. My name is Linda Fatmawati. I am 

15 years old. I live at Jalan Fatmawati Number 40 I was born in 

Semarang on 12 May 1998. 

22.  I want to introduce myself. My [nIm] is Marlinda Setyo 

Rubyana. I am [faiftin] years old. I [laif] at Jalan Kebonharjo. I 

was born in Semarang on 31 March [nainti:] 98. 

23.  I [wen] to [introdus] [maisilf]  My name is Nina Puji Astutik. I 

am [siktin] years [od]. I live [e..]  Tumpak Sari at the seven and 

the one Sambiroto. I was born in Semarang on March 27 1997. 

24.  I want to introduce myself. My name is Oktaviana Dewi. I am 

[faiftin] years old. I live at Jalan Candi Pawon Selatan Number 

25. I was born in Semarang on 12 October [nainti:] 98. 

25.  I want to introduce myself. My name is Olivia Virlianda. I am 

[faiftin] years old. I live at Jalan Gajah Raya. I was born in 

Semarang on January 13 [nainti:] 98. 

26.  I want to introduce myself. My name is Revia Argi Utama. I 

am 14 years [old]. I live at Jalan Sendang Guwo Number 11. I 

was born in Temanggung on 24 August 1998. 

27.  I want to introduce myself. My name is Rike Yuyun Utami. I 

am 16 years [old]. I live in Jalan Wonodri Selatan Number 3. I 

was born in Semarang [eik] [mart] 1997. 

28.  Let me introduce myself. My name is Rizky Putra Wardani. I 
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am [seventi:] years old. I [lef] at Jalan Kebonrejo Timur 

Number 10. I was [bron] in Semarang 10 [April] 19 [nain] 

[sik]. 

29.  I [wen] to introduce myself. My name is Satria Arif 

Kurniawan. I am [faiftin] years old. I live at Jalan Badak Utara 

Number 12. I was born in Semarang on [sik] June 1998. 

30.  I want to introduce myself. My [nam] is Siskya Nanda Pradika. 

I am [fo:ti] years old. I live at Jalan Setya Graha Raya Number 

2. I was born in Semarang on 7 October 1998. 

31.  ---------- 

32.  I want to introduce myself. My name is Solekah. I am 15 [yer] 

old. I live at Jalan Setya Mukti Barat. I was born in Semarang 5 

October 19 [nain] [ eh] 1997. 

33.  I want to introduce myself. My name is Swa Zulfa Ainunnisa. I 

am 15 years old. I live at Jalan Rogo Jembangan Barat Number 

11. I was [bron] in Semarang [tirti:] one March 98. 

34.  I want to introduce myself. My name is Ulfah Unnuriyah. I am 

15 years old. I live at Jalan Sendang Guwo.  I was [bron] in 

Semarang on 11 March 199 [eik] 

35.  I want to introduce myself. I’m... My [nIm] is Vera Ristianti. I 

am 15 years old. I [lef] at Jalan Sawah Besar. I was born in 

Semarang on 11 [Mai] [nainti:] 98. 

36.  Let me [to] introduce myself. My name is Yulius Anggoro 

Davit. I am 16 years old. I live at Jalan Iskandar Muda. I was 

born in Semarang on 29 June 1997. 
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Appendix 14 Students’ Cycle One Test Transcription 

 

STUDENTS’ 

CODE 

CYCLE ONE TEST 

TRANSCRIPTION 

1.  Are you okay, boy? 

Whats [yur] [ni:m] 

Oh, Okay. What happen to you, David? 

Hmmmm... Really? I will take you... Let’s go, I will take you 

to your home. 

Don’t mention it. 

2.  Hi, do you need help?  

I’m Annisa.  

Teacher’s room is on the left on [eh..] of the hall. 

I’m glad to give you help. 

3.  Huuuuhuuuuuhuuu (crying) 

No. 

My name is David.  

I’m lost and I want to go my home. 

Thank you for your help. 

4.  Hi, my name is Devi Yulianti. I’m a new student. 

I want to know what of the teacher. [eee]  

Can you show me where the teacher’s room? 

Thank you. 

See you. 

5.  Good morning. 

Yes. I want to introduce myself.  

My name is Devinta.  

And you? 

Oh yes. Can you show me the teacher’s room? 

Thank you very much, Febby. 

6.  Hello. I [am] Diah, 

What’s [yo:r] [nƏm] 
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I live in Gayamsari Selatan [tiga]. 

And you? 

I want go to the Salatiga. 

But I [dont] know .................. which bus I should go with. 

Ok. Thanks for helping me. 

See you. Bye bye. 

7.  Huuhuuuuhuuuuuu.... (crying) 

My name is Dinda. I’m lost and I wants go home. 

My parents are at home. 

Are you [sƏr]? 

Thank you. 

8.  How do you do. 

Oh yes, ofcourse. 

My name is Eni Istiani. 

You can go to the Salatiga with bus number 4. 

Yes, like there. Is this bus number 4. 

Anytime. 

Nice to meet you too. Bye.  

9.  I’m Erlin and I’m a new student.  

I want to see one of the teachers but I [do] know where the 

teacher’s room is.  

[ehh] Thanks for helping me. 

10.  I’m Dimas. 

I’m lost. I want back to home, but I don’t know where I should 

go.  

My parents are at home.  

Are you sure? 

Thank you very much. 

11.  Hi. Good morning. 

Are you a new student? 

My name is Febby. 

You look so [ko:nfyus]. 
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Do you need a help? 

Yes, follow me. 

You welcome. 

12.  Good morning. 

Yes, I am a new student in this school. 

My name is Fera Yustina.  

Do you know where the teacher’s room is? 

Thank you. 

Bye. 

13.  Hello. How do you do. 

May I introduce myself.  

My name is Henditya. And you? 

Can you help me? 

I want go to the Salatiga, but I don’t know where bus should I 

go. 

Number 4? 

Thank for... thanks a lot for your help, Eni. 

Nice to meet you. 

14.  What is your name? Why you cry? 

Oh. Where your parents? 

Ok, I will take you to your home. 

Ofcourse.  

Ok, I well. 

15.  Hello. Good morning 

Can you help me please? 

Can you give me the information about teacher room? 

Ok, thank you. 

Good bye. 

16.  Hello. 

I am Iqmal. 

Why are you crying? 

Where is your home? 
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Oh, I know. Follow me. 

17.  I’m lost and I’m going to go home.  

Thanks for taking me home. 

18.  Good morning. 

Yes, I can.  

Oh yes I can. Teacher room is on the outside. 

You welcome. 

19.  Hello. Good morning. 

Are you a new student in this school? 

Hi, I am Kiki Lovea. And your name? 

Yes, I know. Follow me, please ! 

You’re welcome. 

Bye.  

20.  Huuuhuuuuhuuu (crying) 

My name is Laras. 

I loose. I forget the street to back in my home. 

Jalan Pleburan Number 1.ok, thank you. 

21.  Hi, my name is Linda Fatmawati.  

What is your name? 

May I help you? 

Let follow me. 

You welcome.  

And see you. 

22.  Hi. 

Yes please. My name is Marlinda.  

I new... I am a new student in this school. 

I want to meet Mrs. Rani but I don’t know where Mrs. Rani’s 

room. 

Thank you. 

23.  Hello. Fine. 

Yes, I am a new student. 

My name is Nina. 
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Do you know where the teacher’s room ? 

Okay, I will follow you. 

Thank you. 

Bye. 

24.  Hi. What is your name? 

What happened? 

Why are you crying? 

Where is your house? 

I know where your home is. 

You’re welcome. 

25.  Hi, my name is Olivia. And you? 

What are you doing here? What happen? And Why are you 

crying? 

Where are your parents? 

Okay, I will let you come back home. 

Yes, I m sure. 

You welcome. 

26.  Hi. What are you [doing]? 

What is [yo:r] [nem]? 

And where is your home? 

Come here. I will accompany you. 

27.  My name is Rike. 

I am lost. And want to go home. 

My house at Pandan Street. 

Really? 

Thank you for your help. 

28.  Good afternoon. ............................. 

Yes... oh yes, ofcourse. 

Ok. You go with bus number 4. 

You’re [welko:m]. 

29.  Hei, my name is Satria Arif. And you? 

I want to go home, but I don’t know where to go? 
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My home is on semarang. 

Thank you. 

30.  Hi. Why you cry? 

What is your name? 

Where do you live? 

I know. Please follow me. 

31.  Hello. How are you? 

Are you a new student? 

Hi, My name is Siti. And your name? 

Yes, I know. The teacher room is near the headmaster’s room. 

Follow me. 

This it teacher’s room. 

You’re welcome. 

Bye. 

32.  My name is Solekah. 

Where do you live? 

I live at Jalan Selomukti Barat Semarang. 

By the way, where are you going? 

Oh, you [sould] go with bus number 4. 

I am glad I [culd] help. 

See you. 

33.  I am lost. 

And I don’t know way to go to home. 

My name is Zulfa. And my home at Jalan Rogo Jembangan 

Number 11. 

Thank you. Thanks for your help. 

34.  Hi, why are you crying? My name is Ulfah. May I help you? 

I will accompany you.  

That’s ok. 

35.  Hello. [mI]  name is Vera. Can I help you? 

Oh, I know Mrs. Rani’s room.  

I will accompany you. 
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You welcome. 

36.  Good afternoon. 

Can you help me? 

Thanks.  

I just want to ask something.  

And I do go Salatiga. But what bus I will go. 

Oh number 4? Ok. I will remember it. 

Thank you 
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Appendix 15 Students’ Cycle Two Test Transcription 

 

STUDENTS’ 

CODE 

CYCLE 2 TEST 

TRANSCRIPTION 

1.  I want to tell about Rara sister.. Rara bestfriend. Her name is 

Solekah. His beautiful. She has a white skin. She has a long 

hair. His eyes [kolor] are black. Her body is tall. He’s thin. He’s 

a nice girl.  

2.  I want to tell about Diah’s boyfriend.  His [nem] is Ryan. He is 

handsome. He has a white skin. He has a short hair. His eyes 

color are black. His body is tall. He is thin. He is a nice boy. 

3.  I want to tell about Alga bestfriend. Her name is Deni. She is 

beautiful. She doesn’t have a white skin. He has long hair. Her 

eyes color is [bron]. She is tall. She is thin. She is a nice girl. 

4.  I want to tell about Linda’s brother.  He’s Nawaf. He is 

handsome. He has a white [skain]. He has a short hair. His eyes 

color are [bron]. His body is tall. He is [tain] thin. He is a nice 

boy. 

5.  I want to tell you about Febby’s friend. Her name is Yulia. She 

is a beautiful. She has a white skin. She has a long hair. Her 

eyes color are brown. Her body is tall. She is thin. She is a nice 

girl. Thank you. 

6.  I want to tell about Anissa’s brother. His name is Andika. He is 

a ... he is a .... He has... He hasn’t have a [wi:t] skin. He has a 

hair. His [aiyes] [Ər] black. He has body is tall. He is thin. He is 

a nice boy.  

7.  I want to tell about Hero’s friend.  His name is Firman. He is 

very handsome. He has a white skin. He has a short hair. His 

eyes color are brown. His body is tall. He is thin. He is a nice 

boy. 

8.  I want to tellabout Heditya’s bestfriend. Her name is Lidia. He’s 

beautiful girl. His a white [skain]. His.. She has a long hair. Her 
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[i:s] color are [bron]. She’s tall. She’s thin. And she is a nice 

girl. 

9.  I want to tell about Solekah’s brother.  His [nIm] is Bastian. He 

is very handsome. He has a [wIt] skin. He has a short hair. His 

eyes color are brown. His body is tall. He’s thin. He is a nice 

boy. 

10.  I want to tell you about Olivia’s bestfriend. Her name is Wulan. 

She is beautiful. She has a white skin. She has a long hair. Her 

eyes color are black. She is small girl. She is thin and she is a 

nice girl. 

11.  I want to tell about Devinta’s bestfriend. Her name is Previta 

Aulia Sari. He is a beautiful. She has a white skin. She has a 

long hair. Her eyes color are brown. She is thin. She is tall. She 

is nice and cute girl.  

12.  I want to tell about Kiki Lovea’s sister. Her name is Putri Nur 

Aini. She is beautiful. She has white skin. She has a long hair 

and her [Is] color are black. Her body is small. She is thin and 

she is a nice girl. 

13.  I want to tell about Eni’s sister. Her name is Deviana Farida. 

She is so beautiful. His..... She.... She has a white skin. She has 

a long hair. Her eyes color are black. Her body is tall. She is 

thin. She is a nice girl. 

14.  I want to tell about Dinda’s friend. The name is Adi, wes wes 

wess... he is beautiful. Eh She is handsome. He has have white 

skin. He have a long hair. Her eyes color’s is black.  Her body is 

tall, but normal normal normal. She little thin. Eh he little thin. 

He good boys.  

15.  I want to tell about Kidwi’s friend.  Her name is Mardiana. She 

is handsome. She doesn’t have a white skin. She has a long hair. 

Her eyes color are brown. Her body is [tal]. She is thin. She is a 

nice girl. 
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16.  I want to tell about Satria’s friend.  His name is Ridwan. He has 

a white skin. He has a short hair. His eyes color are black. His 

body is short and thin. He is a nice boy. 

17.  I want to tell about Ulfah Unnuriyah’s bestfriend. Her name is 

Ulfa ningtyas. She is beautiful. She has a white skin. She has a 

long hair. Her [eyes] color are black. Her [bodi] is [tal]. She is 

thin. She is a nice girl.  

18.  I want to tell about my friend. Her name is Indah Nurmala Sari. 

She is beautiful. She has a white skin. She has a long hair. Her 

eyes color are black. Her body is tall. She is thin. She is a nice 

and cute girl. 

19.  I want to tell about Vera’s sister. Her name is Rika Oktavia. She 

is beautiful. She has white skin. She has a tall hair. Her eyes 

color are black. Her is.... Her body is tall. She is thin. She is a 

nice girl. She loves her very much. 

20.  I want to tell about Siskya’s bestfriend. His name is Dafa. He is 

handsome. He has black skin. He has short hair. His eyes color 

are black. He is short. He is thin. She is a nice boy. 

21.  I want to tell about Devi’s siste. Her name is Anisa. She is 

beautiful. She has a white skin. She has a long hair. Her eyes 

color are black. Her body issmall and  thin. She is a nice and 

cute girl 

22.  I want to tell about Vera’s bestfriend. Her name is Ferlin. She is 

beautiful. She has brown skin. She has a long hair. Her eyes 

color are brown. Her body is thin. She is a nice girl 

23.  I want to tell about Khoir’s friend. His name is Irfain. He is 

handsome. He has... he has a brown skin. He has a short hair. 

His eyes color are black. His body is tall. He is nice.  

24.  I want to tell about my bestfriend. Her name is Rike Yuyun 

Lestari. She is a beautiful girl. She has [brauƏn]  skin. She has 

short hair. Her eyes color are black. Her body is tall. She is thin. 

She is nice and cute girl.  
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25.  I want to tell about Febby’s sister. Her name is Nila. She is 

beautiful. She does not have a white skin. She has a long hair. 

Her eyes color are black. Her body is tall. She is thin. She is a 

nice girl. Febby very love..... Febby very love with sister 

26.  I want to tell about Swa friend. Her name is Khotifah 

Chairunnisa. She is beautiful. She has a tal.. [eh] white skin. She 

has a long hair. Her eyes color are black. Her body is thin. She 

is short. She is a nice and cute girl. 

27.  I want to tell about my bestfriend. Her name is Oktaviana Dewi. 

She is a beautiful girl. She has white skin. She has a long hair. 

Her [aiyes] color are black. Her body is short. She is thin. She is 

nice and cute girl.  

28.  I want to tell [Əbo:t] Davit’s sister [em] Davit’s brother. His 

name is Enisius. He is very handsome. He does not have a white 

skin. He has a short hair. His [aiyes] color is black. His body is 

tall. He is thin. He is a nice brother. 

29.  I want to tell about Iqmal’s brother.  His name is Iqbal. He is 

handsome boy. He has a white skin. He has a short hair. His 

eyes color are black. His body is short. He is handsome. He is a 

nice boy. 

30.  I want to tell about Laras’s bestfriend. Her name is Marta. She 

is beautiful. She has brown skin. She has a short hair. Her eyes 

color are black. Her body is short. She is thin. She is a nice girl.  

31.  I want to tell about Nina girl friend. Her name is Dila. Her is 

beautiful She has a white skin. She has a long hair. Her eyes 

color are black. Her body is tall. She is thin. She is a nice girl. 

32.  I want to tell about Erlin’s brother.  His name is Gera. He is 

handsome boy. He has a white skin. He has a short hair. His 

eyes color are black. His body is tall. He is thin. He is a nice 

boy. 
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33.  I want to tell about Revia’s friend. Her name is Kholifah. She is 

beautiful. She has brown skin. She has a long hair. Her eyes 

color are black. Her body is tall. She is thin. She is a nice and 

cute girl. 

34.  I want to tell about Hana’s friend. Her name is Ananta Yulia 

Fara. She is beautiful. She has a white skin. She has a long hair. 

Her eyes color black. Her body is short. She is thin. She is a 

cute girl. 

35.  I want to tell about Marlinda bestfriend. Her name is Rilo. She 

is handsome. He has a brown skin. He has short hair. His eyes 

color black. His body is short. He is thin. He is a nice boy. 

36.  I want to tell about Rizky’s sister. Her name is Riza. She is 

beautiful. Maybe is not bad. She has a white skin. She has a 

long hair and her eyes color is black. Her [bo:di] is small. She is 

thin and she is a nice girl.  
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Appendix 16 Students’ Pre Test Transcription 

 

STUDENTS’ 

CODE 

POST TEST 

TRANSCRIPTION 

1.  I live in my comfortable house. I live in there with my family. 

My house is large. My house’s color is grey. My house has 

seven rooms like livingroom, three bedrooms, a bathroom, a 

kitchen, and family room. That’s all of my house. I do really 

enjoy to spend my time in my house.  

2.  I live at comfortable house. I live in there with my family. My 

house is medium large. My house’s color is yellow. My house 

consists of twelve rooms. We have one family room, two 

bathrooms, four bedrooms, two livingrooms, one diningroom, 

one kitchen, and one garage. That’s all of my house. I do really 

enjoy to spend my time in my house. 

3.  I live in my comfortable house. I live in there with my family. 

My house is not small but it is not big either. We have one 

livingroom. There are two bedrooms. We also have one 

kitchen. In the middle of the house, there is a  family room.  

That’s all of my house. I do really enjoy to spend my time in 

my house. 

4.  I live in my favorite home. I live in with my family. My house 

not..... is... not too... My house is not too much room. But we 

have... but we have a special room for the family. The room 

called the family room. We are.. we have... we also have a two 

bedrooms, one bathroom, one kitchen, and one livingroom. I.. I 

always spend in the room at home. I are.. I are... I are always to 

be.. to be.. to be are in my room. 

5.  I live in my comfortable house. I live in there with my family. 

My house’s color orange. My house is not small but it is not 

big either. It is medium large. My house consists eight rooms. 

We have one livingroom, four bedrooms, one bathroom, one 
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family room, and one small kitchen.  That’s all of my house. I 

do really enjoy to spend my time in my house. 

6.  I live in my comfortable house. I live in there with my family. 

My house is medium large. My house’s color is green. My 

house consists of six rooms. We have one.. one bathroom, three 

bedrooms, one kitchen, one familyroom.  Thank you. 

7.  I live in my comfortable house. I live in there with my family. I 

have family room, two bedrooms. I have a diningroom. I have 

a kitchen, and I have a livingroom too. I do really enjoy to 

spend my time in my house. 

8.  I live in my comfortable house. I live in there with my family. 

My house is not small, but it is not big either. My house’s color 

white. My house consists six rooms. We have one livingroom, 

two bedrooms, one bathroom, and one kitchen. We also have 

family room when we want to eatch television together.  That’s 

all of my house. I do really enjoy to spend my time in my 

house. 

9.  My house is a house in a complex south of Semarang 

Temablang Raya. My house is comfortable. I live in there with 

my family. My house’s color is blue because my youngest 

sister likes that color. My house consists of four bedrooms, two 

kitchen, a bathroom, a livingroom, and a diningroom. In front 

of my house, there... there... there is a beautiful garden. My 

mother and our are teacher. We [often] keep my house clean 

and dirty. 

10.  I live in my comfortable house. I live with my family. My 

house is large. My house’s color is white. My house is not 

small and not big, but my house is medium large. My house 

consists of seven rooms. We have one livingroom, three 

bedrooms, one bathroom, one kitchen, and one family room. I 

do really enjoy to spend my time in my house. 

11.  I live in my comfortable house. I live in there with my family. 
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My house is not small, but it is not big either. My house’s color 

yellow. My house consists five rooms. We have one 

livingroom, two bedrooms, one bathroom, and one small 

kitchen.  There is a small garden and pond in front of my 

house. That’s all of my house. I do really enjoy to spend my 

time in my house. 

12.  I [lef] in my comfortable house. I [lef].. I live in there with my 

family. My house’s color is black and white. My house consists 

five rooms. We have one livingroom, two bedrooms, one 

bathroom, and one small kitchen.  That’s all of my house. I do 

really enjoy to spend my time in my house. 

13.  I live in my comfortable house. I live in there with my family. 

My house is not small, but it is not big either. It is medium 

large. My house’s color white. My house consists six rooms. 

We have one livingroom for our family guest. Two bedrooms, 

one bathroom, and one small kitchen.  We also have one 

garage. In front of my house, there is a garden full of flower. 

That’s all of my house. I do really enjoy to spend my time in 

my house. 

14.  I live in my comfortable house. I have a new house. My home 

is on Jomblang Perbalan. The color of my house is black and 

white. And I have three bedrooms for my family. One for my 

parents, and the other are for me and my sister. And I have a 

livingroom and bathroom. Everyday I study in my room 

because I don’t have family room for me to study.  I am so 

happy to live in my house because I live with my happy family. 

15.  I live in my comfortable house. I live in there with my family.  

My house’s color white. My house consists [sik] rooms. We 

have one livingroom, three bedrooms, one bathroom, and one 

small kitchen.  That’s all of my house. I do really enjoy to 

spend my time in my house. 

16.  I live in my comfortable house. I live in there with my family. 
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My house is color white. I have eight rooms. One garage for 

cycle and motorcycle. Two bedrooms, two bathroom, one 

kitchen and one livingroom for family guest. That’s all of my 

house. 

17.  I live in my comfortable house. I live in there with my family. 

My house is not small, but it is not big either. My house’s color 

white. My house consists five rooms. We have one livingroom, 

two bedrooms, one bathroom, and one small kitchen.  That’s 

all of my house. I do really enjoy to spend my time in my 

house. 

18.  I want to tell about my house. I live in my comfortable house. I 

live in there with my family. My house consists five rooms. 

We have one livingroom, two bedrooms, one kitchen, and one 

bathroom.  That’s all of my house. I do really enjoy to spend 

my time in my house. 

19.  I live in my comfortable house. I live in there with my family. 

My house consists nine rooms. We have one bathroom, one 

kitchen, one garage, one family room, one livingroom, and four 

bedrooms.   That’s all of my house. I do really enjoy to spend 

my time in my house. 

20.  I live in my comfortable house. I live in there with my family. 

My house is medium [large]. My house color is purple. My 

house consists of eight rooms. One livingroom, three 

bedrooms, two bathrooms, kitchen, and one family room. I do 

really enjoy to spend my time in my house.   

21.  I live in my comfortable house. I live in there with my family. 

My house is medium large. My house’s color is blue. My 

house consists of seven rooms. We have one livingroom, two 

bathroom, two bedrooms, one small kitchen, and one family 

room.  I am happy to be in my room.  

22.  I live in my comfortable house. I live in there with my family. 

My house is not small, but it is not big either. It is medium 
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large. My house’s color is blue. My house consists five rooms. 

We have one livingroom for our family guest. There are two 

bedrooms and one bathroom. We also have a small but nice 

kitchen. My mother always cooks meal for all of my family. 

23.  My house is not small and it is not big either. My house color 

is green. My house consists of seven rooms. We have four 

bedrooms, one livingroom, one kitchen, and one bathroom. We 

have a pond in the room. 

24.  I live at Jalan Sidomukti. My house is very comfortable. I live 

in there with my family. My house is not small, but it is not big 

either. My house’s color is blue. My house consists four rooms. 

We have one livingroom, two bedrooms, one bathroom, and 

one small kitchen. My mother always cooks in there. That’s all 

of my house. I do really enjoy to spend my time in my house. 

25.  I live in my comfortable house. I live in there with my family. 

My house is not to large. My house consists of six rooms. We 

have one livingroom, two bedrooms, one bathroom, one 

kitchen, and one family room. 

26.  I live in my comfortable house. I live in there with my family. 

My house is not small. My house’s color blue. My house 

consists five rooms. We have one livingroom, two bedrooms, 

one bathroom, and one small kitchen.  That’s all of my house.  

27.  I want to tell about my house. It is a small house. My house’s 

color is white. My house [konsais] of five rooms. We have one 

livingroom, one bathroom, two bedrooms, and one kitchen. I 

and my mother usually cook. My house is very comfortable.  

28.  I live in my comfortable house. I live in there with my family. 

My house is not small but it’s not big either. My house’s color 

is blue and pink. My house consists of four rooms. We have 

one livingroom, one bathroom, one bedroom, and one kitchen. 

I do really enjoy to spend my time in my house.  

29.  I live in my comfortable house. I live in there with my family. 
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My house color is green. My house consists ten rooms. We 

have one livingroom, two bathrooms, four bedrooms, one 

kitchen, one garage, and one [e..] family room. I do really 

enjoy to spend my time in my house.  

30.  I want to tell about my comfortable house. I live in there with 

my family. My house color is green. My house has six rooms : 

one livingroom, two bedrooms, one family room, bathroom, 

and kitchen. I do really enjoy to [spin] my time in my house.  

31.  I live in my comfortable house. I live in.. I live in with my 

family. My house color is [wit] and green. We have two 

livingrooms, there are three bedrooms, two bathrooms, and one 

kitchen. I do really enjoy to [spin] my time in my house. 

32.  I live in Selomulya mukti barat. I live there with my family. 

My house color is white. My house is medium large. My house 

consists of eight rooms. We have one family room, one pray 

room, one kitchen room, three bedrooms, and two bathrooms. 

That’s all of my house. I do really enjoy to spend my time in 

my house. 

33.  I want to tell you about my beautiful house. I live in my simple 

house. I live in there with my family. My house’s color is 

green. My house consists of one.. one.. one livingroom, three 

bedrooms, one bathroom, one kitchen, one [dining] room and 

one family room. In front of my house, there ie.. there is a 

beautiful small garden. I really love my house. Thank you. 

34.  I live in comfortable house. I live in there with my family. My 

house color is yellow. My house consists with seven rooms. 

We have one livingroom, three bedroom, two bathroom, and 

one small kitchen. That’s all of my house. I do really enjoy to 

spend my time in my house.  

35.  I live with none of my family, but with my grandmother. My 

grandmother’s house not big although not small. My 

grandmother house’s color is [wit]. There consists six rooms. 
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We have three bedrooms. One bedroom for sleep aunty and 

younger sister. Bedroom two for sleep my and grandmother. 

Bedroom three for my other aunty. There also one kitchen, one 

bathroom, and one livingroom. Although simple, but I am 

happy and enjoy.  

36.  I live in my house. I live in there with my family. My house is 

not small but it’s not big either. I have one bathroom, two 

bedrooms, one livingroom, and [e...] family room. I spend 

holiday in livingroom and family room with my family. We are 

so happy. My house color is blue.  
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Appendix 17 Students’ Pre Test Result 
 

NO G V F P C T Score 
Final 

Score 

1. 3 2 3 2 2 2 14 46,6667 

2. 3 2 3 2 2 2 14 46,6667 

3. 3 2 3 2 2 2 14 46,6667 

4. 3 2 3 2 2 2 14 46,6667 

5. 2 2 3 1 2 2 12 40 

6. 3 2 3 2 2 2 14 46,6667 

7. 3 2 3 2 2 2 14 46,6667 

8. 3 2 3 2 2 2 14 46,6667 

9. 3 2 3 2 2 2 14 46,6667 

10. 3 2 3 2 2 2 14 46,6667 

11. 2 2 3 2 2 2 13 43,3333 

12. 3 2 2 1 2 2 12 40 

13. 2 2 3 2 2 2 13 43,3333 

14. 3 2 3 2 2 2 14 46,6667 

15. 3 2 3 2 2 2 14 46,6667 

16. 3 2 3 2 2 2 14 46,6667 

17. 3 2 3 1 2 2 13 43,3333 

18. 3 2 3 2 2 2 14 46,6667 
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19. 3 2 3 2 2 2 14 46,6667 

20. 3 2 3 1 2 2 13 43,3333 

21. 3 2 3 2 2 2 14 46,6667 

22. 3 2 3 2 2 2 14 46,6667 

23. 2 2 3 1 2 2 12 40 

24. 3 2 3 2 2 2 14 46,6667 

25. 3 2 3 2 2 2 14 46,6667 

26. 3 2 3 2 2 2 14 46,6667 

27. 2 2 3 2 2 2 13 43,3333 

28. 3 2 3 1 2 2 13 43,3333 

29. 3 2 3 2 2 2 14 46,6667 

30. 3 2 3 2 2 2 14 46,6667 

31. 
    

2 
   

32. 3 2 3 2 2 2 14 46,6667 

33. 3 2 3 2 2 2 14 46,6667 

34. 3 2 3 2 2 2 14 46,6667 

35. 3 2 2 2 2 2 13 43,3333 

36. 3 2 3 2 2 2 14 46,6667 

 2,86 2 2,9 1,83 2 2   

TOTAL SCORE 1590 

AVERAGE 45,43 
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Appendix 18 Students’ Cycle One Test Result 
 

NO G V F P C T Score 
Final 

Score 

1. 3 3 3 2 3 3 17 56,6667 

2. 3 3 3 3 3 3 18 60 

3. 3 3 3 3 3 3 18 60 

4. 3 3 3 3 3 3 18 60 

5. 3 3 3 3 3 3 18 60 

6. 3 3 3 2 3 3 17 56,6667 

7. 3 3 4 2 3 3 18 60 

8. 3 3 3 3 3 3 18 60 

9. 3 3 4 2 3 3 18 60 

10. 3 3 3 3 3 3 18 60 

11. 3 3 3 2 3 3 17 56,6667 

12. 3 3 3 3 3 3 18 60 

13. 3 3 4 3 3 3 19 63,3333 

14. 3 3 4 3 3 3 19 63,3333 

15. 3 3 3 3 3 3 18 60 

16. 3 3 3 3 3 3 18 60 

17. 3 3 3 3 3 3 18 60 

18. 3 3 4 3 3 3 19 63,3333 

19. 3 3 3 3 3 3 18 60 

20. 3 3 3 3 3 3 18 60 
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21. 3 3 3 3 3 3 18 60 

22. 3 3 3 3 3 3 18 60 

23. 3 3 3 3 3 3 18 60 

24. 3 3 3 3 3 3 18 60 

25. 3 3 4 3 3 3 19 63,3333 

26. 3 3 3 2 3 3 17 56,6667 

27. 3 3 3 3 3 3 18 60 

28. 3 3 3 2 3 3 17 56,6667 

29. 3 3 3 3 3 3 18 60 

30. 3 3 3 3 3 3 18 60 

31. 3 3 4 3 3 3 19 63,3333 

32. 3 3 4 2 3 3 18 60 

33. 3 3 4 3 3 3 19 63,3333 

34. 3 3 3 3 3 3 18 60 

35. 3 3 3 2 3 3 17 56,6667 

36. 3 3 4 3 3 3 19 63,3333 

 3 3 3,28 2,75 3 3   

TOTAL SCORE 2163,33 

AVERAGE 60,09 
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Appendix 19 Students’ Cycle Two Test Result 
 

NO G V F P C T Score 
Final 

Score 

1. 3 4 4 3 4 4 21 70 

2. 3 4 4 4 4 4 22 73,3333 

3. 3 4 4 4 3 3 20 66,6667 

4. 3 4 4 3 3 3 19 63,3333 

5. 3 4 4 4 4 4 22 73,3333 

6. 3 3 3 3 4 4 20 66,6667 

7. 4 4 4 4 4 4 23 76,6667 

8. 3 4 3 3 3 4 19 63,3333 

9. 3 4 4 3 3 3 19 63,3333 

10. 3 4 4 4 4 4 22 73,3333 

11. 3 4 4 4 4 4 22 73,3333 

12. 3 4 4 3 4 4 21 70 

13. 4 4 4 4 3 4 22 73,3333 

14. 3 4 4 4 3 4 21 70 

15. 3 4 3 3 4 4 20 66,6667 

16. 3 4 3 4 4 4 21 70 

17. 3 4 3 3 4 4 20 66,6667 

18. 3 4 3 4 3 3 19 63,3333 

19. 3 4 4 4 4 4 22 73,3333 

20. 3 4 4 4 4 4 22 73,3333 

21. 3 4 3 4 4 4 21 70 

22. 3 4 4 4 4 4 22 73,3333 



150 

 

 

 

23. 3 4 4 4 4 4 22 73,3333 

24. 3 4 4 3 3 4 20 66,6667 

25. 3 4 4 4 3 4 21 70 

26. 3 4 3 4 3 4 20 66,6667 

27. 3 4 3 3 4 4 20 66,6667 

28. 3 4 3 3 4 4 20 66,6667 

29. 3 4 4 4 4 4 22 73,3333 

30. 3 4 4 4 4 4 22 73,3333 

31. 3 3 4 4 3 4 21 70 

32. 3 4 4 4 4 4 22 73,3333 

33. 4 4 4 4 4 3 22 73,3333 

34. 3 3 4 4 3 4 21 70 

35. 3 4 4 4 4 4 22 73,3333 

36. 4 4 4 3 4 4 22 73,3333 

 3,11 3,92 3,72 3,67 3,67 3,86   

TOTAL SCORE 2523,33 

AVERAGE 70,09 
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Appendix 20 Students’ Post Test Result 
 

NO G V F P C T Score 
Final 

Score 

1. 4 4 4 4 4 4 24 80 

2. 4 4 4 4 4 4 24 80 

3. 4 4 4 4 4 4 24 80 

4. 3 4 4 4 4 4 23 76,6667 

5. 3 4 4 4 4 4 23 76,6667 

6. 4 4 4 4 4 4 24 80 

7. 4 4 4 4 4 4 24 80 

8. 3 4 4 4 4 4 23 76,6667 

9. 3 4 4 4 4 4 23 76,6667 

10. 4 4 4 4 4 4 24 80 

11. 3 4 4 4 4 4 23 76,6667 

12. 4 4 4 3 4 4 23 76,6667 

13. 4 5 4 4 4 4 25 83,3333 

14. 4 4 4 4 4 4 24 80 

15. 3 4 4 3 4 4 22 73,3333 

16. 4 4 4 4 4 4 24 80 

17. 4 4 3 4 4 4 23 76,6667 

18. 4 4 4 4 4 4 24 80 
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19. 4 4 4 4 4 4 24 80 

20. 4 4 4 3 4 4 23 76,6667 

21. 4 4 4 4 4 4 24 80 

22. 3 4 4 4 4 4 23 76,6667 

23. 4 4 4 4 4 4 24 80 

24. 4 4 4 4 4 4 24 80 

25. 4 4 4 4 4 4 24 80 

26. 3 4 4 4 4 4 23 76,6667 

27. 4 4 4 3 4 4 23 76,6667 

28. 4 4 4 4 4 4 24 80 

29. 3 4 4 4 4 4 23 76,6667 

30. 4 4 4 4 4 4 24 80 

31. 4 3 4 3 4 4 22 73,3333 

32. 4 4 4 4 4 4 24 80 

33. 4 4 4 4 4 4 24 80 

34. 3 4 4 4 4 4 23 76,6667 

35. 2 4 4 3 4 4 21 70 

36. 4 4 4 4 4 4 24 80 

 3,67 4 4 3,83 4 4   

TOTAL SCORE 2816,67 

AVERAGE 78,24 

 
 



153 

 

 

 

 

Appendix 21 Students’ Test Result Summary 
 

 

NO Pre-test Cycle 1 Test Cycle 2 Test Post-test 

1. 
46,47 56,67 70 80 

2. 
46,47 60 73,33 80 

3. 
46,47 60 66,67 80 

4. 
46,47 60 63,33 76,67 

5. 
40 60 73,33 76,67 

6. 
46,67 56,67 66,67 80 

7. 
46,67 60 76,67 80 

8. 
46,67 60 63,33 76,67 

9. 
46,67 60 63,33 76,67 

10. 
46,67 60 73,33 80 

11. 
43,33 56,67 73,33 76,67 

12. 
40 60 70 76,67 

13. 
43,33 63,33 73,33 83,33 

14. 
46,47 63,33 70 80 

15. 
46,47 60 66,67 73,33 

16. 
46,47 60 70 80 

17. 
43,33 60 66,67 76,67 
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18. 
46,67 63,33 63,33 80 

19. 
46,67 60 73,33 80 

20. 
43,33 60 73,33 76,67 

21. 
46,67 60 70 80 

22. 
46,67 60 73,33 76,67 

23. 
40 60 73,33 80 

24. 
46,67 60 66,667 80 

25. 
46,67 63,33 70 80 

26. 
46,67 56,67 66,67 76,67 

27. 
43,33 60 66,67 76,67 

28. 
43,33 56,67 66,67 80 

29. 
46,67 60 73,33 76,67 

30. 
46,67 60 73,33 80 

31. 

 

63,33 70 73,33 

32. 
46,67 60 73,33 80 

33. 
46,67 63,33 73,33 80 

34. 
46,67 60 70 76,67 

35. 
43,33 56,67 73,33 70 

36. 
46,67 63,33 73,33 80 

RATA2 45,39029 60,0925 70,09158 78,24167 
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Appendix 22 Summary of each component results 

 

Category Pretest  Cycle 1 test Cycle 2 test  Post test 

Grammar 2,86 3 3,11 3,67 

Vocabulary 2 3 3,92 4 

fluency 2,94 3,28 3,72 4 

Pronunciation 1,83 2,75 3,67 3,83 

Comprehension 3 3 3,86 4 

Task 2 3 3,67 4 
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Appendix 23 Observation Checklist 1 

 

Observation Check List 1 (Pre-test) 

Date : August 26th 2013 

  
I = Attending the class        VI = Listening to other  

II = Paying attention to the teacher       VII = Waiting turn to speak  

III = Following teacher’s instructions   VIII = Answering teacher’s questions 

IV = Working on own          IX = Interacting with teacher 

V = Sharing information          X = Doing the task well 
 

Student 

number 

Student’s 

presence 

Student’s 

attention 

to the 

teacher 

Student’s cooperation 

Student’s 

self 

confidence 

Student’s 

understanding 

I II III IV V VI VII VIII IX X 

1.  V V V - V V - - V  V 

2.  V V V - V V - - - V 

3.  V V V - V V - - - V 

4.  V V V - V V - V  V  V 

5.  V V V - V V V  - - V 

6.  V - V - V - - - V  V 

7.  V - V - V - - V V V 

8.  V V V - V - V - - V 

9.  V V V - V V V - - V 

10.  V V V - V V - - - V 

11.  V V V - V V V - - V 

12.  V - V - V  V V - - V 

13.  V - V - V V - - V  V 

14.  V - V - V - - V V V 

15.  V - V - V - - - - V 

16.  V - V - V V V - V  V 

17.  V - V - V V - - - V 
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18.  V V V - V - - - - V 

19.  V - V - V - - - - V 

20.  V V V - V - - - V  V 

21.  V  V V - V V - - - V 

22.  V - V - V V - - V  V 

23.  V - V - V V V - - V 

24.  V - V - V V - - - V 

25.  V - V - V - - - - V 

26.  V V V - V V V - V  V 

27.  V V V - V V V - - V 

28.  V V V - V V V V  V  V 

29.  V V V - V V V - - V 

30.  V V V - V - - - - V 

31.  -absence- 

32.  V V V - V - - - - V 

33.  V - V - V - - - - V 

34.  V - V - V - - - V  V 

35.  V - V - V V V - - V 

36.  V - V - V V V  V  V  V 

TOTAL 35 18 35 0 35 22 13 5 13 35 
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Appendix 24 Observation Checklist 2 
 

Observation Checklist 2 (Cycle one)  

Date : August 26th – September 2nd 2013 

  
I = Attending the class        VI = Listening to other  

II = Paying attention to the teacher       VII = Waiting turn to speak  

III = Following teacher’s instructions   VIII = Answering teacher’s questions 

IV = Working on own          IX = Interacting with teacher 

V = Sharing information          X = Doing the task well 
 

Student 

number 

Student’

s 

presence 

Student’s 

attention 

to the 

teacher 

Student’s 

cooperation 

Student’s 

self 

confidence 

Student’s 

understandin

g 

I II III IV V VI 
VI

I 
VIII IX X 

1.  V V V V V V V V V  V 

2.  V V V - V V V V V V 

3.  V V V - V V V V V V 

4.  V V V - V V V V  V  V 

5.  V V V V V V V  V V V 

6.  V - - V V - - V V  V 

7.  V - - V V - V V V V 

8.  V V V V V - V - - V 

9.  V V V - V V V V V V 

10.  V V - V V V - V V V 

11.  V V V V V V V - - V 

12.  V - - V V  V V - V V 

13.  V - V V V V - V V  V 

14.  V - - - V - - V V V 

15.  V - V - V - - - - V 

16.  V - V - V V V V V  V 

17.  V - V - V V - V V V 
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18.  V V V - V - - - - V 

19.  V - V - V - V V V V 

20.  V V V - V - V V V V 

21.  V  V V - V V V V V V 

22.  V - V - V V V - - V 

23.  V - V - V V V V V V 

24.  V - V - V V - V V V 

25.  V - V - V - - - - V 

26.  V V V - V V V V V  V 

27.  V V - V V V V - - V 

28.  V V - V V V V V  V  V 

29.  V V V - V V V - - V 

30.  V V - - V - - - - V 

31.  V V V V V V V - V V 

32.  V V V - V V V - V V 

33.  V - V - V V V V V V 

34.  V - - - V - V V V  V 

35.  V V V - V V V V V V 

36.  V V V - V V V  V  V  V 

TOTAL 36 20 27 12 35 25 26 24 27 36 
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Appendix 25 Observation Checklist 3 
 

Observation Checklist 3 (Cycle Two) 

Date : September 7nd 2013 

  
I = Attending the class        VI = Listening to other  

II = Paying attention to the teacher       VII = Waiting turn to speak  

III = Following teacher’s instructions   VIII = Answering teacher’s questions 

IV = Working on own          IX = Interacting with teacher 

V = Sharing information          X = Doing the task well 
 

Student 

number 

Student’

s 

presence 

Student’s 

attention 

to the 

teacher 

Student’s 

cooperation 

Student’s 

self 

confidence 

Student’s 

understandin

g 

I II III IV V VI 
VI

I 
VIII IX X 

1.  V V V V V V V V V  V 

2.  V V V V V V V V V V 

3.  V V V V  V V V V V V 

4.  V V V V V V V V  V  V 

5.  V V V V V V V  V V V 

6.  V V V V V - V V V  V 

7.  V V V V V - V V V V 

8.  V V V V V - V - V V 

9.  V V V V V V V V V V 

10.  V V V V V V - V V V 

11.  V V V V V V V - V V 

12.  V V V V V  V V - V V 

13.  V V V V V V V V V  V 

14.  V V V V V - V V V V 

15.  V V V V V - V - V V 

16.  V V V V V V V V V  V 

17.  V V V V V V - V V V 
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18.  V V V V V - - - - V 

19.  V V  V V V V V V V V 

20.  V V V V V V V V V V 

21.  V  V V V V V V V V V 

22.  V V V V V V V V V V 

23.  V V V V V V V V V V 

24.  V V V V V V - V V V 

25.  V V V V V - - V V V 

26.  V V V V V V V V V  V 

27.  V V V V V V V - - V 

28.  V V V V V V V V  V  V 

29.  V V V V V V V V V V 

30.  V V V V V - - V V V 

31.  V V V V V V V V - V 

32.  V V V V V V V V V V 

33.  V V V V V V V V V V 

34.  V V V V V - V V V  V 

35.  V V V V V V V V V V 

36.  V V V V V V V  V  V  V 

TOTAL 36 36 36 36 36 27 30 30 33 36 
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Appendix 26 Observation Checklist 4 

 

Observation Checklist 4 (Post-Test) 

Date : August 26th 2013 

  
I = Attending the class        VI = Listening to other  

II = Paying attention to the teacher       VII = Waiting turn to speak  

III = Following teacher’s instructions   VIII = Answering teacher’s questions 

IV = Working on own          IX = Interacting with teacher 

V = Sharing information          X = Doing the task well 
 

Student 

number 

Student’

s 

presence 

Student’s 

attention 

to the 

teacher 

Student’s 

cooperation 

Student’s 

self 

confidence 

Student’s 

understandin

g 

I II III IV V VI 
VI

I 
VIII IX X 

1.  V V V V V V V V V  V 

2.  V V V V V V V V V V 

3.  V V V V  V V V V V V 

4.  V V V V V V V V  V  V 

5.  V V V V V V V  V V V 

6.  V V V V V V V V V  V 

7.  V V V V V V V V V V 

8.  V V V V V V V V V V 

9.  V V V V V V V V V V 

10.  V V V V V V V V V V 

11.  V V V V V V V V V V 

12.  V V V V V  V V V V V 

13.  V V V V V V V V V  V 

14.  V V V V V V V V V V 

15.  V V V V V V V V V V 

16.  V V V V V V V V V  V 
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17.  V V V V V V V V V V 

18.  V V V V V V V V V V 

19.  V V  V V V V V V V V 

20.  V V V V V V V V V V 

21.  V  V V V V V V V V V 

22.  V V V V V V V V V V 

23.  V V V V V V V V V V 

24.  V V V V V V V V V V 

25.  V V V V V V V V V V 

26.  V V V V V V V V V  V 

27.  V V V V V V V V V V 

28.  V V V V V V V V  V  V 

29.  V V V V V V V V V V 

30.  V V V V V V V V V V 

31.  V V V V V V V V V V 

32.  V V V V V V V V V V 

33.  V V V V V V V V V V 

34.  V V V V V V V V V  V 

35.  V V V V V V V V V V 

36.  V V V V V V V  V  V  V 

TOTAL 36 36 36 36 36 36 36 36 36 36 
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Appendix 27 Observation List 1 
 

Observation List 1 (Pre-Test) 

Date : August 19th 2013 

1. Students’ 

presence 

There were only 35 students who attended the class. One 

student was absent because of sick. So, the precentage of 

the students’ presence was 97,22% 

2. Students’ 

attention to the 

teacher 

Only 18 of all the students gave attention towards teacher’s 

explanation, and yet somehow many students seemed 

doing another activities when the teacher was explaining 

something. They seemed have a personal conversation with 

their chairmate.  Teacher needed to repeat the explanation 

and instructions for several times to get the students’ 

attention. But, almost students’ did well in execute the 

teacher’s instruction.  

3. Students’ 

cooperation 

Because it was the first meeting, the students haven’t got 

any treatment yet related to the material and the technique. 

It influenced to their understanding in both material and 

instruction. They weren’t accustomed to get the intruction 

in English, so almost of the students still reckoned on their 

friend.  They also gave little attention to the other students 

who got the turn to speak up, some of the students didn’t 

want to wait until the teacher permitted them to speak up. 

But, overall it could be handled. The students  shared the 

information needed cooperatively. 



165 

 

 

 

 

4. Students’ self 

confidence 

Only 5 students who were always actively answering the 

teacher questions. Most of the students kept passive and 

didn’t want to share their idea. It could be influenced by 

their hesitancy to their speaking ability. Yet,  the 

interaction between the teacher and the students started to 

be built. About 13 students started to give positive respond 

to the teacher and interact with the teacher. 

5. Students’ 

understanding 

All of the students who attended the class this day gave 

their participation in the pretest. They did the pretest well. 



166 

 

 

 

Appendix 28 Observation List 2 
 

Observation List 2 (Cycle 1) 

Date : August 26th – September 2nd2013 

1. Students’ 

presence 

All of the students attended the class for today. None was 

absent this day. So, the precentage of the students’ presence is 

100%. 

2. Students’ 

attention to 

the teacher 

The number of  the students who gave attention towards 

teacher’s explanation were increased though there were still 

several students seemed doing another activities when the 

teacher was explaining something. In doing the teacher 

instruction especially when Three Steps Interview was applied, 

the students got difficulty in the beginning to understand the 

instruction. Some of them felt confused of what they should 

do. Teacher needed to repeat the activities in doing Three 

Steps Interview twice because in the first trial students’ did the 

wrong steps. In the second trial, almost students’ did well in 

execute the teacher’s instruction after the teacher explained the 

steps slower.  

3. Students’ 

cooperation 

The students started to be accustomed in listening to other 

while waiting their turn to speak up.  Most of the students 

coorperated well. They were able to share communicatively to 

the teacher. They did their job well in the group. They help 

each other. Some of the students seemed to have the 

discussion with their friend to solve the problem they faced. 
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The students shared the information needed very 

cooperatively.  

4. Students’ self 

confidence 

The students who came in the class respond the teacher’s 

questions well though some of them get any difficulty in 

delivering their answer.  Almost of the students tried to give 

their participation on the class today. Students who came in 

class have shown their effort to be active in class. They 

actively did all the teacher’s instruction to practice using Three 

Steps Interview Technique. The didn’t feel shy to ask 

whenever they had difficulty in understanding teacher’s 

instruction and explanation 

5. Students’ 

understanding 

All of the students had already known their own part. They did 

the instructions and task from the teacher well.  
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Appendix 29 Observation List 3 

 

Observation List 3 (Cycle 2) 

Date : September 9th 2013 

1. Students’ 

presence 

No one was absent today. So, the precentage of the 

students’ presence is 100%. 

2. Students’ 

attention to the 

teacher 

All of the students give their participation on the 

class today. They follow the teacher’s instruction to 

practice speaking in English by using Three Steps 

Interview Technique. They did better than the 

previous meeting.  

3. Students’ 

cooperation 

All of the students coorperated well. They shared 

information and worked communicatively with the 

teacher and their friends. Students had taken a part 

in the activities either in pairs or in groups. They 

help each other and participated in every part of 

discussion. They listened to other and waited for 

their turn. Students started to understand that they 

have to respect other including their teacher and 

their friend.  

4. Students’ self 

confidence 

All of the students who came in the class respond 

the teacher’s questions well. They took all the 

opportunities that could help them improved their 

speaking skill.  All of the students have confidence in 



169 

 

 

 

 

to interact with the teacher so that they are active in 

answering teacher’s questions. 

5. Students’ 

understanding 

Students did the test well and in good order as the 

instruction given.  
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Appendix 30 Observation List 4 
 

Observation List 4 (Post-test) 

Date : September 16nd 2013 
 

1. Students’ 

presence 
No one was absent. So, the precentage of the 

students’ presence was 100%. 

2. Students’ 

attention to the 

teacher 

All of the students paid their attention to the 

teacher. 

3. Students’ 

cooperation 
All of the students cooperated well.  

4. Students’ self 

confidence 
All of the students were actively 

participating in class. 

5. Students’ 

understanding 
All of the students did the post test well as 

the teacher’s intruction. 
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Appendix 31 Questionnaire 
 

QUESTIONNAIRE 
 

No Absen : 

Berikan tanda check (V) pada salah satu kolom yang kalian pilih ! 

 

NO PERTANYAAN JAWABAN 

YA TIDAK 

1.  Apakah Anda menyukai mata pelajaran Bahasa Inggris?   

2. Apakah Anda menyukai mata pelajaran Bahasa Inggris pada 

aspek berbicara? 

  

3.  Apakah Anda mengalami kesulitan pada aspek berbicara 

dalam Bahasa Inggris? 

  

4. Apakah Anda mengalami kesulitan pada aspek berbicara 

dalam Bahasa Inggris karena Anda jarang berlatih berbicara 

dalam Bahasa Inggris? 

  

5. Apakah Anda pernah menggunakan suatu teknik tertentu 

untuk mempermudah Anda berbicara dalam Bahasa Inggris? 

  

6. Apakah guru Anda sebelumnya pernah menerapkan suatu 

teknik tertentu untuk melatih kemampuan berbicara Anda 

dalam Bahasa Inggris? 

  

7.  Apakah Anda pernah menggunakan teknik three steps 

interview sebelumnya untuk membantu Anda menguasai aspek 

berbicara dalam Bahasa Inggris? 

  

8.  Menurut Anda, apakah cara guru dalam mengajarkan aspek 

berbicara menggunakan teknik three steps interview menarik? 

  

9. Menurut Anda, apakah cara guru dalam mengajarkan aspek 

berbicara menggunakan teknik three steps interview 

membantu Anda berbicara dalam Bahasa Inggris? 

  

10. Apakah cara guru dalam mengajarkan aspek berbicara 

menggunakan teknik three steps interview meningkatkan 

kemampuan berbicara Anda dalam Bahasa Inggris? 
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11. Apakah cara guru dalam mengajarkan aspek berbicara 

menggunakan teknik three steps interview meningkatkan 

kepercayaan diri Anda berbicara dalam Bahasa Inggris? 

  

12. Apakah Anda merasakan ada peningkatan pada motivasi 

belajar Anda mempelajari Bahasa Inggris setelah guru 

menerapkan teknik Three Steps Interview? 

  

13. Apakah Anda merasakan ada peningkatan pada ketertarikan 

Anda mempelajari Bahasa Inggris setelah guru menerapkan 

teknik Three Steps Interview? 

  

14. Apakah Anda merasa mempelajari Bahasa Inggris menjadi 

lebih mudah setelah guru menerapkan teknik Three Steps 

Interview? 

  

15. Menurut Anda, apakah kegiatan pembelajaran Bahasa Inggris 

dalam aspek berbicara menggunakan teknik three steps 

interview dapat dilakukan terus menerus? 
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Appendix 32 Questionnaire Result 
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Appendix 33 Documentations 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

  

 

 

 

 

 

 

 

 

 

  

First Meeting 

Researcher explains the strategy 
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Pre-test Session 

Three Steps Interview Practice 
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Students work in pair 

Researcher explains the materials 
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Cycle 1 Test 

Cycle 1 Test 

Researcher gives 

feedback in cycle 1 
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Cycle 2 Test 

Researcher gives feedback for cycle 2 
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 Post-Test Session 


