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ABSTRACT 
 

The topic of this study is the use of nursery rhymes in improving students’ 
vocabulary (The case of the fifth graders of SD Negeri Gunugpati 03 in academic 
year 2005/2006). The objective of this study is to find out the improvement of the 
students’ achievement in learning English vocabulary by using nursery rhymes. 

In order to achieve the objective of this study, the writer used experimental 
research. The population of this study was the fifth graders of SD Negeri 
Gunugpati 03. The number of the subject was 32 students. There were three 
meetings during the experiment. Before the experiment was conducted, a pre-test 
was given. A post-test was given after the experiment was done. The test was on 
vocabulary consisting of 25 multiple-choice items. 

Before the test was used, it has been tried out first. The purpose of 
conducting the try-out was to find out the validity, reliability, discriminating 
power, and level of difficulty of the test as an instrument. 

The result of the analysis showed that the experimental group gets better 
scores than the control group. It can be seen by comparing their means. The mean 
score of the experimental group is 74,75, while the mean score of the control 
group is 65. It is clear that the mean score of the experimental group is higher than 
the control group. The difference between the two means is 74,75 – 65 = 10,75. 
The result of applying the t-test also reveals that the experimental group obtained 
better score than the control group. The obtained value (3,11) is higher than the 
table value (2,04). It means that the students’ achievement in learning English 
vocabulary taught using nursery rhymes is better than from those taught using 
conventional method. 

In line with the result, the writer suggests that English teachers should be  
able to create their own way to arise their students’ interest in following their 
teaching. The use of nursery rhymes as an aid is one way to achieve this goal. 
However, teachers must select the suitable nursery rhymes related to the topic 
they are going to teach. 
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CHAPTER I 

INTRODUCTION 

1.1 Background of the Study 

Language is a fundamental part of human life. It is a means of communication that 

is possessed by human being in the world. With language a man can express his 

ideas and wishes. With language a close relationship among members of society 

can be established. Thus, without a language it is hard to imagine how people can 

cooperate and get along with each other. 

People in this world speak various languages. There are so many 

languages in this world so that mastering one language only is not enough. When 

we speak to people of different languages, we need other means of 

communication that can be understood by our listener and ourselves. As we know, 

our country consists of many religions, ethnic groups, languages, arts, etc.   

However, people in our country can communicate by using our national language, 

Indonesian 

We cannot use our national language anymore if we want to communicate 

with other people from all over the world. In this case, of course we need other 

languages. To have relationship with many people from many countries who have 

different languages and cultures, we have to master at least one foreign 

international language. 

There are a number of international languages in this world such as 

English, French, Dutch, etc. Since Indonesian is not an international language, we 

have to learn at least one international language to get along with people from 
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other countries. English is the most common international language that is used in 

this world. As the first foreign language in Indonesia, English has a major position 

in Indonesian educational system. It is one of the compulsory subjects to be 

studied at junior high school, senior high school, and university. Moreover, now 

English is taught at elementary school as a local content subject. 

As a local content subject, English is taught to pupils of grade IV, V and 

VI. Meanwhile, in some favorite schools English is taught to pupils from grade I.    

So, many parents who realize the importance of English enrolled their children to 

some English courses to study English. 

The function of the teaching of English at the elementary school is to 

introduce English as the first foreign language to the pupils in order that they will 

be able to communicate in simple English. By studying English, the students are 

expected to have a means to develop their knowledge of science, technology and 

culture. Later, the students are expected to be able to support the development of 

tourism (GBPP Mulok, 1995:1). 

The aim of the teaching of English at the elementary school is to motivate 

them to be ready and self-confident in learning English at higher level. The scope 

of the materials covers spelling, vocabulary, writing, reading, and functional skills 

as the basis to get simple language skills. 

Vocabulary is one of the language components that have to be mastered 

and acquired by the students in learning a new language. It should be mastered as 

well as the language skills (listening, speaking, reading, and writing). Teaching 

English vocabulary to children especially at elementary school is not easy and it is 
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different from teaching English vocabulary to adult, because they have different 

characteristics and different motivation. In the teaching and learning process, a 

teacher plays an important role. He or she must be able to know the students’ 

interest and motivation. Cullingford (1995:10-11) says that there are some signs 

of a good teacher that can be detected in the way classroom is run. The signs are: 

(1) a shared working atmosphere 

(2) an awareness of the needs of each pupil 

(3) a purposeful, well-organized classroom, and  

(4) the celebration of success. 

When teaching vocabulary at Elementary School, the teacher should be 

more creative in teaching and keep the students away from feeling bored in 

learning English words. According to Saylor (1981:234) the continuous use of 

the same teaching model day after day generally result in boredom on the part of 

learners.  

In order to keep the students away from feeling bored in learning English 

vocabulary, it is more effective if the teacher uses media. Hubbard At All as 

quoted by Uberman (1998:46), affirm this by stating, “Teacher must make sure 

that students have understood the new words. They will remember longer if a 

teacher will use an appropriate method in teaching them.”  

 Based on the statements above, the writer wants to introduce nursery 

rhyme (a kind of folk song) as the media in teaching vocabulary. Ramsey and 

Bayless (1982:2) say that folk songs, country music, and commercials all appeal 

to the young child and they can develop and extend vocabulary. Music activities 
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also develop skills, increase attention span, improve comprehension and memory, 

and encourage the use of compound words, rhyme and images. It can be 

concluded that teaching vocabulary through nursery rhyme is one of the 

appropriate techniques to interest elementary school students in learning 

vocabulary. By using nursery rhymes as an alternative technique in teaching 

vocabulary, elementary school students are given something new and different 

from what they usually get in class. They are not only as the subject of teaching 

learning process but also the participant. 

 

1.2 Reason for Choosing the Topic 

The reasons for choosing the topic are as follows: 

(1) Vocabulary is essential component of language so it is important to find the 

appropriate ways to teach it effectively. 

(2) It is difficult for teachers to make students interested in improving their own 

vocabulary. 

(3) The writer wants to make Elementary School students interested in studying 

vocabulary through nursery rhymes because almost all children like singing. It 

can also bring much joy to them. 

(4) The students can practice their pronunciation through nursery rhymes because 

a lot of nursery rhymes contain repetitive sound. 
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1.3 Statement of the Problem 

The problems that the writer wants to discuss are: 

(1) How is the students’ achievement in learning English vocabulary by using 

nursery rhymes? 

(2) To what extent does nursery rhyme help teachers in teaching English 

vocabulary at Elementary School? 

 

1.4 Objectives of the Study 

The objectives of the study in this thesis are: 

(1) To describe how nursery rhymes improve the result of the students’ 

achievement in learning English vocabulary. 

(2) To describe to what extent nursery rhymes help teachers in teaching English 

vocabulary at Elementary School. 

 

1.5 Significance of the Study 

This Study will have some significance: 

(1) To improve teaching skill of students of the English Department in general, 

especially the students of the Education Program.  

(2) To enhance skill and knowledge of students of the English Department of the 

Education Program in teaching vocabulary using any methods they like. 

(3) To improve teaching skill of English teachers in general especially in teaching 

vocabularies to young children. 
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1.6 Outline of the Report 

The discussion of the thesis is divided into five chapters. The first chapter is the 

introduction, which consists of background of the study, reason of choosing the 

topic, statements of the problem, objectives of the study, and the significance of 

the study. 

 The second chapter is review of related literature, which discusses the 

foreign language teaching, the characteristics of Elementary school students in 

Indonesia, some problems of elementary school students in learning English, 

general concept of vocabulary, the teaching of vocabulary, teaching vocabulary to 

elementary school students, general concept of nursery rhyme as a media in the 

teaching and learning process, applying nursery rhymes to teach vocabulary. 

 The third chapter includes the method of investigation, which consists of 

main source of data, population and sample, the procedure of experiment, 

variable, method of data collection, and administration of the text. 

 The fourth chapter is the result of the study, which presents the analysis of 

the data and discussion of the result. 

 In the last chapter, the fifth chapter, the writer ends the discussion with the 

conclusion and suggestion. 
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CHAPTER II 

 REVIEW OF RELATED LITERATURE 

 
2.1 Foreign Language Learning 

Nowadays, learning a foreign language becomes an important thing since we need 

to communicate and cooperate with other people from other countries such as in 

politics, business, tourism, science, technology, and educational development. 

Furthermore, in this new millennium, the world has no limits and the 

communication technology develops very fast. This condition forces people 

around the world to have knowledge of a foreign language that is used for 

international communication concerning many aspects of life. 

English is taught as the first foreign language in Indonesia. It has been 

taught in school such as in elementary school, junior high school, senior high 

school to university for some semesters. Learning English as the first foreign 

language is something new, especially for students of elementary school because 

it gives a new experience and knowledge. 

Finocchairo (1974:12) states that learning a foreign language is different 

from learning a native language because the students live in a different place from 

the one from which the foreign language is derived. The differences are as 

follows:   

(1) Students do not know how to read or write at the time they are learning 

their mother tongue, but they learn the foreign language through written 

expression and reading. 

7 
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(2) Students speak in their mother tongue language at home, at school, or even 

in communication with other people in their society, where foreign 

language is not used as a means of communication. 

(3) In learning the first language, students do not know yet another language 

system, but in learning a foreign language they do. Therefore, they may be 

interfered by their earlier language system, which has been established in 

their mind. 

(4) Students have not reached a high level of maturity in learning their first 

language; they just accept the language being used in their society without 

any curiosity in wondering the things they learnt. In other words, they have 

little awareness in getting the knowledge of a language. 

Like any other learners of English as a foreign language, Indonesian 

learners also meet difficulties in learning English since their native language is 

quite different from English. Consequently, the learners should have a great 

motivation. They should learn English seriously because learning language needs 

a total physical, intellectual, and emotional response. Learning a foreign language 

also involves many factors. Teachers should know the crucial factors.  

Finocchairo (1974:14) says that the crucial factors are age, ability, aspiration and 

needs, native language, and previous language experience. 

 

2.2 Characteristics of Elementary School Students in General 

Teaching English to elementary school students is different from teaching English 

to adults because they have different characteristics as stated by Helay: 
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Unlike adults, children are not self-motivated and do not have an 

immediate need to learn English. They are not concerned with job or 

university degree that requires knowledge of English. Their world is their 

daily games, events of interest to them, knew knowledge that may come 

across and question that their inquisitive mind may ask (1987: 49). 

 

In this thesis, the writer takes the fifth graders as the population of the 

research. Teaching English to fifth graders means teaching the children at the age 

of 10-11. Scott (1990:2-4) mentions some general characteristics of the children at 

this group as follows: 

(1) They are able to use their mother language both in written and spoken; 

(2) they understand the difference between the real and imaginary; (3) they have 

high motivation to learn new things; (4) they love to play very much. When they 

enjoy themselves they will think what they are doing; (5) it will be easier for them 

to understand what they learn if it is taught orally associated with action; (6) they 

can work with their friends and learn frown their friends; (7) they have very short 

attention in learning, that's why teachers must be able to create an interesting way 

to attract students' attention in teaching and learning process. 

There are some general characteristics of Elementary School students in 

Indonesia that are not much different from those in general, based on the book of 

“ Psikologi Perkembangan”, written by Hurlock (1999:111), they are: 

(1) The elementary school students are the students at the age between 7 to 

12; (2) they like to show to others especially their parents what they know because 

they proud of it; (3) their physical condition influences their school achievement; 
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(4) they also like to praise themselves to their friends and people around them; (5) 

they also have an interest in special subjects. 

In general, the elementary school students are the children at the age 

between seven up to twelve years old who are enthusiastic to know and learn 

anything. Concerning those characteristics, teachers need to make their teaching 

more interesting like their daily world and motivate them. 

 

2.3 Some Problems of Elementary School Students in Learning English 

It is not easy for Elementary School students to learn a foreign language since the 

environments in achieving their first language and a foreign language are 

different. This is why the Elementary School students as beginners face many 

problems. According to Wahyuni, the problems they face are as follows: 

(1) Students speak at home, at school or even when they communicate with 

other in their society with their mother language where foreign language is 

not used as a means of communication. 

(2) Students do not know how to read or write at the time they are learning 

their mother language, but they learn English through written expression 

and reading. 

(3) In learning the first language, students do not know yet another language 

system, but in learning a foreign language they do. Their first language 

which has been well established in their mind may be interferes them 

(Wahyuni, 1998:15). 

From the statements above it can be concluded that learning foreign 

language is regarded difficult for Indonesian students because their environment 
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and their preceded background do not support the process of learning the foreign 

language. 

2.4 General Concept of Vocabulary 

Vocabulary is one of the components of a language besides sound system, 

grammars, and culture. Students who want to learn a target language, in this case 

English, of course, have to learn those elements. 

 In learning a language, vocabulary is essential in conducting 

communication. Whenever we want to communicate with other people using a 

language, we should have mastered vocabulary related to the topic spoken. 

Therefore, vocabulary is one of the components of language, which supports the 

speaker in communication. In other words, vocabulary plays a very important role 

in developing the four language skills. 

 Before giving more explanation, the writer will present the definition of 

vocabulary:  

(1) Vocabulary is “an alphabetical list of the words used in a book, often 

including their translation or definition”, (Webster, 1986: 2560). 

(2) Hornby (1990: 1462) said that vocabulary is: 

a. Total number of words, which (with rule for combining them) 
make up a language. 

b. (Range of) words known or used by a person in trade, profession, 
etc. 

c. Book containing list of words, list of words used in a book, etc, 
usually with definition or translation.  

  
From the definition above, the writer comes to a conclusion that 

vocabulary is a stock of words, written or spoken that has meaning and used by 

people for communication. 
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In every language, vocabulary is important to convey meaning, to express 

intentions, desires, and feelings; and to communicate with others. Vocabulary is 

one of the components that support the speaker in communication, whenever we 

want to communicate with other people using a language, we should have 

mastered a stock of words. 

 There are two kinds of vocabulary. Finoccahiro (1974:73) explains that 

students’ vocabulary can be divided into two kinds, active vocabulary and passive 

vocabulary. The former refers to the words that the students can understand and 

pronounce correctly and use them constructively in speaking or in writing. The 

latter refers to the words in which the students can recognize while they are 

reading or listening to someone speaking, but they do not use them in speaking or 

in writing. 

 

2.5 Teaching of Vocabulary 

 In teaching vocabulary the teacher has the job of managing the students learning 

to master the target vocabulary. According to Wallace (1982:27-30) there are 

some principals on which teaching vocabulary is based. Those principals are aim, 

quantity, need, meaningful presentation and repetition. The explanation of each 

principal is as follows: 

Aim means the goal that wants to be achieved by the teacher in the 

teaching and learning process. In the teaching learning process the teacher has to 

be clear about his aims. He has to decide on what is involved in vocabulary 

learning. He also has to decide the words that should be mastered by the students. 
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How many vocabularies and what kind of words does the teacher expect the 

learners to master. 

Quantity means the number of new words that should be mastered by 

students. The teacher has to decide on the quantity of the vocabulary to be 

learned. The decision of the number of new words in lesson is very important. The 

actual number still depends on a number of factors varying from class and 

learners. If there are too many words, the learners may become confused, 

discouraged, and frustrated.  

Need means the words really needed by students based on the situation. In 

teaching vocabulary the teacher has to choose the words really needed by his / her 

students in communication. The students should be put in a situation where they 

have to communicate and get the words they need. 

Frequent exposure and repetition means the new words should be 

introduced repeatedly. It is seldom for us to remember the new words by only 

hearing them for one or two times. In learning vocabulary students should do 

more and more until they have already mastered the vocabulary of the target 

language.   

 Meaningful presentation means the clear and unambiguous meaning of 

words. The learners must have a clear and specific understanding of what a word 

denotes or refers to, i.e. its meaning. This requires that the words be presented in 

such a way that is denotation or reference is perfectly clear and unambiguous.  

  Situation presentation means the words chosen should be based on the 

situation. In teaching vocabulary, the choice of words can vary according to the 
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situation in which we are speaking and how well we know the person to whom we 

are speaking (from informal to formal). So that a learner should learn words in 

situation in which they are appropriate. 

  So, in teaching vocabulary, teachers have to consider the factors above 

(aims, quantity, need, frequent exposure, meaningful presentation, and situation 

presentation), which influence the students in acquiring vocabulary given to them. 

2.5. 1  Teaching Vocabulary to Elementary School Students 

Teaching English vocabulary to children is not so easy as teaching English 

vocabulary to adults. In teaching English vocabulary to children, the teacher 

should know how to treat the students well so that they are not feeling bored 

during the teaching and learning process. Besides knowing how to treat the 

students well, the teacher should also notice the difference of a language 

development of a student. Petty and Jensen (1980:67-68) say that the individual 

differences of language development are very complex processes because they are 

influenced by some factors such as intelligence, physical conditions, economic 

conditions, ethnic setting and bilingualism. 

 If the teacher knows that each child is different in learning English as a 

new language, he or she will facilitate the students so that the teaching learning 

process runs well. Because by noticing that students are different in language 

development, the teacher automatically knows what the students’ needs, interests, 

and motivation in learning English are. 

 One of language development’s components is vocabulary development. 

Vocabulary development of students can be seen when they use new words and 
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meaning. In addition, only by using new words and their meaning the students 

will understand them. Petty and Jensen (1980:289) support this statement by 

saying, “basic to vocabulary development is using new words and new meanings, 

for only by using words children will genuinely come to understand them.” 

 The best way to add a child’s vocabulary is by providing any kind of 

interesting and new experiences, especially direct activities that give opportunities 

for vocabulary enrichment. By using direct activities to enrich the child’s 

vocabulary, the students learn vocabulary more successfully. This statement is 

strengthened by a summary report of vocabulary research by Petty and Jensen 

(1980:268): 

…studies on teaching vocabulary have shown that some teaching effort 

causes students to learn vocabulary more successfully than does no 

teaching effort, that any attention to vocabulary development is better that 

none…it is possible to note accumulating evidence to dispel the widely 

held notion that having students “read, read, read” is a satisfactory method 

for teaching vocabulary. 

 

 Basically, a child capacity to acquire new material especially English 

vocabulary is greater, but sometimes he or she does not want to say the English 

words that he or she has learned in his or her daily activities.  

The statement above is according to Mackey (1965:121) by saying: 

Although child capacity to acquire new material is greater, his native 

vocabulary has expanded so much that he cannot hope to say all he wants 

to say in second language. To solve this problem it has been suggested that 

most of elementary education, including in kindergarten, be conducted by 

teacher whose mother tongue is the children’s second language. 
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 From the information above, it can be concluded that it is better for the 

students to learn a second language, especially English from a native teacher so 

that the children are not able to speak or communicate with their mother tongue. 

 There are some points suggested by Slattery and Willis that are very useful 

for teachers to help their students in learning vocabulary: 

 (1) Teacher should be able to make learning English enjoyable and fun 

because they are influencing the students' attitude to language learning; (2) if the 

students make mistake, teachers shouldn't be angry. On the other hand, they have 

to encourage their students to correct it with their guidance; (3) teachers may 

associated their explanation with actions to make the understanding easier; (4) it is 

also possible for teachers to tell simple stories in English especially about things 

they can see; (5) when students ask to their teachers using their mother language, 

teachers can answer it in English. Teachers may recast in English when students 

speak in their mother language; (6) teachers can create varied activities in 

teaching learning process, some quiet, some sitting, some standing and moving 

(Slattery and Willis, 2001:46).  

 

 2.6 General Concept of Nursery Rhyme 

 Teaching media is needed in the teaching learning process to help the students to 

become active. Gerlach and Ely (1980:241) propose that a medium is any person, 

materials, or event that established condition that enable learners or students to 

acquire knowledge, skill and attitude. There are a lot of media that can be used to 

teach English vocabulary, one of them is nursery rhyme. 
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There are some definitions of nursery rhyme: 

(1) Nursery rhyme is a simple traditional poem or song for children. (Oxford 

dictionary, 1994:794). 

(2) Nursery rhyme is a traditional song or poem taught to young children, 

originally in the nursery. (www. en. wikipedia. org / wik / Nursery rhyme). 

(3) Nursery rhyme is folk verse for young children. (www. ed. psu. edu / 

americareads / Resources / glossary. htm). 

 From the statements above, it can be concluded that nursery rhyme is a 

traditional song or poem for young children. Since it is intended for young 

children, it follows a regular repeated verse for with rhyme and has a series of 

other discourse features, which make them easy to follow. So once a nursery 

rhyme has been learned, it stays in minds of the students for the rest of their lives 

with all the rhythms, grammatical features and vocabulary. 

 

 2.7 Applying Nursery Rhymes in Teaching Vocabulary 

 Before applying nursery rhymes to students, the teacher should be well prepared 

in choosing nursery rhymes. Slattery and Willis (2001:45) state that the songs or 

rhymes chosen by the teacher should: 

(1) Suit the pupils’ age group and their interest. 

(2) Match their level of English. 

(3) Have a catchy, easy to remember melody. 

From the statements above, it can be concluded that the teacher should 

choose nursery rhymes that suit the students’ age, interest, and the vocabulary 
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they learned. Since children can only sing simple nursery rhymes, the teacher 

should choose short and simple nursery rhymes. The lyrics also should be clear 

and easy to follow. Furthermore, they should use repetitive materials so that the 

students can remember words easily. In order to make the nursery rhymes more 

meaningful and enjoyable, motions can also be added to the nursery rhymes that 

are paralleled to the words of the nursery rhymes. 
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CHAPTER III 

 METHOD OF INVESTIGATION 

 
3.1.Main Sources of Data 

In this research, some data are needed to achieve the objective of the research. 

The data and information are obtained from library study and experimental 

research. 

3.1.1 Library Study 

Library study refers to the activity of using the library facilities. The writer looked 

for some reference textbooks related to the subject matter. She tried to get 

information and ideas to support her ideas for this research. 

3.1.2 Experimental Research 

It refers to the activity of collecting data from the experimental group and the 

control group of the research. In doing so, the fifth graders of SDN Gunungpati 03 

in the academic 2005/2006 were chosen to be the subjects of the research. The 

number of the subject was 32 students. The students then divided into two groups 

based on the student's number. They were the experimental group and control 

group. To get empirical data for my study, the writer administrated a test. The test 

was given to both of groups with the purpose to find out their achievement in 

mastering the English vocabulary. 
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3.2 Subject 

3.2.1 Population 

Population is the most significant factor in conducting a research. Gay (1987:102) 

states,” The population is the group of interest to the researcher, the group to 

which she or he would like to result of the study to be generalizable.” 

 With regard to the statement above and the problem of investigation, I had 

chosen the population of my research. The population of this study was the fifth 

graders of SDN Gunungpati 03 in the academic year of 2005/2006. I chose this 

school because English is given to the students of this school as a local content 

subject. The English lesson is given from the forth up to sixth graders. 

3.2.2 Sample and Technique of Sampling 

The term sampling is different from sample. According to Kerlinger (1965:18), 

“sample is a part of population which is supposed to represent the characteristic of 

the population. 

3.2.3 Technique of Sampling 

Sampling is the process of selecting a number of individuals for a study in such a 

way that the individuals represent the larger group from which they were selected 

(Gay, 1987:101). 

 The sample is made up of the students from the population who are chosen 

to participate in the study. Since the number of the subjects in this research is less 

than one hundred, I applied total sampling. 

 Suharsimi says when the number of subjects in a research is less than one 

hundred; the whole number should be taken as the subject of the research. By 
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applying the total sampling in my study, I hope that the result of the study will be 

especially useful for the sample (Suharsimi, 1996:107). 

 The number of the fifth graders of SDN Gunungpati 03 is 32 students. So, 

I then took all of them as sample of my experiment. 

 

3.3 Procedures of the Experimental Research 

In this study, the fifth graders of SDN Gunungpati 03 were chosen as the objects 

of the study. The number of the students is 32; they are 16 students as the 

experimental group and 16 students as the control group. 

 In the experiment, the research design used is the Statistic Group 

Comparison design. This research was used for two groups of subjects in which 

each of them was treated with different treatment. The following is the design: 

 Pre-Test Treatment Post-Test 

EG √ X √ 

CG √ -X √ 

 

 (Kerlinger, 1965: 247) 

 EG: Experimental Group 

 CG: Control Group 

 X  : treatment using nursery rhymes 

 -X: treatment without nursery rhymes 

 In the design above, samples are assigned either to the experimental group 

(upper line) or to the control group in the lower line. The equalities of the subjects 
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checked firstly by pre-testing them (Yb). The pre-test was conducted on April, 

24th   2006. The vocabulary test consisted of 25 multiple-choice items with four 

options in each item. The vocabulary materials covered the topics about daily 

activities, telling the time, clothes and costumes. Both groups were asked to do 

them in 35 minutes by crossing A, B, C, or D as the correct answer in the answer 

sheet.  

After conducting the pre-test, the writer conducted the experiment. The 

experiment was conducted from the first week to the last week of May 2006. 

The writer gave the English lesson once a week for the experimental 

group. While, the control group was taught by the teacher. The writer and the 

teacher taught the same topics to both of them on telling the time, daily activities, 

clothes and costumes but with different techniques of teaching. The experimental 

group was taught by using nursery rhymes as an alternative technique of teaching 

vocabulary, while the control group was taught by explanation. 

At the end of the experiment, the writer conducted the vocabulary post-test 

to both groups. The post-test was conducted on May, 29th 2006. The result is used 

as the data in this study. 

 

3.4 Procedures of the Vocabulary Teaching 

There were three meetings of the experimentation. During those three meetings, 

the writer discussed three topics about telling the time, daily activities, clothes and 

costumes. The schedule of the experimentation can be explained as follows: 
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MEETING TOPIC NURSERY 

RHYMES 

TIME 

AND 

DATE 

TIME 

ALLOTMENT

First 

 

 

 

 

Second 

 

 

 

Third 

TELLING 

THE TIME 

 

 

 

DAILY 

ACTIVITIES 

 

 

CLOTHES 

AND 

CUSTOMES 

- What Time is 

It? 

- Hickory, 

Dickory 

Dock 

- Mary Had a 

Little Lamb  

- Are You 

Sleeping? 

- Teddy Bear, 

Teddy Bear 

Monday 

May, 1st 

2006  

07.30 am 

 

Monday 

May, 8th 

2006 

07.30 am 

Monday 

May, 15th 

2006 

07.30 am 

2 X 40 minutes 

 

 

 

 

2 X 40 minutes 

 

 

 

2 X 40 minutes 

 

 The steps of teaching vocabulary for the experimental group: 

(1) The writer handed out the text of the nursery rhyme to the students or 

wrote it on the blackboard. 

(2) The writer explained what the nursery rhyme is about. 

(3) The writer asked the students to find difficult words then the teacher 

explained them. The writer also introduced the pronunciation 
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(4) The writer played the nursery rhyme on the tape twice. In this step, the 

writer let the students listen to the nursery rhymes. 

(5) The next step was the writer sang the first line, then the students repeated 

it. After that she sang the next line, then she asked them to repeat it and so 

on. 

(6) After mastering the intonation of each line, the writer asked the students to 

sing the nursery rhymes by following her or the tape. Finally she asked 

them to sing the nursery rhymes without her guidance or cassette. 

(7) When singing the nursery rhymes, the writer showed pictures or real 

objects to represent the words of nursery rhymes. If possible, she also 

associated the words with action. 

(8) The writer explained the instruction or meaning of a word or each line of 

the nursery rhyme to the students. 

(9) The writer also gave new words related to the topic she taught to the 

students. 

(10)The writer asked questions to check the students’ comprehension. 

(11)The students did the exercises given by the writer. 

The steps for the control group: 

(1) For this group the teacher did not use nursery rhymes, instead he used a set 

of words that was written on the blackboard. 

(2) The students pronounced the words correctly after the teacher. 

(3) The teacher gave the meaning of the words to the students. 

(4) The students did the exercises prepared by the teacher. 
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3.5 Variable 

A variable can be defined as an attribute of a person or from an object. From the 

design of experiment, two variables can be seen involved in this research. They 

are independent and dependent variable. 

 Independent variable refers to the use of nursery rhyme in teaching 

English vocabulary, and dependent variable refers to the students’ achievement in 

vocabulary after being taught using nursery rhymes. 

  

3.6 Method of Data Collection 

Researchers may use methods of data collection such as, interview, questionnaire, 

or test. It should be noted that all the methods of data collection should be 

objective. In this investigation, an objective test was used to obtain the scores of 

vocabulary mastery. 

3.6.1 Instrument 

An instrument plays an important role in a research in the sense that reliability of 

the instrument will influence the reliability of the data obtained. A test was used 

as an instrument to collect data in this research. This is in accordance with 

Kerlinger’s opinion (1965:481) that the most common instrument used to measure 

the achievement in education is a test. 

 In this thesis, the writer was concerned with the vocabulary mastery of the 

fifth graders of SDN Gunungpati 03. Accordingly, a test on the vocabulary 

mastery will be a very important instrument for the research.  
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 According to Harris (1969:71), there are two basic kinds of test instrument 

used to measure the four language skills of students, i.e. the objective test and 

essay test. The writer used the objective test (multiple choice test type) based on 

the following considerations: 

(1) Multiple choice test type is economical in term of the number of items that 

can be answered in a short period of testing time. 

(2) Students’ test papers can be easily and quickly scored. 

(3) Since the correct answer are limited in number, objective test will not 

make examiners have different interpretation of students’ test papers. 

Before giving the instrument, the writer had to bear in her mind what kind 

of test should be used. The choice of test cannot simply be done at random 

because every test has certain objective that only suits to certain kind of research. 

Harris stated that an achievement test indicates the extent to which an 

individual has mastered specific skill or body information acquired in a formal 

learning situation (1969:3-4). 

 Based on the statement above, the writer conducted the achievement test in 

her research. It is based on the consideration that it would measure the vocabulary 

mastery of the fifth graders of SDN Gunungpati 03 after attending the teaching 

process using nursery rhymes. 

In scoring the test, a student score was counted with the following 

formula: 

S = R / N x 100 

Where S: the score 
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R: total number of the correct answer 

N: total number of the whole items 

As an example the above becomes if a students made 28 correct answer 

out of the 40 items his score will be: 

S = 28 / 40 x 100 

= 70 

3.6.2 Construction of the Test 

The writer came to the next step to construct the vocabulary test. She gathered 

information as much as possible to compose a proper instrument. Heaton (1975: 

7) says that a test of vocabulary measures the students’ knowledge of the meaning 

of certain word and words group. The test may examine the students’ active or 

passive vocabulary. 

 Based on the statement above, the writer thought that a good vocabulary 

test should measure the students’ active and passive vocabulary. In relation to this, 

Heaton suggested two types of test namely recognition and production test 

referring to the passive and active mastery of words (Heaton, 1975:6-7). The 

writer chose the recognition test because she measured the students’ passive 

vocabulary. 

 The recognition test consisted of 40 items and should be done in limited 

time, 45 minutes. The writer used multiple-choice type. It covered three topics 

taught prior to the test, namely ‘telling the time’, ‘daily activities’, ‘clothes and 

customs’. 
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3.7 Try Out 

The writer had tried out the vocabulary test before using it as an instrument. The 

try out was held on April, 4th 2006 to the fifth graders of SD Negeri Ngijo 02. 

There were 22 students in the try out-group. The students had to complete the test 

consisting of 40 items in 45 minutes. 

According to Mouly as quoted by Sidik (1994:34), try out test is necessary 

since the result will be used to make that the measuring instrument has such 

characteristics as validity and reliability. 

 

3.8 Condition of the Test 

Harris (1969:13) states that all good tests possessed three qualities. They are 

validity, reliability, and practicality. That was to say, any test that we use has to be 

appropriate in terms of our objectives, dependable in the evidence it provides, and 

applicable to our particular situation. Those characteristics of a good test would be 

explained further below. 

3.8.1 Validity 

According to Mouly as quoted by Sidik (1994:34) a test must, first and foremost, 

be valid. That is, it must measure what it claims to measure. Therefore, in order to 

be valid, a test must not just cover one area of the table of specification, but all of 

them in proportion to emphasis that has been given. 

 An instrument is considered being a good one if it meets some 

requirements. One of them is validity. It means that a test should measure what is 
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intended to test. Related to the validity, Harris (1969:19-21) states that validity is 

usually distinguish into three kinds. There are: 

a. Content validity 

 It is designed to measure mastery of a specific skill based on the 

curriculum objective of a certain course. The test should be representative of the 

skill that is trying to be tested. 

b.  Face validity 

 A test has face validity if a test item looks like it will test what is intended 

to test. 

c. Empirical validity 

 There are two types of empirical validity. Those are predictive and 

concurrent validity. The predictive is the degree to which the test can be used to 

make the prediction about the future performance, while the test has the 

concurrent validity if it gives a similar result to the other measures that are valid 

for some purposes. 

According to Arikunto (1998:161), “There is another kind of validity that 

is item validity. Item validity is the index of validity of each item. “In this study 

the writer used the item validity and calculated it using Pearson Product Moment 

formula. The formula is like this: 

rxy =
( )( )

( ){ } ( ){ }∑∑∑ ∑
∑∑∑

−−

−
222 YYNXXN

YXXYN
 

Where rxy  = the validity of item test 

  N = the number of the students 
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  X = number of students who answered correctly 

  Y = the students’ scores 

Then, the computation for item number 1 went like this: 

rxy =
( )( )

( ){ } ( ){ }∑∑∑ ∑
∑∑∑

−−

−
222 YYNXXN

YXXYN
 

 = ( ) ( )( )
( ) ( ){ } ( ) ( ){ }22 5901688422191922

5901953922

−−

−  

 = 
( )( )348100371448361418

1121011858
−−

−  

 = 
2334857

648
×

 

 = 
1330836

648  

 = 
62,1153

648  

 = 0,562 

To know the index of validity of the item number 1, the writer consulted 

the result to the table of r product moment with N = 22 and significance level 5% 

which is r = 0,423. Since the result of the computation was higher than r in the 

table so item number 1 considered being valid. The index of validity of item 

number 1 can be seen in Appendix 4. 

3.8.2 Reliability 

Reliability is a general quality of stability of scores regardless of what the test 

measured. 
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In this study, the writer decided to use Kuder-Richardson formula 21 in 

measuring the reliability of the test. This formula uses the number of items in the 

test, the mean of the set of the scores, and the square of the deviation. 

Consulting the Kuder-Richarson formula 21, the computation of the 

reliability of the test used the following formula: 

r11 = ( )
⎟
⎠
⎞

⎜
⎝
⎛ −
−⎟

⎠
⎞

⎜
⎝
⎛

− kVt
MkM1

1k
k  

Where  r11 = reliability of the test 

k = the number of item test 

M = the mean of the scores 

Vt = the total variants 

Before computing the reliability, the writer calculated the mean of the try-

out score and the total variants. The computation of them can be seen in  

Appendix 5. 

From the result, which is 0,838, it proved that the result was reliable since 

the result was higher than r table = 0,432. 

  

3.9 Item Analysis 

After determining and scoring the try out test, an item analysis was made to 

evaluate the effectiveness of the items. It was meant to check whether each item 

met the requirement of a good test items or not. This item analysis concentrated 

two vital features, level of difficulty and discriminating power. In this case, the 

writer took 22 students from the trout group. These 22 students were divided into 

three groups consisted of upper group (27%), middle group (46%), and lower 
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group (27%). The writer only took the students who were in the upper group (6 

students) and lower group (6 students). The middle group students were not 

allowed in the analysis. 

JB. Heaton (1975:172) said that all items should be examined from the 

point of view of their difficulty level of discriminating. 

3.9.1 Difficulty Level of the Test 

The index difficulty of an item simply showed how easy or difficult the particular 

item proved in the test. It is calculated by using the following formula: 

IF = 
N

FLFH
2
+  

 
 
Where IF  = the difficulty index 

           FH = the number of students in the upper group who answered the item     

correctly 

            FL = the number of the students in the lower group who answered the item 

correctly. 

           2N = number of students in two groups 

According to Suherman (1993:190), the index of difficulty could be 

classified as follows: 

An item with P 0,00-------------0,30 was difficult 

An item with P 0,31-------------0,70 was medium 

An item with P 0,71-------------1,00 was easy 
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Based on explanation above, items number 1, 3, 4, 5, 7, 9, 11, 12, 13, 18, 

21, 22, 24, 26, 27, 30, 33, 34, 37, and 38 were considered as the easy items. Items 

number 2, 6, 8, 10, 13, 16, 17, 19, 20, 23, 25, 28, 31, 32, 35, 36, 39, and 40 were 

considered as the medium items. While items number 14 and 23 were considered 

as the difficult items. This could be seen in Appendix 3. While the computation of 

the difficulty level of item number 1 could be seen in Appendix 6. 

3.9.2 Discriminating Power 

It was also essential to determine the discriminating power of the test items 

because it could discriminate between the more and the less able students. Heaton 

(1975:173) states: 

“The discrimination index of an item indicated the extent, to which 

the item discriminated between the testers, separating the more able testers 

from the less able. The index of discriminating told us whether those 

students who performed well on the whole test tended to do well or badly 

on each item in the test.” 

 

The following formula would be used to calculate the discriminating 

power of the test items: 

N
FLFHID −

=  

Where       ID = discrimination index 

FH = the number of the students in the upper group who answered the 

item correctly 

FL = the number of the students in the lower group who answered the    

item correctly 
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            N = number of students in one group 

According to Suherman (1993:176), the classification of the 

discrimination index was presented below: 

     D = 0,00-------------------------0,20 was poor 

     D = 0,21-------------------------0,40 was satisfactory 

     D = 0,41-------------------------0,70 was good 

     D = 0,71-------------------------1,00 was excellent 

     D = negative                                   was very poor 

 

Based on the explanation above, items number 3, 5, 11, 18, 29, 32, 34, 36, 

and 38 were considered as the poor items. Items number 4, 13, 22, and 26 were 

considered as the satisfactory items. Items number 1, 2, 6, 7, 8, 9, 10, 12, 14, 15, 

16, 20, 21, 23, 24, 25, 27, 30, 31, 33, 35, 37, 39, and 40 were considered as the 

good items. While items number 17, 19, and 28 were considered as the excellent 

items. This could be seen in Appendix 3. While the computation of discriminating 

power of number 1 could be seen in appendix 7. 
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CHAPTER IV 

RESULT OF INVESTIGATION 

 

4.1 Computation between the Two Means 

The score of the vocabulary post-test of the experimental group and the control 

group are discussed here. The computation of the mean percentage score of the 

experimental group and the control group is as follow: 

MX = 
N

X∑     MY = 
N

Y∑  

Where: 

MX   : the mean score of the experimental group 

∑ X : the sum of all scores of the experimental group 

MY   : the mean score of the control group 

∑Y : the sum of all scores of the control group 

N     : the number of the subject of each group 

The score distribution of the experimental group and the control group 

could be seen in appendix 10.  

The computation of the two means of the experimental group and the 

control group was calculated as follows: 

MX = 
N

X∑  

       = 
16

1196  

       = 74,75 

35 
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The mean score of the experimental group was 74,75. 

MY = 
N

Y∑  

      = 
16

1040  

      = 65 

The mean score of the control group was 65. 

If we compared the two means it was clear that the mean score of the 

experimental group was higher than the control group. The difference between the 

two means was 10,75. To make the analysis more reliable, the writer then 

analyzed by using t-test formula. The significant difference between the two 

means could be seen by using this formula: 

t = 

⎭
⎬
⎫

⎩
⎨
⎧ +
⎭
⎬
⎫

⎩
⎨
⎧

−+
+

−

NYNXNYNX
SScSSe

MYMX
!1

2

 

where: 

t : t-test 

MX : the mean score of the experimental group 

MY : the mean score of the control group 

Sse : the deviation of the experimental group 

SSc : the deviation of the control group 

NX : the number of the subject sample of experimental group 

NY : the number of the subject of the control group 

Before applying the t-test formula, SSe and SSc had to be found out first. 

The step to get SSe and SSc was: 
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SSe = 
( )

NX
X

X
2

2 ∑∑ −  

        = ( )2

16
119691184 −  

        = 
16

143041691184 −  

        = 8940191184 −  

        = 1783 

The deviation of each value for the experimental group was 1783. 

SSc = 
( )2

∑ ∑−
NY

Y
Y  

       = ( )2

16
104068688−  

       = 
16

108160068688−  

       = 6760068688 −  

       = 1088 

The deviation for each value of the control group was = 1088. 

After getting SSe and SSc value, the t-test formula is: 

T = 

⎭
⎬
⎫

⎩
⎨
⎧

+
⎭
⎬
⎫

⎩
⎨
⎧

−+
+

−

NyNXNYNX
SScSSe

MYMX

11
2

 

   = 

⎭
⎬
⎫

⎩
⎨
⎧ +
⎭
⎬
⎫

⎩
⎨
⎧

−+
+

−

16
1

16
1

21616
10881783

6575,74  
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   = 

⎭
⎬
⎫

⎩
⎨
⎧
⎭
⎬
⎫

⎩
⎨
⎧

8
1

30
2871

75,10  

   = 

240
2871

75,10  

   = 
96,11
75,10  

   = 
46,3
75,10  

   = 3,11. 

4.2 Graders of Achievement 

The objective of this study was to find out the students’ achievement in learning 

English vocabulary after they were taught using nursery rhymes as a teaching 

method. Below was the list of the level of mastery that shows the percentage of 

the correct answer and grade for the experimental and control group. There are 4 

levels of achievement as proposed by Rusli (1986: 412). 

Percentage of correct 

answer 

Grade Level of achievement 

85 –100 

70 – 84 

54 – 69 

below 54 

A 

B 

C 

D 

Very good 

Good 

Sufficient 

Insufficient 

 

a. The Achievement of the Experimental Group 
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Frequency Percentage  

Grade Pre-test Post-test Pre-test Post-test 

A 1 4 6,25% 25% 

B 2 6 12,5% 37,5% 

C 8 6 50% 37,5% 

D 5 0 31,25% 0% 

∑  16 16 100% 100% 

 

b. The Achievement of the Control Group 

 
Frequency Percentage  

Grade Pre-test Post-test Pre-test Post-test 

A 0 1 0% 6,25% 

B 3 6 18,75% 37,5% 

C 5 6 31,25% 37,5% 

D 8 3 50% 18,75% 

∑  16 16 100% 100% 

 

The result of the vocabulary test of the experimental group and the control 

group for pre-test and post-test is shown in the form of polygon. The vertical line 

shows the percentage frequency, while the horizontal line shows the grade of the 

achievement of the score. 
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There were three polygons described the research findings. The first 

polygon described the result of the experimental group, the second one showed 

the result of the control group, and the last polygon showed the result of the test 

both group. 

a. The polygon of the result of the experimental group 

RELATIVE FREQUENCY POLYGON OF THE 
RESULT OF THE VOCABULARY TEST OF THE 

EXPERIMENTAL GROUP
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The polygon shows the result of the vocabulary achievement of the 

experimental group. The broken line (---) shows the achievement of the 

experimental group doing the pre-test. The percentage of the students who get A = 

6,25%, B = 12,5%, C = 50% and the last D = 31,25%. The solid line (       )  shows 

the achievement of the post-test of the experimental group. The percentage of the 

students who get A = 25%, B = 37,5%, C = 37,5%, and the last D = 0%. 

From the discussion above it can be concluded that the result of the post-

test is higher than the pre-test.  
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b. The polygon of the result of the control group 

RELATIVE FREQUENCY POLYGON OF THE RESULT 
OF THE VOCABULARY TEST OF THE CONTROL 

GROUP
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The polygon above shows the result of the vocabulary achievement test of 

the control group. The broken line (---) shows the achievement of the pre-test of 

the control group. The percentage of the students who get A = 0%, B = 18,75%, C 

= 31,25%, and the last D = 50%. And the solid line (       ) shows the achievement 

of the post-test of the control group. The percentage of the students who get A = 

6,25%, B = 37,5%, C = 37,5%, and the last D = 18, 75%.  
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c. The polygon of the result of post-test of both groups. 

RELATIVE FREQUENCY POLYGON OF THE RESULT OF 
THE VOCABULARY POST TEST OF BOTH  GROUPS

25

37.5 37.5

0

6.25

37.5 37.5

18.75

0
5

10
15
20
25
30
35
40
45

A B C D

GRADE

PE
R

C
EN

TA
G

E 
FR

EQ
U

EN
C

Y

EXPERIMENTAL
GROUP

CONTROL
GROUP

 

The polygon shows the result of the vocabulary achievement test of the 

experimental group and the control group. The solid line (   )  shows the 

achievement of the post test of the experimental group. The percentage students of 

this group who get A = 25%, B = 37,5%, C = 37,5%, and the last D = 0%. The 

broken line (----) shows the achievement of post-test of the control group. The 

percentage of the students who get A = 6,25%, B = 37,5%, C = 37,5%, and the 

last D = 18, 75%. 

From the discussion above it can be concluded that the result of the post-

test of the experimental group is higher than the control group’s.  
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4.3 The Meaning of the Result 

The objective of this study was to find out the students’ achievement in learning 

English vocabulary after they were taught using nursery rhymes as a teaching 

method. In the pre-test, the average score of the experimental and the control 

group were 59 and 56,75. In the post-test, the average score of the experimental 

group and the control group were 74,75 and 65.  

The testing hypothesis indicated that the result of the experimental group 

was significantly higher than the control group’s.  

4.5.1 The Advantages and Disadvantages of Using Nursery Rhymes 

Here the writer shows some factors that influence the result of the 

experiment. The explanation below shows the advantages and disadvantages of 

using nursery rhymes to teaching English vocabulary at the elementary school. 

a. The advantages of using nursery rhymes to teaching English vocabulary at the 

elementary school. 

a.1. for the students 

1. The students have a high interest to the material. 

2. The media makes the students feel the language learning process as an 

interesting experience. 

3. The students are motivated to be active in the class. 

4. The media can enlarge the students’ knowledge and helped them to 

improve their understanding of the material. 
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a.2. for the teacher 

1. The media helps the teacher establish an interesting way for language 

learning. 

2. The media provides ideas for the teacher to create an interesting 

activity for the students in teaching and learning process. 

b. The disadvantages of using the nursery rhymes to teaching English vocabulary 

at the elementary school 

1. It spends much money to conduct the experiment and time to prepare the 

equipment for the teacher has to prepare the tape recorder and cassette. 

2. The teacher has to spend her spare time to choose nursery rhymes related 

to the topic, students’ level of learning, and students’ interest. 
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CHAPTER V 

CONCLUSION AND SUGGESTION 

 

5.1. Conclusion 

Based on the investigation and discussion in chapter IV, it was concluded: 

(1) There was a significant difference of students’ achievement in vocabulary 

between those taught using nursery rhymes and those taught using 

conventional technique for the fifth graders of SDN Gunungpati 03 in the 

academic year 2005 / 2006. 

(2) The use of nursery rhymes in teaching and improving students’ vocabulary 

is more affective than the conventional technique. From the two groups, 

the measurement showed that the increasing line of the vocabulary 

achievement of the experimental group was higher than the control group. 

The t-test measurement obtained 3,11. The critical value for the 30 degrees 

of freedom at 0,05 alpha level of significant was 2,04. Since the obtained t-

value (3,11) was higher than the critical value at 0,05 alpha level of 

significance (2,04), it was found that the experimental group achievement 

in vocabulary was better than the control group. 
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5.2. Suggestion 

Based on the conclusion, it was suggested that: 

(1) As the facilitators, motivators, and dinamisators; English teachers should 

be active in teaching learning process. 

(2) It would be better for English teachers to use nursery rhymes in teaching 

vocabulary to the students of elementary school than using conventional 

way. 

(3)  Teaching English vocabulary using nursery rhymes needs long 

preparation, so teachers have to prepare it as well as possible. 
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