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ABSTRACT 
 

The final project is about the teaching narrative texts in improving writing 
skill to the tenth grade students of SMA N 1 Petarukan. Teaching writing to Senior 
High School is not an easy task. It requires a lot of creativity from a professional 
teacher. 

The object of the study is to find out the students’ achievement in writing 
narrative texts. It is expected that the research would be useful for the teachers and 
students in language teaching and learning process. 

The subject of the study is the tenth grade students of SMA N 1 Petarukan, 
Pemalang in the academic year of 2005 / 2006. There were 42 students (25 girls and 
17 boys). The writer took all of them as the subject of the study. The technique used 
for collecting data is pre-test and post-test and interview. First, the writer gave a pre-
test. It was conducted at the beginning of the research. Second, the second activity 
was held. It was continued with the third activity, the fourth activity, the fifth activity, 
the sixth activity and post-test was conducted. At last the teacher made interview with 
the students about the difficulties in writing. 

The result of the study was that the students’ progress during teaching and 
learning activity by using narrative texts to improve writing skill was good. The 
students’ achievement in writing was improved, it was supported by the significance 
result of the pre-test was 62.09%; writing the first draft on the first cycle was 65.52%; 
writing the second draft 71.53%; writing the final copy was 74.38%; writing the first 
draft on the second cycle was 72%; writing the second draft was 75.42% and writing 
the final copy was 79.71%. 

Therefore, teachers should always try to create an interesting text for their 
teaching. Based on the result, teachers can apply narrative text to improve the 
students’ writing skill. 
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The best lesson is 

 Abstraction in living that has exceeded success  

with resoluteness, soul and accuracy  
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CHAPTER I 

INTRODUCTION 

 

1.1 Background of the Study 

English is an introduction language spoken in international event and is used as 

the medium of information flow on science, technology, and culture as well. As we 

are in developing country we should try to be able to speak English to make 

relationship with other country in the world so that we can master the science, 

technology and culture in the world., so we can face the competition in the global era. 

By mastering English, it is easier for us to make a good relationship with other 

countries. 

“Dalam konteks pendidikan, bahasa Inggris berfungsi sebagai alat untuk 
berkomunikasi dalam rangka memenuhi komunikasi sehari-hari, memperoleh 
ilmu pengetahuan, alat untuk membina hubungan antar pribadi, bertukar 
informasi serta menikmati estetika bahasa dalam budaya Inggris.” (Depdikbud, 
2003: 6) 

 

“ in education context, English has funtion as a means to communicate in the 
daily communication, to get knowledge, to make interpersonal communication, to 
share information and to enjoy language lesson in English culture. 

 

In Indonesia, English is taught in junior high school and senior high school, even 

in elementry school. Studying English is not a new thing for the students of senior 

high school before. Although English is not the new thing for Senior high school 

students, in fact they still have many difficulties in studying English. As we know 

that English is not the Indonesian native language. It is difficult for the students to 

remember all the words in English and to understand when someone speaking 

English. 

The language skill to be achieved are divided in to two parts of language function, 

namely, oral and written English as a means of communication. In this case listening 



and speaking are oral language; reading and writing are written language. However 

for the students the written one is the most difficult skill of language. 

Writing is one of difficult subjects at school. So the teacher must create the 

subject so that the students can study the subject easily. Besides, the kinds of the text 

can also be important in teaching English in order to make the writing teaching 

succesful. To select the sppropriate texts, the teacher must consider the characteristics 

of the students, which directly related to the learning process. 

In the teaching and learning process of writing, the teacher have an important 

role. John (1997: 12) states that, 

“Teacher’s role is to help students develop viable strategies for getting started 
(finding topics, generating ideas and information, focusing and planning, 
structure and procedure), for drafting, (encouraging multiple drafts of redaing), 
for revising (adding, deleting, modifying and rearranging ideas), and for editing 
(attending to vocabulary, sentence, structure, grammar, and mechanics)” 

 

There many kinds of texts that can be used such as narrative, descriptive, 

explanation, recount, information, report, exposition, and argumentation. They are 

very useful for the teacher to achieves the instructional goals of teaching learning 

process and they can also be intersting for the students. 

In this study I try to find out what the text that is really good for teaching writing. 

I try to find out how good the ability of the tenth  grade students of senior high school 

in producing text or paragraph by learning narrative text. By using narrative text as a 

genre for teaching writing, the students will be more interested and easy to study it 

because narrative text tells us about an intersting story that can make students enjoy 

reasding. 

 

 

 

 



1.2 Reasons for Choosing the Topic 

Some reasons why i choose the topic “Teaching Narrative Text in Improving 

Writing to the Tenth Grade Students of SMA Negeri 1 Petarukan, Pemalang are: 

a. there some writing text for senior high school, but one of its, narrative texts are 

the most interesting one because it tells us about the story and experience that can 

make the students enjoy the class and fell the story. So it will be quite easy to 

them producing the simple text. 

b. As a students of English department, I have a great interest in this problem. I want 

to try to solve the problem in teaching writing especially at senior high school. 

c. I also try to help the students in learning writing well since they have difficulties 

in producing narrative text the teacher has taught. 

 

1.3 Statements of the Problem 

The problems in this study are stated as follows: 

a. What are the students’ difficulties in understanding narrative? 

b. To what extent does teaching narrative improve writing skill? 

 

1.4 The Objectives of the Study 

The objectives of the study are to describe the teaching and learning process of 

teaching writing to the tenth  grade students of senior high school. The objectives of 

the study can be stated as follows: 

a. to know what the students’ difficulties in understanding narratives. 

b. to know to what extent of teaching narrative to writing skills. 

 

 

 

 



1.5 Significance of the Study 

The result of the study will be hopefully useful for English teachers in teaching 

narrative text to improve writing. I also expect that the result will be useful for senior 

high school students in learning writing and producing the new interesting text. 

 

1.6 The Outline of the Thesis 

The thesis is divided into five chapters that can be presented as follows. Chapter 1 

gives the introduction that contains the background of the study, reasons for choosing 

the topic, the statements of the problem, the objectives of the study, the significance 

of the study and outline of the thesis. 

Chapter II presents review of related literature which discusses English language 

teaching, 2004 Curriculum, teaching writing in senir high school, general concept of 

writing, steps in writing, types of exam writing, teaching narrative text, general 

concept of narratine text, generic structure of narrative texts, types of narrative texts, 

technique in teaching narrative texts, the characteristics of senior high school 

students, and action research. 

Chapter III deals with research method which will discuss research design, 

subject of the study, intrument of the study, data collection, method of analyzing data, 

and criterion of assessment. 

Chapter IV gives interpretion of the result of the study which will discuss the 

analysis of the first cycle and the second cycle. 

Chapter V presents some conclusions and suggestions. 



CHAPTER II 

REVIEW OF THE RELATED LITERATURE 

 
2.1 English Language Teaching 

English is one of many languages in the world. There are some doubts  as to 

its future status, but even in the present it is worth countering the idea that is an all 

embracing world language. There are many more people in the world, especially in 

Indonesia, who do not speak English than there are people who do. Therefore, 

English language teaching has an inmportant role in improving lanuage skill. 

Harmer (2004: a. 57) describes that teaching means to give (someone 

knowledge) or to instruct or train (someone). It is undertaking certain ethical task or 

activities the intension of which is to induce learning. Therefore, English language 

teaching means that the teacher gives some knowledge about English so that they can 

use English well anywhere.  

Based on the 2004 curriculum, English is one of the primary subjrcts at 

school. The objectives of teaching english to senior high school students as a primary 

subject of the study are: 

a. developing the communication skill in English both spoken and writen language. 

The ability to communicate includes listening, speaking, reading, and writing. 

b. Giving information that English is one of the most important foreign languages 

that bacome means of communication in educatio. 

c. Developing the understanding of language and culture. Therefore the children 

will have knowledge about culture. 

The role of an english teacher in senior high school is very important because 

he/she has the task to develop the material and technique in teaching in the classroom 

in order the students can master English well. 



The teacher need to have special training or education to have knowledge to 

prepare a good lesson, provide appropriate resources to learn, and so on. In other 

words, a teacher with good educational background logically hac chance to be a good 

facilitator. Good environment and media also support the success of language 

teaching. Therefore the teacher must create a good condition and make his/her 

teaching interesting for them and be very helpful to encourage them to learn English. 

 

2.1.1    2004 Curriculum 

In 2004 curriculum, it is stated that there arae four literacy levels: 

performative, functional, informational, and epistemic. In performative level, people 

can read and write, and speak symbol. In functional level, people are expected to be 

able to use language in their daily life. In informational level, people are expected to 

produce knowledge by their languge themselves. In epistemic level, people are 

expected to transform language using special language. 

In 2004 curriculum, the senior high school students are expected to reach 

informational level because they are prepared to the university. Therefore, literacy is 

the focus of the development of learning English in this curriculum. Kinds of texts 

used are texts that can support the extent of academic literacy degree. 

Verbal communication activity is a process of producing texts both spoken 

and written. Hyland (2004: 6) states that texts are aotonomous objects which can be 

anlyzed and described independently of particular context, writers or readers. Texts 

have a structure. They are orderly arrangement of words, clauses, sentences, by 

following the princilpes which guide the correct arrangement of elements. Writers 

can encode full semantic representation of their intended meaning. 

From the definition above I can conclude that texts are a group of words or 

organizes patterns of spoken or written language that has meaning. 

 



2.2.   Teaching Writing in Senior High School 

As stated before that senior high school students are expected to reach 

informational level because they are prepared to the university. They are expected to 

produce knowledge using their own language. In this case, the students must be able 

to create a text using their own words. The texts used are narrative, descriptive, 

recount, etc. 

In senior high school, literacy is the focus of development learning English in 

this curriculum. One of the goals in learning English at senior hihg school is to 

develop communicationskill in English both spoken and written language. Therefore, 

the teachers must be careful in teaching writing to his/her students. 

According to 2004 curriculum of senior high school, the writing teching are as 

follows: 

a.  Grammar (simple present tense, simple past tense, simple future tense) 

b.  Introducing texts (narrative, recount, descriptive, anecdote, exposition) 

c.  Generics structure od the texts 

From the explanation above, I come to a conclusion that writing teaching for 

senior high school students must be related to curriculum. Furthermore, the teacher 

must be able to make an interesting teaching especially in teaching writing. Orang tua 

would be very helpful to encourage them to learn writing and finally the expected 

result can be reached. 

 

2.2.1   General Concept of Writing 

Writing is the most difficult subjeck in the school since the students have to 

produce a text by using English. They have to write about what they think in their 

mind and state it on a paper by using the correct procedure. 

Meyers (2005 : 2) states that writing is a way to produce language you do 

naturally when you speak. Writing is speaking to other on paper – or on a computer 



screen. Writing is also  an action – a process of discovering and organizing your 

ideas, putting them on a paper and reshaping and revising them. In other words, 

Palmer (1994 : 5) states that writing is recursive. It goes back and forth we plan a 

little, put words on paper, stop to plan when we want to say next, go back and change 

a sentence, or change our minds altogether. 

Harmer (2004 : b.86) states that writing is a process and that we write is often 

heavily influenced by contraints of genres, then these elements have to be present in 

learning activities. Boardman (2002 : 11) states that writing is a continuous process of 

thingking and organizing, rethingking, and reorganizing. Writing is a powerful tool to 

organize overwhelming events and make them manageable. Writing is really a form 

of thingking using the written word. 

From the definitions above I can conclude that writing is a way to produce 

language that comes from our thought. It is written on a paper or a computer screen. 

 

2.2.2 Steps in Writing 

Meyers (2005 : 3 – 12) states that there are six steps to make a good writing, 

among others; 

2.2.2.1 Exploring Ideas 

Writing first involves discovering ideas. Before writing, let our mind explore 

freely. And then record those thoughts by writing on whatever you can. As in 

speaking, you must have something to say, a reason for saying it, and someone to say 

it to. 

a. Your Subject 

Before writing ask your self, “what is the subject or the material want to write 

about and what do I know about  it ?” Choose a subjeck that you care about and know 

about (or can find out about). Then you will have something interesting to say, and 



you will say it more clearly and confidently. You must select and then narrow your 

subject from the general you will practice doing that in the exercise that follows. 

 
b. Your Pupose 

After deciding the subject, now ask yourself, “what is the purpose?” 

Communicating always has a purpose : to persuade, or to entertain or may be to do all 

three. You could inform, persuade or to entertain your classmate with example of odd 

incidents you have experienced at your job. 

 
c. Your Audience 

After deciding your subject and your purpose, ask yourself, “who is the 

audience?” To answer to that  question will determine what you say about your 

subject and what the purpose you hope to achieve. You may need to provide a lot of 

evidence to persuade a reader who does not agree with your opinion, but provide far 

less for someone who tends to agree with you. 

 

2.2.2.2  Pre Writing  

The second step of the writing process involves writing your toughts on paper 

or on the computer. Don’t worry about making mistakes because you will probably 

change your mind and your wording later anyway. This step is called pre writing. It is 

a time to relax, to write quickly and to begin organizing your thoughts. 

a. Brainstorming 

One way to capture your thought is by brainstorming, or listing thoughts as 

they come to you. You might brainstorm a second or third time to generate more 

ideas. 

 

 

 



b. Clustering 

In clustering, you write your subject in the middle of the page and then circle 

it. You write related ideas around the circle as they occur to you. Then you circle the 

ideas and connect them to your subject circle. These related ideas are like branches.  

 
c. Free Writing  

Another way to get started is free writing. You simply write about the subject 

without worrying about sentence, structure, spelling, logic and grammar. Writing as 

you would speak so that you can get your ideas down fast. 

 

2.2.2.3  Organizing 

After you have put your ideas into words, you can begin to organize them. This 

process involves selecting, subtracting, and adding. 

Think again about your purpose and audience what goal does you want to 

accomplish – to inform, persuade, or entertain? What point do you want to make? 

And what should you tell your readers so that you can accomplish those goals? 

Return to your pre writing and do the following : 

a. Underline or highlight best ideas in your brainstorming list, putting related ideas 
together. Add to the as more ideas occur to you and remove or ignore the parts 
that are not related to your choices. 

b. Choose the part of the clustering diagram that has the best ideas. Do a second 
clustering diagram that explores  those ideas in greater detail. Ignore the parts of 
the original diagram that are not related to your choice. 

c. Circle or highlight the best parts of your free writing. Do a secend even a third 
free writing on them, Ignore the parts of each free writings that are not related to 
your choice. And focus more specifically on your subject and add more details. 

d. Outlining 
After selecting, subtracting and adding, the writer can make ann informal outline. 

(Meyers, 2005 : p.5-6) 

 

 

 



2.2.2.4  Writing the First Draft 

You have done some pre writing, selected your best ideas, expanded on them, 

and arranged them in some reasonable order. Now you can begin the first draft of 

your paragraph. Don’t worry about being perfect, so write fast as if you were 

speaking to your readers. 

Some steps for drafting can be stated as follows : 

a. Say something about before you write in 
b. Write fast by hand or by computer 
c. Use only one side of the paper  
d. Leave wide margins and double space to make room for changes. 
e. Save your work every five or ten minutes on the computer. 
 
(Meyers, 2005 : 6 ) 
 
 
2.2.2.5  Revising the Draft 

Revising is among the most important steps in writing, especially for people 

who write in a second language. Revising means improving what you have already 

written. When your revise, you examine how well you first draft make its point and 

achieves its purpose for its audience. That may require rearranging ideas, developing 

ideas further, cut out ideas that do not support your point, and changing the wording 

of your sentences. 

These are some tips for revising : 

a. Make notes in the margins or write new material on separate sheet of paper. 
b. Circle words you think you misspelled or will want to change later 
c. Tape or staple additions where you want them to go. 
d. On the computer, use cut and paste or insert commands to move things around. 
e. Print out a double space copy for revisions : slow down and revise in pencil. 
 
(Meyers : 2005 : 7) 
 
 

2.2.2.6  Producing the Final Copy 

There are two steps in producing the final copy, they are : 

 



a. Editing 

After you have revised your paragraph, you can edit your work. Check in 
carefully. Focus on grammar, words choice, verb forms, punctuation, and spelling. 
Read the paper more then once. Copy it over or print it our again with all your 
corrections. This draft should be net and should represent your best effort.  
(Meyers, 2005 : 8) 
 
b. Proofreading 

The final stage in the revision process is proofreading. That means carefully 
reading your draft more than once to check that your revisions and editorial changes 
were made correctly. (Meyers, 2005 : 8) 
 

2.3. Types of Writing Exam 

Among the many different kinds of exam tasks that are currently in use, the 

following are some of the most common : 

a. Aplications latter and CVs 
b. Articles, reports, and reviews 
c. Discription of pictures, paintings, or events 
d. Discursive ocmpositions 
e. Leaflets 
f. Letters (informal and formal) 
g. Narratives 
h. Transactional letters 
 
(Meyers, 2005 : 8-9) 
 

In writing composition, based on the type of mistakes, the writer made 

classification into these following areas : 

a. Structure 
b. Tenses – espicially past tense 
c. Personal pronouns 
d. Conjunctions 
e. Punctuation 
f. Articles 
g. Prerpositions 
h. Capitalization and spelling 
 
(Meyers, 2005 : 9) 
 
 
 
 
 
 



This classification was meant to ease the writer in taking a view of the 

student’s grammatical errors and analyzing them. She analyzed the error from the 

area in which the students most frequently made one to that in which they made the 

last one. 

 

2.4. Teaching Narrative Texts 

As an international language, English are also tought in Indonesia as a foreign 

language. The goal of English language teaching in Indonesia, as stated in the 

December 12, 1967 decree of the Indonesian Ministry Of Education and Culture, is to 

give students a working knowledge of the English language with the following 

detailed objectives in order of importance : 

a. To give students on effective reading ability 

b. To give students the ability to understand spoken English 

c. To give students a writing ability 

d. To give students a speaking ability 

One the objectives of English language teaching is to give students an 

effective writing ability. Learning to write is a process of discovering and organizing 

the ideas, putting them on a paper and reshaping and revising them. 

Writing is the most difficult lesson in the school since the students have to 

produce the text by using English. They have to write about what they think in their 

mind and state it on a paper by using the correct procedure. 

Narration is the most powerful ways of communications with others. A good 

written story lets your readers respond to some event, but they can almost feel it. The 

action detailed, and dialouge put the readers in the scene  and make it happened for 

them. Moreover, because narration often engages reader’s emotion so powerfully it 

can play large role in other type of writing. 



To figure problems out, I will use narrative text in improving writing. 

Students can feel more relax in learning writing lesson and it will be easier for them 

to produce narrative texts. 

 

2.4.1 General Concept of Narrative Texts 

English must be learned as a second lenguage that is the major language 

spoken in the community or the language of instruction in the schools where English 

is taught as a foreign language. To make the students feel enjoyable and pleasure in 

learning writing, teachers must select interesting writing text to teach writing. 

I choose “Narrative Texts”, as the writing material. Meyers (2005 : 52)  states 

that narrative is one of the most powerful ways of communicating with others. A 

good written story lets your reader response to some event in your life as if it were 

own. They not only understand the event, but they can almost feel it. The action, 

details, and dialogue put the readers in these seem and make it happen for them. 

Moreover, Anderson (1997 : 8) states that narrative is a piece of text tells a story and, 

in doing so, entertains or informs the reader or listener. 

In Curriculum 2004 narrative text is defined as a text which function is to 

amuse, entertain, and to deal with actual or various experience in different ways. 

Narrative deals with problematic event lead to a crisis or turning point of some kind 

in turn finds a resolution. 

From the definition above, I can conclude that narrative story is a story tells 

us about something interesting that has purpose to amuse, entertain or the readers. 

You are using narrative when you tell a friend about something interesting that 

happen to you at work or at school, when you tell someone a joke.  

Anderson (1997: 14) states that a good narrative uses wird to paint a picture 

in our mind of: 

 



a. what characters look like (their experience), 
b. where the action is taking place (the setting), 
c. how things are happening (the action). 
 

The characteistics of nattative texts among others: 

a. It tells us about a story of event or events. 

b. The events are usually arranged in chronological order- that is, in the order in 

which they occurred in time. 

c. The narrator has a purpose in mind in telling the story. There are some points the 

narrator wishes to make, or some impression he or she wishes to convey to the 

reader. Therefore, the details of tha narrative are carrefully selected  for purpose. 

Narration is telling a story. And to be interesting, a good story must must 

have interesting content. At should tell us about an event your audience would find 

enganging. You might even thing of your narrative as a movie in which readers see 

people in action and hear them speak. Therefore, it should be detailed and clear, with 

even arranged in order in which they hsppened or in some other effective ways you 

should use for narrative that achieves all of the followings goals: 

a. it is unified, with al the action a developing central idea. 

b. It is interesting, it draws the writer into the action and makes them feel as if they 

are observing and listening to the events. 

c.  It introduces the four ws of a setting- who, what, where, and when- within the 

context of the action. 

d.  It is  coherent, transinsition indicates changes in time, location, and characters. 

e. It begins at the beginning and edn of the end. That is, the narrative follows a 

chronological order- with events happening in a time sequence. 

f. It builds towards a climax. Thi is the moment of most tension or surprise- a 

time when the ending is revealed or the importance of events becomes clear. 

 

 



The language features usually found in narrative texts are: 

a.  specific characters 
b. time words that connect to tell when they occur 
c. verbs to show the action that occur in the story. 
d. Descriptive words to portray tha chracter and setting. 
(Anderson, 1997: 15) 

 

2.4.2 Generic Structure of Narrative Texts 

Neo (2005: 2) states that a narrative has a structure, a shape or a pattern. It can 

be represented graphically in this way. 

 

      climax 

   

          Rising action                         Fallling action     

 

 

  Exposition           Resolution 

 

That picture is known as the Freitag triangle. 

 The idea of the Freitag triangle is to serve as akind of blue print or map which 

can be used to guide us systematically ijnour writing. The Freitag triangle consists of: 

a. the composition, it establishes the characters and situation. 
b. Rising action, it refers to a series of complication leads to the climax. 
c. The climax is the critical moment when problem/ conflics demand something to 

be done about them. 
d. Felling action is the moment away from the highest peak of excitemen. 
e. The reolution consists of the result or outcome. 
(Neo, 2005: 2) 

On the other hand, Anderson ( 1997: 8) states that the steps for constructing a 

narrative are: 

 

 



a. Orientation/ exposition 

The readers are introduced to the main characters and possibly some 

minor characters. Some indication is generally given of where the action is 

located and when it is taking place. 

 
b. Complication/ rising action 

The complication is pushed along by a serious of events, during which we 

usually expect some sort of complication or problem to arise. It just would not be 

so interesting if something unexpcted did not happen. This complication will 

involve tha main charcters and oven serves to (temporally) toward them from 

reaching their goal. 

 
c. Sequence of event? Climax 

This is where the narrator tells how the character reacts to the comlication. 

It includes their feeling and what they do. The event can be told in chronological 

order (the order in which they happen) or with flashback. The audiens is given the 

narrator’s poiunt of view. 

 
d. Resolution/ falling action 

In this part, the implication may be resolved for better or worse, but it is 

rarely left completely unresolved (although this is of course possible in certain 

tyoes of narrative which leaves us wondering ‘How did it end”?) 

 
e. Reorientation 

It is an optional closure of event. 

 
 
 
 
 
 
 



2.4.3 Types of Narrative Texts 

There many different types of narrative texts, among others: 

a. Humor     f. Mystery 
b. Romance     g. Fantasy 
c. Crime     h. Science Fiction 
d. Real Life Fiction    i. Diary Novels 
e. Theoritical fiction    j. Adventure 

(Neo, 2005: 58) 

There can be a combination of narratives within each of this different types. 

Sometimes, the term genre is used for the type of narrative. A genre is some kind of a 

category (Neo, 2003: 8). The notion of genre is to help you generate story ideas. 

Here are some examples of the different type (or genre) of narrative showing 

typical features: 

 
2.4.3.1 Humor 

A humorous narrative is one of that aims to make audience laugh as a part of 

telling story. Here is typical structure: 

a. Orientation                         : the narrator tells the funny characters names in unusual 
setting. 

b. Complication   : in this part, something crazy happen. 
c. Sequence of event              : there are many imaginative ideas here funny things 

said by characters and extraordinary things happening 
to ordinary people. 

d. Resolution   : All’s well that end well. 
(Neo, 2005: 58) 

2.4.3.2 Romance 

The romance narrative typically tells of two lovers who overcome difficulties 

to end up together. Here are the usual fetures: 

a. Orientation                      : it contains hunk male and female who is looking for 
love, exotic setting, sun set, beaches, and moonlight. 

b. Complication  : boy meets girl. 
c. sequence of event             : it contains the development relationship, jealously, love, 

hurt, pian, warm, sharing, and overcoming problems. 
d. Resolution   : boy gets girl, marry and live happy ever aafter. 

(Neo, 2005: 59) 



2.4.3.3 Historical Feature 

Here are the feature of a typical historical fiction text: 

a. Orientation                     : a setting in the past and description of a period in history. 
b. Complication         : good meets evil 
c. Sequence of event : action related to a period in history, character’s lives 

affected by the events of history, description of live at the 
time. 

d. Resolution                      : characters survive the chaos of the time (for example, the 
war ends). 

(Neo, 2005: 59) 

2.4.3.4 The Diary Novel 

This type of narrative has the text presented like diary entries. Here are the 

features of a typical diary- novel: 

a. Orientation : main character is the narrator. Time setting is given 
by diary entries. 

b. Complication : given one of diary entries. It can be related to 
romance, adventure, humor, mystery, or other type. 

c. Sequence of event  : diary entries tell of feelings, hopes, and happening. 
d. reorientation : the narrator tells what happens to solve the 

complication. 
(Neo, 2005: 60) 

2.4.3.5 Fantasy 

Below are the features of  a typical  fantasy narrative: 

a. Orientation : setting may be in another dimension with goals, 
witches, wizard, and so son. Hero who may has 
magical power. 

b. Complication  : evil forces affect the goodies. 
c. Sequence of event : use of magic. Action includes elves, dragons ans 

mystical beasts, heroism. 
d. Resolution   : God defeats evil forces. 
(Neo, 2005: 60) 

2.4.3.6 Science Fiction 

Science fiction narratives ese the setting involving science and technology. 

Here are the typical features of the text type: 

a. Orientation   : a feature setting and a world  with technology. 
b. Complication  : an evil force threatens the world. 
c. Sequence of event       : imaginative description. Action involves technology, 

science, and super invention. 
d. Resolution   : good defeats evil. 
e. Coda   : take care that science is used for good, not evil. 



(Neo, 2005: 61) 

2.5 Technique in Teaching Narrative 

The writing of narrative as an activity can ba down into four separate parts. 

Each of these four parts will be single paragraph. The peregraph shiould be arranged 

as follows: 

a. The first paragraph should tell something about the job. What kond of work were 
you doing? Where was the work performed? What were your working conditions 
like? 

b. The second paragraph should describe the conflict. What was its source? Was it a 
conflict over two different attitudes toward work, two different ways of doing the 
same job, two different personalities? 

c. The third paragraph shoul d tell how the conflict was resolved. Was it resolved 
fairly or unfairly, by whom? 

d. The fourth pargraph should give the moral of the story. What did you learn from 
the experience? Were you able to apply what you learned to other experiences in 
your life? 
(John, 1997: 27) 

 

2.6 The Characters of Senior High School Students 

In general, senior high school students are the children at the age between 

fifteen up to nineteen years old in which they will be an adult. The following are 

some general characteristics as the children of that group according to thulus Hidayat 

(1997: 10): 

a. the senior high school students still need another help in learning. 
b. They prefer to practise something interesting than studying the lesson. 
c. They often do or imitate negative thing from what they know or they watch. 
d. They prefer to state their ideas than to obey the advice from another people. 
e. Most of senior high school students are creative. 
 
 
2.7 Action Research 

A form of research is becoming increasingly significant of language education 

is action research. This research has been defined in a number of ways. Kemmis and 

Mc. Taggart (in Nunan, 1993: 17) argue: 

“Action research is agroup of activity and a piece of descriptive research 
carried out by a teacher in his or her own classroom, without changing the 



phenomenon under investigation, would not be considered to be ‘action research’. 
(Kemmis and Mc. Taggart in Nunan, 1993: 17) 

 
Best ( 1981: 12) states, action research is focused on the immediate application, 

not on the development on theory, nor upon general application. 

From all definition above, I conclude that action research is an action in a 

research, which can be done by the teacher, researcher, and the teacher with his/ her 

collegue, etc and which involves a group of students  to improve learnung and 

teaching and learning process or to enhance the understanding of the students to the 

lesson 

. 

2.7.1 Characteristics of Action Research 

From the definition above we can identify the special features characterizing 

an action research. Discussing the characteristics of action research, Kemmis and Mc. 

Taggart (in Nunan, 1993: 18) acknowledge that, “action research is agroup of 

activity.” They also arhue that, “the three defining characteristics of action research 

are that is carried out by practitioners (for purposes, classroom teacher) rather than 

outside researcher; secondly, that is collaburative and thirdly, that aimed of changing 

things. Confirming the statement above, Elliot (1998:50) adds, “the central 

characteristics of action research is the join reflection about the relationship in 

particular circumtances between process and product.” 

 

2.7.2 Aim of Conducting Action Research 

Now days, the new information, knowledge and technology in Indonesia 

education orld grow very fast. It causes the demand of educational service, which 

must be done by the teachers to improve. Teachers have to solve the problems thay 

face properly. To solve the problems they should not use trial and error methods 

anymore. They should use an appropriate method such as action research. Elliot 



(1991: 49) said that, “the fundamentalaim of action research is to improve practice 

rather than to produce knowledge.” 

 

2.7.3. Benefits of Conducting Action Research 

The action research is good method  that can be used in teaching learning 

process. There are many benefits of conducting action research. 

The benefits of conducting action research are: 

a. improving the teachers’ self confident because they have mi\ore knowledge 
experience to solve problem. 

b. Helping the teachers to understand the essence of education empirically not 
theorically. 

c. Developing curriculum. 
d. More effective when we compare with other training, and  
e. Inprove the research tradition among teachers. 

(Elliot, 1998: 52) 

 

2.7.3 The Steps in Action Research 

Talks about the steps in action research means discussing the ways to conduct 

an action research. Strickland an Allwright and Bailey (1991: 44) claims that the 

steps in action research are: 

a. identifying an issue, interest or problem 
b. seek knowledge 
c. plan and action 
d. implementing the action 
e. observe the action 
f. reflect on your observation 
g. revise the plan. 
 
 

Similar to the Strickland’s idea, Elliot (1991: 72-76) states that the activities in 

action research are: 

a.   identifying and classifying the general idea 
b. Reconnaissance 
   The activity can be sub divided into: 

1. describing the facts of the situation 
2. explaining the facts of the situation 

c.   Constructing the general plan 
d.   Developing the next action steps 
e.   Implen\menting the next action steps 
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CHAPTER III 

METHOD OF INVESTIGATION 

 

3.1. Research Design 

A research method used in this study is an action research. Action research 

is focused on the immediate application, not on the development on theory, no 

upon general application.  This research will be conducted in the classroom. This 

activity contains several cycles. In each cycle have four elements: planning, 

acting, observing and reflecting. In order to be clear, the writer will have to 

present the Lewin’s model of action research. It can be depicted as follows:  

             Initial Idea 

 
 

Reconnaissance 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
       

 

 

Implement step 1 

General 
plan 

Step 1 
Step 2

Evaluate 
Ammended 

plan 
Step 1 
Step 2

Implement step 2 

Evaluate Etc. 
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According to Elliot (1996: 70), based on the model above, there is a basic 

cycle of activities. The activities can be elaborated as follows: 

3.1.1. Identifying initial idea 

The initial media refers to a state of situation one wishes to change or to 

improve on, (Elliot, 1991: 72). In this research the initial idea is thought that there 

will be a change on the writing by narrative text. 

3.1.2. Planning 

Planning is followed up for identifying the text to find out solution for 

problems. This research is intended to find out: 

1. The students’ response during learning process. 

2. The students’ improvement of writing by narrative text. 

3. The writer will conduct four cycles of research to know the    improvement       

of writing by narrative text. To know students’ ability in producing the 

narrative text, the writer asks to the students to produce narrative text. 

3.1.3. Implementing 

Implementing is the performing of planned action. Based the model above, 

the researcher can change the plans after conducting one cycle when they are 

needed. 

In this study, the writer will conduct five activities the elaboration of plans 

is as follows: 
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a. First Cycle 

In the first cycle, the writer will divide the activities in to two parts. The first is to 

do Modeling of the Text, where there will be three activities. The second part is to 

do Join Construction of the Text, where there will be four activities. 

After conducting and observing the implementing cycle, the next step that 

the writer will be done is evaluating. The evaluating is a fact-finding about the 

result of the action. It is an analysis to find out the influence of the narrative text 

for improving the students in learning writing. 

1. Modeling of the Text 

In the first activities of Modeling of the Text, the writer will introduce the 

narrative text to the students. The title of the text is “ Snow White “. The theme of 

the story is about a beautiful girl named Snow White who was left by her Uncle 

and Aunt to America. Then the writer will distribute the reading text to the 

students. The students are grouped into several groups consists two students 

based. Ask them to understand the content of the story and discuss it to the writer. 

The summary of the story is: “ Once upon a time, there lived a beautiful girl 

named Snow White. She lived with her Aunt and Uncle because her parents were 

dead. One day she heard her Uncle and Aunt talking about leaving Snow White in 

the castle because they both wanted to go to America and they did not have 

enough money to take her. So Snow White decided to run away. One day, when 

her Aunt and Uncle were having breakfast, she ran away. She went to the woods. 

In the woods she met the seven dwarfs. The seven dwarfs offered her to live with 
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them. Snow White decided to live with them in the woods. Finally, they lived 

happily ever after. 

In the second activities of Modeling of the Text, the writer will ask the 

students to understand the generic structure of the text first. The both the writer 

and the students will discuss the generic structure of the text. The generic 

structures of narrative texts are orientation/exposition, complication/rising action, 

Sequence of event/climax, resolution/felling action, and resolution. 

In the third activities of Modeling of he Text, the writer will explain about 

simple past tense. Then the researcher will ask to the students to make sentences 

using simple past tense as exercises before making the true narrative text. 

2. Join Construction of the Text 

In the first activity of Join Construction of the Text, the writer will ask to 

the students to make a planning to write narrative text in a group. It is based on 

the text that had been given before. In this case, the students should try to explore 

their idea and then they should arrange the main idea every paragraph.  

In the second activity of Join Construction of the Text, the writer will ask 

to the students to arrange the first draft of narrative based on the text given and 

pay attention to the generic structure of the text and consult the work to the 

teacher or writer and friends. The writer or teacher will give suggestion. 

In the third activity, the writer will ask to the students to discuss the 

suggestion given by writer or teacher and friends. Then giving the suggestion to 

the friends need. They may be able to use dictionary if they have difficulties in 

vocabulary. 
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In the fourth activity, the students should arrange the second draft based 

on the suggestion given by the writer or teacher and friends. After arranging the 

second draft, the students will read once more carefully. They should pay 

attention to the generic structure o the text, grammar, spelling, vocabulary, 

punctuation, etc. if there are many mistakes, they have to revise it. Then they will 

make the final copy. 

b.  Second Cycle 

In the second cycle, the writer will divide the activities into two parts. The 

first is to do Modeling of the text where there will be three activities. The second 

part is to do Independent Construction of the Text where there will be five 

activities. 

1. Modeling of the Text 

In the first activities of Modeling of the text, the writer will discuss about 

narrative text entitle “ Cinderella “. The theme of the story is about a beautiful 

whose name is Cindrella who treated badly by her step mother and steps sisters. 

But finally, when she met a prince she got married with him and lived happily 

ever after. Then the writer will distribute the reading text to the students. And then 

discussing the content of the story together.  

The second activities, the writer and the students will discuss about the 

generic structure of the text. Then, the writer will recall the lesson about past tense 

to make sure that the students have known about the tense that will be used in 

narrative text. 
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In the third activities the writer will give an opportunity to the students to 

ask about everything that relate to the narrative text before they are given 

assignment to produce narrative text individually. 

2. Independent Construction of the Text 

In first the activity of Independent Construction of the Text, the writer will 

ask to the students to make planning to write narrative text individually. It is 

based on the text given before. In this case, the students should try to explore their 

ides and arrange it in a paragraph. 

In the second activity, the writer will ask to the students to arrange the first 

draft of narrative text based on the text given and consult the work to the writer or 

their teacher. 

In the third activity, the writer will ask to the students to arrange the 

second draft based on the suggestion given by the writer or their teacher.  They 

may be able to use dictionary if they have many difficulties in vocabulary. 

In the fourth activities, the students should read the text once more 

carefully before making the final copy. The students should pay attention to the 

grammar, spelling, vocabulary, punctuation, etc. if there are many mistakes, they 

must revise the draft and finally they arrange the final copy of the text. 

In the fifth activity, the writer will make interview to students to know 

about the difficulties they have in producing narrative text. 

3.2. Subject of the Study 

The writer will hold the classroom research at SMA Negeri 1 Petarukan. It 

is located in Jalan Ds Sirangkang Kecamatan Petarukan Kabupaten Pemalang. 
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The writer will choose the tenth grade students. There were eight classes on the 

average each class have 42 students. 

Moreover, they are chosen as the subject of the study based on two reason, 

they are: 

1. The students are all in the same grade. 

2. The students had been studying English for some period of time, so those 

eight classes are considered parallel. 

I will chose one class of the students from the whole class as sample in 

this study. Gay (987: 98) states that study needs 30 students for each experimental 

group as a sample can already represent for the whole population of the study. 

Therefore, I will select 42 students in my research. 

3.3. Instrument of the Study 

Before collecting the data, I select story text as the instrument. To make 

sure that the instrument valid enough, so I look into Competence Based 

Curriculum first. This curriculum states that the students are supposed to make a 

descriptive composition thus the content of the test/story offered in the research is 

valid enough. 

I will also make an interview to the students about the difficulties they find 

in producing narrative text. 

A writing test is actually subjective as said by Harris (1969: 69) that 

composition tests are unreliable measure because: 

1. Students perform differently on different types and on different occasion. 

2.   The scoring of the composition is by a nature highly subjective. 
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In addition, he says (1969: 70) that in writing composition students can 

cover up weakness by avoiding problems (e.g. the use of certain grammatical 

patterns and lexical items) they find difficulties. 

From he above advocating ideas, I decide to use composition test to 

subject research. Before material and test are given for the students, I will show it 

to the English teacher. 

3.4. Data Collection  

This action research needs the data to support the investigation. Elliot 

(1998, 77-83) stated that there is a list of techniques and methods which can be 

used to gather evidence in the reconnaissance and monitoring phases of action 

research. They are diaries, profiles, document analysis, tape / video recording and 

transcript, using an outside observer, interviewing, the running commentary, the 

shadow study, checklist, questionnaires, inventories, triangulation, and analytic 

memos. 

This research will use some of them which are appropriate to the school 

environment and can be done to support the action research. In this research, to 

collect data, the writer will use observation form, pre- test and post- test. The aim 

of using this technique are to know the difficulties of the students in 

understanding narrative, to know what the extent of teaching narrative to improve 

writing, to gather information and find a simple way for students to produce text. 

3.5. Method of Analyzing Data 

Through scoring, the results of the students’ work will be useful to depict 

students’ level of writing achievement. Since the purpose of the research is to 
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measure the students’ proficiency, the writer interpret the result both statistically 

and non statistically. 

3.5.1. Mode of Scoring 

Scoring the students’ work is a step to obtain quantitative information 

from each student. One of the ways to scores or to evaluate the students’ 

achievement in writing is rating scale. In using rating scale, the scorer can make a 

rank order of the results of the students’ work, based on a given categories to 

know which students have the high scores and which have the lowest scores. 

The following scheme of rating scale is used to measure the students’ 

achievement in their written product. 

Table 3.1 

The Scoring Guidance Taken From Heaton Grid and Categories 

Items Scoring 

Fluency 5. Flowing style --- very easy to 

understand --- both complex and 

simple sentences --- very effective. 

4.  Quite flowing style --- mostly easy 

to understand --- a few complex 

sentences ---very effective. 

3. Style reasonably smooth --- not too 

hard to understand mostly (but not 

all) ---simple sentences --- fairy 

effective.  
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2. jerky style --- an effort needed to 

understand and enjoy --- complex 

sentences --- confusing --- mostly 

(but not all) simple sentences --- 

fairy effective. 

1. Very jerky --- hard to understand --- 

can not enjoy reading --- almost all 

simple sentences ---complex 

sentences confusing --- excessive use 

of ‘and’. 

Grammar 5. Mastery of grammar taught on course 

--- only 1-2 minor mistakes. 

4. A few minor mistakes only 

(preposition, articles, etc) 

3. Only 1 or 2 major mistakes but a 

few minor ones. 

2. Major mistakes lead to difficulty in 

understanding --- lack of mastery of 

sentence construction. 

1. Numerous serious mistakes --- no 

mastery of sentence construction ---

almost unintelligible. 
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Vocabulary     5. Use of wide range of vocabulary 

taught previously. 

4. Good use of new words acquired --- 

fairy appropriate synonyms, circum 

location. 

3. Attempts to use words acquired --- 

fairy appropriate vocabulary on the 

whole but sometimes restricted --- 

has to resort to use of synonyms 

circum location etc on a few 

occasions. 

2. Restricted vocabulary --- use a 

synonym (but not always 

appropriate) --- impercise and 

vague --- affect meaning. 

1. Very restrict vocabulary --- 

inappropriate use of synonyms 

seriously hinders communication. 

 

Content   5. All sentences support the topic --- 

highly organize --- clear 

progression of ideas well linked --- 

like educated native speaker. 
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4. Ideas well organized --- links could 

occasionally be clearer but 

communication not impaired. 

3. Some lack of organization --- re-

reading required for clarification of 

ideas. 

2. Little or no attempt at connectivity -

-- through reader can deduce some 

organization --- individual ideas 

may be clear but very difficult to 

deduce connection between them 

1. Lack of organization so severe that 

communication is seriously 

impaired. 

Spelling 5.  Non errors 

4. 1 or 2 minor errors only 

3. Several errors--- do not interfere 

significantly with communication --

- not too hard to understand. 

2. Several errors --- some interfere 

with communication --- some words 

very hard to recognize. 
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1. Numerous errors --- hard to 

recognize several words --- 

communication made very difficult. 

 

Since here are 5 items and each is score 5 then the maximum score are 25. 

The scoring is based on the analytic method. This method is much better of 

making when we want to inform our students about their achievement (Heaton, 

1979: 109). Since the test result are raw scores so that it is necessary to multiply 

them by 4 to get more meaningful numerical data. By doing so, it will be obtained 

the rating scale from 1-100. Thus take an example for student who gets 25 of raw 

score. It scores will be multiplied by 4 and at means that s/he gets 100, for student 

who gets 19.50 the scores x 4 and s/he gets 78 and so on. 

3.5.2. Classifying the Scores 

The scores will become more meaningful numerical data if they are 

converted to numerical data, which will be process to the scale of 0 to 100. Then 

the processed scores will be used arranged from the highest to the lowest, it will 

be easier to know the position of a student in his/her group. 

The measurement of the students’ achievement that is stated by Harris 

(1969: 134) will be interpreted as follows: 

 

 

 

 



 

35

Criteria of Mastery Grade 

91-100 

81-90 

71-80 

61-70 

51-60 

less than 50 

Excellent 

Very good 

Good 

Fair 

Poor 

Very poor 

 
 
3.6 Method of Reporting the Result 
 

In the reporting the result of analysis the data, I will apply both statistical 

and non-statistical analysis to report the result of the students’ achievement in 

writing. Principally the procedure of reporting the result will fulfill at least two 

criteria: 

1. The report readers’ know or understand what the aim of the report is. It means 

that the readers can interpret the report properly. 

2. The report will be objective. It means that the report describe the real 

condition of the research. 

The procedure, the type, or the technique in reporting the result will be in 

various ways, such as tables, statistically data, description, etc. the report will also 

depict the students’ achievement in writing. 

The report of the students’ achievement will be arranged and interpreted 

on the basis of norm of criterion report with teaching approach of mastery 

learning, especially for he purpose of perfection in teaching learning process of 
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which information will derive from the feedback of the result. So, I will use the 

criterion of referenced report because the information needed is the achievement 

in writing class. 

Based on the information or the analyzed data, the teacher will be able to 

determine the technique and strategy of teaching so that the materials can be 

absorbed well by the students in the future. 

 

3.7. Criterion of Assessment 

The students’ success and failure in doing the activities planned above will 

be access by referring to the creation issued by the Department of Education and 

culture, (Depdikbud, 1993: 37). The criterion says that a students can be 

successful if he/ she achieves 65% of the material and a class can be said to be 

have mastered in learning if they can achieve 85% 

 



CHAPTER IV 

DATA ANALYSIS 

 

In chapter four, the analysis of each activity started from the first cycle 

up to second cycle, the analysis of interview would be discussed. Here is the 

analysis of each cycle. 

4.1. Analysis of the First Cycle 

In the first cycle, there were three parts that were pre-test, modelling of 

the text, and kion construction of the text. Here is the analysis of each part. 

4.1.1. Analysis of the First Activity (Pre-test) 

A pre-test was conducted on the beginning of the research. The purpose 

of this test was the check the students ability in producing narrative text wether 

the students could produce narrative text by paying attention to the generic 

structure of the text well and produce a good text or not. 

The pre-test was conducted on Monday, 10th 2006. there were 42 

students who followed the test. They had to produce narrative text based on their 

experience they got from their teacher before. They could choose the theme of the 

story by themselves. 

In order to further know the student’s achievement in detail I used the 

following formula to find out the percentage of the students achievement. 

The formula is: 

          The total of percentage 
The average of students result = 

          The number of students 
 



The result of the pre-test could be seen in appendix 1. 

The total of percentage 
The average of the students result = 

The number of the students 
 

2604 % 
        = 

    42 
            =  62.09% 
 

the student’s achievement result is 62.09 % /. Compared with the 

departement of education and culture, criterion of thye assesment in the previous 

chapter, 62.09 % was low. I concluded that the students were not successful in 

producing narrative text without having explanation about ganaric structure of 

narrative taxt before. Therefore, teaching narrative text in each activity was 

important to improve the student’s result. 

4.1.2. Analysis the second activity 

The second activity was called modelling of the text. The activity was 

conducted on Monday, April 17 th, 2006. there were 42 students followed the 

teaching and learning process. In this activity, the narrative text was introduced to 

the students. The tittle of story was “Snow White”. The durration was about 45 

minutes. In this activity the students were grouped into several groups consisted 

of two students based. During the lesson, asked the students to discuss the generic 

structure of the text before I explained it. Then I explained the generic structure of 

the text. 

The students and I discussed the generic structure of narrative text 

together. I also explained the in writing so that the students knew the steps and 



made them easy to produce narrative text well based on the steps they had learned. 

The steps in writing were exploring ideas, pre-writing, organizing, writing the first 

draft, revising the draft, and producing the final copy. 

4.1.3. Analysis the Third Activity 

The third activity was called join construction of the text. In this activity 

there were three activities. That was making planning and writing the first draft, 

writing the second draft and, writing the final copy. 

4.1.3.1. The Analysis of Writing the First Draft 

The activity of writing the first draft was conducted on Friday, 21st , 

2006. it was followed by 42 students. The students were grouped into several 

groups consisted of two students. I asked the student to make a planning before 

writing narrative story. It was based on the text given before. Then the students 

were asked to write the first draft of the story in a group and consult the work to 

me, teacher and friends. The teacher and friends gave suggestion. In the result of 

the making the first draft was that the students 6 got 52; 2 students got 56; 8 

students got 60; 4 students got 64; 6 students got 68; 10 students got 72; 4 

students got 76; and 2 got 80. 

The percentage of the student’s achievement in writing the first draft 

was: 

          The total of the students result 
The average of students result = 

          The number of students 
 

            2752 % 
   = 
    42 
 



=      65.52 % 

The achievement of writing the first draft is 65.52 %. According to the 

criterion provided by Depdikbud, which was presented in the  previous chapter, 

65.52 % was sais to be successful. Therefore it can be concluded that the second 

activity was successfull. 

Based on the evaluation, there were some students that made mistakes in 

fluency, grammar, vocabulary, content and spelling when they produced the first 

draft. After treatment was done they could do test well. But it needed to revise the 

mistakes and was done in writing the second draft. 

 
4.1.3.2. The Analysis of Writing the Second Draft 

 
The activity of writing the second draft was condudted on Saturday, april 

22nd, 2006. It was followed by 42 students. In this actinvity I gave back the 

students work in the writing the first draft before and asked them to revise the 

mistakes they made. They could use dictionary to check the wrong spelling, and 

they discussedthe mistakes they made to the friends or teacher. After knowing the 

mistakes, they wrote the second draft  better than the second draft. In the result of 

making the second draft was that 7 students got 60; 3 students got 64; 4 students 

got 68; 10 students got 72; 12 students got 76; 4 students got 80; 2 students got 

84. 

The percentage of students achievement in writing the second draft was : 

          The total of percentage 
The average of students result = 

          The number of students 
 



                                   3004 % 
   = 
    42 
 
   =      71.52 % 

The achievement of the writing the second draft is 71.52 %. Based on 

the result of writing the first draft, it can be concluded that there were 

improvement of the students achievement in the second draft. 

Although there were improvement of the student’s achievement, but 

based the evaluation, there were still some mistakes made by the students. The 

mistakes were revised in the next activity. 

 

4.1.3.3. The Analysis of the Writing the Final Copy 

The activity of writing the final copy was conducted on Monday, april 

24th, 2006. it was followed by 42 students. In this activity I gave back the students 

work in the last activity and asked them to revise the mistakes they still made in 

writing the second draft once more. They could use dictionary to check the wrong 

spelling, and the they discussed the mistakes they made to the friends., or the 

teacher. In the result of making final copy was that 6 students got 60; 4 students 

got 68; 7 students got 72; 9 students got 76; 12 students got 80; 2 students got 84; 

2 students got 88. 

The percentage of the students achievement in writing the final copy 

was: 

          The total of percentage 
The average of students result = 

          The number of students 
 



                                   3116 % 
   = 
    42 
 
   =       74. 38 % 

The achievement of writing the final copy is 74.38 %. Based on the 

result of the writing second draft, it could be concluded that there was 

improvement of the students achievement in writing the final copy. Therefore it 

could be said that the students writing narrative was successful. 

 

4.2. Analysis of the Second Cycle 

In the second cycle there were three parts, they were modelling of the 

text, independent construstion of the text and interview. Here is the analysis of 

each part. 

 

4.2.1. Analysis of the Firs activity 

The first activity in the second cycle was called modelling of the text. 

This activity was conducted on Friday April 28th, 2006. it was followed by 42 

students. In this activity, the writer explained about the narrative text, the generic 

structure of narrative text, steps in writing and, Simple past tense once more to 

make the students understand the material. The students could ask question to me 

if they had difficulties in unr\derstanding the material. 

In this activity, the new narrative text was introduced to the students. 

The tittle of the story was “Cinderella”. The duration was about 45 minutes. In ths 

activity, the students did not work in a group anymore, but they worked 



individually. During the lesson, asked the students discussing the generic structure 

of narrative text once more. Then I recalled the generic structure of narrative text. 

The students and I discussed the generic structure of the text once more. 

I also explained steps in writing the simple past tense once more so that the 

students could produce the narrative text well based on the steps they had learned 

. 

4.2.2. Analysis of the Second Activity 

The second activity of the second cycle was called independent 

construction of the text. There were three activities among others were making 

planning and writing the first draft, writing the second draft, writing the final 

copy. The purpose independent construction of the text was to check the students 

ability in producing narrative text individually wether the students could produce 

narrative text well or not. Here is the analysis of each activity 

 

4.2.2.1. The Analysis of the Writing the First Draft 

The activity of writing the first draft was conducted on Saturday April 

29th, 2006. It was followed by 42 students. I asked the students to make a planning 

before writing narrative story individually. It was based on the text given before. 

Then the students wrote the first draft of narrative story individually, and 

consulted the work to the teacher and friends. The students and I gave suggestion. 

In the result of writing the first draft was that 9 students got 64; 9 students got 68; 

8 students got 72; 8 students got 76; 5 stuydents got 80; 3 students got 84. 



The percentage of the students achievement in writing the first draft in 

the second cycle was: 

          The total of percentage 
The average of students result = 

          The number of students 
 

                                   3024 % 
   = 
    42 
 
   =       72 % 

the achievement of the writing the first draft in second cycle is 72 %. 

Based on the criterion provided by Depdikbud which was presented in the 

previuos chapter, 72 % is said to be successful.Therefore it can concluded that the 

writing rhe first draft was successful. 

Based on the evaluation, there were some students that made mistakes in 

fluency, garmmar, vocabulary, content, and spelling when they produced the firdt 

draft. After I explained the material once more, they did the test well. But it 

needed to revise the mistakes and it was done in the next activity. 

 

4.2.2.2. The Analysis of Writing then Second Draft 

The activity of the second draft was cvonducted on Monday, May 1st, 

2006. It was followed by 42 students. Inm this activity, I gave back the students 

work in the writing of the first draft before and  asked them to revise the mistakes 

they make before. They cuold use dictionary to check the wrong spelling and they 

discussed the mistakes to the friends or teacher. After knowing the mistakes, they 

had to write the second draft better than the first draft. The result of the making 



the second draft was that 4 students got 68; 16 students got 72; 10 students got 76; 

7 students got 80; 4 students got 84; 1 students got 88. 

The percentage of the students achievement in writing the second draft 

was: 

          The total of percentage 
The average of students result = 

          The number of students 
 

                                   3168 % 
   = 
    42 
 
   =       75.42 % 

The achievement of writing the second draft is 75.42 %. Based on the 

result of writing the first draft, it could be concluded that there was improvement 

of the student’s achievement in writing the second draft. 

Although there was improvement of students achievement, based on the 

evaluation, there were still some mistakes made by the students. The mistakes 

were revised in the next activity. 

4.2.2.3. The Analysis of Writing the Final Copy 

The activity of writing the final copy was conducted on Saturday, May 

6th, 2006. It was followed by 42 students. In th activity I gave back the student’s 

work in writing the second draft before and asked them to revise the mistakes they 

still made once more. They could use the dctionary to check the wrong spelling, 

and they discussed the mistakes they made to the friends or teacher. After finding 

the mistakes, they had to write the final copy to be the best. 



In the result of making the final copy was that 2 students got 72; 13 

students got 76; 16 students got 80; 8 students got 84; and 3 students got 88. 

The percentage of the student’s achievement n writing the final copy 

was: 

          The total of percentage 
The average of students result = 

          The number of students 
 

                                   3348 % 
   = 
    42 
 
   =       79.71 % 

The achievement of writing the final copy is 79.71 %. Based on the 

result of writing the second draft, it could be concluded that there were 

improvement of the student’s achievement in writing the final copy. Based on the 

result of the join construction of the text, the student’s achievement was 

improved. Therefore the writer concluded the teaching narrative text was 

successful. 

 

4.2.2.4. The Analysis of Interview 

The interview was condudted on Saturday, May 6th, 2006. It was 

followed by 42 students. Inteview was done to the students and the purpose was to 

know the difficulties they faced in writing lesson, especially in writing narrative. 

After having the test, the investigator of writer spent 20 minutes to asked 

the students about the difficulties they found during the test. Firstly, they rarely 

had writing class because the teacher always focussed on reading skills, and 



writing skills only supported them. Secondly, they found some unfamiliar 

vocabulary items such as decided; run away; woods; cottage; dwarfs; etc. 

 

Table 2 

No. Vocabulary Part of Speech Meaning 

1. Decided Verb Memutuskan 

2. Ran awy Verb Melarikan diri 

3. Woods Noun Hutan 

4. Cottage Noun Pondok 

5. Dwarfs Noun Kurcaci 

 

Table 3 

No. Vocabulary Part of Speech Meaning  

1. Nobleman Noun  Bangsawan 

2. Stepmother Noun Ibu tiri 

3. Stepsister Noun Saudari tiri 

4. Ball Noun Pesta 

5. Prohibited Verb Melarang 

6. Fairy Noun Peri 

7. Sparkling Adjective Berkilau 

8. Gown Noun Gaun/baju pesta 

9. Glass slipper Noun Sepatu kaca 



10. Golden coach Noun Kereta emas 

11. Sturck Verb Menunjukkan 

12. Haste Noun Terburu 

13 Dashed Verb Leri dengan tergesa-gesa 

14. Squeeze Verb Menekan 

15. Slipped  Verb Memasukkan dengan cepat 

 

After analyzing their work and made interview, I found some reasons 

which caused the students difficulties in arranging their composition. Besides the 

two reasons given by the students after doing the test, the writer had her own 

opinion based on the result of analyzing their mistakes. Most of the students made 

mistakes because of the reasons: 

a. The student did not fully understand the tense that they used when they wrote 

the narrative text. 

b. The students did not read the given material attentively. They only got the 

information from what they read at glance and based on their experience 

before. 

c. The students did not absorve pronounce, for examples: the use of ” them, her, 

and his”. 

d. Some students failed to arrange the story cronologically. Most of them missed 

one of the generic structure of narrative text. 

e. The students failed to apply the knowledge of grammar 

 



 

 

 

 

 



  

CHAPTER V 

CONCLUSION AND SUGGESTION 

5.1 Conclusions 

Based on the result of the research in the previous chapter, I can conclude that: 

a. It is described that the students have more knowledge about what narrative texts 

are; among athers are generic structure and many types of narrative texts. They 

seem  know the steps to make a good writing and it is very useful for them when 

they write something. Therefore they can make a narrative text better than before. 

It was supported by the significant result of the pre- test that is lower (62.09%) 

than the post- test (79.71%). 

b. The teachers seem have more knowledge in teaching writing because by reading 

this final project, they will know the steps in writing and how to give score of the 

students’ writing. Therefore they can use this method to increase the students’ 

achievement in writing. 

c. It is expected that this research will be useful for someone who will have a 

research or final project about teaching writing because in this researh there are 

many steps in conducting research that can be used as references. 

d. By conducting this research, I have more knowledge in the field. I knew how to 

apply the writing lesson by using many types of texts better than before and I also 

has experience how to master the class based on the situation I faced in the class. 

 

 

 



  

5.2 Suggestions 

Based on the conclusions above, I will like to offer some suggestions, among 

athers: 

a. The students’ should learn more about narative texts in order they can get more 

knowledge. It will be better for them to use the steps in writing when they write 

something in order they can make a good writing. If they have many difficulties, 

they can ask the teacher. 

b. It wull be better for the teachers to use the rule in writing, in this case is the steps 

in writing when they teach writing in order they can increase the sudents’ 

achievement in writing. They also should help their students’ when their students 

have difficulties in writing. 

c. The teacher and the students must work together in teaching and learning process, 

espcially in writing lesson, they should help each other to make the teaching 

writing process successful. 
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Appendix 1 
The Result of Writing the First Draft of the Pre- Test 

 
No. Name Fluency Grammar Vocab. Content Spelling Total % 
1. Student 1 3 2 2 3 4 14 56% 
2. Student 2 3 3 2 3 3 14 56% 
3. Student 3 2 2 2 3 3 12 48% 
4. Student 4 3 3 3 3 4 16 64% 
5. Student 5 3 3 3 3 3 15 60% 
6. Student 6 2 2 3 4 3 14 56% 
7. Student 7 3 4 3 3 4 17 68% 
8. Student 8 3 5 3 2 4 17 68% 
9. Student 9 3 2 3 3 4 15 60% 
10. Student 10 3 3 3 2 4 15 60% 
11. Student 11 4 2 4 5 3 18 72% 
12. Student 12 2 3 2 3 3 15 60% 
13. Student 13 3 2 3 4 3 15 60% 
14. Student 14 3 3 3 5 5 19 76% 
15. Student 15 3 3 2 3 4 14 56% 
16. Student 16 3 2 3 3 4 15 60% 
17. Student 17 3 2 3 3 5 16 64% 
18. Student 18 3 4 3 5 5 20 80% 
19. Student 19 2 3 2 3 3 13 52% 
20. Student 20 3 3 3 2 4 15 60% 
21. Student 21 3 3 3 4 4 17 68% 
22. Student 22 3 4 3 2 4 16 64% 
23. Student 23 3 3 3 4 5 18 72% 
24. Student 24 2 3 3 3 4 14 56% 
25. Student 25 3 4 3 2 3 15 60% 
26. Student 26 3 4 3 5 5 20 80% 
27. Student 27 2 2 3 3 3 13 52% 
28. Student 28 2 2 3 4 4 15 60% 
29. Student 29 2 2 3 3 4 14 56% 
30. Student 30 4 3 4 5 5 21 84% 
31. Student 31 2 3 3 3 5 16 64% 
32. Student 32 3 2 3 3 4 15 60% 
33. Student 33 3 2 3 4 3 15 60% 
34. Student 34 2 2 2 3 4 13 52% 
35. Student 35 2 2 3 3 3 13 52% 
36. Student 36 3 2 3 4 3 15 60% 
37. Student 37 3 3 3 3 4 16 64% 
38. Student 38 3 3 3 3 3 15 60% 
39. Student 39 3 3 4 5 3 18 72% 
40. Student 40 2 2 3 3 3 13 52% 
41. Student 41 3 3 3 3 4 16 64% 
42. Student 42 3 2 3 3 4 15 60% 
 Total 116 115 122 140 159 652 2604% 



 64

Appendix 2 
The Result of Writing the First Draft of the First Cycle 

 
No. Name Fluency Grammar Vocab. Content Spelling Total % 
1. Student 1 3 2 3 3 3 15 60% 
2. Student 2 3 3 4 5 3 18 72% 
3. Student 3 2 3 2 3 3 13 52% 
4. Student 4 3 3 3 5 4 18 72% 
5. Student 5 4 3 3 4 4 18 72% 
6. Student 6 3 2 3 3 4 15 60% 
7. Student 7 3 3 3 5 4 18 72% 
8. Student 8 4 3 3 4 4 18 72% 
9. Student 9 3 2 3 3 5 16 64% 
10. Student 10 4 3 3 4 4 18 72% 
11. Student 11 3 2 3 4 3 15 60% 
12. Student 12 3 3 3 4 4 17 68% 
13. Student 13 3 2 3 4 3 15 60% 
14. Student 14 4 3 3 5 4 19 76% 
15. Student 15 3 3 3 5 5 19 76% 
16. Student 16 4 3 3 4 4 18 72% 
17. Student 17 3 4 3 5 5 20 80% 
18. Student 18 3 3 3 4 4 17 68% 
19. Student 19 3 2 3 3 3 14 56% 
20. Student 20 3 2 3 3 5 16 64% 
21. Student 21 3 3 3 5 5 19 76% 
22. Student 22 2 2 3 3 3 13 52% 
23. Student 23 2 2 3 5 5 17 68% 
24. Student 24 2 2 2 3 4 13 52% 
25. Student 25 2 3 2 3 3 13 52% 
26. Student 26 3 2 3 4 3 15 60% 
27. Student 27 2 2 2 3 4 13 52% 
28. Student 28 3 2 3 3 5 16 64% 
29. Student 29 4 3 3 5 4 19 76% 
30. Student 30 2 2 3 3 3 13 52% 
31. Student 31 3 2 3 3 4 15 60% 
32. Student 32 3 4 3 4 4 18 72% 
33. Student 33 3 2 3 4 3 15 60% 
34. Student 34 3 4 3 4 4 18 72% 
35. Student 35 3 3 3 4 4 17 68% 
36. Student 36 3 4 3 5 5 20 80% 
37. Student 37 3 2 3 3 4 15 60% 
38. Student 38 3 3 4 5 3 18 72% 
39. Student 39 3 3 3 4 4 17 68% 
40. Student 40 2 2 3 5 5 17 68% 
41. Student 41 3 2 3 3 4 15 60% 
42. Student 42 3 3 3 3 4 16 64% 
 Total 124 111s 124 224 165 687 2756% 
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Appendix 3 
The Result of Writing Second Draft of First Cycle 

 
No. Name Fluency Grammar Vocab. Content Spelling Total % 
1. Student 1 4 2 3 4 4 17 68% 
2. Student 2 3 3 4 5 4 19 76% 
3. Student 3 3 4 3 2 4 16 64% 
4. Student 4 3 4 3 4 4 18 72% 
5. Student 5 4 4 3 4 4 19 76% 
6. Student 6 3 3 3 5 5 19 76% 
7. Student 7 3 4 3 4 4 18 72% 
8. Student 8 4 4 3 4 4 19 76% 
9. Student 9 3 4 3 4 4 18 72% 
10. Student 10 4 4 3 4 4 19 76% 
11. Student 11 3 2 3 4 3 16 64% 
12. Student 12 4 4 3 5 4 20 80% 
13. Student 13 3 3 3 2 4 15 60% 
14. Student 14 4 4 3 5 5 21 84% 
15. Student 15 3 4 3 5 4 19 76% 
16. Student 16 4 4 3 4 4 19 76% 
17. Student 17 3 4 3 5 5 20 80% 
18. Student 18 4 4 3 5 4 20 80% 
19. Student 19 4 2 3 4 4 17 68% 
20. Student 20 3 3 3 4 5 18 72% 
21. Student 21 3 4 3 5 4 19 76% 
22. Student 22 2 2 3 4 4 15 60% 
23. Student 23 4 3 3 3 5 18 72% 
24. Student 24 2 3 3 3 4 15 60% 
25. Student 25 3 4 3 2 4 16 64% 
26. Student 26 3 2 3 4 4 16 64% 
27. Student 27 2 3 3 3 4 15 60% 
28. Student 28 3 3 3 4 5 18 72% 
29. Student 29 4 4 3 5 5 21 84% 
30. Student 30 2 2 3 4 4 15 60% 
31. Student 31 3 3 3 4 4 17 68% 
32. Student 32 4 3 3 5 4 19 76% 
33. Student 33 3 3 3 2 4 15 60% 
34. Student 34 4 3 3 5 4 19 76% 
35. Student 35 4 4 3 4 3 18 72% 
36. Student 36 3 4 3 5 5 20 80% 
37. Student 37 3 3 3 4 4 17 68% 
38. Student 38 3 3 4 5 4 19 76% 
39. Student 39 4 4 3 4 3 18 72% 
40. Student 40 4 3 3 3 5 18 72% 
41. Student 41 3 3 3 5 5 19 76% 
42. Student 42 3 4 3 4 4 18 72% 
 Total 138 140 128 170 175 752 3008% 
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Appendix 4 
The Result of Writing the Final Copy of First Cycle 

 
No. Name Fluency Grammar Vocab. Content Spelling Total % 
1. Student 1 4 2 4 5 3 18 72% 
2. Student 2 3 3 3 5 5 19 76% 
3. Student 3 3 5 3 2 4 17 68% 
4. Student 4 4 3 3 5 4 19 76% 
5. Student 5 4 5 4 3 4 20 80% 
6. Student 6 4 3 3 5 5 20 80% 
7. Student 7 4 3 3 5 4 19 76% 
8. Student 8 3 5 3 5 4 20 80% 
9. Student 9 3 4 3 4 4 18 72% 
10. Student 10 3 5 3 5 4 20 80% 
11. Student 11 5 2 3 4 4 18 72% 
12. Student 12 4 3 3 5 5 20 80% 
13. Student 13 3 3 3 2 4 15 60% 
14. Student 14 4 5 3 5 5 22 88% 
15. Student 15 4 3 3 5 5 20 80% 
16. Student 16 4 5 4 3 4 20 80% 
17. Student 17 4 3 4 5 5 21 84% 
18. Student 18 4 3 3 5 5 20 80% 
19. Student 19 4 2 4 5 3 18 72% 
20. Student 20 3 3 3 5 5 19 76% 
21. Student 21 4 3 3 5 5 20 80% 
22. Student 22 2 2 3 4 4 15 60% 
23. Student 23 4 3 3 4 4 18 72% 
24. Student 24 3 2 3 3 4 15 60% 
25. Student 25 3 5 3 2 4 17 68% 
26. Student 26 5 2 3 4 4 18 72% 
27. Student 27 3 2 3 3 4 15 60% 
28. Student 28 3 3 3 5 5 19 76% 
29. Student 29 4 5 3 5 5 22 88% 
30. Student 30 2 2 3 4 4 15 60% 
31. Student 31 3 3 3 4 4 17  68% 
32. Student 32 3 4 3 5 5 20 80% 
33. Student 33 3 3 3 2 4 15 60% 
34. Student 34 3 4 3 5 5 20 80% 
35. Student 35 4 5 3 3 4 19 76% 
36. Student 36 4 3 4 5 5 21 84% 
37. Student 37 3 3 3 4 4 17 68% 
38. Student 38 3 3 3 5 5 19 76% 
39. Student 39 4 5 3 3 4 19 76% 
40. Student 40 4 3 3 4 4 18 72% 
41. Student 41 4 3 3 5 5 20 80% 
42. Student 42 3 4 3 3 4 17 68% 
 Total 148 142 132 175 134 779 3124% 
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Appendix 5 
The Result of Writing the First Draft of Second Cycle 

 
No. Name Fluency Grammar Vocab. Content Spelling Total % 
1. Student 1 3 2 3 4 5 17 68% 
2. Student 2 3 3 3 4 5 18 72% 
3. Student 3 2 3 3 5 5 18 72% 
4. Student 4 2 3 3 4 4 16 64% 
5. Student 5 2 2 3 5 5 17 68% 
6. Student 6 3 4 4 5 4 20 80% 
7. Student 7 3 3 3 5 4 18 72% 
8. Student 8 3 3 3 3 4 16 64% 
9. Student 9 4 3 3 5 5 20 80% 
10. Student 10 3 4 3 4 5 19 76% 
11. Student 11 3 3 3 5 5 19 76% 
12. Student 12 3 4 3 4 5 19 76% 
13. Student 13 3 4 4 5 5 21 84% 
14. Student 14 3 3 3 3 4 16 64% 
15. Student 15 2 3 3 4 5 17 68% 
16. Student 16 2 4 3 3 4 16 64% 
17. Student 17 3 3 3 5 5 19 76% 
18. Student 18 3 3 3 4 4 17 68% 
19. Student 19 3 2 3 4 5 17 68% 
20. Student 20 3 4 3 3 5 18 72% 
21. Student 21 3 5 3 5 4 20 80% 
22. Student 22 2 3 3 4 4 16 64% 
23. Student 23 3 5 3 3 5 19 76% 
24. Student 24 2 3 3 4 4 16 64% 
25. Student 25 2 3 3 4 4 16 64% 
26. Student 26 3 3 3 4 4 17 68% 
27. Student 27 3 3 3 5 3 17 68% 
28. Student 28 4 3 3 5 5 20 80% 
29. Student 29 3 3 3 5 4 18 72% 
30. Student 30 2 3 3 5 5 18 72% 
31. Student 31 3 3 3 3 4 16 64% 
32. Student 32 2 2 3 5 5 17 68% 
33. Student 33 3 4 3 4 4 18 72% 
34. Student 34 3 4 3 5 4 19 76% 
35. Student 35 3 4 3 4 4 18 72% 
36. Student 36 3 4 3 5 5 20 80% 
37. Student 37 4 4 3 5 5 21 84% 
38. Student 38 3 3 3 5 5 19 76% 
39. Student 39 3 4 3 4 5 19 76% 
40. Student 40 2 4 3 3 4 16 64% 
41. Student 41 3 4 3 3 4 17 68% 
42. Student 42 3 4 4 5 5 21 84% 
 Total 118 141 129 179 189 756 3024% 
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Appendix 6 
The Result of Writing the Second Draft of Second Cycle 

 
No. Name Fluency Grammar Vocab. Content Spelling Total % 
1. Student 1 3 3 3 4 5 18 72% 
2. Student 2 3 4 3 4 4 18 72% 
3. Student 3 3 3 3 4 5 18 72% 
4. Student 4 3 3 3 4 5 18 72% 
5. Student 5 3 3 3 5 5 19 76% 
6. Student 6 3 4 4 5 4 20 80% 
7. Student 7 3 4 3 5 4 19 76% 
8. Student 8 3 3 3 5 4 18 72% 
9. Student 9 4 4 3 5 5 21 84% 
10. Student 10 4 4 3 4 5 20 80% 
11. Student 11 3 4 3 5 4 19 76% 
12. Student 12 3 4 3 5 4 19 76% 
13. Student 13 3 5 4 5 5 22 88% 
14. Student 14 3 3 3 4 4 17 68% 
15. Student 15 3 3 3 4 5 18 72% 
16. Student 16 3 4 3 3 4 17 68% 
17. Student 17 3 4 3 5 5 20 80% 
18. Student 18 3 3 3 4 5 18 72% 
19. Student 19 3 4 3 4 4 18 72% 
20. Student 20 3 4 4 4 5 20 80% 
21. Student 21 3 5 3 5 4 20 80% 
22. Student 22 3 4 3 4 4 18 72% 
23. Student 23 3 4 3 4 5 19 76% 
24. Student 24 3 3 3 4 4 17 68% 
25. Student 25 3 4 3 4 4 18 72% 
26. Student 26 3 4 3 4 4 18 72% 
27. Student 27 3 3 3 4 4 17 68% 
28. Student 28 4 4 3 5 5 21 84% 
29. Student 29 3 4 3 5 4 19 76% 
30. Student 30 3 3 3 5 4 18 72% 
31. Student 31 3 4 3 4 4 18 72% 
32. Student 32 2 3 3 5 5 18 72% 
33. Student 33 3 4 3 4 5 19 76% 
34. Student 34 3 4 3 5 4 19 76% 
35. Student 35 3 3 3 5 5 19 76% 
36. Student 36 3 4 3 5 5 20 80% 
37. Student 37 4 4 3 5 5 21 84% 
38. Student 38 3 4 3 5 5 20 80% 
39. Student 39 3 4 3 4 5 19 76% 
40. Student 40 3 4 3 4 4 18 72% 
41. Student 41 3 4 3 5 4 18 72% 
42. Student 42 3 4 4 5 5 21 84% 
 Total 125 157 130 188 189 792 3168% 
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Appendix 7 
The Result of Writing Final Copy of the Second Cycle 

  
No. Name Fluency Grammar Vocab. Content Spelling Total % 
1. Student 1 3 4 3 5 5 20 80% 
2. Student 2 3 4 3 4 5 19 76% 
3. Student 3 4 4 3 4 5 20 80% 
4. Student 4 3 4 3 4 5 19 76% 
5. Student 5 3 3 3 5 5 19 76% 
6. Student 6 3 5 4 5 5 22 88% 
7. Student 7 4 4 3 5 4 20 80% 
8. Student 8 4 4 3 4 5 20 80% 
9. Student 9 4 4 3 5 5 21 84% 
10. Student 10 4 4 3 4 5 21 84% 
11. Student 11 3 4 3 5 5 20 80% 
12. Student 12 3 4 3 5 5 20 80% 
13. Student 13 3 5 4 5 5 22 88% 
14. Student 14 3 4 3 4 5 19 76% 
15. Student 15 3 4 3 4 4 18 72% 
16. Student 16 3 4 3 5 4 19 76% 
17. Student 17 3 4 3 5 5 20 80% 
18. Student 18 4 4 3 4 5 20 80% 
19. Student 19 4 4 3 4 4 19 76% 
20. Student 20 3 4 4 4 5 18 72% 
21. Student 21 3 5 3 5 5 21 84% 
22. Student 22 4 4 3 4 5 20 80% 
23. Student 23 4 4 3 5 5 21 84% 
24. Student 24 3 4 3 4 5 19 76% 
25. Student 25 3 4 3 5 5 20 80% 
26. Student 26 3 4 3 5 5 20 80% 
27. Student 27 3 4 3 4 5 19 76% 
28. Student 28 4 4 3 5 5 21 84% 
29. Student 29 3 4 3 5 5 20 80% 
30. Student 30 3 4 3 5 5 20 80% 
31. Student 31 3 4 3 4 5 19 76% 
32. Student 32 3 3 3 5 5 19 76% 
33. Student 33 4 4 3 5 5 21 84% 
34. Student 34 3 4 3 4 5 19 76% 
35. Student 35 3 4 3 5 5 20 80% 
36. Student 36 4 5 3 5 5 22 88% 
37. Student 37 4 4 3 5 5 21 84% 
38. Student 38 3 4 3 5 5 20 80% 
39. Student 39 3 4 3 4 5 19 76% 
40. Student 40 3 4 3 4 5 19 76% 
41. Student 41 3 4 3 5 5 20 80% 
42. Student 42 3 4 4 5 5 21 84% 
 Total 136 170 130 194 232 837 3348% 
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